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Editorial 

 

In the present era, the pursuit of knowledge has become increasingly rigorous, with scholars across 

diverse disciplines engaging in systematic inquiry and empirical investigation. As both a 

methodological framework and an epistemological instrument, research serves as a pivotal driver 

of the expansion and advancement of human knowledge and understanding. Through sustained 

intellectual engagement, researchers have not only extended existing theoretical paradigms but 

have also critically examined and, in certain cases, refuted entrenched assumptions, thereby 

fostering the development of novel theoretical insights and practical applications. This dynamic 

process affirms research as a structured, intellectually disciplined endeavor dedicated to the 

generation, refinement, and dissemination of knowledge. Moreover, such scholarly activity 

transcends individual academic advancement, forming the foundation for collective intellectual 

growth, societal progress, and evidence-based policy formulation. Consequently, research 

functions not merely as an academic undertaking, but as an indispensable mechanism for fostering 

innovation, critical reasoning, and informed decision-making in an increasingly complex global 

context. 

In the continuity of intellectual practice, university professors have undertaken diverse studies and 

research endeavors, systematically drawing upon their expertise and accumulated knowledge. The 

Research Management Cell of Sanothimi Campus has, in recent years, prioritized the publication 

of The Educational Journal with the aim of systematically consolidating the ideas, reflections, 

empirical studies, and research endeavors of scholars, thereby contributing to the enrichment of 

the academic discourse. 

In this issue, the journal includes a total of nine research-based articles — six written in English 

and three written in Nepali. These articles have been reviewed by subject-specific peer reviewers 

and published after necessary revisions and improvements. In shaping the current form of the 

journal, the contributions of the authors who provided their articles, the scholarly peer reviewers, 

the campus administration, staff, and other individuals who supported various technical aspects 

have been very significant. We extend our heartfelt thanks to all. 

 

Editorial team 
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Abstract 

This article provides a qualitative review of case study method in social research. The core 

purpose of this paper is to guide novice researchers in doing case study to explore complex 

social phenomenon. It begins by clarifying foundational concept of case study and its purpose. 

It highlights the historical evolution of case study research beginning from Frederic Le Play 

during 18th century to three key methodologists, Robert K. Yin, Robert E. Stake, and Sharan B. 

Merriam. It further presents definition, purpose, and philosophical stance of case study from 

these key philosophers’ perspectives. Based on general qualitative research design it provides 

detailed exploration of philosophical underpinnings including ontology, epistemology and 

axiology to guides researcher on making better choice of design and interpretation of case 

studies. Key features that distinguish case study, like intensive focus on bounded system, 

holistic exploration, rich description, multiple sources of evidence, and flexibility in design 

types as defined by Yin and Stake are highlighted. Further, it provides the overview of data 

collection tools, analysis procedures, and strategical considerations to be followed. Finally, it 

examines this methodology critically to mention inherent challenges and limitation of case 

study. This paper integrates theoretical insight with methodological guidance that can serve 

as the foundational source for early-career researchers. It can be helpful to those researchers 

who wants to adopt or better understand case study method in social inquiry.  

Keywords: Qualitative research, case study, social research, novice researchers, reflective 

review 
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Introduction 

If you are trying to understand complex social phenomena, then a case study can be the 

best choice for you. Doing a case study is like taking a very close look at some specific 

situation, group, event, or person in its natural setting. This is an argumentative and reflective 

review on the case study method, where you will get an opportunity to explore its 

methodological foundation, philosophical orientation, and practical application. You will get 

to know how you can collect data while doing your case study research, along with how you 

can produce knowledge from your data using a case study-specific data analysis method. This 

paper will not only limit your understanding to its methodological details, rather you will also 

explore several challenges you might face while doing case study research. Also, it will provide 

some insight into the criticisms of the case study method. Now, let’s begin with the meaning 

of the case study in the research world.  

Methodology 

This paper is based on general qualitative research design with aim to explore and 

reflect upon case study method. The focus of this study is to understand case study method in 

depth, diversity, and complexity drawing from ideas of several scholars. Descriptive method 

has been used to present key aspects of case study research including its origins, purpose, 

characteristics, variations in data collection and analysis and some interpretation. The data for 

this paper were gathered entirely from secondary sources. It includes published books; 

academic journal articles and credible online resources related to case study methodology. This 

paper provides multiple perspectives together from classical definitions to recent 

developments. For data analysis and interpretation, verbal and thematic analysis approach has 

been followed. It follows deeply interpretive and reflective process where we aimed to capture 

multiple aspects of case study methodology.  

Understanding the Case Study in Research 

Case study methodology is a cornerstone of qualitative research (Starman, 2013). It 

offers us an overwhelming approach to understand complex phenomena within our real-life 

context (Crowe et al., 2011).  A case study enables us to perform in-depth analysis, understand 

phenomena within their real-world context, and derive rich interpretations from complex 

situations. It is a philosophically neutral methodology that can be used for both qualitative and 

quantitative research projects (Miller et al., 2023). Rather than being a basic or inferior one, it 

offers a strong and valuable way to explore complex issues, develop theories, and evaluate 

programs related to social sciences, education, and health services. At its core, a case study is 

a method that focuses on closely studying specific cases in detail. It is an in-depth investigation 

of a bounded system (case) or multiple bounded systems (cases) over time through detailed 

data collection from multiple sources.  

What is the case? 

A case represents a bounded system, an object of study (Johansson, 2007), or a unit of 

analysis (Patnaik & Pandey, 2019). Case binding in a case study defines the boundaries of a 

case, allowing researchers to stay focused and avoid too much information at once. Boundaries 

of a case can be defined based on time, place, activity, definition, and context, as explained by 

separate philosophers. We have extracted the way to define boundaries of a case in a different 

way from the paper by Njie and Asimiran (2014), and added one reflective example for each 

scenario for your better understanding (Table 1).  
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Table1  

Defining Boundaries of the Case in a Case Study 

Defining Case Examples 

By Time and Place (Creswell, 2003) Studying the effectiveness of the smart classrooms in the 

ABC school from 2019-2023. 

By Time and Activity (Stake, 1995) Observing how students engage in reflective discussion 

forums on Moodle during one academic year. 

By Definition and Context (Miles & 

Huberman, 1994) 

A case is defined as “a synchronous online course 

conducted via Zoom” in the context of the university’s ICT 

capacity-building project post-COVID-19. 

 

Why is it necessary to bind our case? 

While doing case study research, we must define the boundaries of our study. The 

boundary makes our study focused, doable, credible, and analytically clear. It helps in the 

prevention of scope creep means the researcher might try to study everything when there is no 

boundary. It helps us as researchers to ensure who, what, when, and where we are studying.  

Also, it helps our readers to understand the limits of our findings.  

Intent of the Case Study Method 

The fundamental intent of the case study methodology lies in the development of an in-

depth, multifaceted, and holistic understanding of complex phenomena within a real-world 

context (Crowe et al., 2011; Njie & Asimiran, 2014). We can use a case study approach if we 

want to understand “what”, “how,” or “why” something happens in a real-life situation, 

particularly when it is complicated and hard to separate some phenomena from their 

surroundings. A crime investigation scenario is a prime example of a case study. It aims to 

explore what exactly happened, how the crime occurred, and why it was committed. So, the 

purpose and rationale of the case study method can be identified through different situations 

where we can use this approach.  

It is especially useful when researchers seek to answer descriptive questions like what 

is happening or has happened. Or, more importantly, it can be used to answer explanatory 

questions like how or why something happened. A case study can also serve as a powerful tool 

for theory building, and rarely for theory testing as well (Coombs, 2022). We can use case 

studies to explore and develop new ideas about how things work, or to check if an existing idea 

is true in a real-life situation.  

Also, it is very useful when the boundaries between context and phenomenon are not 

evident (Njie & Asimiran, 2014). It refers to the scenario where the thing we are studying 

(phenomenon) is deeply connected to its real-life setting or circumstances (the context). In such 

a situation, we can't understand that phenomenon properly without understanding its 

surrounding context. For example, if we want to study how a new teaching method affects 

student engagement, then our case could be a specific classroom (a bounded system). Here, the 

classroom can be the context, and how the teaching method affects engagement can be the 

phenomenon.  

Overall, this method helps us to provide a holistic understanding of our research setting. 

It provides a rich and thick description of the phenomenon under study through multiple 
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sources. However, the actual intent of a case study can vary a little bit based on the introduction 

and its types, categorized by several key proponents.  

Tracing the Historical Evolution of Case Study 

The root of the case study can be traced back to the 18th century when Frederic Le Play 

first introduced the case study approach to social science in 1829 (Freemantle, 2016). He has 

explored European working men, including 57 family case studies, in his book Les Ouvriers 

européens (Nair et al., 2023). It has started gaining popularity since the early 1900s. That time 

has reflected the emergence of a “first generation” of case studies, predominantly in 

anthropology and social sciences (Johansson, 2007). Chicago University has widely used 

qualitative case study research in sociology until quantitative methods became more prominent 

in the early 1930s. The paradigm debate between Chicago and Columbia universities has 

contributed to qualitative case study research losing some acceptance as a methodology. 

However, during the 1960s, researchers became concerned that quantitative methods could not 

be suitable for exploring the complex issues of personal experience.  

Then, the “second generation” of case study methodology began to take shape in the 

late 1960s by bridging the gap between positivism and hermeneutics as philosophical 

foundations (Johansson, 2007). Hermeneutics views research as an interpretive journey into 

meaning and human experience. However, Positivism treats it more like a scientific quest for 

objective facts and measurable truths. This key evolution was guided by the emergence of the 

Grounded Theory of Glaser and Strauss in 1967. This work has used a case study methodology 

and helped the case study regain its popularity. Since the 1960s, case studies have been widely 

used in education for evaluating programs.  

Figure:1  

Historical Evolution of a Case Study 

 

Source: (Miller et al., 2023) 

Today, Robert K. Yin, Robert E. Stake, and Sharan B. Merriam are widely recognized 

as prominent methodologists for contemporary case study research (Patnaik & Pandey, 2019). 

Table 2 lists the definitions of case study from different contributors along with their purpose, 

philosophical stance, and their generalizability.  

Table2  

Key Contributors of a Case Study 

Contributors Robert K. Yin Robert E. Stake Sharan B. Merriam 

Definition A case study is an 

empirical inquiry that 

investigates a 

phenomenon in depth and 

Defines case study 

primarily by the 

researcher's intrinsic 

interest in individual 

cases. 

A case study is an 

intensive, holistic 

description and analysis 

of a bounded 

phenomenon. 
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within its real-life 

context. 

Purpose For addressing “how” or 

“why” questions when 

the boundaries between 

phenomenon and context 

are not evident. 

Helps understand unique 

cases, gain insight into 

the issue and generalize 

that, and understand 

multiple cases jointly. 

Focuses on a specific 

situation, provides rich 

descriptions, and 

illuminates the reader's 

understanding. 

Philosophical 

Stance 

Positivist philosophy that 

emphasizes objectivity, 

validity, and 

generalizability. 

It aligns with 

constructivist 

epistemology that values 

multiple perspectives of 

reality. 

Also adopts a 

constructivist orientation, 

leading to multiple 

interpretations of reality. 

Generalization Promotes analytical 

generalization than 

statistical generalization. 

Not chosen for statistical 

but naturalistic 

generalizations. 

It also focuses on 

naturalistic 

generalizations. 

Source: (Njie & Asimiran, 2014; Miller et al., 2023; Yazan, 2015) 

Philosophical Stance of a Case Study Research 

Understanding the philosophical orientation, like ontology, epistemology, and 

axiology, is important for any research. It helps shape the chosen method and the interpretation 

of the findings. It can guide you towards the selection of topic, data collection and data analysis 

strategies. 

Ontological Orientation 

Ontology talks about the nature of reality (Aliyu et al., 2015). It answers questions like, 

what kind of world do we believe exists? It informs what a researcher believes can be known 

or is real in the world. The ontological foundation of case study research varies significantly 

depending on the researcher’s philosophical orientation. Ontological beliefs, guided by Robert 

Yin’s approach, can be referred to as realist ontology. It assumes that phenomena exist 

independently of our knowledge of them. They can be studied objectively through empirical 

inquiry. This is mostly an appropriate view for a researcher who wants to conduct their study 

following a post-positivist approach (Harrison et al., 2017).  

However, most of the qualitative research ontological assumptions are guided by the 

idea of Robert Stake and Sharan Merriam. They view reality as socially constructed and 

contextually dependent. This ontological assumption often posits that reality is subjective and 

multiple, as constructed by individuals in various social and cultural contexts (Chowdhury & 

Shil, 2021). This idea contrasts with the assumptions of quantitative research.  That focuses on 

the objective and singular reality. However, the constructive reality values the meanings and 

interpretations of participants. It emphasizes the subjective nature of experience. Also, it 

prioritizes the importance of multiple perspectives in social research.  

Epistemological Orientation 

Epistemology deals with our understanding of knowledge itself (Aliyu et al., 2015). It 

focuses on the nature of knowledge along with how it is acquired and how it is validated. The 

epistemological stance of the researcher has a direct impact on their methodological choices 
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and how they gather and interpret data. The epistemological orientation of the case study can 

lie between the positivist and interpretivist paradigms.  

Yin’s epistemological position demonstrates the mix of positivist and post-positivist 

philosophy. It emphasizes objectivity, validity, and generalizability (Yazan, 2015).  Positivist 

researchers seek to identify patterns and relationships from data. The post-positivist philosophy 

accepts that knowledge is uncertain. However, it emphasizes the methodological rigor and 

triangulation to ensure the validity of knowledge.  

However, Robert Stake and Merriam support epistemology for qualitative case study 

research. They argue for an interpretivist and constructivist orientation as a guiding philosophy 

for case study (Miller et al., 2023; Yazan, 2015). The constructivist epistemology believes that 

knowledge is primarily constructed rather than discovered. Researchers are the interpreters 

who gather data and present interpretations of constructed realities through research findings. 

It values naturalistic generalization of findings. This is to ensure the transferability of research 

over statistical generalization. Then, interpretivist researchers focus on understanding 

subjective influence and reflective practices. They believe that knowledge is an insight from 

participants' perspectives. They present it through rich and descriptive details in research 

reports. This thick description also supports the naturalistic generalization of research findings.  

Axiological Orientation 

The axiological consideration focuses on the role of value and ethics in research. It 

determines how researchers integrate value into their study. It places strong emphasis on the 

researcher’s reflexivity to acknowledge and reduce personal biases.  They should make sure 

that the study is fair. Yin’s (2003) axiological assumptions emphasize the importance of being 

honest and truthful in research. Positivism and post-positivism follow methodological rigor to 

minimize bias and standard tools to collect objective data. However, the interpretivist and 

constructivist approaches acknowledge the value of the researcher in the case study (Boblin et 

al., 2013). It believes that the background, experience, and perspective of the researcher can 

shape their understanding of the case in the research.  

The integration of ethics in case study research refers to maintaining confidentiality and 

respecting participants' rights (Crowe et al., 2011). It is about being careful while reporting 

sensitive information. Researchers must consider their responsibility to participants and 

communities while maintaining their scholarly integrity. In simple words, axiology of case 

study research guides researchers to make value-laden decisions. They should make decisions 

about what is important to investigate and how to conduct it ethically. They must also focus on 

how to present the research findings responsibly.  

In short, the philosophical underpinnings of ontology, epistemology, and axiology are 

not only a theoretical consideration. But they are deeply integrated into the design and 

execution of case study research. It helps in making every decision from question formulation 

to data interpretation and reporting.  

Major Features of the Case Study Method 

The case study method possesses several distinctive features. All of which set it apart 

from other research approaches. The combination of these characteristics enables the unique 

contribution of a case study to understand complex phenomena.  

Intensive focus on Bounded System 

A core feature of a case study is that it investigates a bounded entity or bounded system, 

which is also called a case or the main unit of analysis (Njie & Asimiran, 2014). As we have 
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introduced in the beginning, boundaries of a case can be based on time, place, activity, or 

definition. Time-bound can refer to two scenarios, one is the time when we study it, like when 

we will start or stop it, and another can be the time when the thing we are studying happened. 

Further, a place, activity, or definition helps to clarify the context of study for its well-defined 

scope. Binding the case is necessary in any case study research to put parameters on our study 

and avoid being too broad. Cases for our study can be individuals, groups, organizations, 

events, programs, or communities, but we must define clear boundaries by mentioning what 

will be included and excluded from our investigation. 

Holistic Exploration of Real-Life Context 

A case study allows for in-depth, multi-faceted exploration of complex issues (Crowe 

et al., 2011). It investigates contemporary phenomena within their real-life context or 

naturalistic setting. The case study method aims for a holistic understanding from a system and 

context perspective. It considers the interplay between phenomena and the environment (Njie 

& Asimiran, 2014). From a system perspective, case studies examine the case as a whole, 

looking at the interaction and interconnectedness within the system. The context in which our 

case exists is vital to understanding it. So, it also focuses on contextual understanding.  

Rich Description 

The hallmark of the case study research is its richly descriptive nature (Patnaik & 

Pandey, 2019). Case studies are not superficial research studies, but they delve deeper into the 

subject matter to provide a detailed understanding and a vivid picture. A vivid picture refers to 

the presentation of data in a way that the reader can visualize people, setting, events, and 

interactions being studied. It’s like painting a clear picture with words so the readers feel they 

were there or can understand it like a tangible story. Rich description in a case study helps 

readers understand the complexity of many variables that are inherent in the phenomenon being 

studied (Hancock & Algozzine, 2006).  

Multiple Sources of Evidence (Triangulation) 

A case study method utilizes multiple data sources and data collection methods. This 

multi-faceted approach is known as triangulation of data, which helps to confirm the findings 

( Baxter & Jack, 2008; Njie & Asimiran, 2014). It is about validating findings by checking 

them from different angles. During a case study, researchers must employ various techniques, 

including interviews, observations, document analysis, archival records, and physical artifacts, 

to develop a complete understanding of the case (Alpi & Evans, 2019; Salmons, 2021). It 

enhances the credibility of research findings.   

Flexibility in Design Types 

The case study research method offers various design types to suit different research 

purposes. Yin (2003) and Stake (1995) divide case studies into different forms based on 

research purpose, design structure, and research interest ( Baxter & Jack, 2008). 

Table3  

Types of Case Study 

Types Subtypes Description 

By 

Research 

Exploratory Used to explore new or less understood situations to find out what is 

happening or generate new ideas. 
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Purpose 

(Yin, 2003) 
Descriptive Aims to describe a specific situation, event, or phenomenon in detail 

as it exists in its real context. 

Explanatory Used to explain the reasons behind why something is happening by 

looking at the connection between different factors.  

By Design 

Structure 

(Yin, 2003) 

Single Case Focuses on one specific, unique, extreme, or critical case.  

Multiple Case Involves studying several cases and allows for comparison between 

cases or replication of findings across different settings.  

Embedded A single or multiple case study, which allows the analysis of subunits 

of larger cases. 

By 

Research 

Interest 

(Stake, 

1995) 

Intrinsic Allows researchers to choose a topic that is interesting and unique to 

them. It is not to generate theory or generalization. 

Instrumental Allows researchers to gain an understanding of a larger issue or 

question, where the case explains something broader. It also helps to 

refine theory. 

Collective It is like a multiple case study defined by Yin (2003). It looks at 

multiple cases together to investigate a general phenomenon or 

condition across those cases.  

 

All of these features collectively enable a case study to provide a comprehensive understanding 

of complex phenomena in their natural settings.  

Particularistic and Heuristics 

Case studies are particularistic as they focus on specific instances rather than seeking 

broad statistical generalizations (Harrison et al., 2017). An example can be a case study that 

explores how one school integrated STEAM into its curriculum. Because of the particularistic 

approach, the case study research is useful to explore unique or rare phenomena. Then, the term 

“heuristic nature” describes an open-ended, exploratory approach. Instead of theory building, 

it emphasizes learning, understanding, and gaining insight. It is beyond proving a specific 

hypothesis like in quantitative. Therefore, case study research is useful to explore unknown or 

poorly understood situations.  

Data Collection Tools and Strategies  

A case study follows multiple data collection tools and strategies to capture a holistic 

understanding of the phenomenon. Use of multiple sources of evidence to collect data enhances 

the trustworthiness of findings through triangulation. However, the research question, case 

features, and philosophical assumptions guide the selection of a particular approach. In a case 

study, interviews and observations are the most common data collection tools. But it can make 

use of other sources as well, like documents, archival records, physical artifacts, etc.  

Interviews  

Interviews are the most common source of data in a case study, which allows 

researchers to gather personalized and in-depth information about participants' experiences of 

an event (Crowe et al., 2011; Hancock & Algozzine, 2006; Patnaik & Pandey, 2019). It can 

range from informal to semi-structured interviews guided by a predefined purpose and research 
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question. First, researchers must prepare an interview guideline based on the purpose of the 

study. Then, they must obtain informed consent and ensure the confidentiality of participants.  

Researchers must focus on collecting knowledge, reasons, or opinions related to the case during 

the interview. They should encourage their participants to share their understanding of the case 

in depth and detail. With consent, they should also record an interview for data analysis later. 

And, they cannot violate ethical protection while conducting interviews.  

Observations 

Observation refers to the method where we can directly visualize real-life context and 

record it. Observations provide researchers with firsthand data about interactions, behaviors, 

and environmental factors within a case setting (Alpi & Evans, 2019). It collects more objective 

information about the research setting, unlike an interview, which collects perceptions of 

participants. Data can be collected through formal protocols or informal field notes during 

observation. Participant observation requires researchers to immerse themselves in the 

environment where their case exists (Hancock & Algozzine, 2006). It helps them gather insider 

perspectives on the phenomenon under study. It helps researchers to understand the case from 

the viewpoint of participants, as it allows them to observe actual behavior and interaction in 

natural settings. However, researchers require skills and persistence for meaningful 

observation. They must clarify their goals, explain the study purpose to participants, gain their 

trust, and be able to immerse themselves in the field.  

Document Analysis  

Analysis of the document involves a systematic review of those written materials that 

are relevant to the case. Documents can take many forms, including reports, correspondence, 

meeting minutes, policy documents, and media coverage (Alpi & Evans, 2019; Patnaik & 

Pandey, 2019). These documents are analyzed using a qualitative thematic analysis approach. 

The researchers must identify patterns and themes that are useful for the study from the 

documents (Miller et al., 2023). Researchers can understand the historical context and other 

information that exists related to the case. Findings from document analysis can complement 

the data collected through interviews and observations.  

Archival Records 

Archival records are an important source of data for case study research (Yazan, 2015). 

Archival records provide historical data related to our study. It can provide longitudinal 

understanding of the case. Or, it can complement other data sources through a different 

viewpoint on the same phenomenon. However, researchers must assess the authenticity of any 

documents and archival records before extracting something from them. They must consider 

who created that, why, when, and whether they can have any potential biases for the current 

study or not (Nair et al., 2023).  

Physical Artifacts 

Physical artifacts represent tangible evidence within the case. It includes tools, 

equipment, notebooks, computer output, artworks, and other physical evidence (Tellis, 1997). 

It provides insight into the case environment and culture. Although it is used very rarely, it can 

offer unique perspectives on the phenomenon under investigation.   

Things to Consider During Data Collection 

Along with using multiple data sources, researchers must consider different strategies 

during data collection. They must follow purposeful sampling, data saturation, access, ethics, 

and reflexive data collection. Purposive sampling helps in the selection of useful data sources 
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and participants. It helps to provide relevant information about the case and to address the 

research questions of the study. Data saturation defines the sufficiency of data. In case of 

qualitative research, the number of interviews and observations, or document analysis, can’t be 

fixed in advance. The researcher must continue collecting data until the themes and ideas start 

repeating. It ensures the sufficiency of data to address the issue selected.  

While working in sensitive settings, researchers must consider access and ethics. These 

components have a direct influence on how researchers collect data. Researchers must follow 

ethical guidelines and protect the confidentiality of their participants. Further, while collecting 

data ongoing reflection of the researcher can have a significant influence on the generation of 

data. The reflexivity of researchers helps them to understand their role and how it might affect 

the response from participants. It helps maintain bias in data collection.  

There are three key principles of data collection in a case study, as suggested by Yin  (1994): 

1. Using multiple data sources  

2. Creating a database for a case study 

3. Maintaining the flow of evidence  

Use of multiple sources helps in the triangulation of data. It increases the 

trustworthiness of research findings. The data collected from sources during case study 

research should be organized and documented in an allocated database. All types of sources 

utilized for data collection, data collected through interviews and observations, must be stored 

in a specific folder. It should be recorded in a way that the evidence can be tracked step by step 

in a sequential order. In one way, it will be useful during the data analysis phase, and in another 

way, it helps all co-researchers to access evidence without ambiguity.  

Data Analysis Strategies  

Data analysis in a case study is an iterative and complex process that occurs 

concurrently with the data collection process (Baškarada, 2014). In quantitative methods, we 

can make use of statistical tools, automated algorithms, and routine procedures for data 

analysis. However, it is a different scenario for case study analysis. It demands researchers to 

go through the data multiple times, identify patterns, define codes, and logically piece together 

coded evidence into broader themes for meaning-making. Data analysis in a case study involves 

reviewing, organizing, summarizing, and restructuring the evidence to address the research 

questions (Yin, 1994). In the case study, there is no fixed, rigorous process of data analysis, as 

different scholars have identified data analysis procedures in different ways. This paper will 

provide in-depth insight into the idea presented by Morse (1994) as illustrated by Houghton et 

al. (2015). 

Four-Stage Analysis Framework 

Morse (1994) provides a four-stage comprehensive structure for case study data 

analysis – comprehending, synthesizing, theorizing, and recontextualizing (Houghton et al., 

2015). Comprehending begins during data collection to gather enough data for a full, detailed, 

and vivid description. It is about organizing and becoming familiar with data. As researchers 

collect data through interviews and observations, they should start making sense of it. Then 

they can start looking for broad ideas and give labels to the chunks of information, which are 

called codes.  This phase is also identified as “Broad Coding” by Miles and Huberman (1994). 

Then researchers can start making an interpretation of what is going on, who said that, and 

what it means. While doing coding, they must link that to the research goal, so that it can help 

to identify patterns and write thick descriptions later.  
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Once the data is broadly coded, the next step is synthesizing. It is about going deeper to find 

connections and patterns across different parts of the data. The researchers can think of it like 

a puzzle. As they have already identified the code from the initial phase, now they must see 

which pieces of code fit together to make a bigger, clearer picture. It can be achieved by a 

process called pattern coding (Miles & Huberman, 1994). It is the process of creating new 

codes for ideas that appear again and again in the data. Writing a memo is another way of 

synthesizing (Houghton et al., 2015). Memos are like mini summaries or reflections that 

researchers write to capture their thoughts and interpretation when they analyze the data. Later, 

it helps connect the codes and ideas to draw a bigger conclusion. This phase takes more time 

than others and requires careful thinking. But it is the phase where the real insight of the case 

starts to take shape. Overall, this phase is about the identification of patterns and themes.  

After identifying common patterns in data, the third step is theorizing. It is about the 

development of explanations and theoretical insights. It is not about developing a theory but 

trying to understand how things are related. In this step researcher looks at how different themes 

relate to one another. And, how these connections help explain the bigger issue or question. 

Researcher reviews memos, sorts them, and tests them against actual data to make sure that 

they truly reflect what people said. It means theorizing is about trying to bring everything 

together, like events, actions, and interactions, so that we can understand the whole picture of 

the case clearly (Miles & Huberman, 1994). It is a very thoughtful process in data analysis.  

Finally, the last phase is recontextualizing. It is about relating findings to broader 

contexts and implications. The researcher thinks about how the findings can be related to other 

settings, people, and situations (Houghton et al., 2015). Researchers compare their findings to 

past research as well. The major aim of this stage is to make findings useful and transferable 

(Morse, 1994). It adds depth, relevance, and impact to the research.  

Although these steps of data analysis have been explained in different ways but it is 

related to contemporary analytical approaches. The approach of Morse (1994) indirectly 

reflects how the popular qualitative data analysis method, like thematic analysis, follows. 

Thematic analysis involves identifying, analyzing, and reporting patterns or themes within case 

study data. Nowadays, computer-assisted analysis can also be done through software packages 

like NVivo, ATLAS.ti, etc. (Houghton et al., 2015). These tools facilitate the data organization, 

coding, retrieval, and analysis, and help maintain transparency in the analysis process. 

Researchers can also employ charts, matrices, and graphical displays for visual data analysis 

(Atkinson, 2002). It helps researchers to organize information systematically. And they can 

identify connections that might be complex to understand through text analysis alone. During 

data analysis also researchers must consider several strategies to enhance the trustworthiness 

of findings and to minimize potential biases. Some of the strategies can be triangulation, 

member checking, and peer debriefing.  

Challenges and Limitations 

From all the features and capabilities, we have realized the significant strengths and 

versatility of case study research. Despite that, researchers following a case study might face 

several challenges and limitations. They might face concerns regarding limited 

generalizability, lack of methodological rigor, and bias-related concerns. But they must try to 

address those issues to ensure the trustworthiness of their findings.  

Limited Statistical Generalizability 

A most popular and significant criticism of case study is that it is impossible to 

generalize findings from an individual case to a larger population (Patnaik & Pandey, 2019; 

Chowdhury & Shil, 2021). Findings from single or a small number of cases may not apply to 
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broader populations or different contexts. Statistical generalization is not possible, as in 

quantitative studies. However, analytical generalization is possible in a case study (Starman, 

2013). Analytical generalization uses findings from a case study to help build or test theories 

about how things work in similar theoretical situations, but not to make claims about everyone.  

Lack of Methodological Rigor  

Case study research is also criticized for a perceived lack of rigor due to a lack of 

systematic procedure and standardized approaches (Miller et al., 2023). This criticism stems 

from an inappropriate comparison with quantitative, statistical methods (Patnaik & Pandey, 

2019). Quantitative studies can be considered methodologically rigorous due to their careful 

consideration of sample selection to see if the findings apply to the group. However, a 

qualitative study maintains rigor differently by exploring a situation in depth and detail. 

Researchers follow a clear and organized plan for collecting and analyzing data. It helps them 

maintain the sequence of evidence, so that they can clarify how they reached their findings.  

Subjectivity and Researcher Bias Concern 

Researchers get deeply immersed in the case environments while doing a case study.  

There is regular deep interaction between researchers and cases. It might create an opportunity 

for researchers to present their personal opinions and preferences during data collection, 

analysis, and interpretation. So, there is a concern that researchers’ own beliefs and 

assumptions might shape the results of the study   (Priya, 2020). They can look for evidence 

that supports what they already believe or expect. But doing this can weaken the 

trustworthiness of research findings. Triangulation and researchers’ reflexivity are mandatory 

to address this issue. Triangulation uses multiple data sources and data collection methods to 

enhance credibility. And reflexivity alerts researchers to stay away from their biases. 

Researchers must acknowledge their biases and ensure transparency of case study research.  

Conclusion 

A case study is a powerful and flexible research approach. It provides valuable insight 

into complex phenomena within their natural context. From its origin with Frédéric Le Play to 

its evolution into a sophisticated form, it has become more adaptable for multiparadigmatic 

inquiry. Key methodologists including Yin, Stake, and Merriam provide diverse viewpoints 

and flexibility in case study research methodology to explore social phenomenon. The major 

intent of a case study is to explore “how” and “why” questions within real-life bounded 

systems.  The philosophical underpinnings, like ontology, epistemology, and axiology, shape 

how researchers plan and carry out case studies. It incorporates several key features like 

multiple data sources, a holistic approach, in-depth investigation of context, rich description, 

particularistic and heuristic, and flexibility in its design types etc. It has several challenges, like 

limited generalizability, complexity of data management, need for addressing methodological 

rigor, and researcher bias. But these limitations can be reduced through an established 

systematic procedure. As research is becoming more interdisciplinary and context-focused 

nowadays, the case study can be very useful in this evolution. It helps bring together different 

types of data, explore complex connections, and create theories that others can learn from.  
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Abstract 

This study was carried out to analyze the students' attitude towards interactive demonstration 

methods in physical education. The necessary information was taken from the eleven-

community secondary school’s students of the Kathmandu Valley. This study was based on 

descriptive research design. The majority of the responses were found to be associated with 

the statement that disagrees and strongly disagrees. The range of disagreeing and strongly 

disagree responses was 20.8-42.8% for the statement of sports skills test. These were all 

together 73.3% as the strong responses out of 120 students. It was found that the student has 

slightly negative responses towards the statements of sports skill test. Similarly, the chi-square 

value was 53.58, 103.0, 100.2, 75.86 and 90.16 respectively. The p-value for all statements was 

0.000 which was less than that of the 0.05 level of significance with the degree of freedom 4. 

This indicated that there was a significant difference between the observed scores and the 

expected scores of the respondents. 

Keywords: Achievement, Sports, Skills, Demonstration, Interactive, Learning, Test 

Introduction 

Demonstration method is one of the important teaching techniques for providing actual 

skill and strategies of physical education by combining oral explanation (Naution, 2008). 

Interactive demonstrations methods are most useful and effective for enabling new skills and 

techniques of physical education and sports. It is introduced by Winning in 2011. He pointed 

out that by systematically addressing the various levels of inquiry learning like discovery 

learning, interactive demonstrations, inquiry lessons, inquiry labs, and hypothetical inquiry as 

to the inquiry spectrum. Thus, introduced the implementation of demonstrations into an 

interaction-based activity that is currently being developed by Wenning (Gross, 2002 as cited 

in Triayomi, 2019). Hassard and Dias (2005) illustrated that physical education should be 

active, experiential, constructivist, address prior knowledge, and include cooperative and 

collaborative work. Based on these instructions, an interactive demonstration method is 

generally implemented by a teacher in the Physical Education (PE) classroom (Wenning & 

Khan, 2011).  In an interactive demonstration method, students are engaged in explanation and 

prediction-making that allows the teacher to elicit, identify, confront, and resolve alternative 

conceptions by addressing prior knowledge. Interactive demonstrations engage students in 

activities that meet their prior understanding of actual skills ant techniques (Triayomi, 2019). 

https://doi.org/10.3126/ej.v3i1.82044
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Teaching physical education  in Nepal is dominated through the theoretical aspect so 

that classroom teaching is not related to real-life situations of the students (Acharya, 2016). 

The practice of a rigid approach for teaching PE makes students feel boring and thus they are 

sure to memorize the reading materials. PE teachers are more theoretically driven, PE 

classrooms are less interactive and collaborative (Triayomi, 2019). The traditional methods and 

techniques are often adopted as methodological approaches to dealing with the PE concepts. 

Therefore, the interactive demonstration method has been a dire need in the PE classrooms of 

the schools of Nepal. Another concern is the size of the class in Nepalese schools.  

The class size cannot be maintained by the individual interest of the teacher. It leads 

the teachers to apply the conventional methods including the lecture method of teaching. Since 

mass teaching practice is widely used in PE classrooms (Rani, 2017), the traditional role of 

teacher, mainly as the source of knowledge and sole decision-maker of the teaching-learning 

process is specified. The students are more controlled and they act as the passive recipients of 

the contents that the teachers expose. It not only discourages the interactive teaching practices 

in PE classrooms but also seriously affects the consciousness-raising of the students (Freire, 

2008). 

In the context of teaching-learning of physical education, this is the fact that the teacher 

has a central role in classroom teaching. The classroom interactions are less encouraged by the 

teachers as well as school administrators. Students are the passive listeners and the teacher is 

supposed to pour his/her knowledge into the empty vessels i.e. passive students. In classroom 

teaching and the learning situation, the PE teacher is usually found to be a problem solver and 

bank of knowledge. In meaningful learning, students can think that what they learn about, apply 

it in daily life situations, seek to connect future learning, and can continue to learn 

independently (Darling-Hammond et al., 2020). Teaching in such a way supports less 

classroom talk, interaction, and thinking. Students in schools are arranged in orderly and 

systematic rows in the classroom (Naution, 2008). The manipulation of meaningless words and 

symbols is found in the classroom similar to the students who are passive learners. The common 

practice is that students are forced to revise the same problems many times. The science 

classroom environment and real-life situations seem to be isolated because "most of the PE 

classrooms do not deal with basic concepts" (Williams, 2017) and "without linking on the real-

life problems" (Rohandi, 2017).  

The national curriculum framework (2019) has clearly stated that modern PE teaching 

in school education should create a conducive learning environment in schools. Schools should 

have the necessary ground and sports equipment so that the learners can learn sports skills and 

behavior in practical situations. As well, it has pronounced to link the PE contents and 

techniques to the everyday life of the children. However, the implementation of these ideals is 

far distant in different schools in Nepal. In poorly managed institutional schools and also 

community schools of the nation, PE teaching is not in action as in the expectations expressed 

in the curriculum. On the one hand, the contents, and classroom teaching-learning practices are 

still theoretically driven.  

Similarly, the schools lack the necessary infrastructure as well as a good social and 

psychological environment. Students often experience diverse forms of social and cultural 

discrimination on the ground of caste, gender, poverty, disability, and regional background 

(Freire, 2008). Whether in the case of curriculum updating, or that of teaching-learning 

methods applied in the classrooms, or that of teacher expertise, or that of the curriculum 

implementation in the classrooms, there are serious problems. Similarly, the low performance 

of students in physical education and sports is a problem in secondary school.  
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Methodology   

This research is based on descriptive research design. The populations of this study 

were 120 students selected from 460 students with the help of purposive sampling method from 

eleven community secondary school of Kathmandu Valley. Researcher had applied sports 

skills test and attitude scale with a 5-point Likert scale (strongly agree, agree undecided, 

partially disagree, and strongly disagree) for data collection.  After collecting the data, the result 

was presented on percentage, standard deviation, t-test, correlation and chi-square test with the 

help of SPSS 20. 

Results and Discussion 

Interactive demonstration method is a method of providing lessons by exhibiting and 

demonstrating with explanation. It is a method of teaching by demonstrating things, events, 

rules, and sequences of activities, techniques of games and sports. 

Table 1  

Students' attitude towards interactive demonstrative methods of physical education 

S.N Statements Responses 

SA % A % UD % D % SD % 

1 I Like Physical 

Education 

5 4.1 8 6.6 15 12.5 51 42.5 41 34.1 

2 I feel nervous in PE 

class.  

28 23.3 47 39.1 5 4.1 30 25 10 8.3 

3 We do a lot of fun 

activities in PE class. 

14 11.6 11 9.1 18 15 39 32.5 37 30.8 

4 We cover interesting 

topics in PE class. 

5 4.1 10 8.3 24 20 34 28.3 47 39.1 

5 I love spending my 

free time playing 

games. 

14 11.6 19 15.8 12 10 35 29.1 40 33.3 

SA= Strongly Agree; A = Agree; UD=undecided; D = Partially Disagree; SD = Strongly 

Disagree. 

Above table shows that 62 percent responses of the students had to be found that 

strongly agree and agree with the statement I feel nervous in the PE class of the sports skill 

test. For example, 23.3 to 39.1% of responses were strongly agreed and agree with this 

statement. These were all together 62.4% responses out of 120 students. The statement of the 

attitude scale was I like physical education. We do a lot of fun activities in physical education 

class. We cover interesting topics in physical education class and I love spending my free time 

playing games and sports. The majority of the responses were found associated with the 

statement disagree and strongly disagree. The range of disagreeing and strongly disagree 

responses was 28.3-39% for the statement of attitude scale. These were all together 76.6% as 
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the strong responses out of 120 students. This shows that students have slightly negative 

responses to the statement of sports skill test.  

Table 2  

Analysis of Attitude towards learning physical education 

S.N Statements Responses 

SA % A % UD % D % SD % 

1 To participate in PE 

class activities is 

interesting  

3 2.5 9 7.5 20 16.6 37 30.8 51 42.5 

2 I usually ask many 

questions in the PE 

class  

24 20 11 9.1 16 13.3 44 36.6 25 20.8 

3 My best friends like 

physical education.  

24 20 17 14.1 17 14.1 26 21.6 36 30 

 4 Sports skill tests make 

me afraid.   

43 35.8 25 20.8 17 14.1 7 5.8 28 23.3 

 

Table 2 shows that the students' attitudes towards physical education at the secondary 

level. The statement to participate in physical education class activities is interesting. The 

majority of the responses were found to be associated with the statement that disagrees and 

strongly disagrees. The range of disagreeing and strongly disagree responses was 20.8-42.8% 

for the statement of sports skills test. These were all together 73.3% as the strong responses out 

of 120 students. This shows that students have slightly positive (56.6) response to the statement 

of sports skill test.  

Table 3 

Analysis of Chi-square Value regarding students' attitude towards learning physical 

education 

S.N. Statements Responses 2 Df. Sig. 

SA A Ud D Sd 

1 I Like Physical Education 5 8 15 51 41 71.50 4 0.000 

2 I feel nervous in PE class.  28 47 5 30 10 47.41 4 0.000 

3 We do a lot of fun activities in 

PE class. 

14 11 18 39 37 56.60 5 0.000 

4 We cover interesting topics in 

PE class. 

5 10 24 34 47 49.41 4 0.000 



Educational Journal, May, 2024, Volume-3, Issue-1 
 

19 
 

5 I love spending my free time 

playing games. 

14 19 12 35 40 26.91 4 0.000 

 

The analysis of the chi-square value regarding students' attitude towards learning 

physical education is presented in table 3. It shows that statement, students' responses chi-

square value, p-value, and degree of freedom for the chi-square statistics. The chi-square value 

of statements 1, 2, 3, 4, and 5 were 71.50, 47.41, 56.60, 49.41 and 26.91 respectively. The p-

value for all statements was 0.000 which was less than that of the 0.05 level of significance 

with the degree of freedom 4, 4, 5, 4, and 4. This indicated that there was a significant difference 

between the observed scores and the expected scores of the respondents. Thus, there was an 

association between the performance scores of students and their responses regarding test 

items. 

Table 4 

Analysis of Chi-square Value regarding students 'attitude towards learning physical 

education 

S.N. Statements Responses 2 Df. Sig. 

SA A Ud D Sd 

1 I am an Interactive Learner 5 13 22 28 52 53.58 4 .000 

2 I remember things I see more 

than things I read 

4 5 10 43 58 103.0 4 .000 

3 Demon help me understand 

concepts. 

6 2 11 47 54 100.2 4 .000 

4 Demonstration activities in 

class help me pay attention 

more. 

3 - 11 45 61 75.86 4 .000 

5 I enjoy class more when 

demonstration activities are 

shown. 

8 5 9 43 55 90.16 4 .000 

 

Table 4 presents the analysis of the chi-square value regarding students' attitude towards 

learning chemistry. It consists of statements, students' responses chi-square value, p-value, and 

degree of freedom for the chi-square statistics. The chi-square value of statements 1, 2, 3, 4, 

and 5 were 53.58, 103.0, 100.2, 75.86 and 90.16 respectively. The p-value for all statements 

was 0.000 which was less than that of the 0.05 level of significance with the degree of freedom 

4. This indicated that there was a significant difference between the observed scores and the 

expected scores of the respondents. 
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Table 5  

Analysis of correlation between attitude and achievement  

Variables/ Correlation Achievements Attitude 

towards 

learning 

PE 

Attitude 

towards PE 

students 

Attitude 

towards sports 

activity 

Attitude 

towards 

teaching 

method 

Some Sports Pearson 

correlation 

Sig. 

 

1 

. 

 

.103 

.263 

 

.156 

.090 

 

.226* 

.013 

 

.225* 

.013 

Attitude 

towards 

learning PE 

Pearson 

correlation 

Sig. 

 

.103 

.263 

 

1 

. 

 

.153 

.096 

 

.179* 

.050 

 

.193* 

.034 

Attitude 

towards PE 

students 

Pearson 

correlation 

Sig. 

 

.156 

.090  

 

.153 

.096 

 

1 

. 

 

.452* 

.000 

 

.354* 

.000 

Attitude 

towards PE 

Pearson 

correlation 

Sig. 

 

.226* 

.013 

 

.179* 

.050 

 

.452* 

.000 

 

1 

. 

 

.289* 

.001 

Attitude 

towards 

teaching 

method 

Pearson 

correlation 

Sig. 

N. 

 

.225* 

.013 

120  

 

.193* 

.034 

120 

 

.354* 

.000 

120  

 

.289* 

.001 

120 

 

1 

. 

120 

*: significant correlation at 0.05  

Table 5 presents the correlation between the students' attitudes and achievement 

regarding some skills. A Pearson correlation coefficient was computed to assess the 

relationship. The value computed as, (r) = 0.452, n= 120, p= 0.000. Since Pearson's Correlation 

Value (r) was 0.452 it shows that attitude towards sports activity and achievement scores of 

students have a positive correlation. Similarly, value computed as, (r) = 0.225, n= 120, p= 

0.013. Since Pearson's Correlation Value (r) was 0.225 it shows that attitude toward the 

teaching method and achievement score of students have a positive correlation. The p-value of 

both attitude scores is less than that of the 0.05 level of significance. This shows that there was 

a significant relationship existed between attitudes towards extracurricular activities, teaching 

methods, and achievement scores of students. But the attitude towards PE and PE students was 

positively correlated with the achievement score of students at the secondary level. It means, 

the attitude towards PE has a significant impact on the achievement score of students in some 

skills.   
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Table 6 

Analysis of correlation between attitudes towards interactive demonstration methods. 

Variables/ Correlation Achievements Attitude 

towards 

learning 

PE 

Attitude 

towards PE 

students 

Attitude 

towards sports 

activity 

Attitude 

towards 

teaching 

method 

Achievements  Pearson 

correlation 

Sig.  

N. 

1 

. 

120 

0.082 

.375 

120 

.025 

.783 

120 

.190* 

.037 

120 

Attitude 

towards 

learning PE 

Pearson 

correlation 

Sig. 

N. 

0.082 

.375 

120 

1 

. 

120 

.153 

.096 

120 

.179* 

.050 

120 

Attitude 

towards PE 

students 

Pearson 

correlation 

Sig. 

N. 

025 

.783 

120  

.153 

.096 

120 

1 

. 

120 

.452* 

.000 

120 

Attitude 

towards sports  

activity 

Pearson 

correlation 

Sig. 

N. 

.190* 

.037 

120 

.179* 

.050 

120 

.452* 

.000 

120 

1 

. 

120 

Attitude 

towards 

teaching 

method 

Pearson 

correlation 

Sig. 

N. 

.104 

.260 

120  

.193* 

.034 

120 

.354* 

.000 

120  

.289* 

.001 

120 

*: Significant correlation at 0.05  

Table 6 shows the correlation between the students' attitudes and achievement scores. 

A Pearson correlation coefficient was computed to assess the relationship. The value computed 

as, (r) = 0.190, n= 120, p= 0.037. Since Pearson's Correlation Value (r) was 0.19 it shows that 

the attitude towards sports activity and achievement scores of students have a positive 

correlation. Similarly, value computed as, (r) = 0.354, n= 120, p= 0.000. Since Pearson's 

Correlation Value (r) was 0.354 it shows that attitude toward the teaching method and 

achievement score of students have a positive correlation. The p-value of both attitude scores 

is less than that of the 0.05 level of significance. This shows that there was a significant 

relationship existed between attitudes towards sports activities, teaching methods, and 

achievement scores of students.  
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Discussion 

A huge number of students showed their anxiety in the masses of the PE classes 62.4% 

of them accepting or strongly accepting the statement. This is consistent with previous research 

which indicates that traditional PE classes in Nepal are usually led by theoretical, rigid, and 

teacher-centered instruction. In such classes students are passive recipients rather than active 

participants in their learning (Acharya, 2016; Freire, 2008). Furthermore, the students' lack of 

engagement, as reported, is indicative of the systemic problem of the enormous size of the 

classes, the scarcity of resources, and the insufficient training of the teachers, as referred to by 

Rani (2017) and Wenning & Khan (2011). Those conditions limit the appropriate realization 

of the active and student-centered techniques such as interactive demonstration method. 

Though the interactive demonstration techniques have great pedagogical potential, 

students’ answers to questions such as "We do a lot of fun activities in PE" and "We cover 

interesting topics" were mostly negative. This is quite worrying, as it is revealed from the 

research that interactive demonstrations are designed to improve student interest, attention, and 

retention by making the connection between students’ prior knowledge and real-life situations 

(Triayomi, 2019; Hassard & Dias, 2005). The gap between the desired results and student 

understanding may imply a deficit in the genuine integration of interactive demonstration 

method in the practice, thereby confirming Wenning's (2011) argument that even the most 

brilliantly designed interactive methods will not result in meaningful learning if facilitation is 

not provided and teachers are not adequately prepared to work with them. 

Besides that, the positive and significant chi-square values throughout all the statements 

related to attitudes indicate students' considerably inconsistent feelings about their experience 

of PE. The statistical results (p < 0.05) demonstrate that the attitudes which are observed differ 

significantly from those which are expected if the classroom is engaging and participatory. The 

same thing can be seen in the findings of Darling-Hammond et al. (2020), who state that real 

learning is the one that students are autonomous, interact with each other, and, the most 

important part, have the possibility of practically applying the knowledge obtained all these 

elements, however, are mostly absent in the classrooms for PE in Nepal. 

This study corroborates the wider literature, which claims that positive student attitudes, 

nurtured through interactive, enjoyable, and student-centered learning, correlate with improved 

academic and skill-based outcomes (Bailey et al., 2009; Kirk, 2010). For example, the positive 

relation between sports activity pleasure and achievement (r = 0.190, p = 0.037) points to the 

fact that those students who see PE as meaningful and fun will probably perform better, and 

this is in accordance with the socio-ecological understanding of physical activity engagement 

(Sallis et al., 2009) 

Therefore, the findings highlight a critical need to bridge the theory-practice divide in 

PE instruction. Teacher training programs should emphasize the application of interactive 

demonstration method and related participatory strategies, supported by adequate infrastructure 

and policy enforcement. Without such systemic reforms, student attitudes toward PE are 

unlikely to improve, limiting their physical, social, and cognitive development through sports 

education. 

Conclusion 

This interactive demonstration methods are growing international recognition that 

interactive pedagogy is necessary for skill acquisition and motivation. Nepalese PE classes are 

still stuck with traditional teacher centered approach. The main causes of unimplemented 

interactive demonstration methods due to systemic barriers like overcrowded classrooms, lack 

of sports infrastructure and rigid curriculum practices that hindered the implementation of 
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experiential student-centered PE instruction. So, teachers should be trained in interactive demo 

methods that promote student participation, real life application and inquiry-based learning.  

The sharing of experience between facilitator and trainees takes place through the 

demonstration. When facilitator demonstrates and explains about new skills and techniques of 

physical education while students watching and listening and learning easily.  
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Abstract 

This study analyses the experiences of antenatal care (ANC) use amongst the rural women in 

Salyan district, Nepal. A cross-sectional survey was conducted, and a systematic random sampling 

strategy was employed with mothers chosen by selecting every fifth case (sampling interval k=5) 

from a total of 1,610 eligible participants with children aged less than five years; data was 

analyzed through chi-square statistical procedure to identify the relationship between ANC 

attendance and demographic or household characteristics, which consisted of parity, maternal 

age, the level of education and occupation held by husband, as well as food security within the 

household. Findings exposed that the receipt of ANC depended on each of these aspects. 

Specifically, husband-related factors were notable: mothers whose husbands had secondary or 

higher schooling participated in almost all ANC visits (55 within 20) compared to Mothers whose 

husbands were non-educated. The effect of occupational status was also moderate. Still, in this 

case, 50 percent of the mothers whose husbands were in business services had attended four or 

above ANC visits compared to 10 percent of the mothers whose husbands worked in agriculture. 

Household economic stability also played an important role; women in food-secure homes were 

almost four times more likely to get four or above ANC visits compared to those on food insecurity 

(45 percent versus 15 percent). Lastly, another powerful variable was known as parity mother 

having 4 or more children was less likely to attend at least two ANC visits as compared to a mother 

https://doi.org/10.3126/ej.v3i1.82045
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having just one child (40 percent and 20 percent, respectively). All these findings show the 

importance of the involvement of male partners, economic security, and para-specific issues in 

determining the health-seeking behavior of women. The policymakers should consequently go 

beyond clinical-service provision to address systematic socioeconomic forms of subjection, food 

stabilization, and adaptation.  

Keywords: Antenatal-Care, check-up, economy, health, stabilization  

Introduction 

Antenatal care (ANC) forms one of the key components of maternal health services and 

includes clinical examinations, health education programs, and selective screenings aimed at 

protecting the health of mothers and their babies (World Health Organization, WHO, 2016). The 

body of literature shows the same trends since high-quality ANC leads to decreased rates of 

maternal and neonatal deaths (WHO, 2016). However, the consumption of such services differs 

significantly across different contexts in the world, especially in rural areas in less developed 

countries, where there is nominal consumption of such services. They are especially extreme in 

Nepal, and the frequent non-use of health facilities leads to the fact that the country has one of the 

highest maternal death rates in South Asia (UNICEF, 2018). In spite of the countrywide efforts to 

enhance maternal health, sociodemographic disparities in the ANC coverage still exist (Koirala et 

al., 2019). This discovery implies that policymakers at a macro-level are not fully capable of 

addressing localized obstacles embedded in the socioeconomic status, cultural norms, and 

geography (Gautam et al., 2020).  

The combination of the same usually limits ANC usage in certain areas like the Salyan 

District (Gautam et al., 2020). These sociodemographic factors, namely, the maternal age, the level 

of education, the educational status of spouses, the family size, and the food security of the 

household, were characterized as key determinants of ANC attendance prevalence time and again 

in the literature (Koirala et al., 2019; Gautam et al., 2020; Subedi & Paudel, 2017). Systemic 

inhibitors are more complicated and present as a combination of these variables that do not work 

alone but act mutually, hindering the ability of women to get involved in or follow, proposed 

treatment (Gautam et al., 2020). It is, therefore, validated that an understated comprehension of 

these determinants is necessary to plan contextual interventions (Koirala et al., 2019). 

Sociodemographic factors affecting ANC Utilization. Maternal education turns out to be the most 

decisive factor in the ANC use (Gautam et al., 2020; Koirala et al., 2019). At higher levels of 

education, women are more health literate and understand the need for ANC regular checkups and 

are likely to enjoy the process, making prompt decisions concerning themselves and the unborn 

child (Gautam et al., 2020). Higher educational advantage correlates with an even higher 

possibility of giving birth to a child in an institution (Koirala et al., 2019). On the other hand, less 

educated women might not have the knowledge about the ANC appointment frequency necessity 

comprehensively, which makes them not attend the visits regularly or miss them (Koirala et al., 

2019).  

The respective spouses' level of education also plays a significant role, especially when it 

comes to the patriarchal settings whereby decisions in a home are frequently initiated by the 

husbands (Koirala et al., 2019). Research evidence indicates that husbands with elevated 

educational level have a positive relationship with promoting ANC visitation in their spouses 

(Koirala et al., 2019). Equally, husbands with low educational levels are associated with reduced 

ANC visits, which could show the low awareness about the importance of maternal health services 
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(Gautam et al., 2020). The financial stability of households, which can even be assessed by the 

parameters of food security, has a significant impact on ANC intake (Subedi & Paudel, 2017). 

ANC frequency is reduced during family food insecurity, where focus is set on subsistence rather 

than preventive treatment (Subedi & Paudel, 2017). Independent households (with good food 

security and larger financial assets), on the other hand, are much more prepared to sustain direct 

and indirect healthcare expenses, including transportation and workday loss, thereby enabling 

ANC attendance to become more regular (Subedi & Paudel, 2017).  

Healthcare-seeking behaviors are also affected by cultural beliefs and gender norms: in 

specific communities, it is profitable not to use formal medical services as a part of traditional 

practices (WHO, 2016). Such campaigns targeting to increase the level of maternal health 

knowledge among women and men are successful in increasing the ANC attendance by 

challenging supposed norms and encouraging modern medical care (WHO, 2016). Even though 

the precedent research can correlate the given broad-minded associations in Nepal, negligible 

studies exist on how these sociodemographic aspects interact with each other concerning the ANC 

check-up frequency in the Salyan district. This makes the research gap that exists today to be 

addressed in the present study, by carrying out a thorough examination of determinants in this rural 

setup that will guide the formulation of specific, evidence-based health policies. 

Methods 

This study employed a cross-sectional survey design to examine the factors associated with 

Antenatal Care (ANC) utilization among rural women in the Salyan district of Nepal. The target 

population consisted of mothers with children under the age of five. A systematic random sampling 

technique was used for participant selection. From a complete list of 1,610 eligible mothers (the 

total population), a sample size of 322 was obtained by selecting every 5th mother on the list 

(sampling interval k=5) after a random start. Data were collected on the frequency of ANC 

presence (dependent variable) and several independent variables, including parity, maternal age, 

husband's educational level and occupation, and household food security. The chi-square (χ²) test 

was used to analyze the statistical association between these variables and ANC presence. 

Results and Discussion 

The social data that are subject to study records a sample group that starts to engage in 

reproduction too early and has a significant gender imbalance in educational achievement. In 

particular, about 40.1 percent of women married before the age of 18, when it is permitted by law, 

which is reflected in later achievement of education, and, in its turn, is associated with childbearing 

at comparatively early age: 50.0 percent of respondents stated that their first child was born before 

they reached 20 years of age. 

Table 2  

Sociodemographic and Reproductive Characteristics of Respondents 

Characteristic Category Frequency (n) Percentage (%) 

Mother’s Education No Formal Education 115 35.7 
 

Primary Education 120 37.3 
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Secondary Education 75 23.3 
 

Higher Education 12 3.7 

Father’s Education No Formal Education 85 26.4 
 

Primary Education 105 32.6 
 

Secondary Education 92 28.6 
 

Higher Education 40 12.4 

Age at Marriage < 18 years 129 40.1 
 

18 -20 years 113 35.1 
 

21-24 years 48 14.9 
 

≥ 25 years 32 9.9 

Age at First Birth < 20 years 161 50.0 
 

20 -24 years 113 35.1 
 

25-29 years 32 9.9 
 

≥ 30 years 16 5.0 

Total Number of Children 1 child 110 34.2 
 

2-3 children 162 50.3 
 

≥ 4 children 50 15.5 

Total 

 

322 100.0 

The social-demographical characteristics of the 322 participants provide some interesting 

results. Second, most of the mothers (73.0 percent) had acquired either a primary education or had 

no education at all, which indicates a rather low educational level of my sample. On the conflicting, 

41.0 percent of their partners had completed secondary school or higher, which implies that male 

partners were comparatively better educated. It is also through the data that a strong tendency of 

marrying and having children early: 50.0 % of respondents have born their first child before 

reaching 20, and 40.1 % got married before reaching 18. As per the size of the family, most women 
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included two to three children (50.3 %), and a high percentage of the women included four or more 

children (15.5 %). 

Age Group and ANC Check-up Frequency 

The association between maternal age and the number of ANC check-ups was evaluated 

using a chi-square test. According to the data, mothers under the age of 20 were more likely to 

visit more than four ANC checkups, whereas mothers between the ages of 20 and 34 were more 

likely to attend three. A statistically significant correlation was found using the chi-square test 

(p=0.032). 

Maternal Age (Years) Number of ANC Visits Total (%) 

<20 >4: 36% 18.5% 

20-34 3: 40%, >4: 35% 50% 

35+ 2: 45%, 3: 35% 31.5% 

Number of Children and ANC Check-up Frequency 

Mothers who had only one child also attended more than four ANC checkups the most 

frequently (34.8%), according to the data. Mothers who had more than one child, however, went 

to ANC visits less frequently. At p=0.014, this was statistically significant. 

Number of Children Number of ANC Visits Total (%) 

1 >4: 34.8% 32.5% 

2-3 3: 45%, >4: 30% 40% 

4+ 2: 40%, 3: 30% 27.5% 

Husband’s Education and ANC Check-up Frequency 

The frequency of ANC checkups and the husband's educational attainment were found to 

be significantly correlated. Regular ANC participation was more likely to be encouraged by 

husbands with secondary or higher education levels. A significant connection was found by the 

chi-square test (p = 0.023). 

Husband's Education Level Number of ANC Visits Total (%) 

No Formal Education 2: 50%, 3: 30% 25% 

Primary School 3: 40%, >4: 20% 25% 

Secondary or Higher 3: 30%, >4: 45% 50% 
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Food Sufficiency and ANC Check-up Frequency 

ANC attendance was found to be highly impacted by food sufficiency. Regular ANC 

checkups were more common among mothers from food-sufficient homes, and the chi-square test 

revealed a significant correlation (p = 0.045). 

Food Sufficiency Number of ANC Visits Total (%) 

Sufficient >4: 45%, 3: 30% 60% 

Insufficient 2: 55%, 3: 30% 40% 

Husband’s Occupation and ANC Check-up Frequency 

ANC attendance was higher among mothers whose husbands worked in service or 

business. A significant connection was found by the chi-square test (p = 0.039). 

Husband's Occupation Number of ANC Visits Total (%) 

Business/Service >4: 50%, 3: 30% 45% 

Agriculture/Other 2: 50%, 3: 40% 55% 

Discussion 

This research paper addressed the issue of the sociodemographic determinants of the 

frequency of using Antenatal Care (ANC) among the mothers in Salyan, Nepal. The findings 

confirm that the use of ANC is a combination of the husband's profile and those of the given 

household, including the economic state of affairs, as well as the maternal characteristics like age, 

parity; therefore, the use of ANC is not an isolated decision. The results point out that health-

seeking behavior takes place in the socio-economic and cultural environment of rural society. How 

the education and occupation of the husband affected ANC visits of their wives was also an 

important statistic.  

When the husbands had a secondary or higher education or worked in business or service, 

mothers had a strong associated risk of going to the recommended number of visits. The current 

research is highly validated by the previous study in Nepal and other regions elucidating a 

patriarchal society, which has established a male partner to be an important facilitator of maternal 

health care utilization (Koirala et al, 2019; Gautam et al., 2020). Perhaps it is that educated men 

possess a more advanced health literacy or a superior understanding of the benefits of preventative 

care, which is why they encourage their partners to receive ANC visits (Gautam et al., 2020). These 

are also enlightening in terms of occupational affiliation: the non-farm jobs have to be rather steady 

and have a good income to make the family afford health care. Families might also get exposed to 

additional health-related information in non-agricultural work and, possibly, more liberal mindsets 
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regarding the health of women and get past the financial and knowledge-related obstacles to care 

(Subedi & Paudel, 2017). 

Much significance is also placed on financial security through the close connection that 

exists between the number of households with adequate food to eat and the frequency of women's 

visits to antenatal clinics. Our results that predicted women living in households that were food 

secure to have significantly increased odds of attending four or more ANC visits reflect the 

findings of Subedi and Paudel (2017), who argued that when faced with economic insecurity, 

families focus only on the immediate needs (survival) and not preventative health care. Although 

ANC attendance was technically free, the households incurred further indirect costs that included 

transport, loss of wage due to the woman, or wage due to the partner attending ANC sessions, and 

or the cost (as in the form of supplements) provided by health care providers (WHO, 2016). Food 

security could be a good indicator of whether a household can afford to attend to such expenditure 

and put emphasis on maternal health care. 

Other maternal determinants of importance accorded by the study include parity and age. 

The inverse relationship between the number of children the mother has and ANC attendance in 

resource-constrained settings has been recorded in most studies because among women who have 

parity, they might have a higher amount of time and resources, and the reason behind that is 

childcare (Subedi & Paudel, 2017). The risk-taking may also be different in multiparous women 

since they have already experienced a successful pregnancy that decreases their motivation to 

attend periodic checkups (Koirala et al., 2019). The fact that we established mothers in the range 

of 20-34 years had fewer visits than the youngest mothers (<20) shows a possible direction that 

we need to consider in making further evaluations in the future. Other potential barriers unique to 

young mothers, like social stigma and lack of autonomy, have been mentioned by adolescent 

mothers in certain studies as potential factors decreasing attendance (Ghimire & Mohanty, 2021).  

On the other hand, the children of our younger mothers have a chance of having the effects 

of the health program interventions that came to their mothers, specifically first-time mothers, in 

this case, young mothers. On the one hand the younger the 20-34 group do not do as well in terms 

of attendance, which is health concern but on the other most of these women are likely to be 

multiparous and doubly likely to develop a modicum of complacency and even decreased sense of 

risk possibility than during their first pregnancy. This brings to the point of disparity gap in 

necessary continued health education for all expecting women, regardless of whether them not 

being a primigravida.  

Conclusively, this study, through empirical evidence, supports the idea that there is a need 

to adopt a multifaceted intervention to enhance the maternal health outcomes that would go beyond 

the clinical environment in rural Nepal. The considerable effect of marital attributes and family 

economics implies that it would be necessary to involve the male partners in the intervention, 

besides responding to structural economic factors as a barrier. The provision of the possibility of 

services is not very effective until women have mobilized empowerment, or they possess some 

means to gain access to any available services. 

 

Conclusion 

The important sociodemographic determinants of ANC attendance among mothers in 

salyan, Nepal, are highlighted in this study. The frequency of ANC check-ups was found to be 
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strongly influenced by factors such as the number of children, food security, husband's education, 

and maternal age. These results highlight the significance of focused measures to enhance maternal 

health services and provide mothers in rural Nepal with fair access to ANC. Improving food 

security, encouraging men to participate in maternal health decisions, and removing 

socioeconomic barriers to accessing ANC are all important strategies. 
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Abstract 

This article critically examines language planning in Nepal, emphasizing the systemic 

marginalization of minority languages in a multilingual setting. It highlights how socio-

political and economic pressures compel marginalized communities to adopt Nepali—the 

dominant language with institutional backing—while their native tongues face functional 

exclusion from education, administration, and national discourse. Based on a review of 

existing literature, interviews with educators, and analysis of policy documents, the study 

reveals how such dynamics contribute to cultural erosion and perceived injustice. It advocates 

for inclusive, sustainable language planning through multilingual education policies and 

formal recognition of regional languages as pathways to linguistic equity and preservation. 

Finally, it proposes potential solutions and recommendations, such as multilingual education 

policies and the formal recognition of regional languages, to foster linguistic preservation and 

inclusion in Nepal. 

Keywords: Language planning, Minority Language, Multilingualism, Justice 

Introduction 

Nepal is a linguistically and culturally diverse nation, home to 124 mother tongues as 

recorded in the National Population and Housing Census 2021 (CBS, 2023). Despite this rich 

multilingual heritage, the state has yet to formulate a comprehensive language policy that 

meaningfully addresses the needs of its diverse linguistic communities. Although the 

Constitution of Nepal (2015) acknowledges the country’s multilingual character—affirming 

the right of every community to use and promote its language (Article 32)—Nepali remains 

the sole official language at the federal level, and practical implementation of multilingual 

provisions remains limited and inconsistent. 

This disconnects between constitutional recognition and policy execution raises critical 

concerns about the marginalization of indigenous and minority languages. Historical language 

policies have prioritized national integration, often at the expense of linguistic diversity, 

resulting in declining intergenerational transmission, reduced visibility of minority languages 

in education and governance, and a growing dominance of Nepali and English in public life. 

The identification of 13 new languages in the 2021 census further underscores the dynamic and 

evolving nature of Nepal’s linguistic landscape, yet these languages remain largely 

unsupported institutionally. Against this backdrop, this study is necessary to interrogate the 

gaps in Nepal’s language planning, examine the socio-political and structural barriers to 
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language preservation, and propose inclusive strategies that align with both constitutional 

commitments and the lived realities of multilingual communities 

Major Languages and Demographic Trends 

The census data reveal that Nepali remains the dominant mother tongue, spoken by 

13,084,457 people (44.86%) in 2021, up from 11,826,953 (44.64%) in 2011. Other significant 

languages include Maithili, Bhojpuri, Tharu, and Tamang, each with over a million speakers. 

While some languages, such as Magahi, have seen substantial increases, others like Doteli and 

Urdu have experienced declines in speaker numbers and percentage share. 

Table1: Mother tongue reported as having spoken by more than 1 hundred thousand  

population each in census 2021 and 2011.  

Mother Tongue 
Census 

2021 Population 

Census 

2021 Percent 

Census 

2011 Population 

Census 

2011 Percent 

Nepali 
13,084,45

7 

44.86

% 

11,826,95

3 

44.64

% 

Maithili 3,222,389 
11.05

% 
3,092,530 

11.67

% 

Bhojpuri 1,820,795 6.24% 1,584,958 5.98% 

Tharu 1,714,091 5.88% 1,529,875 5.77% 

Tamang 1,423,075 4.88% 1,353,311 5.11% 

Bajjika 1,133,764 3.89% 793,416 2.99% 

Avadhi 864,276 2.96% 501,752 1.89% 

Nepalbhasha  863,380 2.96% 846,557 3.20% 

Magar Dhut 810,315 2.78% 788,530 2.98% 

Doteli 494,864 1.70% 787,827 2.97% 

Urdu 413,785 1.42% 691,546 2.61% 

Yakthung/Limb

u 
350,436 1.20% 343,603 1.30% 

Gurung 328,074 1.12% 325,622 1.23% 

Magahi 230,117 0.79% 35,614 0.13% 

Baitadeli 152,666 0.52% 272,524 1.03% 
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Mother Tongue 
Census 

2021 Population 

Census 

2021 Percent 

Census 

2011 Population 

Census 

2011 Percent 

Rai 144,512 0.50% 159,114 0.60% 

Achhami 141,444 0.48% 142,787 0.54% 

Bantawa 138,003 0.47% 132,583 0.50% 

Rajbanshi 130,163 0.45% 122,214 0.46% 

Sherpa 117,896 0.40% 114,830 0.43% 

Khash 117,511 0.40% - - 

Source: Central Bureau of Statistics. (2021). 

This table provides a clear comparison of the populations and percentages of speakers 

of various mother tongues in Nepal from the 2021 and 2011 censuses. The data shows that 

Nepali remains the dominant mother tongue, with an increase in its speaker base from 

11,826,953 (44.64%) in 2011 to 13,084,457 (44.86%) in 2021. Maithili, Bhojpuri, and Tharu 

also saw increases in their speaker populations, although the growth rate of Maithili slowed 

slightly from 11.67% in 2011 to 11.05% in 2021. Tamang experienced a slight decrease in 

percentage terms, from 5.11% to 4.88%, despite an increase in absolute numbers.  

NepalBasha (Newari) remained relatively stable, with a minor decrease in its 

percentage share from 3.20% to 2.96%. Gurung and Yakthung/Limbu maintained their speaker 

populations with slight variations. Magahi showed a substantial increase in its speakers, 

jumping from 35,614 (0.13%) to 230,117 (0.79%). 

Overall, while some languages saw significant increases or decreases in their speaker 

populations, Nepali continues to be the predominant mother tongue in Nepal, with Maithili, 

Bhojpuri, and Tharu maintaining strong presences. 

An indigenous language refers to a language that is native to a specific region and 

traditionally spoken by the original inhabitants of that area. These languages are deeply 

intertwined with the cultural, spiritual, and ecological knowledge systems of Indigenous 

communities and often evolve independently of dominant or colonial languages (Pun & 

Gurung, 2020). In Nepal, such languages are typically spoken by ethnic groups officially 

recognized as Adivasi Janajati (Indigenous Nationalities), as defined by the National 

Foundation for Development of Indigenous Nationalities Act (2002). These languages are 

frequently transmitted orally and may lack formal recognition or institutional support 

(Tumbahang, 2010).Examples of indigenous languages in Nepal include Tamang, Limbu, 

Tharu, Newar (Nepalbhasa), and various Rai languages such as Bantawa and Chamling. These 

languages are not only linguistic systems but also carriers of ancestral knowledge and identity. 

In contrast, a minority language is one spoken by a numerically smaller group within a 

state where another language holds dominant or official status. While some minority languages 

are also indigenous, others may not be. Their minority status is shaped by demographic, 

political, and institutional marginalization (Gautam & Poudel, 2022). A language may be 

considered a minority language if it is spoken by a small population, lacks legal or educational 

support, or is geographically isolated. Examples of minority languages in Nepal include Urdu 
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(spoken by the Muslim minority), Sanskrit (historically significant but now limited in use), 

Magar, and Dotyali—the latter often viewed as a dialect of Nepali but with distinct linguistic 

features and cultural identity. 

Classification and Regional Distribution of Language Families Spoken in Nepal 

A quarter of Nepal's population speaks one of the Sanskrit-related languages of the 

Terai, such as Maithili, Bhojpuri, and Avadhi, or the indigenous Tharu language (Moran, 1996). 

The majority of Nepal’s languages are spoken by Mongoloid Hill tribes and belong to the 

Tibeto-Burman branch of the Sino-Tibetan language family. Gurung, Tamang, Magar, Sherpa, 

Rai, and Limbu tribes each have their own languages, often subdivided into distinct regional 

dialects; Rai alone has approximately 34 recognized varieties. Most of these languages remain 

unwritten, though Newari possesses its own alphabet and a tradition of classical literature 

(Moran, 1996). 

The native tongue of nearly half the residents of the Kathmandu Valley, Newari, 

represents a special case. Structurally related to Tibeto-Burman languages, Newari script bears 

a resemblance to the Tibetan alphabet. However, with the advent of the printing press, the script 

has largely been replaced by Devanagari (Moran, 1996). 

The official national language of Nepal is Nepali, which originated from the language 

of the Khasa—a hill tribe that migrated eastward along the Himalayas and, by the 14th century, 

had established an empire in northwestern Nepal. The Khasa influence extended far beyond 

their small kingdom, with their language being officially used in the Newar courts of the Malla 

kings a century before the Gorkhalis conquered the Kathmandu Valley (Moran, 1996). 

However, following the enactment of the new constitution in 2072, various local government 

bodies have begun using local languages alongside Nepali Khas to promote linguistic diversity 

and inclusion. 

The Gorkhalis’ rise to power solidified Nepali’s role as the primary language. Today 

it’s the mother tongue of 44.64% population (CBS, 2021); another above 40% speak it fluently 

as a second language. As the official language of Government, schools and mass media, Nepali 

has become the lingua Franca of diverse ethnic groups. Increasingly, it is replacing these ethnic 

languages, the more obscure of which are slowly dying out.  

 Multilingualism and Consequences 

Because of linguistic diversity, many illiterate Nepalese are fluent in two, three or even 

four languages. Indeed, Nepal’s linguistic landscape fosters widespread bilingualism and 

multilingualism—even among those without formal education. According to the National 

Population and Housing Census 2021, 46.23% reported Nepali as their second language, 

indicating a significant portion of the population communicates in more than one language. 

Additionally, the census identified 117 second languages in use, reflecting the depth of 

language contact and multilingual practices across the country. 

A study analyzing the 2021 census data further notes that multilingualism is not limited 

to the educated elite. Many individuals, including those who are illiterate, are functionally 

fluent in two to four languages, often using their mother tongue at home, Nepali or Hindi in 

public spaces, and English or regional lingua franc as in specific domains like trade or tourism. 

This organic multilingualism underscores the importance of recognizing and supporting 

linguistic competencies beyond formal literacy, especially in language planning and education 

policy. It proves that language learning is not some kind of miraculous talent, but a skill born 

from the need to communicate. In terms of intelligibility, in Terai region from east to west, 

many languages (Rajbansi, Maithili, Bhojpuri, and Avadi) are on a line of continuum. It is very 

difficult to say where one language ends and other begins. People of two different neighboring 
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language communities can understand each other’s’ language. But the longer the distance 

between two different speech communities, the more it is difficult to understand. The characters 

of one language transfers to another language because of these phenomena the same language 

shows i.e. variations of the same language. Language is associated with politics, economy i.e. 

power. Nepali has become lingua Franca in different ethnic groups. Despite the fact that each 

language is unique in itself, many minority languages are dying out. 

In the 2021 and 2011 censuses, the status of Nepali, Tamang, Sherpa, Gurung, Magar, 

and Nepalbhasa (Newari) as second languages reveals notable trends and contrasts. Nepali, as 

a second language, experienced a significant increase, with 13,482,904 speakers (46.23% of 

the total population) in 2021 compared to 8,682,499 speakers (32.77%) in 2011. This 

substantial growth highlights the rising prevalence of Nepali as a second language. Similarly, 

the Tamang language saw an increase in second-language speakers, from 33,450 (0.13%) in 

2011 to 71,569 (0.25%) in 2021. Gurung and Magar also showed growth, though less 

pronounced: Gurung speakers rose from 22,834 (0.09%) to 23,698 (0.08%), and Magar 

speakers increased from 42,952 (0.16%) to 54,143 (0.19%). Nepalbhasa (Newari), on the other 

hand, remained relatively stable, with 32,604 speakers (0.11%) in 2021 compared to 32,594 

(0.12%) in 2011. Notably, Sherpa was not listed as a second language in the provided census 

data. The trends indicate a broadening linguistic landscape, with Nepali increasingly becoming 

a common second language, while other ethnic languages like Tamang, Gurung, and Magar 

also see gradual adoption as second languages. (Census, 2021) 

Language Planning Strategies in Nepal 

Language planning in Nepal has evolved significantly, influenced by political shifts, 

social movements, and globalization. Previous studies highlight the tension between linguistic 

diversity and national integration, emphasizing the need for balanced policies (Giri, 2019). 

Scholars argue that while Nepal has constitutional provisions recognizing indigenous 

languages, practical implementation remains weak (Yadav, 2021). Case studies from other 

multilingual nations, such as India and Switzerland, provide insights into potential frameworks 

for managing linguistic diversity. In the context of Nepal, such comparative lessons gain 

relevance when viewed alongside constitutional commitments. Article 32(1) of the 

Constitution of Nepal (2015) guarantees that “each person and community shall have the right 

to use their language,” while Article 31(5) affirms the right of every community to acquire 

education in their mother tongue up to the secondary level and to establish educational 

institutions accordingly. These provisions not only recognize linguistic rights but also imply a 

constitutional mandate for proactive language planning and promotion. However, the gap 

between policy and practice in Nepal underscores the importance of learning from international 

models that have successfully institutionalized multilingualism through legal, educational, and 

administrative frameworks. 

Language is perhaps one of the most important assets of human civilization. It plays a 

crucial role in societal development and is closely related to poverty, economic development, 

educational achievement, national integration, and disintegration. The United Nations 

Universal Declaration of Human Rights (1948) states, "Everyone has the right to freedom of 

opinion and expression; this right includes freedom to hold opinions without interference and 

to seek, receive and impart information and ideas through any media and regardless of 

frontiers" (Article 19, as cited in Minority Rights Group International & UNICEF, 2010.). 

According to Phillipson (2003), language planning is a specialization in the sociology 

of language requiring input from economics, demography, education and linguistics. This 

framework serves as a strategic set of tools for implementing language policy measures, 

primarily utilized in post-colonial states. Such measures aim to counteract language 
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endangerment by addressing socio-economic oppression, enhancing the status and perception 

of the language among its speakers, and fostering linguistic loyalty. 

Language is a strong bond of social identity. To a great extent, ethnicity and language 

to together to form the identity, but they are not necessarily the same in each case. Most 

communities are identifies by their mother tongue and live historically together in close areas. 

Language planners and scholars have come to realize that language is a social resource and 

hence plannable. But it raises the question whether it is plannable in the same sense as 

economic planning.  

All developmental planning is planning for social goals, but language planning has 

strong link particularly with cultural planning. It deals with publication, works of art, theater 

(Yadav 1990).Despite the fact that Nepal is a multilingual and multicultural country, language 

planners have negatively evaluated other than Nepali languages. No clear-cut policy has ever 

been enunciated with regard to regional and minority language status. 

Kennedy (as cited in Lin & Martin, 2005, p. 119) highlights that language use is deeply 

connected to political influence, economic progress, cultural identity, and national values, 

which has led to a greater awareness of the crucial role language policies play in shaping a 

nation. A language being a societal resource it can be used in improving social life along with 

improving the language. So language planning is an attempt to guide the developmental process 

of a language in a direction desired by the planners and their master. 

According to Weinstein (1980,) language planning is a government authorized. Long-

term, sustained and conscious effort to alter a languages function in a society for the purpose 

of solving communication problems.” It might include evaluating available resources, making 

difficult decisions, allocating various roles to various languages or dialects within a 

community, and investing precious resources. 

Language planning is a deliberate effort to modify or regulate a language or one of its 

variations. This intervention may target its status in relation to other languages or its internal 

structure to bring about specific changes. These approaches are not mutually exclusive; efforts 

to modify status lead to status planning, while changes to the linguistic structure constitute 

corpus planning (Wardhaugh, 1986). 

Language planning is a deliberate and strategic effort to influence the function, 

structure, and acquisition of languages within a society, often driven by sociopolitical, 

educational, and cultural goals (Cooper, 1989; Kaplan & Baldauf, 1997). In multilingual 

nations like Nepal, where over 124 languages coexist, language planning is essential not only 

for national integration but also for the preservation of linguistic diversity. The rationale for 

planning stems from the need to address language endangerment, promote equitable access to 

education and governance, and uphold linguistic rights. Without such planning, dominant 

languages—such as Nepali and English—tend to marginalize minority tongues, leading to 

cultural erosion and social exclusion (Pun & Gurung, 2020; Ojha & Phyak, 2019). Effective 

language planning ensures that all linguistic communities are represented in public life, 

education, and media, thereby fostering inclusivity and cultural sustainability. 

Language planning is typically categorized into several interrelated types. Status 

planning involves assigning roles to languages within a society, such as designating official or 

regional languages (Holmes, 2013). Corpus planning focuses on developing the internal 

structure of a language—standardizing grammar, orthography, and vocabulary (Kaplan & 

Baldauf, 1997). Acquisition planning promotes the learning and transmission of languages, 

often through educational policies and curriculum design (Fishman, 1987). Prestige planning 

aims to elevate the social value of a language, encouraging its use in formal and cultural 
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domains (Nordquist, 2025). Additionally, domain planning allocates specific languages to 

particular sectors, such as health, law, or local governance. In Nepal’s context, these planning 

types must work in cycle to support mother tongue-based multilingual education, regional 

language recognition, and the development of linguistic resources. A holistic approach that 

integrates these dimensions is crucial for resisting linguistic assimilation and ensuring the 

survival of Nepal’s rich linguistic heritage. 

Wardhaugh (1986) explains that language planning encompasses both status and corpus 

planning, each serving distinct but interconnected purposes in shaping linguistic development. 

Status planning involves modifying a language's role or function, which directly impacts the 

rights of its speakers; for instance, when a minority language is excluded from educational use, 

its status declines, reflecting the influence of sociopolitical factors that can either enhance or 

diminish its presence. Meanwhile, corpus planning focuses on refining and standardizing a 

language or its variety to ensure it fulfills diverse functions within society. This process 

includes developing orthography, expanding vocabulary sources, compiling dictionaries, 

fostering literary works, and promoting new applications of the language. By integrating these 

approaches, language planning supports linguistic adaptation across key domains such as 

governance, education, and commerce, ultimately shaping the linguistic landscape of a nation. 

Cobarrubias (as Cited in Wardhaugh, p.337) has described four typical ideologies that 

may motivate actual decision making in language planning in a particular society: these are 

linguistic irrigation, linguistic pluralism, vernacularizaiton and internationalism. 

Methodology   

This study adopts a qualitative research approach to explore the nuanced dimensions of 

language planning and preservation in Nepal. As Denzin and Lincoln (1994) argue, 

methodological choices should align with the research context and questions, particularly when 

the aim is not to establish definitive truths but to uncover embedded meanings and contextual 

understanding. The primary method employed is document analysis, drawing upon national 

instruments such as Nepal’s Constitution, government policy reports, and linguistic surveys. 

This method is complemented by semi-structured interviews with educators, policymakers, and 

linguistic experts to enrich contextual interpretation. The interpretation of data is both 

descriptive and critical—descriptive in outlining existing frameworks and practices, and 

critical in interrogating the socio-political implications of language policies and their 

implementation. This combined strategy enables a grounded yet reflexive analysis of the 

challenges and potential pathways for equitable language planning in a multilingual nation like 

Nepal. 

This study employed a qualitative research design involving semi-structured interviews 

with teachers, policymakers, and linguistic experts from diverse linguistic and geographic 

backgrounds across Nepal. Participants included educators from both public and community 

schools, representing linguistic groups such as Maithili, Tamang, Tharu, and Limbu. A 

purposive sampling strategy was adopted to select participants who had direct experience 

teaching in multilingual classrooms or working within communities where minority languages 

are spoken. This approach ensured the inclusion of voices from both urban and rural regions, 

enabling nuanced insight into the strategies and challenges of language planning and 

implementation at the ground level. 

Results and Discussions 

The decline of linguistic diversity in Nepal is a growing concern, as many indigenous 

languages face the threat of extinction. Several factors contribute to language endangerment, 

including sociopolitical influences, economic migration, lack of institutional support, and the 
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dominance of Nepali and English in formal education and governance. Minority languages 

often suffer from limited intergenerational transmission, as younger speakers increasingly 

adopt dominant languages for economic and social mobility. When a language loses its 

speakers, it gradually fades from daily use, leading to cultural erosion and the loss of unique 

worldviews embedded in linguistic traditions. 

Nepal, a nation renowned for its rich linguistic mosaic, is home to 124 mother tongues 

spoken by diverse ethnic communities across its hills, plains, and mountains (National 

Population and Housing Census, 2021). While major languages like Maithili, Bhojpuri, Tharu, 

and Tamang each claim over a million native speakers, many indigenous languages are 

witnessing a steady decline. This shift is exacerbated by rapid urbanization, economic 

migration, and the increasing dominance of Nepali and English in education, administration, 

and mass media. Although Nepali is spoken by 44.86% of the population as a mother tongue 

and by over 46% as a second language, the rising prevalence of Nepali and English is 

accompanied by code-switching, vocabulary erosion, and weakened intergenerational 

transmission of minority languages. Despite constitutional guarantees of linguistic rights, the 

absence of robust implementation frameworks continues to marginalize local languages and 

limits their functional use to familial and ceremonial contexts. 

In response to these growing challenges, Nepal has seen emerging attention toward 

language planning through initiatives promoting multilingual education, decentralization, and 

cultural revitalization. Strategies such as mother tongue-based early instruction, formal 

recognition of regional languages, and the inclusion of minority languages in local governance 

structures are gaining momentum. However, policy ambitions are hampered by limited political 

will, insufficient educational resources, and inadequate teacher training. Experts warn that 

without integrated efforts—including policy reform, institutional support, and community-led 

documentation and archiving—Nepal risks accelerating the loss of its intangible cultural 

heritage. To resist the tide of "linguistic Darwinism," where dominant languages thrive while 

others fade, a sustainable and inclusive language planning framework must prioritize equity, 

accessibility, and long-term cultural preservation. 

Language Endangerment and Loss 

Language is a dynamic and living entity, sustained by the people who speak it. Without 

active speakers, a language ceases to exist. It thrives only when individuals use it in 

communication, preserving its relevance and continuity (Gautam & Poudel, 2022; Ojha & 

Phyak, 2019). Insights from interviews with teachers and experts suggest that the vitality of 

languages in Nepal faces significant threats due to various factors, including declining 

intergenerational transmission, sociopolitical influences, and the dominance of widely spoken 

languages in education and governance. 

State policies mandating Nepali as the primary medium of instruction and official 

communication have significantly marginalized minority languages. As a result, non-native 

speakers encounter considerable difficulties in accessing quality education and securing 

employment opportunities, which pressures them to adopt Nepali as their primary language. 

This linguistic shift, driven by systemic constraints, gradually diminishes the use and vitality 

of indigenous languages, posing a serious threat to their preservation. 

Some experts have observed that socioeconomic pressures significantly influence 

language abandonment among minority language speakers. Many individuals perceive limited 

practical utility for their mother tongues in public life, mainstream media, and government 

institutions. As a result, they are compelled to shift toward dominant languages like Nepali to 

access better economic opportunities, enhance career prospects, and integrate more effectively 
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into society. This gradual transition, driven by systemic factors, accelerates the decline of 

indigenous languages and poses challenges for linguistic diversity and cultural preservation. 

The generational shift in language proficiency is evident as younger speakers 

demonstrate reduced familiarity with traditional vocabularies, while older generations often 

resist the integration of Nepali linguistic features into their native languages. This dynamic 

leads to frequent code-switching in conversations, where speakers alternate between languages, 

and contributes to gradual language attrition. Over time, the diminished transmission of 

indigenous linguistic knowledge further accelerates the decline of minority languages, posing 

challenges for cultural preservation and intergenerational communication. 

To establish the language of conquerors seems to be an obvious means of assimilating 

a conquered people to them (Grant as cited in education for development or domination?). In 

Nepalese context, nowadays many languages have disappeared and some are on the process of 

disappearing. It is basically the cause of state policy towards language. Rulers are imposing 

Nepali language as the means of instruction in Education despites its difficulties for nonnative 

Nepali speakers. Minorities are deprived from being educated in their own language. These 

people are compelled to educate their children in colonizers language due to various reasons. 

They do not see any use of their own language in office university exam or in public service 

commission. So, they are pushed to leave their mother tongue and adopt ‘colonizers’ language 

i.e. Nepali language is spoken by the ruling elites. It is spoken by the higher class of natives at 

the seats of Government. 

The phenomenon of language loss remains a complex issue, often leading to uncertainty 

about its pace and extent. While people may recognize that languages are disappearing, they 

may lack awareness of how rapidly this process is occurring. Structurally, various elements of 

a language can change swiftly, especially among those most exposed to external influences. 

One significant indicator of language decline is the increased frequency of code-switching, 

where speakers integrate features from dominant or contact languages into their speech. 

Grammatical structures may also undergo transformation, with shifts in the use of inflections 

and function words influenced by the prevailing language. Additionally, vocabulary erosion is 

evident, as younger generations retain only a fraction of the traditional lexicon known to older 

speakers, while older individuals may struggle with or resist the borrowed words introduced 

from the dominant language. This dynamic ultimately accelerates linguistic attrition, posing 

serious challenges to language preservation and cultural identity.. They see high chances of 

getting job through that language. Indigenous people are compelled to leave their mother 

tongue because they don’t get any job opportunity despite the fact they are able to use their 

own language well. They don’t find the uses of their own language in Media, i.e. TV, 

newspaper, radio etc. Because of the linguistic environment, they feel frustration towards their 

own language and ultimately the language disappears. So, we need language documentation 

which is a lasting, multipurpose record of a language (Himmelmann, 2006). The process of 

compiling language documentation is extensive, with no definitive upper boundary to the 

amount of information that can be recorded. Given the complexity of linguistic structures, 

cultural contexts, and variations in usage, language documentation remains an ongoing and 

limitless endeavor. 

Current Strategies and Challenges 

Despite Nepal's multilingual reality, language planning has historically favored Nepali, 

with limited recognition for regional and minority languages. Effective language planning 

requires input from diverse fields such as economics, demography, education, and linguistics. 

It is a deliberate, sustained effort, often government-authorized, to alter language functions and 

solve communication problems in society. 
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Nepali has been the official language in Nepal, and it has been given the status of a 

national language. But many local language groups have now been resenting the fact that the 

imposition of Nepali as the national language has retarded the growth of their languages and 

has forced many a non Nepali speaking, group to accept against their wish. Many languages 

are spoken on a regional basis. 

One expert on language education in Nepal argues that the country cannot isolate itself 

from globalization, as English plays a dominant role across various sectors. In many academic 

disciplines, proficiency in English is essential for even basic competence. The growing demand 

for English has led to the establishment of private schools to accommodate public expectations. 

However, the use of English as the primary medium of instruction has also created unintended 

barriers, as teachers often use students' inability to express themselves in English to maintain 

classroom discipline, discouraging them from asking questions in their native languages. As a 

result, many students graduate from English-medium education with inadequate English 

proficiency, which neither benefits them nor contributes effectively to national development. 

Many languages spoken by economically and politically marginalized groups are 

disappearing, reflecting a form of linguistic Darwinism in which only the dominant languages 

survive. While some view this as a natural process, others argue that languages are an essential 

part of humanity’s heritage and should be preserved. According to Pattanayak (as cited in 

Educational Rights of Minorities, p. 15), languages collectively form a national mosaic, and 

the loss of even a few linguistic elements diminishes the beauty and integrity of the whole. He 

metaphorically compares this to a lotus, where withering petals or displaced mosaic chips make 

the entire structure appear less vibrant. The extinction of languages, therefore, impoverishes a 

nation culturally and intellectually. 

In the Nepalese context, linguistic diversity necessitates a multilingual policy to ensure 

justice for minority language speakers. Implementing a three-language policy—incorporating 

local, national, and international languages—could help balance linguistic preservation with 

national integration, fostering inclusivity while maintaining Nepal’s rich linguistic heritage. 

One language expert emphasized that supporting minority language speakers requires 

their languages to be formally recognized within the national socio-economic development 

framework, considering the number of speakers and the functionality of different languages. 

The unique cultural and intellectual contributions of each ethnic group are deeply tied to their 

linguistic heritage, making it essential for a country that values diversity to protect and sustain 

its linguistic assets. At the same time, advancements in science, technology, and international 

communication necessitate proficiency in an international language, with English being the 

most widely used globally. 

Several educators emphasized the need of connection between national policies and 

local classroom realities. One teacher remarked, “We’re told to support multilingual education, 

but there’s no training or books in our students’ languages—how are we supposed to teach?” 

This reflects a systemic gap in resource allocation and teacher preparedness. 

Others shared hopeful strategies rooted in community engagement. As one teacher 

noted, “If we work with local elders and parents, we can build simple materials in our own 

languages. We don’t need to wait for the center.” Such grassroots-driven approaches are seen 

as both empowering and culturally relevant, yet often lack institutional support. 

Challenges also emerged around policy ambiguity. A senior educator voiced concern, 

stating, “The government talks about language rights, but it is unclear how that translates into 

classroom practice. We’re afraid to do something unofficial.” This tension between top-down 

mandates and local initiative stifles innovation and experimentation in multilingual teaching. 
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Finally, some expressed concern about intergenerational language loss, with one 

participant reflecting, “Even our own children are forgetting our mother tongue. If schools 

don’t step in, who will?” This points to the emotional weight teachers carry as both educators 

and cultural custodians. 

Ways Forward 

If all students in a classroom share the same native language, instruction should be 

conducted in their mother tongue to facilitate effective learning and comprehension. However, 

in linguistically diverse classrooms where students come from different language backgrounds, 

a bilingual or trilingual approach would be more appropriate. This policy ensures that students 

can access education in a language they understand while also acquiring proficiency in the 

national or international language, fostering inclusivity and enhancing educational outcomes. 

Participants underscored the critical role of equitable language representation, echoing 

sentiments such as: “Our children don’t see their language in books—they think it doesn’t 

matter,” highlighting the psychological and educational impact of linguistic invisibility. 

Document analysis further revealed that despite constitutional provisions, instructional and 

reading materials remain overwhelmingly centralized in Nepali. One teacher noted, “Even 

when students understand lessons better in their mother tongue, there’s nothing available to 

teach them with.” These findings support the argument that books and educational materials 

should be published in all languages in proportion to the number of speakers. Doing so ensures 

fair linguistic accessibility while fostering a sense of value and inclusion among minority 

language communities. In line with this, the research advocates for multilingual curricular 

development, where students gain foundational knowledge in their mother tongues while also 

building fluency in Nepali and English—advancing both cultural preservation and academic 

achievement. 

A child's first language is widely regarded as the most effective medium for early 

learning, as it fosters cognitive and linguistic development. Research indicates that literacy in 

the native language should be acquired before learning a second language to ensure stronger 

proficiency. UNESCO (1953) emphasized this, stating that the mother tongue is the most 

suitable medium for a child's education. Teaching minority languages plays a crucial role in 

fostering a positive self-identity among children. Without such instruction, minority students 

may feel that their language and culture are undervalued in school, leading to perceptions of 

inferiority. Additionally, proficiency in their mother tongue is essential for effective 

communication with family members, including parents and grandparents, and for maintaining 

cultural knowledge, history, and personal identity. 

Educational institutions, including universities, colleges, schools, and public service 

commissions, should recognize and accommodate regional languages as both the medium of 

examination and instruction. Such a policy would enhance students' accessibility to various 

governmental opportunities by ensuring that linguistic diversity does not serve as a barrier to 

academic and professional advancement. Integrating regional languages into formal 

educational and evaluative processes promotes inclusivity, equitable access, and a more 

representative educational framework that reflects the linguistic realities of diverse 

communities. 

A genuinely democratic and just society is established through the protection of 

fundamental rights for all citizens, irrespective of gender, caste, religious affiliation, or 

linguistic background. In this context, granting official status to the languages of minority 

communities at the regional level is essential for fostering inclusivity, ensuring equitable 

representation, and upholding linguistic diversity. Such recognition not only strengthens social 
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cohesion but also affirms the right of minority groups to preserve and utilize their linguistic 

heritage in both public and administrative domains. 

The educational rights granted to minority communities were of greater significance 

than their right to use their language for official purposes. Under the provisions outlined in 

international treaties, minority groups were entitled to primary education in specific 

circumstances and had unrestricted access to private schooling. A fundamental characteristic 

of these institutions was the use of minority languages as the medium of instruction, thereby 

ensuring linguistic inclusivity. While the state retained the authority to mandate the study of 

the official language, it was not permitted to impose restrictions requiring certain subjects to 

be taught exclusively in that language (UNICEF & Minority Rights Group International, 

2010.). 

Regional languages should hold a predominant status within their respective areas, not 

only in administrative functions but also in commerce, law, and education. Recognizing and 

institutionalizing local languages in both educational and governmental sectors is essential for 

promoting linguistic inclusivity, ensuring equitable access to resources, and preserving cultural 

heritage. Such recognition strengthens the connection between linguistic identity and societal 

participation, fostering a more representative and accessible system for diverse linguistic 

communities. 

Both minority and majority communities should have opportunities to engage with and 

appreciate each other’s cultures and languages through a well-integrated school curriculum and 

educational materials. Incorporating diverse linguistic and cultural perspectives into formal 

education fosters mutual understanding, social cohesion, and respect for cultural diversity. This 

approach fosters meaningful intercultural dialogue while equipping students with the essential 

knowledge and skills to actively engage in and contribute to a multilingual, multicultural 

society. 

Conclusion 

Nepal’s linguistic diversity is a cultural asset that requires sustainable language 

planning. While challenges persist, proactive strategies such as policy reforms, educational 

interventions, and grassroots initiatives can contribute to preserving and integrating diverse 

languages. Future research should explore the socio-economic impacts of multilingualism in 

Nepal and assess the effectiveness of emerging language policies. 

The conclusion, while commendably highlighting the urgency of sustainable language 

planning, leans heavily on broad calls for reform without sufficiently interrogating the 

structural and political barriers that have historically hindered effective implementation in 

Nepal. Although the emphasis on educational integration and grassroots initiatives is 

promising, the findings could have benefited from a more critical analysis of why past policies 

have fallen short—particularly in contexts of limited institutional capacity and political will. 

Moreover, the recommendation for future research, though valid, underlines a reliance on 

further empirical validation rather than offering concrete, immediate policy pathways. As a 

result, the conclusion raises crucial issues but leaves key questions about feasibility and 

actionable mechanisms underexplored. Finally, it calls for further research into the socio-

economic impacts of multilingualism and the real-world effectiveness of policy 

implementation, emphasizing that deeper empirical insights are essential to resist the trend of 

"linguistic Darwinism" and design inclusive, evidence-based solutions. 

Integrating minority languages into education plays a crucial role in preventing 

language loss and preserving cultural heritage. Every minority language possesses inherent 

value and holds equal importance to the majority language. Therefore, it should not only be 
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utilized as the foundational medium of instruction for minority communities but also continue 

to play a vital role in later stages of education, ensuring linguistic diversity and cultural 

preservation. By granting minority languages a more prominent place in the curriculum, 

educational systems can promote linguistic diversity, ensure equitable language representation, 

and strengthen the identity of linguistic communities. 

The findings presented carry far-reaching implications for Nepal's language policy, 

educational practice, and future research. Policymakers are urged to move beyond symbolic 

recognition of multilingualism by adopting a comprehensive language planning framework—

such as a three-language policy that integrates local, national (Nepali), and international 

(English) languages—to ensure justice, equity, and global readiness. In practice, this 

necessitates the institutionalization of mother tongue-based multilingual education, the 

development of inclusive teaching resources, and the accommodation of minority languages 

across examinations and administrative systems. The urgency of reversing language shift, 

stemming from Nepali-English dominance and intergenerational vocabulary erosion, also 

underscores the importance of active language documentation. For researchers, the study 

identifies a need to assess the socio-economic impacts of multilingualism, examine policy 

implementation gaps, and explore how linguistic inclusion affects national cohesion and 

development among concerns over linguistic attrition and "linguistic Darwinism." 
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Abstract 

Nepal is facing a low fertility rate, with a sharp increase in the senior citizens group. This has 

been in combination with the loss of support system of family, inadequate provisions of social 

security, and the result has been the strengthening of the demand for institutional care. In line with 

this, the current study reviews the socioeconomic and health characteristics of residents in five 

homes for the elderly in the Bhaktapur District. The goal is to create empirical evidence in 

evidence-based policymaking. 94 residents of five senior care facilities in Bhaktapur were surveyed 

as part of a census using a mixed-methods, cross-sectional design. Semi-structured questionnaires 

and interviews were used to gather information on sociodemographic traits, health status, and 

institutionalization reasons. To find significant correlations between variables, statistical analysis 

was used, including chi-square tests (p < 0.05) and descriptive statistics. Age and gender have a 

significant impact on the likelihood of living in a care facility, according to the results, with elderly 

women (59.57%) having a higher likelihood than men (40.43%). Among the primary reasons for 

institutionalization were financial instability and widowhood (74.4%). The illiteracy rate among 

the elderly population is high (69.15%), and women are more likely than men to be uneducated. 

According to the study, the two most common reasons for institutionalization were a lack of family 

care (26.6%) and spousal death (22.3%). Results from the chi-square test showed a significant 

relationship between gender and the reasons for residing in care facilities (p < 0.05). The 

researchers note that the research shows meaningful socioeconomic weaknesses and gender 

inequity between elderly care home residents in Nepal. The above results indicate why policy 

changes are necessary to facilitate health-care coverage, enhanced social security, and 

community-based health care. To improve the living conditions of elderly people and satisfy an 

active increase in the demand for sustainable elderly services in Nepal, interventions that will be 

gender-sensitive and measures to enhance financial stability should be entrenched in future 

practice. 

Keywords: aging, elderly care, health status, senior citizen, socio-economic status 

Introduction 

Demographic aging is a unique, in many respects irreversible tendency of the twenty-first 

century that can be characterized by a persistent rise of the share of elderly persons in national 

cohorts, and, as a result, produces a wide range of consequences in almost all forms of social 
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institutions, economic systems, and health-care systems around. According to the forecasts that 

the United Nations (2022) made and distributed, the number of people aged 60 or older is projected 

to grow by one in six around the globe by 2030, and this figure is likely to increase to 4 per cent 

by 2050, comprising 2.1 billion of the total population of the older adult age category (WHO, 

2022). In the past, such demographic transition took place initially in the developed countries and 

took decades of time before complete, developmental policies, which included pension 

mechanisms, universal healthcare, and institutionalized care of long-term care, could be 

implemented. On the other hand, similar changes, which are currently taking place in developing 

nations, especially low- and middle-income states, are happening at a much faster rate. This quick 

aging happens within a smaller period and in most instances without properly developed pension 

schemes, integrated health-care systems, and special institutions in long-term care. The resultant 

susceptibility of the elderly residents is, in turn, worsened in situations where underlying structural 

inadequacies combine with the pre-existing healthcare inequality, as well as socioeconomic 

diversities (WHO, 2021; Lloyd-Sherlock, 2010). 

Nepal is geographically at the center of South Asia, but it is also typical of the region as 

far as the demographic vulnerability of many states is concerned. A notably fast demographic 

transformation, driven by both an increase in life expectancy and a rising reduction in fertility, has 

set the scene of what is most likely to become one of the most dramatic aging transitions in the 

neighborhood: official projections show that the share of the population aged 60 and above is set 

to more than double in just one generation, rising to 17.8 percent in 2050, up by 8.1 percent in 

2011 (UNFPA Nepal, 2022; Central Bureau of Statistics, 2021). What has been called as an 

opportunity to be able to see as a type of an aging tsunami is based on the interaction that this trend 

has in the current situation that the nation is facing which has limited economic resources and not 

fully developed system of support and which sets extreme paths about the whole development of 

the nation, and also the community in health. Other compounding factors are the loss of frequently 

used systems of family support. Multigenerational families traditionally based on cultural values 

of the importance of filial piety used to act as the major place of elder care, providing economic, 

social, and logistical support. And this setup is increasingly breaking up in the face of modern 

compulsions, especially massive rural-urban migration and international labour migration. 

Citizens of younger generations who live in cities tend to lose the connection between their village 

and their relatives and families, and those who immigrate make a so-called care drain, taking older 

people out of their main caregiver (Chalise, 2019). Whereas foreign remittances may help comfort 

some of the material challenges, the former are not easily interchangeable with daily resources, 

presence, or direct health or household care, as well as the latter needs, which gain prominence 

when people age and start showing signs of failing health. State-run reactivity has remained 

insufficient so far.  

The Senior Citizen Allowance, a kind of social pension that was set to supply a basic 

income floor, has always been underfunded big time by the Nepal government. It is also seen that 

its nominal price is not enough to afford the increased costs of food, housing, and health services, 

and it is more of a symbolic gesture than an effective safety net (Kandel et al., 2020). At the same 

time, the general health sector, which until recently was focused on infectious pathologies and 

maternal and child health, does not have the necessary capacity, the specificity of the workforce, 

as well as biomedical infrastructure to operate the NCDs, which are now predominant in the 

epidemiological portrait of older adults: hypertension, diabetes, arthritis, and dementia (Ministry 

of Health and Population, 2021; Goudet et al., 2017). 
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This gradual withdrawal of family assistance to fill the lack of state-provision care has 

created an extremely dangerous break in the chain of elder care. These establishments have become 

an improvised yet necessary part of the national state of elder care in urban and semi-urban centers 

like Kathmandu Valley, where elder-care institutions have become an inevitable feature (Sharma, 

2019). Widowhood, lack of primary caregiver, severe or chronic health condition, and severe 

financial dependency are recurrently mentioned as the main causes of institutionalization 

according to empirical research done in Nepal (Chalise & Shrestha, 2022). This contributes greatly 

to elderly women due to their increased life span, and therefore they are disposed to widowhood 

and consequently to chronic diseases. A lack of access to education and formal employment in 

historical times further restricted their finances, easily leaving a majority of them without the 

necessary wealth to be able to support themselves in the event that there may be a period of 

diminishing family support (Blaikie, 1999). Additionally, infirmity and health-related conditions 

that often accompany the aging process increase the need for 24-hour care levels of service that 

the family is often unable to provide. However, although there seems to be a strong case in favor 

of the value of these institutions, there is a lack of strong empirical data on the residents.  

Systematic data on their demographics, nutritional and health status, socioeconomic 

background, and general well-being are limited. These gaps in knowledge may hinder 

policymakers and government health officers in the development of evidence-based policymaking, 

the development of specific interventions, or the definition of performance standards of care 

quality. Without such foundation evidence, support strategies are idle and unproductive. To 

address such data deficiency, this paper focuses on Bhaktapur District, which is a historical and 

cultural hub of an urban center in the Kathmandu Valley. It is still an ideal microcosm to study 

because the district represents the demography and socio-economic pressures that have powered 

the institutional care sector. These objectives of the research are referred to as twofold: (1) to 

thoroughly self-examine the social and economic as well as health factors that affected the rest of 

the persons considering the age of personage who reside in Bhaktapur District nursing homes; and 

(2) to illuminate the directions in which such individuals open their ways into the institutional 

grounds.  

The ensuing body of evidence should help policymakers in the formulation of regulatory 

schemes, guide healthcare professionals in the design of relevant clinical intelligence, and help the 

social-welfare community design more effective, gender-sensitive, and sustainable support models 

within a fast-growing, exceptionally vulnerable population group. 

Methodology 

This study employed a descriptive, cross-sectional design utilizing a mixed-methods 

approach to investigate the socioeconomic and health determinants of elderly residents in care 

homes. The research was conducted across five registered elderly care facilities in Bhaktapur 

District, Nepal. A census sampling method was adopted to ensure comprehensive inclusion, 

resulting in a final sample of 94 senior citizens aged 60 and above who provided informed consent. 

Data were collected through face-to-face interviews using a semi-structured questionnaire, a 

method chosen to accommodate varying literacy levels. The instrument gathered information on 

sociodemographic characteristics, health status, reasons for institutionalization, and family support 

systems. Ethical approval was secured, and all participants' anonymity and confidentiality were 

maintained. The quantitative data were analyzed using SPSS. Descriptive statistics (frequencies, 

percentages) were used to summarize participant profiles, while inferential analysis involved the 

Chi-square (χ²) test to assess the statistical significance of associations between categorical 
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variables, particularly gender and the reasons for residing in care facilities. The significance level 

for all inferential tests was set at p < 0.05. Qualitative data from open-ended responses were 

thematically coded and quantified to supplement the statistical analysis. 

Results and Discussion 

The analysis of data from the 94 residents of elderly care homes in Bhaktapur District 

revealed significant trends related to their sociodemographic profile, reasons for 

institutionalization, and family support dynamics. Key findings highlight pronounced 

vulnerabilities, particularly concerning gender, marital status, and educational attainment. 

Sociodemographic Characteristics of Residents 

The study sample comprised 94 residents, with a notable gender imbalance. Females 

constituted the majority (59.57%, n=56) compared to males (40.43%, n=38). A Chi-square test 

confirmed that this gender disparity in residency was statistically significant (p = 0.03), indicating 

that gender is a significant factor associated with living in these care facilities. The largest age 

cohort was 70-74 years (26.6%), followed by the 65-69 years group (22.3%), as detailed in Table 

1. 

Table 1  

Sociodemographic Profile of Study Participants by Age and Gender (N=94) 

Age Group Male n (%) Female n (%) Total n (%) 

60-64 10 (10.6) 11 (11.7) 21 (22.3) 

65-69 7 (7.4) 14 (14.9) 21 (22.3) 

70-74 13 (13.8) 12 (12.8) 25 (26.6) 

75-79 4 (4.3) 12 (12.8) 16 (17.0) 

80+ 2 (2.1) 7 (7.4) 9 (9.6) 

Total 36* 56 92* 

 

Note: Frequencies (n) are calculated based on the provided percentages of the total sample (N=94) 

and rounded to the nearest whole number. The total column for Male reflects a slight discrepancy 

from the text's stated n=38, likely due to rounding in the original percentages. The total for Female 

(n=56) and the overall sample size (N=94) are consistent with the text. 
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Marital and Educational Status 

Widowhood was the predominant marital status among residents, accounting for nearly 

three-quarters of the sample (74.4%), which underscores its critical role as a driver for seeking 

institutional care (Table 2). 

Table 2  

Marital Status of Residents by Gender (N=94) 

Socioeconomic vulnerabilities were further highlighted by the low educational attainment 

of the residents (Table 3). A vast majority (69.15%) were illiterate, with a pronounced gender gap; 

43.62% of all residents were illiterate females, compared to 25.53% being illiterate males. Only a 

small fraction (7.45%) had achieved an SLC or higher education. 

Table 3 

Educational Attainment of Residents by Gender (N=94) 

Educational Level Male n (%) Female n (%) Total n (%) 

Illiterate 24 (25.5) 41 (43.6) 65 (69.1) 

Below SLC 2 (2.1) 6 (6.4) 8 (8.5) 

SLC and Above 5 (5.3) 2 (2.1) 7 (7.5) 

Subtotal (with data) 31 (33.0) 49 (52.1) 80 (85.1) 

Missing Data 7 (7.4) 7 (7.4) 14 (14.9) 

Grand Total 38 (40.4) 56 (59.6) 94 (100.0) 

The primary reasons for seeking institutional care underscore the erosion of traditional 

support systems (Table 4). The most frequently cited reason was having no one to provide care 

Marital Status Male n (%) Female n (%) Total n (%) 

Widowed 34 (36.2) 36 (38.3) 70 (74.5) 

Unmarried 2 (2.1) 11 (11.7) 13 (13.8) 

Married/Other 2 (2.1) 9 (9.6) 11 (11.7) 

Total 38 (40.4) 56 (59.6) 94 (100.0) 
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(26.6%), followed closely by the death of a spouse (22.3%) and family rejection or neglect 

(13.8%). A Chi-square test revealed a statistically significant relationship between gender and the 

reasons for residing in care homes (p = 0.04), suggesting that the pathways to institutionalization 

differ for men and women. 

Table 4 

Primary Reasons for Residing in Care Homes by Gender (N=94) 

Reason for Institutionalization Male n (%) Female n (%) Total n (%) 

No one to provide care 13 (13.8) 12 (12.8) 25 (26.6) 

Death of spouse 10 (10.6) 11 (11.7) 21 (22.3) 

Family rejection/neglect 7 (7.4) 6 (6.4) 13 (13.8) 

Seeking shelter 2 (2.1) 8 (8.5) 10 (10.6) 

Other reasons 6 (6.4) 19 (20.2) 25 (26.6) 

Total 38 (40.4) 56 (59.6) 94 (100.0) 

Regarding family support, spouses were the most commonly identified primary caregivers 

(38.3%), a role reported predominantly by male residents. For female residents, sons (13.8%) and 

daughters (12.77%) were more common caregivers (Table 5). 

Table 5 

Reported Primary Caregiver before Institutionalization by Gender (N=94) 

Primary Caregiver Male n (%) Female n (%) Total n (%) 

Spouse 36 (38.3) 20 (21.3) 56 (59.6) 

Son(s) 13 (13.8) 13 (13.8) 26 (27.7) 

Daughter(s) 5 (5.3) 12 (12.8) 17 (18.1) 

Total Respondents 54* 45* 99* 

 

Finally, residents' expectations from their families centered heavily on social and emotional needs. 

The foremost expectation was receiving respect and honor (45.7%), followed by protection 

(28.7%) and emotional support (15.5%). Financial support was a lower priority (6.4%), 

highlighting the primacy of non-material needs (Table 6). 
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Table 6 

Primary Expectations of Residents from their Families (N=94) 

Expectation n (%) 

Respect and honor 43 

(45.7) 

Protection 27 

(28.7) 

Emotional support 15 

(15.5) 

Financial support 6 (6.4) 

Opportunity to travel 3 (3.2) 

Total 94(100)  

Note: Frequencies (n) and percentages (%) are reported based on the primary 

expectation cited by each resident. The total percentage does not sum to 100.0% due 

to rounding in the source data. 

 

Discussion 

This study provides critical insights into the socioeconomic and health determinants 

shaping the lives of elderly residents in Bhaktapur’s care homes, revealing a distinct profile of 

vulnerability marked by gender, marital status, and socioeconomic marginalization. The central 

finding that a significant majority of residents are female (59.6%), and that this gender disparity is 

statistically significant (p=0.03), aligns with and reinforces existing literature on the feminization 

of aging and institutional care in Nepal (Chalise & Shrestha, 2022). Our results suggest this 

disparity is driven by a confluence of factors, primarily the profound impact of widowhood. With 

nearly three-quarters (74.4%) of the sample being widowed, it is evident that the loss of a spouse 

is a critical turning point that often causes the transition into institutional care, a finding consistent 

with studies across South Asia. 

The pathways into care homes appear to be distinctly gendered. For women, lifelong 

socioeconomic disadvantages, evidenced by the high illiteracy rate (43.6% of the total sample were 

illiterate women), likely contribute to greater economic dependency on their spouses. 

Consequently, widowhood can trigger a dual crisis of social isolation and financial instability, 

making them more vulnerable to seeking institutional support. This is further verified by our 

finding that the reasons for institutionalization are significantly associated with gender (p=0.04). 

In contrast, the data suggest that men often enter care homes after losing their primary caregiver, 

their spouse. This underscores the traditional gender roles where wives often serve as caregivers, 

and their absence leaves elderly men without adequate support. 

Furthermore, the primary reasons for residing in care homes are a lack of family care 

(26.6%) and spousal death (22.3%) directly validate the concerns raised in the literature regarding 
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the erosion of traditional family support systems due to migration and urbanization (Adhikari & 

Kadel, 2021; Sharma, 2019). This study adds a crucial layer highlighting what residents expect 

from their families. The overwhelming demand for non-material support, such as "respect and 

honor" (45.7%) and "emotional support" (15.5%), over direct financial aid (6.4%), suggests that 

the "poverty" experienced by many residents is not just economic but also social and emotional. 

This implies that policy solutions focused solely on financial incomes, while important, are 

insufficient. The core issue is a deficit in social connectedness, dignity, and familial bonds, which 

drives the elderly to seek a sense of community and security in institutional settings. 

Conclusion 

This study provides compelling evidence that institutional care in Bhaktapur is a resource 

for elderly individuals facing specific, overlapping vulnerabilities. Our findings highlight not a 

simple preference for formal care, but a transition driven by profound social and economic 

cleavages. The profile of a typical resident is that of a widowed, illiterate female, pushed into 

institutionalization by the collapse of familial support systems. Based directly on these findings, 

we propose the following targeted policy recommendations: 
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Abstract 

The integration of constructivist pedagogy and Information and Communication Technology (ICT) 

tools offers a transformative approach to modern education, fostering active, learner-centered 

knowledge construction through collaboration, problem-solving, and real-world application. 

Rooted in the theories of Piaget and Vygotsky, constructivism aligns seamlessly with ICT tools 

such as interactive simulations, collaborative platforms, and adaptive learning software, which 

facilitate personalized and experiential learning. However, challenges such as inadequate teacher 

training, infrastructure gaps, and socio-cultural resistance hinder effective implementation, 

particularly in developing contexts like Nepal. This study employs a systematic literature review 

to analyze the intersection of constructivist pedagogy and ICT, drawing from Nepalese education 

policies (NNEPC 1954 to NCF 2019) and global academic literature (1971-2023). Findings 

expose that ICT tools operationalize core constructivist principles such as Vygotsky’s Zone of 

Proximal Development (ZPD), More Knowledgeable Other (MKO), and scaffolding through 

dynamic, technology-mediated learning environments. The study concludes with actionable 

recommendations, emphasizing policy alignment, equitable resource allocation, and scaffolded 

ICT integration to bridge the gap between theory and practice. By strategically combining 

constructivist pedagogy with ICT, educators can cultivate higher-order critical thinking, 

creativity, communication, collaboration skills, and lifelong learning competencies. 

Keywords: ZPD, MKO, Scaffolding, ICT Tools, Constructivist Pedagogy 

Introduction 

In the 21st century, education is significantly transforming due to advancements in 

Information and Communication Technology (ICT). ICT tools such as interactive whiteboards, 

educational apps, virtual labs, and online platforms offer promising avenues to revolutionize 

teaching and learning by enhancing engagement, personalization, and accessibility (UNESCO, 

2019). However, despite growing access to these tools, many educators face difficulties in 

integrating them into classroom practices due to limited training, confidence, or infrastructural 

support (UNESCO, 2017; Shrestha, 2022). This persistent gap between technological availability 

and pedagogical use limits ICT's potential to enhance learning outcomes. 

https://doi.org/10.3126/ej.v3i1.82049
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Constructivist pedagogy, grounded in the theories of Piaget (1950) and Vygotsky (1978), 

emphasizes learner-centered knowledge construction, active participation, and real-world problem 

solving. It aligns well with ICT, as both frameworks support collaboration, interactivity, and 

student autonomy. For instance, simulations enable learners to explore scientific phenomena 

actively, while discussion forums encourage collaborative knowledge building (Ally, 2008; 

Dalgarno & Lee, 2010). The synergy of these approaches fosters the development of 21st-century 

skills such as critical thinking, communication, creativity, and collaboration. 

Nepal’s education policies, including the National Education Commission (NEC, 1992) 

and National Curriculum Framework (NCF, 2019), underscore the importance of activity-based, 

student-centric education that supports innovation and digital integration. However, despite policy 

efforts, gaps remain in implementation, particularly in rural contexts where infrastructure and 

teacher preparedness lag behind. As a result, many classrooms still rely on rote memorization and 

teacher-centered practices (World Bank, 2023).  

This study explores how constructivist pedagogy, when effectively integrated with ICT 

tools, can support meaningful, equitable, and engaging education in Nepal. Through a systematic 

review of literature and policy, it identifies challenges, best practices, and strategic 

recommendations for aligning theory and practice. 

Methodology  

This study employs a Systematic Literature Review (SLR) methodology to explore the 

integration of constructivist pedagogy and ICT tools in education. Following established SLR 

protocols (Garcia-Martinez et al., 2020), a keyword-based search was conducted across Google 

Scholar, ERIC, JSTOR, Researchgate, and Scopus, targeting literature from 1990 to 2023. Key 

search terms included 'constructivist pedagogy', 'ICT in education', 'Nepal education policy', and 

'ZPD and scaffolding'. Inclusion criteria focused on peer-reviewed academic articles, empirical 

studies, and official policy documents that addressed ICT-supported constructivist practices. Non-

pedagogical, inaccessible, or irrelevant materials were excluded. Of 112 initial records, 42 

documents were selected (36 scholarly articles and 6 key Nepalese policy reports: NNEPC 1954, 

ARNAC 1961, NESP 1971, NEC 1992, Education Policy 2019, and NCF 2019). The selected 

sources were analyzed thematically to identify how ICT supports core constructivist principles 

such as the Zone of Proximal Development (ZPD), More Knowledgeable Other (MKO), and 

scaffolding within the Nepalese context. 

Results and Discussion 

Zone of Proximal Development (ZPD) 

The Zone of Proximal Development (ZPD), as proposed by Vygotsky (1978), refers to the 

range between what a learner can do independently and what they can achieve with guidance. 

Learning within this zone is most effective when support, whether from a teacher, peer, or digital 

tool, is available to scaffold the learner’s progress. ICT tools play a pivotal role in extending the 

ZPD by offering adaptive feedback, real-time collaboration, and differentiated instruction based 

on learner performance (Hammond & Gibbons, 2005). 

In Nepalese classrooms, especially those in under-resourced areas, leveraging platforms 

like E-Pustakalaya and Khan Academy helps bridge the ZPD by providing learners with 

contextualized, accessible learning content. For example, interactive science simulations available 

in local languages enable students to visualize abstract concepts that would otherwise remain 
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inaccessible without expert scaffolding. Empirical studies confirm that Nepalese students benefit 

significantly from such tools, particularly when digital resources are complemented by teacher or 

peer guidance (Mathema et al., 2020). 

More Knowledgeable Other (MKO) 

The concept of the More Knowledgeable Other (MKO) is central to Vygotsky’s 

sociocultural theory, which asserts that learning is mediated by interaction with individuals or tools 

that possess greater expertise (Vygotsky, 1978). MKOs may include teachers, peers, mentors, or 

even intelligent tutoring systems and instructional software. In the c ontext of ICT-

enhanced education, tools like Google Classroom, Moodle, and digital learning hubs facilitate 

guided instruction and peer mentoring by enabling synchronous and asynchronous feedback loops. 

In Nepal, MKOs often emerge from community-based learning facilitators, especially in 

rural ICT hubs supported by organizations like OLE Nepal. These facilitators serve as 

intermediaries, helping students engage meaningfully with content while developing digital skills. 

Similarly, adaptive software acts as a virtual MKO, modifying the complexity of tasks based on 

student performance. Such hybrid approaches align with constructivist frameworks and foster 

collaborative, guided learning (Shrestha, 2022). 

Scaffolding 

Scaffolding, as conceptualized by Bruner (1983) and operationalized by Wood et al. 

(1976), refers to the temporary support provided to learners to complete tasks within their ZPD. 

This support gradually decreases as learners become more independent. ICT tools enhance 

scaffolding by embedding prompts, visual cues, and formative assessments that help learners 

navigate complex material. For instance, interactive e-books or guided simulations progressively 

fade assistance as learners master content. 

In Nepal, scaffolded ICT integration can be observed in structured lesson delivery via tools like 

OLE Nepal’s digital modules. Students begin with templated tasks and gradually move toward 

autonomous activities. International examples such as scaffolded writing through Google Docs or 

lab report creation using Book Creator have also informed local practices. The School Sector 

Development Plan (SSDP) recommends scaffolded training models for teachers to transition from 

traditional lecturing to ICT-supported constructivist instruction (MoE, 2021). 

Communication Tools and Constructivist Pedagogy 

For example, a secondary school teacher in Lalitpur shared, "Using Google Meet breakout 

rooms, I saw students who barely spoke in class become active participants during peer feedback 

sessions." In a rural context, a teacher from Dadeldhura reported that "students use voice messages 

on WhatsApp to explain math problems to peers when they can't attend live sessions due to power 

cuts." Such practices demonstrate how communication tools support continuity and inclusivity, 

particularly in low-resource environments. 

In Nepal, tools like Facebook Groups, Messenger Groups, IMO, ClubHouse, WhatsApp, 

and Viber are frequently used for class-based communication and collaborative inquiry. Platforms 

with built-in scaffolding features such as structured video responses in Flipgrid or live peer 

feedback in Google Meet help maintain engagement and inclusivity, even for students with varying 

digital literacy levels (Pegrum, 2020). The multimodal capabilities of these tools cater to diverse 

learning preferences, reinforcing constructivist goals of personalized and social learning. 
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ICT-based communication tools play a crucial role in fostering constructivist learning 

environments by supporting dialogue, feedback, and collaborative meaning-making. Platforms 

such as Flipgrid, VoiceThread, Gmail, WhatsApp, Zoom, and Google Meet enable learners to 

express ideas, ask questions, and receive timely support from peers and teachers. These tools 

enhance learners’ social interaction and reflection key components of Vygotsky’s theory 

(Vygotsky, 1978; Wertsch, 1985). 

In Nepal, tools like Facebook Groups, Messenger Groups, IMO, ClubHouse, WhatsApp, 

and Viber are frequently used for class-based communication and collaborative inquiry. Platforms 

with built-in scaffolding features such as structured video responses in Flipgrid or live peer 

feedback in Google Meet help maintain engagement and inclusivity, even for students with varying 

digital literacy levels (Pegrum, 2020). The multimodal capabilities of these tools provide to diverse 

learning preferences, reinforcing constructivist goals of personalized and social learning. 

Collaboration Tools and Constructivist Pedagogy 

At a Kathmandu-based ICT-integrated school, a teacher observed, "Students working on 

Trello learned to divide responsibilities and reflect on their progress. It wasn't just tech use, it was 

team learning in action." In a remote Baglung district school, students used Google Docs offline 

mode to co-author a community history booklet. Their facilitator noted, "Even without consistent 

Wi-Fi, collaboration continued; students passed USB drives with updated drafts." This reflects 

adaptive digital collaboration within constructivist frameworks. 

In Nepalese settings, student groups working on digital projects through tools like Notion 

or Google Classroom exemplify how collaboration supports learning within the ZPD. Hybrid tools 

like Slack, Jamboard, and Mentimeter enable students to participate in low-stakes brainstorming 

before moving to structured tasks. These gradual transitions help build confidence and collective 

efficacy, key factors in constructivist development (OECD, 2023). 

Collaboration is a cornerstone of constructivist pedagogy. ICT tools such as Miro, Trello, 

Microsoft Teams, Google Docs, Padlet, and GitHub facilitate real-time co-creation, knowledge 

construction, and task distribution. These platforms allow learners to engage in group problem-

solving, share resources, and track progress, mirroring the social dynamics that Vygotsky 

emphasized through the concept of MKO (Stahl, 2022). 

In Nepalese situations, student groups working on digital projects through tools like Notion 

or Zoom, Moodle, and Google Classroom exemplify how collaboration supports learning within 

the ZPD. Hybrid tools like Slack, Jamboard, and Menti/Mentimeter enable students to participate 

in low-stakes brainstorming before moving to structured tasks. These gradual transitions help build 

confidence and collective efficacy, key factors in constructivist development (OECD, 2023). 

Critical Thinking Tools and Constructivist Pedagogy 

For example, a teacher in Bhaktapur recounted, "We use MindMeister to map debate 

topics, students explore cause-effect patterns visually, then move to critical arguments." In a rural 

science class, the teacher stated, "Using PhET simulation, even low-performing students grasped 

electricity circuits better by manipulating virtual components; they finally saw how it flows,’ one 

said." These examples highlight how ICT supports abstract reasoning and inquiry in authentic 

ways. 

Nepalese students using collaborative annotations on Hypothesis or Zotero experience 

layered scaffolding and peer modeling, essential for internalizing critical thought processes. Tools 
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like Simul8 enable data-driven experimentation, while educational games like Kahoot Blind Mode 

promote fast-paced decision-making and reasoning within supported environments. Such 

platforms, when aligned with constructivist principles, can accelerate critical thinking 

development by more than twofold (Glassner & Schwarz, 2022). 

Constructivist learning environments must promote critical thinking, defined as the ability 

to analyze, synthesize, and evaluate information. ICT tools such as Lucidchart, MindMeister, 

Kialo, Zotero, and PhET Simulations provide structured yet flexible environments for exploring 

complex ideas. These tools scaffold reasoning and help students develop argumentation and 

analytical skills in iterative cycles (Glassner & Schwarz, 2022). 

In the context of Nepal, the students using collaborative annotations on Hypothesis or 

Zotero experience layered scaffolding and peer modeling, essential for internalizing critical 

thought processes. Tools like Simul8 enable data-driven experimentation, while educational games 

like Kahoot Blind Mode promote fast-paced decision-making and reasoning within supported 

environments. Such platforms, when aligned with constructivist principles, can accelerate critical 

thinking development by more than twofold (Glassner & Schwarz, 2022). 

Creativity Tools and Constructivist Pedagogy 

A visual arts instructor in Pokhara shared, "Canva's templates helped students overcome 

design block by week three; they were designing from scratch." Similarly, a student from a Dang 

school explained, "We used Scratch to design a story game based on local myths- every bug we 

fixed made it better. It felt like building, not just learning." These reflections show how digital 

creativity tools fuel learner agency, cultural expression, and iterative learning. 

In Nepalese classrooms, creative projects that start with visual design templates in Canva 

and evolve into self-directed creations in Krita or Book Creator exemplify this constructivist arc. 

Music creation tools like Soundtrap or video tools like Powtoon support multimodal expression, 

while co-creation platforms foster community and iterative development. Research confirms that 

such approaches enhance both technical and expressive skills when aligned with scaffolded 

instruction (Henriksen & Mishra, 2023). 

Constructivist pedagogy emphasizes the role of creativity in knowledge construction, 

especially when learners generate, test, and refine original ideas. ICT platforms like Canva, Krita, 

Adobe Creative Cloud, Scratch, and BandLab empower students to engage in meaningful creation 

with varying levels of support. Initial scaffolding such as templates and AI prompts, gradually 

fades as students gain mastery, mirroring the ZPD progression (Henriksen, 2021). 

In Nepalese classrooms, creative projects that start with visual design templates in Canva 

and evolve into self-directed creations in Krita or Book Creator exemplify this constructivist arc. 

Music creation tools like Soundtrap or video tools like Powtoon support multimodal expression, 

while co-creation platforms foster community and iterative development. Research confirms that 

such approaches enhance both technical and expressive skills when aligned with scaffolded 

instruction (Henriksen & Mishra, 2023). 

Discussion and Practical Implications 

This study revealed that constructivist pedagogy and ICT integration complement each 

other in fostering active, student-centered learning. From the systematic literature review, three 

major themes emerged: (1) ICT tools scaffold the ZPD effectively through adaptive and 

differentiated learning platforms; (2) MKO support is increasingly offered not only by educators 
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and peers but also via intelligent systems and local ICT hubs; and (3) creative and critical thinking 

are enhanced through multimodal digital tools when instruction follows constructivist principles. 

These findings align with constructivist theory and support its relevance in modern classrooms. 

In Nepal’s context, however, the application of these principles faces persistent challenges. While 

progressive education policies (e.g., NCF 2019, SSDP) advocate constructivist and digital 

learning, practical implementation is constrained by unequal infrastructure, limited teacher 

readiness, and a lack of localized digital content (UNESCO, 2021; MoE, 2021). For example, rural 

schools often lack stable electricity, making it difficult to deploy ICT tools consistently. A teacher 

in Rolpa District remarked that "having access to a projector without electricity is like having a 

car without fuel it’s there but unusable."  

Despite such limitations, some local solutions offer courage. Community-based ICT hubs 

powered by solar energy have begun to bridge access gaps. In Khotang, for instance, a public 

school implemented tablet-based learning using solar-powered charging stations. A local educator 

shared that "even in areas where the internet is patchy, students can now use preloaded content on 

tablets to explore science in Nepali and English."  

Another example includes the integration of Flipgrid in Kathmandu secondary schools, 

where students create video reflections instead of written responses. A participating teacher said, 

"This has allowed shy students to speak up, reflect more deeply, and build confidence. It's a shift 

from passive to expressive learning." These narratives underscore the power of ICT not only as a 

tool but as a learning partner in constructivist classrooms. 

These experiences also highlight the need for contextual customization. For example, the 

same tool may need different deployment strategies in urban and rural areas. Nepal's One Laptop 

per Child (OLPC) project demonstrated this, where in urban areas laptops enhanced inquiry-based 

learning, but in rural zones, the lack of trained facilitators limited its effectiveness. The key 

takeaway is that "ICT implementation cannot be one-size-fits-all; it must evolve from and adapt 

to the learning environment it enters."  

To bridge these disparities, Nepal must invest in robust teacher training and provide ongoing 

mentorship. A digital facilitator from Pokhara noted that "training once a year isn't enough; we 

need continuous support, like a coach, not just a class." Only by integrating these practical, 

grounded experiences with national frameworks can Nepal fully realize the promise of 

constructivist pedagogy through ICT. 

Conclusion 

The integration of constructivist pedagogy with ICT tools presents a sustainable and 

transformative approach to improving learning outcomes in Nepal. When aligned with theoretical 

constructs such as ZPD, MKO, and scaffolding, digital tools facilitate meaningful, collaborative, 

and personalized learning. This study found that effective use of communication, collaboration, 

creativity, and critical thinking tools supports constructivist learning cycles. 

However, to move from theory to practice, Nepal must overcome barriers related to 

infrastructure, training, and access. Policymakers should strengthen ongoing reforms by expanding 

public-private partnerships, increasing investment in localized digital content, and standardizing 

professional development for teachers in ICT integration. Phased and scaffolded implementation 

guided by empirical insights and grounded in constructivist principles can ensure that digital tools 

enhance rather than replace meaningful pedagogy. Successful case studies demonstrate that when 
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implemented strategically with proper scaffolding from structured templates to open-ended 

creative tools, this integration can significantly enhance student engagement, conceptual 

understanding, and 21st-century skill development. Moving forward, a phased, context-sensitive 

approach that addresses both technological and pedagogical aspects while involving all 

stakeholders will be crucial for realizing the full potential of constructivist ICT integration to 

achieve equitable, quality education and ultimately prepare Nepalese students for the demands of 

an increasingly digital world. 
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n]v;f/ 

g]kfnsf] pRr lzIffdf ;dfj]zLs/0fsf] Jojxf/Ls cEof; k|f/De ePsf] kGb| jif{ k'/f ePsf] 5 . ;dtfd"ns 

;dfh lgdf{0fsf] g]kfnL /fhgLlts gf/fsf] hudf pRr lzIffsf] If]qdf k|j]z u/]sf] of] ;dfj]zL gLltsf] ;jfn 

clxn];Dd klg ;+VofTds cf/If0fsf] u0fgfs} uf]nrSsr/df dfq l;ldt ePsf] 5 . lsgeg], ;dfj]zL gLlt 

cEof;sf] /fhgLltn] pRr lzIffsf] If]qdf 8]9 bzssf] cjlw kf/ ubf{ klg u'0ffTds cy{k"0f{ ;dfjz]zLs/0fsf 

gLlt Pjd\\ sfg'g lgdf{0f / cEof;sf] cWofodf k|j]z ug{ ;s]g . To;}n], ljZjljBfnosf] k|zf;g tyf lzIf0f 

;]jf, ljBfyL{ egf{ / 5fqj[lQdf cf/If0f / ;f] cg';f/sf] ;+Vof u0fgf g} ;dfj]zL gLltsf] pRrtd :j?k xf]ls 

eGg] u/L cfd hg;d'bfo dfq xf]Og ljåt ju{sf] cWoog cg';Gwfgx? klg l;ldt ePsf] cj:yf 5 . pRr 

lzIffdf ;dfj]zL gLltsf] /fhgLlt ;+VofTds lx;fjn] s'g ;d'bfo jf ln+usf] slt ljBfyL{, lzIfs, sd{rf/L 

cf/lIft ePsf 5g\ eGg] s'/f eGbf a9L u'0ffTds clg cy{k"0f{ ;df]zLs/0fsf] ck]Iff x'G5 . To;sf d'ne"t 

;"rsx? gLlt / 1fg lgdf{0f;Fu ;DaGwLt x'G5g\ h:t} – kf7\oqmd, kf7\o;fdfu|L, k|fWofkg k4tL, cg';Gwfg 

Pjd\ d'Nofª\sg k|s[of / logLx?sf] k|Tofe"ltsf] nflu gLlt lgdf{0f:yndf cy{k'0f{ ;xeflutf . g]kfndf oL 

dxTjk'0f{ ;"rsx? cem} klg ;dfj]z u/LPsf 5}gg\ . oL ljifox?df ;dfj]zLs/0fsf] sfg'gL k|fjwfg / o;sf] 

k|Tofe"ltsf] nflu /fhgLlts e"ldsf, cjwf/0ffut af}lws ax; / sfof{Gjogsf] nflu ;DaGwLt lgsfox?sf] 

;+:yfut tTk/tfsf] vf8n /x]sf] of] cWoogsf] lgZsif{ xf] . h;sf] kl/0ffd:j?k xfn g]kfndf ;~rfn/t !! 

j6f ljZjljBfnox? cGt{utsf sfg'gL k|fjwfgx?n] g]kfnsf] xsdf pRr lzIffdf jlxis/0f v]lk/x]sf ;d'xx?sf] 

vf; ;dfj]zLs/0fsf d'ne"t ljifox?nfO{ ;Daf]wg gu/]sf] x'gfn] pRr lzIffdf ;dfj]zL gLlt sfof{Gjog 

lznl;nf g} Ps ck"0f{ k|of; x'gk'u]sf] 5 . of] ck'0f{tf Ps ulDe/ sDhf]/LnfO{ ;RofP/ s;/L cy{k'0f{ ;dfj]zLs/0f 

g]kfnsf] pRr lzIffdf sfof{Gjog ug{ ;lsG5 eGg] ljifonfO{ ljBdfg pRr lzIff ;DaGwL sfg'gL k|fjwfg, 

lålto tYofÍ / ;Gbe{ ;fdu|Lx?sf] cfwf/df tYok"0f{ / t'ngfTds ljZn]if0f dfkm{t of] cWoogn] tYout?kdf 

k|sfz kf/sf] 5 . o;sf nflu u'0ffTds cg';Gwfg ljlw cGtu{t ;dfj]zLs/0f / pRr lzIff;DaGwL b:tfj]hx? 

d"n ?kdf – sfg'gL, ljZjljBfno ;DaGwL b:tfj]h / ;fGble{s k"j{;flxTox?nfO{ d'Vo >f]t agfO{Ù pQm lålto 

>f]tx?af6 k|fKt tYox?sf] t'ngfTds JofVof Pjd\ ljZn]if0f k4ltdfkm{t cWoogsf] lgZsif{ lgsflnPsf] 5 . 

d'Vo zAbx? M ;dfj]zL gLlt, pRr lzIff, cy{k"0f{ ;dfj]zLs/0f, b:tfj]h    

kl/ro 

P]ltxfl;s lje]b / jlxis/0fn] lgdf{0f u/]sf] c;dfgtfsf] ;d:ofnfO{ ;fwfg ug]{ dfu{bz{gsf] ?kdf 

g]kfnsf] hgcfGbf]ng @ n] ;dfj]zL l;4fGtsf] ax;nfO{ /fhgLlts j[Qsf] cu|efudf :yfkLt u¥of] . lj= ;+= 

@)^@–^@ df ;DkGg P]ltxfl;s hgcfGbf]ngsf] ;kmntf;Fu} lgdf{0f ePsf] g]kfnsf] cGt/Ld ;+ljwfg @)^# n] 

of] ;dfj]zLs/0fnfO{ klxnf] k6s g]kfndf ;+j}wflgstf k|bfg u¥of] -g]kfn sfg'g cfof]u, @)^#_ . ;dfj]zLs/0fsf] 

https://doi.org/10.3126/ej.v3i1.82050
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of] yfnlgnfO{ g]kfnsf] P]ltxfl;s ;+ljwfg;efåf/f lgld{t g]kfnsf] ;+ljwfg @)&#n] klg sfod /fVb} 

sfof{Gjogdf hf]8 lbof] -g]sfcf, @)&#_ . of] ;+a}wflgs k|fjwfgn] ljBdfg /fHo ;+/rgfsf P]g sfg'gx?df 

;dfj]zL k|fjwfgx? ;'lglZrt ug'kg]{ afWosf/L cj:yf lgdf{0f u¥of] . o;} cg'?k g]kfnsf pRr lzIff k|bfos 

lgsfox?sf P]g tyf lgodx? klg ;+zf]wg dfkm{t ;dfj]zL k|fjwfgx?sf] ;dfj]z / sfof{Gjog ug]{ sfo{sf] 

;'?jft eof] .  

g]kfnsf] pRr lzIffsf] xsdf ;j{k|yd @)^^ ;fndf lqe'jg ljZjljBfno -lqlj_ sd{rf/L tyf k|fWofkg 

;]jf;DaGwL lgoddf alxis/0fdf k/]sf ;d'bfo / ;d'xx?sf] ;+/lIft cf/If0fsf] ;'lglZrttf u/L ;dfj]zL 

gLltsf] sfg'gL k|fjwfg / cEof;sf] ;'?jft eof] -lqe'jfg ljZjljBfno, @)&#_ . h'g k|fjwfg cGtu{t g]kfndf 

P]ltxfl;s ?kdf nfdf] ;dob]lv jl~rlts/0fdf k/]sf jf kfl/Psf ;d'xx?sf] nflu v'nf k|ltof]lutfsf] $% 

k|ltzt kb;+Vof ;+/lIft ul/of] / o;}nfO{ ;dfj]zLs/0f elg kl/eflift x'g k|f/De eof] . tyfkL, pRr lzIffsf] 

If]qdf ;dfj]zLs/0f oltn] dfq cy{k"0f{ / kof{Kt lyPg / 5}g\ . of] sfg'gL k|fjwfg / cEof; / efionfO{ afFls 

c? ljZjljBfnox?df klg nfu' ub}{ nluof] . clxn];Dd klg ;dfj]zLs/0fsf] olx efio nf]sk[o 5, t/ h'g 

;dfj]zLs/0fsf] Pp6f ;fgf] c+z dfq jf Ps ck'0f{ c+z dfq xf] .    

o;/L ;dfj]zL l;4fGtn] ;+j}wflgs dfGotf kfP;Fu} g]kfnsf clbjf;L, blnt, dw]zL, d'lZnd, dlxnf, 

ckf+utf ePsf JolQm, ef}uf]lns ?kn] b'u{d If]qdf a;]sf hgtf nufotnfO{ ;fdflhs ?kdf jlxis/0fdf k/]sf 

jf kfl/Psf ;d'xx? x'g elg ls6fgLsf ;fy /fHon] kl/eflift u¥of] -g]kfn ;/sf/, @)^^Ù g]kfn sfg'g cfof]u, 

@)&#_ . o;kl5 /fHosf] x/]s tx, tKsf / If]qdf tL jlxis/0fdf kfl/Psfx?sf] cf/If0ffTds ;dfj]zLs/0fsf] 

cfjZostf lglj{jfb jGof] . cGo ljleGg ;+oGq tyf lgsfox?df h:t} pRr lzIffdf klg ;dfj]zL gLlt 

sfof{Gjogsf] jftfj/0fn] Jofkstf kfof] . o;sf nflu g]kfnsf kl/eflift pRr lzIff lgsfo jf 

ljZjljBfnox?sf] P]g, lgodfjnL, lgb]{lzsf, sfo{ljlw cflbdf ;dfj]zL lgodx?sf] 7f]; Joj:yf u/L o;sf] 

sfof{Gjog k|f/De t eof]Ù t/, ltgLx? clxn] s'g cj:yfdf sfof{Gjog ePsf 5g\ vf]hLsf] ljifo /x]sf] 5 . 

;fy}, ag]sf sfg'gL k|fjwfgx? ;fFRr} kof{Kt k|fjwfg x'g ls xf]Ogg\ eGg] ljZn]if0fsf] cfj:ostf xf] . t/ 

clxn]sf clwsfª\; cg';GwfgfTds sfo{x? o;df k|j]z x'g ;s]sf] 5}gg\ .   

ofyfy{df pRr lzIff ;lxt ;du| lzIff If]qdf ;dfj]zLs/0fsf] s'/f ubf{ /fHosf] cGo lgsfox? – 

sd{rf/LtGq, ljwflosf, ;'/Iff ;+oGq cflb lgsfox?df h:t} ;+VofTds ;xeflutfsf] u0fgfdf dfq l;ldt /fv]/ 

a'em\g] / To;}sf] x'ax' cg';/0f ug'{ kof{Kt xf]Og . lsgeg], lzIff If]qdf ;dfj]zLs/0fsf] gLltut / sfg'gL 

k|fjwfg ;+Vof cf/If0fsf] ;jfn eGbf a9L u'0ffTes ljifoj:t'x?sf] ;'lglZrttf / cEof;sf] cfjZostf kb{5 

-Lawrie et al., 2017; lnDa', @)&&_ . h'g s'/f g]kfnL ;fdflhs, /fhgLlts / ljåt j[tsf] cfd rf;f]sf] ljifo 

aGg ;ls/x]sf] 5}g . 

;dfj]zL lzIffdf ;du| lzIff k|0ffnLsf] d'n s'/f 1fg xf] . o;sf] b:tfj]hLs/0f, ;+:yfut ljt/0f 

k|lqmof, ljt/0fqmddf k|of]u x'g] ;fdu|L lgdf{0f / oL ;a} sfo{sf] nflu ;+:yfut Joj:yfksLo jftfj/0f h:tf 

ljifoj:t'x? ;d]t s]Gb|df /x]sf x'G5g\ . o;sf ;fy} yk dxTjk"0f{ / clgjf{o ;t{ pRr lzIffdf ;dfj]zL l;sfO{ 

/ Joj:yfkgsf] nflu plrt jftfj/0f, ;dfj]zL ;+:yfut k|zf;lgs tyf Joj:yfksLo kIf, l;sfO{, lzIf0f, 

cg';Gwfg tyf d'NofÍg k|lqmofdf ;dfj]zLs/0f, lzIf0f ;fdu|Lx?df ;dfj]zLtf / oL ;a} sfo{sf] nflu aGg] 

gLlt lgdf{0f lgsfo / k|lqmofdf ;dfj]zLtf vf]lhG5 (Lawrie et al., 2017) . lzIffdf ;dfj]zLs/0fsf] ;}4flGts 

cjwf/0ffn] oL kIfx?nfO{ clgjfo{ tTj dfGb5 . t;y{ pRr lzIffdf ;dfj]zLs/0f eGgfn] sd{rf/L, k|fWofks / 

ljBfyL{sf] ?kdf s'g ;d'x jf ;d'bfoaf6 slt ;xeflutf kfP jf kfPgg\ eGg] s'/fnfO{ dfq vf]hLgLlt ug'{ / 

o;}nfO{ ;dfj]zLs/0f eGb} a'em\g' cw'/f] / ckof{Kt sfo{ xf] .  

jt{dfg g]kfnsf] pRr lzIffdf ;dfj]zLs/0fsf] k|fjwfg, cEof; / o; ljifosf] cWoog ljZn]if0fx? 

o:t} cj:yfdf /x]sf] 5 . s]lx l;ldt kb / ;'ljwfx?df lgwf{/Lt cf/If0fsf] Joj:yf t ePsf 5g\ . t/, vf; 

x'g'kg]{ dxTjk"0f{ ljifox?df sfg'gL k|fjwfgx? lgdf{0f ePsf 5}gg\ . ltgLx?df k"0f{tf glbP;Dd pRr lzIffdf 

;dfj]zL gLlt sfof{Gjog ck'/f] g} /xG5 . tL ;dfj]zL gLlt sfof{Gjog ck"0f{ agfpg] kIfx? / sf/0fx? s]s] 
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x'g < To;nfO{ ;dfj]zL l;4fGtn] dfu{bz{g u/] adf]lhd s;/L k"0f{tf k|bfg ug{ ;lsG5 < eGg] s'/fnfO{ k|:6 

kfg]{ of] n]vsf] Wo]o xf] .  

t;y{, of] n]vn] ljBdfg ;dfj]zL sfg'gL k|fjwfgx? / ltgLx?n] sfof{Gjog kIfdf ;d]6]sf cj:yfnfO{ 

t'ngfTds cWoog u/L ;dfj]zLs/0fsf] jt{dfg sfof{Gjogsf] l;ldttfnfO{ ljZn]if0f ub{5 / pRr lzIffdf 

ePsf] ;dfj]zLs/0fsf] ck"0f{tfnfO{ cf}+Nofpg] sfd ub{5 . ;dfj]zLs/0fsf] nflu ePsf df}h'bf sfg'gL 

k|fjwfgx?n] ;dfj]zLs/0fsf] ;fgf] kf6f]nfO{ dfq 5'g ;s]sf]n] To;df yk ;'wf/sf] nflu ug'{kg]{ afFls If]qx?nfO{ 

;d]t of] n]vn] cuf8L ;f/]sf] 5 . h'g s'/fx?nfO{ k"0f{?kdf sfo{Gjog u/]kl5 dfq g]kfnsf] pRr lzIffdf 

;dfj]zLs/0fn] k"0f{tf kfpg] / pRr lzIffsf] nflu /fHon] u/]sf] ;+sNk k'/f x'g]5 eGg] cWoogsf] lgZsif{ 5 .  

g]kfn ;/sf/n] ;dfj]lztfsf] ;jfndf, æ=== k|fl1s pTs[i6tf tyf pGgogsf nflu cWoog tyf 

cg';Gwfg ug]{ ;dtfd"ns Pjd\ ;dfj]zL cj;/;lxt === pRr lzIff k|bfos ;+:yfsf] ;~rfng / Joj:yfkg 

x'g]Æ eGg] gLlt lnPsf] 5 -g]kfn ;/sf/, @)&@_ . o; gLltnfO sfof{Gjog ug{] qmddf vd;u/L g]kfndf ;+3Lo 

;+/rgf k|f/De eO{ k|fb]zLs ;/sf/x?sf] kxndf :yfkgf ePsf ljZjljBfnox? eGbf cuf8L jf @)&$ ;fn;Dd 

:yflkt !! j6f ljZjljBfnox?sf sfg'gL k|fjwfgx? / ;f] k|fjwfg cg';f/ xfn sfof{Gjogdf /x]sf] ;dfj]zLs/0f 

;DaGwL ljifox?sf] t'ngfTds cWoogsf] cfwf/df of] n]v tof/ ePsf] 5 . g]kfndf pRr lzIff lgsfosf] ?kdf 

k|fljlws Pjd\ lrlsT;f ;+:yfgx? ;d]t ;dfj]z ePtf klg ltgLx? of] cWoogdf ;dfj]z ul/Psf 5}gg\ . ;fy} 

k|fb]lzs :t/df kl5Nnf] ;dodf :yfkLt ljZjljBfnox? klg of] cWoogdf ;dfj]z ul/Psf 5}gg\ . cWoogdf 

pRr lzIffdf ;dfj]zLs/0f cy{k"0f{ x'g'sf] nflu ;}4flGts ?kdf clxn];Ddsf ;flxTox?n] lgwf{/Lt u/]sf cfwf/ 

tyf If]qx? ljifout ?kdf jlu{s[t u/L tLlgx? sltnfO{ ;d]6]/ g]kfnsf] pRr lzIff ;dfj]zL agfpgsf] nflu 

a}wflgs Joj:yfx? sfof{Gjogdf 5g\ < / slt If]qx? 5'6]sf 5g\ < eGg] s'/fx?sf] t'ngfTds?kdf ljZn]if0f 

ul/Psf] 5 .  

cWoog k4lt 

of] cWoog cGj]if0ffTds / JofVofTds xf] . oxfF pRr lzIffdf ;dfj]zLs/0f cy{k'0f{ x'gsf] nflu s:tf] 

;}4flGts ;'rfsx? 5g\ / ltgLx?sf] g]kfnL ;Gbe{df s:tf] sfg'gL k|fjwfg / cEof; eO{/x]sf] 5 eGg] ljifosf] 

u'0ffTds ljlw cGtu{t lålto ;Gbe{ >f]tx?sf] cfwf/df cGj]if0f ul/Psf] 5 . k|fKt ;}4flGts cfwf/x?, x'g'kg]{ 

Jojxfl/s tYox?nfO{ t'ngfTds JofVof / ljifout ljZn]if0fdfkm{t k|:t't ul/Psf] 5 . pRr lzIff ;DaGwL 

ePsf sfg'gL k|fjwfg, ;f] adf]lhd b]vfk/]sf sfof{Gjogsf kIfx? / tLlgx?n] ;d]6\g g;s]sf kIfx? / To;n] 

lgdf{0f u/]sf] ;sf/fTds kl/0ffd / ck'0f{tfx?sf] ljifout JofVofTds ljZn]0f o; n]vdf ul/Psf] 5 . o;sf] 

nflu g]kfnsf] pRr lzIffsf] ;dfj]zL ;DaGwdf ePsf ;+j}wflgs, gLltut / sfg'gL k|fjwfgx?sf] b:tfj]h / 

sfof{Gjogaf6 cfPsf kl/0fdx?sf] af/]df k|:tk k'j{ ;lxTox?df ePsf tYofª\sx?sf] ljZn]if0f ljlw dfkm{t 

cWoog tyf ljZn]if0f ;DkGg ul/Psf] 5 . g]kfnsf] cGt/Ld ;+ljwfg @)^# / g]kfnsf] ;+ljwfg @)&@, g]kfnsf 

!! j6f ljZjljBfnox?sf] ;a} P]gx?, tL P]g cGt{ug ag]sf lgod, lgodfjnL, lgb]{zLsf tyf sfo{ljlwx?df 

ePsf] ;dfj]zLs/0f ;DaGwL k|fjwfgx? / o; ljifodf ePsf xfn;Ddsf cWoog k|ltj]bg / b:tfj]hx? ;d]tsf] 

cWoog u/L tL k|fjwfgx?n] pRr lzIffdf ;dfj]zL cjwf/0ffn] af]s]sf s] slt tTjx?nfO{ cg';/0f ug{ ;s]sf] 

5 jf 5}g eGg] ljZn]if0ffTds k4ltaf6 of] n]v tof/ ul/Psf] 5 . ;'rgf tyf tYofÍx? lålto >f]t dfkm{t 

lnO{Psf 5g\ . lålto >f]tx?df sfg'gL b:tfj]hx?sf] cltl/St pRr lzIffsf] cy{k"0f{ ;dfj]zLs/0fsf] ;}4flGts 

tTjx?sf] klxrfg k'j{ ;flxTo ;ldIff dfkm{t ul/Psf] of] n]vdf tYofª\s ljZn]if0fsf] d'Vof JofVof ljZn]if0f 

ljifout ?kdf s]xL ;}4flGt 9frfsf] k|:t'tL kl5 glthf / 5nkmn leq d"n ?kdf ;d]l6Psf] 5 .     

;}4flGts 9fFrf 

;dfj]zLs/0f nf]stGqsf] Pp6f d'Vo tTjsf] ?kdf kl/eflift ul/G5 . h'g l;4fGtn] alxis/0fsf/L 

ljrf/, Joj:yf / Jojxf/nfO{ ljlgdf{0f ug]{ 9f]sf vf]Nb5 . ;dfj]zLs/0faf6 cj;/ alGrt ul/a, dlxnf, 

;fd'bflos tyf wfld{s cNk;+Vos, clwsf/ ljlxg / ljleGg tj/n] kfvf kfl/Psf ;d'xx?sf] cy{k"0f{ ;xeflutf 

jf ;fem]bf/Ltfsf] ;'lglZrttfsf] hf]8 lbO{G5 (UNDP, 2007) . of] s'/f g} pRr lzIffsf] ;dfj]zLs/0fsf] xsdf 
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klg nfu' x'g] xf] . olb pRr lzIffsf] xsdf klg o:tf] geO{ s'g} lglZrt ;d'bfo, ju{, ;fF:s[lts ;d'x, If]q, 

ln+u cflbsf] dfq c:jefljs ;xeflutf, jr{Zj / lgoGq /Xof] eg] o:tf] cj:yfnfO{ c;dfj]zL pRr lzIff 

elgG5 . o:tf] Joj:yfnfO{ ;Rofpg ;a} vfn] dflg;x?sf] ;dfg ;fem]bf/Ltf, Jojxf/ / clwsf/sf] 

;'lglZrttfsf] oyfy{ cEof; u/fpg :yfkLt l;4fGtsf] h?/t kb{5 h;n] ;dfj]zLs/0fnfO{ hgfp5 . 

l;4fGtt, pRr lzIffdf ;dfj]zLs/0fn] ;du| lzIff k|0ffnLsf] ;+/rgfdf cfd'n kl/jt{g ;lxtsf] 

;'wf/df hf]8 ub{5 . To; cg';f/ pRr lzIff lgsfodf ;a}sf] nflu ;dfg cj;/sf] k|Tofe'lt x'g] ;dfj]zL 

jtfj/0fsf] lgdf{0f Pp6f ;a} eGbf dxTjk"0f{ tTj xf] (Pappas et al., 2018) . o;n] ;dfg cj;/sf] 

;'lglZrttfdf k|fyldStf lbPsf] 5 . t/, oltn] dfq klg gk'Ug] cledt ;lxt pRr lzIffdf cy{k"0f{ 

;dfj]zLs/0fsf] nflu Hockings (2010) / Lawrie et al. (2017)n] pRr lzIffdf ;dfj]zLs/0fsf] cfwf/e"t 

tTj jf ;"rsx? klxrfg ;lxtsf] ;}4flGt cfwf/ k|:t't u/]sf 5g\ . of] cWoog d'n?kdf olx ;}4flGts cfwf/sf] 

;'rsx?sf] hudf 6]s]/ ;DkGg ul/Psf] 5 . pgLx?sf cg';f/ ;dfj]zLs/0fsf] s'/f egf{ / lgo'lQmsf cltl/St 

cWoog, l;sfO{, lzIf0f jf cWofkg ;a}df x'g'kb{5 . o;sf] nflu kf7\oqmd, kf7\ok':ts, d'Nofª\sg ljlw 

nufotsf] kl/jt{g / kl/dfh{g dfkm{t jlxis[t ;d'bfo, ju{, If]q, ln+u clbsf] ;j} If]qdf cy{k"0f{ ;dfj]zLtf / 

;fem]bf/Ltfsf] ;'lglZrttfnfO{ k|fyldStf /fVg' kb{5 . cem pgLx?n] ls6fgsf;fy rf/j6f kf6fx? clgjfo{ 

?kdf x'g'kg]{ s'/f ub{5g\ . tL x'g\ M s_ ;dfj]zL kf7\oqmd lgdf{0f, v_ ;dfj]zL kf7\oqmdsf] sfof{Gjog, u_ 

;dfj]zL d'Nofª\sg / u_ ;dfj]zL l;sfO{ / / lzIf0fsf] nflu ;+:yfut k|ltj4tf .   

t;y{, pRr lzIffdf cy{k"0f{ ;dfj]zLs/0fsf] s'/fx?nfO{ g]kfnsf] jt{dfg ;Gbe{df ;du|df ljZn]if0f 

ug{sf] nflu oL rf/ ;'rsx?sf] cfwf/df d'Nofª\sg ug]{ xf] eg] oL rf/j6} ;'rsx?sf] ljifodf cfWoog, 5nkmn 

/ ax; nUeu z'Go 5 . k|:t't ;'rsx? ;+VofTds eGbf u'0ffTds ljifox? x'g\ . jt{dfgdf, logLx?nfO{ ljBfyL{ 

egf{ / lzIfs tyf sd{rf/L lgo'lQmsf] ;+VofTds u0fgfsf] ljifon] k'/} lj;f{OlbPsf] cj:yf 5 . of] ;d:of xf] . 

pRr lzIff ;dfj]zLs/0fsf] xsdf o:tf] ;d:of lsg ;[hgf eof] < of] k|Zgsf] hjfkm vf]hL ug{ g]kfnsf pRr 

lzIff lgsfo / pRr lzIff k|0ffnLsf] ;dfj]zL cEof;sf] JofVofTds ljZn]if0f of] cWoogdf 5 .  

t;y{, pRr lzIffsf] ;Gbe{ s]nfpgsf] nflu o; cWoogsf] If]qg} ljZjljBfnox? to ul/Psf 5g\ . 

lsgsL, pRr lzIff eGgfn] ljZjljBfnox? x'g / oLlgx?åf/f ;~rflnt lzIf0f, cg'zGwfg, tflnd / oLlgx?sf] 

lg/Gt/tfsf nflu ckgfO{Psf] ;Dk"0f{ Joj:yfkg k|0ffnLnfO{ pRr lzIff k|0ffnL cGtu{t a'lemG5 UNESCO 

(1998) . /fHoåf/f dfGotfk|fKt ljZjljBfnox? pRr lzIff k|bfos lgsfox? x'g\ . oL lgsfox?af6 b]zdf pRr 

lzIff k|bfg ul/G5 . s'g} klg b]zdf pRr lzIff b]z ljsf; / cGt{/fli6«o ljsf;sf] ultdf cfj:os / cfw'lgs 

1fg, ;Lk, snf lj1fg / k|ljlwdf ;Ifd hgzlQm pTkfbg ug{ ;~rflnt x'G5, g]kfndf klg olx p2]Zosf;fy 

pRr lzIff ;~rfng ul/Psf] 5 -lzljk|d, @)&@_ .  

g]kfndf ljZjljBfnox?sf ;fy} k|fljlws / lrlsT;f ;+:yfgx? ;d]t bIf hgzlQm pTkfbg ug]{ z}lIfs 

;+:yfsf]?kdf pRr lzIff k|bfos lgsfox? x'g\ . b]zsf] ;du| ljsf; / cfd'n kl/jt{gsf nlu gful/sx?nfO{ 

cfjZos bIf / k|ltZklw{ hgzlQm lgdf{0f ug]{ e"ldsf /x]sf] pRr lzIff k|0ffnLdf b]zsf ;a} vfn] dflg;x?sf] 

lglj{jfb ?kdf ;dfg ;fem]bf/Ltf cfj:os x'G5 . o:tf] dxTjk"0f{ :yfgdf ;a}sf] nflu ;dfg l;sfO{sf] cj;/ 

lgdf{0fsf] nflu kf7\oqmddf kl/jt{g / ;'wf/ ;fy} lzIf0fstf{x?sf] Iodtf ljsf;sf] nflu tflndx?df ;dfj]zL 

;xeflutf yk c? dxTjk"0f{x? tTjx? x'g\ (Ainscow 2005, Persson 2006 as cited Pappas et al., 2018)  

glthf tyf 5nkmn 

dfly k|:t't ;}4flGt 9frfn] lgSof}{n u/]sf ;'rsx?nfO{ d'Vo cfwf/ dfGb} g]kfnsf] xsdf pRr lzIffsf] 

;dfj]zLs/0fdf ePsf] cEof;, gLltut / sfg'gL k|fjwfgx?, eO{/x]sf] cEof;n] ;d]6]sf ljifox?af6 b]vf k/]sf 

glthf / 5nkmnsf ljifox?nfO{ ljifout ?kdf ljZn]if0f ub}{ cWoogsf] lgZsif{df k'Ugsf] nflu pRr lzIffdf 

ePsf] ;dfj]zL gLltsf] ljsf;sf] JofVofjf6 ljifo k|f/De ul/Psf] 5 .    

pRr lzIffdf ;dfj]zL gLltsf] ljsf; / sfof{Gjog cj:yf 
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/fHosf] c? ;+oGqx?df h:t} pRr lzIffdf klg jlxis/0fsf] gLltut / ;+/rgfut cEof;sf] cj:yf 

nfdf] ;dob]lv /xFb} cfPsf] ;a}n] :jLsfg}{ kg]{ ;df:of xf] . lj= ;+= @)!^ ;fndf :yfkgf ePsf] lqe'jg 

ljZjljBfnodf ;d]t @)^@÷^# sf] hgcfGbf]ng;Dd cfO{k'Ubf klg gLltut / ;+/rgfut alxis/0fsf] lg/Gt/tf 

g} lyof] . g]knsf] ;a}eGbf k'/fgf], 7'nf] / ;/sf/L rl/qsf] ljZjljBfnos} of] cj:yf ePkl5 afFls 

ljZjljBfnox?df t emg} of] eGbf ljs/fn ;d:of x'g] g} ef] . t;y{, g]kfnsf] pRr lzIff Joj:yfdf ;a} If]q, 

ju{, ln+u tyf ;fdflhs, ;fF:s[lts nufotsf ljleGg k|sf/n] alxis/0fdf k/]sf dflg;x?sf] ;Gt'lnt 

;fem]bf/Ltf ;lxt cy{k"0f{ ;dfj]zLtf 5 lsg 5}g eGg] k|Zgn] pRr lzIffdf ;dfj]zLs/0fsf] ax;nfO{ yk k]rLnf] 

?kdf k|j]z u/fPsf] xf] .  

@)$& ;fnsf] /fhgLlts kl/jt{gn] NofPsf] k|hftfGqLs dfxnf]n kl5 g]kfnL ;fdflhs tyf /fhgLlts 

j[Qsf] cu|efudf ;dfj]zLs/0fsf] d'4f klg cfPsf] lyof] . of] ax;n] ax'blno k|hftfGqLs Joj:yfsf] k'g{hGd;Fu} 

Jofkstf kfPsf] b'O{ bzskl5 @)^@–^#sf] hgcfGbf]ng;Dd cfO{k'Ubf jlxis/0fsf] ;dfKtLsf] pkfosf] ?kdf 

Ps k|d'v /fli6«o /fhgLlts d'4f aGof] . of] ax; n}+lus lx;fjn] dlxnf, ;fdflhs ;fF:s[lt tyf If]qLo lx;fjn] 

cflbjf;L, bflnt, dw]zL, d'lZnd / zfl/l/s lx;fjn] ckfª\utf ePsf / b]zdf nfdf] ;dob]lv gLltut / 

;+?rgfut?kdf alxis/0f j]xf]/L/xg' k/]sf x?sf] nflu dxTjk"0f{ lyof] -Gof}kfg], @))%, Hangen, 2007_ .  

o;kl5 @)^# ;fndf ag]sf] cGtl/d ;+ljwfgn] ;dfj]zL d'4fnfO{ ;+j}wflgs ?kd} k|Tofe"t u¥of] -g]kfn 

sfg'g cfof]u, @)^(_ . cGtl/d ;+ljwfgs} hudf @)&@ ;fndf 3f]lift ;+3Lo nf]stfGqLs u0ftGq g]kfnsf] 

;+ljwfgn] klg ;dfj]zL l;4fGtnfO{ k|:tfjgfdf g} ;dfj]z ub}{ df}lns xssf] wf/f !*, #! / $@ df ;d]t 

ljleGg xs cGt{ut ;dfj]z u¥of] . jt{dfg ;+ljwfgdf k|:tjfgfdf ;dfg'kflts ;dfj]zL / ;xeflutfd'ns 

l;4fGtsf] cfwf/df ;dtfd'ns ;dfh lgdf{0f lgdf{0f / ;fdflhs Gofosf] ;'lglZrttfsf] ;+sNk u/]sf] 5 eg] 

wf/f $ df g]kfn ;dfj]zL /fHo x'g], wf/f !* df ;fdflhs ;fF:s[lt tyf cfly{s xs, wf/f #! df lzIffsf] xs, 

/ wf/f $@ df ;fdflhs Gofosf] cGtu{ut /fHosf] lgsfodf ;dfg'kflts ;dfj]zLtfsf] Joj:yf x'g] pNn]v 

u/]sf] 5 -g]kfn sfg'g cfof]u, @)&&_ .   

pRr lzIffdf ;dfj]zL cEof;sf] lrq0f  

oLg} ;+j}wflgs k|fjwfgx? g} pRr lzIff ;dfj]zLs/0fsf] hu xf], To;} cfwf/df lqlj ;efn] @)^^ 

d+;L/ @@ ut] lqlj lzIfs, sd{rf/L ;]jf;DaGwL lgod @)%) df lqlj ;]jfdf k|j]z x'g] v'nf k|ltof]lutfdf $% 

k|ltzt ;dfj]zL lgodsf] Joj:yf u/L g]kfnsf] pRr lzIffdf ;dfj]zLs/0fsf] Oltxf; k|f/De u¥of] . o; kl5 

lqlj / c? jleGg ljZjljBfnox?n] cf–cfkm\gf ljBdfg P]g, lgodfjnL, lgb]{zLsf tyf sfo{ljlwx?df ;+zf]wg 

ub}{ $% k|ltz; ;dfj]zL cf/If0fnfO{ cEof;df ptfg{ yfn]sf x'g . o;df s]lx ljZjljBfnox?n] $% sf] :yfgdf 

%) k|ltzt egf{ ;dfj]zLs/0f klg P]gx?df NofPÙ h:t} g]kfn ;+:s[t ljZjljBfno -g];+lj_ n] @)^& ;fndf 

%) k|ltztsf] ;dfj]zL cf/If0fsf] Joj:yf u¥of] . To;}u/L, ;'b"/klZrd ljlZjljBfno / s[lif tyf jg lj1fg 

ljZjljBfnon] @)^( of] k|fjwfg nfu' u/] . 

sfg'gL k|fjwfg cg';f/ $% jf %) k|ltzt ;dfj]zLs/0fsf] Joj:yf k|zf;g If]qdf zfvf clws[t / ;f] 

eGbf d'lgsf >]0fL ljlxg afx]ssf kbx?df / k|fWofkg ;]jfdf pkk|fWofks / ;xfos k|fWofks kbx?df dfq 

nfu' x'G5 . ;dfj]zL l;4fGt cg'?k sfof{Gjog ug{sf] nflu cf/lIft $% jf %) k|ltzt v'nf ;dfj]zL l;6nfO{ 

!)) k|ltzt dflg k'gM o;sf] ## k|ltzt dlxnfsf], @& k|ltzt clbjf;L hghfltsf], @@ k|ltzt dw]zLsf], ( 

k|ltzt blntsf], % k|ltzt ckfËsf] / $ k|ltzt lk5l8Psf] If]qsf] ljefhg u/]/ sfof{Gjog ul/G5 -s[jlj, 

@)&%, lqlj, @)&#, kf]lj, @)%#, ;'lj, @)^& / g]v'lj, @)&$_ .       

a}wflgs k|fjwfgx? cg';f/ x]bf{, pRr lzIffsf] jt{dfg cj:yfdf rf/j6f If]qdf ;dfj]zL cEof;sf] 

sfg'gL Joj:yf /x]sf 5g\  M -s_ sd{rf/L k|zf;g Pjd\ k|fWofkg ;]jfsf] k|f/lDes k|j]z k|ltof]lutfdf, -v_ 

ljBfyL{ egf{df -u_ ljBfyfL{ 5fqj[lQdf / -u_ cg'zGwfgdf . oL k|fjwfgx?nfO{ x]bf{ ljZjljBfnosf] d'n kIf 

1fg lgdf{0f cWoog, cWoofkg, kf7\oqmd, kf7\o;fdu|L, d'Nofª\sg cfbLdf ;dfj]zL x'g'kg]{ ljfifo pRr lzIff 



Educational Journal, May, 2024, Volume-3, Issue-1 
 

73 
 

hutdf k"0f{tof 5'6]sf] kfOG5 . pRr lzIffsf] rf/ If]qdf xfn sfod /x]sf] ;dfj]zL k|fjwfg / cEof;sf] 

;+lIfKtdf oxfF ;+lIfKtdf rfrf{ u/f}+ M  

g]kfnsf !! ljZjljBfnox?dWo] !) j6fn] sdr{rf/L k|zf;g / k|fWofkg ;]jfdf ;dfj]zL gLltnfO{ 

sfg'gL k|fjwfg ;lxt sfof{Gjog ul//x]sf 5g\ . Pp6f, sf7df8f}+ ljZjljBfnodf of] sg'gL k|fjwfg / cEof; 

g/x]sf] b]lvG5 . sd{rf/L k|;f;g / k|fWofkg ;]jfsf nflu ;dfj]zLtfsf] cEof; ug]{ !) j6f ljZjljBfnox? 

dWo] b'O{j6f g];+lj / k'jf{~rn ljZjljBfno -k'lj_df %) k|ltzt ;dfj]zLs/0fsf] sfg'g k|fjwfg 5 eg] afFls 

* ljZjljBfnox?df $% k|ltzt ;dfj]zLs/0fsf] sfg'gL k|fjwfg / cEof; sfod 5 -lqlj, @)&#, kf]lj, @)%#, 

;'lj, @)^& / g]v'lj, @)&$, k'lj, @)%# / g];+lj, @)^#_ .  

ljBfyL{ egf{df ;dfj]zLs/0fsf] sfg'gL k|fjwfgx? /x]sf] ePtf klg o;df Ps?ktf / k|efjsf/L 

sfof{Gjog gkfO{sf] cj:yf 5 . h:t} k'lj, ;'lj, dlj nufotsf ljZjljBfnox?n] egf{nfO{ 5fqj[lQ;Fu hf]8]/ 

cik'i6 ?kdf egf{ / 5fqj[lQnfO{ Ps}7fp u~hfuf]n kf/]/ sfof{Gjo ul//x]sf 5g\ . lqlj, ;'lj nufotsf 

ljZjljBfnox?n] ljBfyL{ egf{df @) k|ltzt ;dfj]zL lgod sfof{Gjog ul//x]sf] ePtfklg o;sf] Jojxf/Ls 

sfof{Gjogdf ptfbf{ clwstd !$ k|ltzt;Dd dfq egf{df ;dfj]zLs/0f sfof{Gjog ePsf] kfO{Psf] 5 --lqlj, 

@)&$Ù ;'lj, @)&&Ù lnDa', @)&&_ .  

ljBfyL{ 5fqj[lQdf ;dfj]zL sfg'gL k|fjwfgdf Ps?ktf 5}g . s'g} ljZjljBfnodf s]jn % k|ltzt 

;dfj]zLsf] k|fjwfg 5 eg] s'g}df %) k|ltzt;Dd 5 . x/]s ljZjljBfnox?df 5fqj[lQsf] km/s km/s j}wflgs 

k|fjwfgx? sfof{Gjogdf 5g\ . o:tf] km/stf lsg x'g' kg]{ < o;sf] vf; s'g} klg j}1flgs / tfls{s cfwf/ 

b]lvGg t/ sfof{Gogdf ToxL 5 . t/, o;df Ps?ktf Nofpg' / To;sf] nflu Go'gtd Ps?ktfsf] l;dfnfO{ 

sfg'gL ?kdf / gLltut ?kdf lg0f{0f x'g h?/L b]lvG5 . 5fqj[lQdf ePsf] k|fjwfgsf] ljlebtfnfO{ yk k|i6tfsf 

nflu lgDg adf]lhd x]g{ ;lsG5 M  

tflnsf ! 

ljZjljBfnox?df 5fqj[lQ ;dfj]zL k|fjwfgdf ljlebtf 

ljZjljBfno k|fjwfg 

k"jf{~rn ljZjljBfno % k|ltzt ;dfj]zL  

kf]v/f ljZjljBfno $) k|ltzt ;dfj]zL  

;'b'/klZrd ljZjljBfno %) k|ltzt ;dfj]zL 

g]kfn v'Nnf ljZjljBfno 5fqj[lQdf ;dfj]zL gLltsf nlIft ;d'xsf ljBfyL{x?nfO{ cltl/Qm c+s lbg] 

>f]tM -k"jf{~rn ljZjljBfno, @)&%Ù g]kfn v'nf ljZjljBfno, @)&^Ù kf]v/f ljZjljBfno, @)&^Ù k"ljÙ ;'b'/klZrd 

ljZjljBfno, @)&&_ 

pRr lzIffdf cWoog cWoofkgsf] Ps dxTjk"0f{ kf6f] cg';Gwfg xf], h;n] g} ljZjljBfnonfO{ pRr 

lzIffsf] :yfg pknAw u/fp5 . ljZjljBfnosf ;a} ljifox?df 1fgsf] pTkfb / Jofkstf nufotsf k|fl1s 

sfo{sf;fy ;dfhsf] ;fj{hlgs lxtsf] nflu sfo{ ug]{ d'Vo cfwf/ g} cg';Gwfg xf] (Nurse, 2015 as cited 

Fung, et al. 2017) . olx ts{;Fu ldNg] u/L g]kfnsf] xsdf pRr lzIff gLlt cg';f/ 1fgdf k|fl1s pTs[i6tf 

tyf Iodtf pGgogsf nflu cWoog tyf cg';Gwfg pRr lzIff k|bfos ;+:yfsf] lhDd]jf/L xf] eGg] s'/f 

;+sNksf] ?kdf :jLsf/LPsf] 5 -g]kfn ;/sf/, @)&@_ . t/, of] ;+sNk adf]lhd pRr lzIff k|bfos lgsfox? 

cg'zGwfg If]qnfO{ ;dfj]zL agfpg] k|oTgdf cfslif{t ePsf] b]lv+b}gg\ . lqlj nufotsf clwsfª\; 

ljZjljBfnox? cg';Gwfgj[lQdf ;dfj]zL u/fpg sfg'lg ;'lglZlrtf ljgfg} clxn] klg rln/x]sf 5g\ . lqljn] 
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u/fpg] n3' cg';Gwfgdf s'g} lsl;dsf] ;dfj]zL Joj:yf nfu' gx'g] j}wfgLs Joj:yf 5 -lqlj, @)^&Ù lqlj, 

@)&*_ . j?, ljZjljBfno cg'bfg cfof]u -ljccf_n] cg';Gwfg j[lQx?df ;dfj]zL ;d'xsf k|ltZklw{x?nfO{ yk 

* c+s k|bfg ug]{ sfg'gL Joj:yf cEof; u/]sf] 5 . h'g ljBfjf/LwL, PdkmLn, :gftsf]Q/ / :gfts txsf / 

cGo ljb\jt Pjd\ cg';Gwfg j[lQx?sf] 5gf}+6 k|ltZkwf{df nfu' x'G5 -ljccf, @)&$_ . ljZjljBfnox?df cg'bfg 

cfof]usf] of] Joj:yf hlt klg k|fjwfgx? clwsfª\; ljZjljBfnox?df 5}g . o;/L x]bf{ ;du|df cg'zGwfg 

If]qdf g]kfnsf] pRr lzIff ;dfjzL 5}g\ eGg] lgZsif{ lg:sG5 .   

ljZljBfno gLlt lgdf{0f:yndf ;dfj]zLtf 

ljZjljBfno txdf ;dfj]zL gLlt sfof{Gjogsf] k|f/De @)^^af6 k|f/De ePtfklg ljZjljBfno 

P]gx?df ;dfj]zLs/0f ;DaGwL k|fjwfgx? tNnf] txsf kbx?sf] k|ltof]lutf / ljBfyL{ egf{df afx]s c?df 

gfddfqsf] / k|efjlxg /x]sf] 5 . g]kfnsf !! j6f ljZjljBfnosf] gLltut lg0f{o ug]{ ynf]x?df ;d'bfout / 

;d'xut k|ltlglwTj cj:yfsf] t'ngfTds tYofª\s x]bf{ of] cj:yfsf] k'li6 x'G5 -tflnsf @_.  

ljZjljBfnox?sf] lg0ff{os gLlt lgdf{0f ynf]x? ljZjljBfno ;ef, sfo{sf/L kl/ifb, k|fl1s kl/ifb 

nufotsf lgsfox? x'g\ . g]kfnsf !! ljZjljBfnox? dWo] @ j6f ljZjljBfnox? lqlj / dWoklZrdf~rn 

ljZjljBfno -dlj_sf] gLlt lgdf{0f ynf] ;ef, sfo{sf/L kl/ifb, k|fl1s kl/ifb u7gx?df ;dfj]zLs/0fsf] s'g} 

sfg'gL Joj:yf 5}g . lqlj / dljsf] ;ef / k|fl1s kl/ifb cem} klg ;dfj]zL ljlxg 5g\ . logLx?n] gLlt lgdf{0f 

lgsfo ljZjljBfno ;ef / k|fl1s kl/ifbdf clxn];Dd ;dfj]zLs/0f ;DaGwL sfg'gL ;'lglZrttf u/]sf 5}gg\ 

-g]kfn sfg'g cfof]u, @)&&_ . g]kfnsf] pRr lzIffsf] ;du| ef/sf] *) k|ltzt ef/ PSn} Joxf]g]{ ljZjljBfno 

lqlj (UGC, 2013) . b]zs} olt 7'nf] ;a}eGbf k|d'v pRr lzIff k|bfos lqlj ;lxt dljsf] ;d]t gLlt 

lgdf{0f:yn g} ;dfj]zL gx'g'n] g]kfnsf] ;a}eGbf 7'nf] ;/f]sf/jfnf ;d'x jf pRr lzIffdf alxis/0fsf lzsf/ 

eO{/x]sfx?sf] kIfdf ;DaGwLt lgsfox?df of]hgf, sfo{qmd Pjd\ cfj:os k'jf{wf/ tof/ ug]{qmddf gsf/fTds 

k|efj kg]{ lglZrt 5 .  

afFsL ( j6f ljZjljBfno ;efdf cf+lzs ;dfj]zL Joj:yf /x]sf] 5 . gf}j6f ljZjljBfnosf P]gx?n] 

ljZjljBfno ;ef ;dfj]zL agfpg] k|fjwfg u/]tf klg * j6fdf s]jn dlxnfnfO{ dfq clg gfddfqsf] ;+Vofdf 

;d]6LPsf] 5 . Pp6f /fhlif{hgs ljZjljBfno -/flj_n] dfq dlxnf ;lxt s]jn ! hgf blnt ;d]t ;dfj]z x'g] 

Joj:yf u/]sf] 5 -tflnsf @_ . To;}n] of] ;dfj]zL s]jn gfddfqsf] 5 h;n] ;dfj]zLs/0fsf] l;4fGtn] eg]h:tf] 

of] gLlt lgdf{0f ynf]df s'g} k|efjsf/L cf}lrTo /fVg ;Sb}g . 

tflnsf @ 

ljZjljBfno gLlt lgdf0f{ :yndf ;dfj]zLtf cj:yf  

gLlt lgdf{0f:yndf ;dfj]zL k|fjwfg    ljZjljBfnox? 

;dfj]zL gePsf ljZjljBfnox?  != lqe'jg ljZjljBfno  

@= dWoklZrdf~rn ljZjljBfno  

 

dlxnf dfq ;dfj]z ePsf ljZjljBfnox? 

=  
!= sf7df8f}+ ljZjljBfno M ;efdf $ dlxnf -h;dWo] – @ 

k|fl1s, ! bftf / ! k|fWofksx? dWo]af6_ .   

@= g]kfn ;+:s[t ljZjljBfno M ;efdf ! -dlxnf k|fWofksx? 

dWo]af6 lgjf{rLt_ .  

#= k"jf{~rn ljZjljBfno M ;efdf $ dlxnf -h;dWo] – @ k|l1s 

/ @ g]kfn k|fWofks ;+3af6 lgjf{rLt_ .   
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$= kf]v/f ljZjljBfno M ;efdf $ dlxnf -h;dWo] – @ 

Joj;foL, ! bftf / ! ;fdflhs z}lIfs cleoGtf_ .    

%= ;'b"/klZrd ljZjljBfno M ;efdf ! dlxnf -bftfx?dWo]af6_ 

. 

^= s[lif ytf jg lj1fg ljZjljBfno M ;efdf ! dlxnf . 

 

dlxnf / blnt ;dfj]z ePsf] 

ljZjljBfno 
!= /fhlif{hgs ljZjljBfno M ;efdf # -h;dWo] – blnt !, 

;fdflhs / k|fl1sdWo] ! dlxnf / s[lif, pBf]u / Jofkf/af6 

! dlxnf_ .   

 

;ef / sfo{sf/L kl/ifb b'a}df ;dfj]zL 

ePsf ljZjljBfnox? 
!= n'lDagL af}4 ljZjljBfno P]g @)^# M ;efdf – !!, sfo{sf/L 

kl/ifbdf – ! / k|fl1s kl/ifbdf – ! dlxnf .   

@= g]kfn v'nf ljZjljBfno P]g @)&# M ;efdf #, sfo{sf/L 

kl/ifbdf ! / k|fl1s kl/ifbdf ! dlxnf .    

;|f]t M -g]kfn sfg'g cfof]u, @)&&_ .  

oxfF;Ddsf] tYofª\sf] JofVof, 5nkmn / ljZn]if0fn] g]kfnsf] ;dfj]zL pRr lzIffdf 1fg lgdf{0fsf] d'n 

ynf] kf7\oqmd / kf7\of;fdfu|L, lzIf0f, l;sfO{, d'Nofª\sg k|0ffnL ;dfj]zL gePsf] glthf ;fljt x'G5 ;fy} 

logLx?sf] k|Tofe"ltsf] nflu s'g} klg sfg'gL k|fjwfgx? klg gePsf] cWoogsf] lgSof}{n lgl:sPsf] 5 . ljBdfg 

;dfj]zL gLlt cGtu{tsf sfg'gL k|fjwfg / ltgLx?sf] cEof;x?sf] t'ngfTds d'Nofª\sg ubf{ 1fg lgdf{0fsf] 

d'n ynf]x?df ;dfj]zL x'g'kg]{ s'g} rrf{ clxn] cfpg g} ;s]sf] 5}g . s]xL ljZjljlBfnox?n] s]xL ;dfj]zLs/0f 

lzIf0f ljifoj:t'x?df ;dfj]z ub}{ NofPsf] kfO{sf] 5, h:t}M lqljsf] lzIff ;+sfosf] :gtsf]Qt/ txsf] kf7\oqmddf 

cflbjf;L d'nsf ls/ft wdf{jnDaLx?sf] bfz{gLs s'/fx?, g]kfn v'Nnf ljZjljBfnon] ls/ft, du/, tfdfª 

cWoog eg]/ :gfts txdf P]lIfs ?kdf / sf7df8f}+ ljZjljBfnon] xfn;fn} Ps jif]{ :gftsf]Q/ cflbjf;L 

cWoogsf] sIff ;~rfng ug]{ s]xL ;sf/fTds / gljg cEof;x? ;'?jft ePsf] kfO{Psf] 5 . t/, tL s'g} klg 

pRr lzIff gLlt, P]g / sfg'gx?sf] lgb]{zgdf geO{ ljZjljBfnox?sf] cfcfkm\g} kxndf x'Fb} cfPsf] kfOPsf] 5 

.      

k|:t't tYofª\s cg';f/ g]kfnsf ljZjljBfnox?df gLlt lgdf{0f txdf gfddfqsf] k|efjlxg 

;dfj]zLs/0fsf] Jofj:yf /x]sf] kfOof] eg] afFls lzIff If]qdf ;dfj]zLs/0f ul/g'kg]{ dxTjk'0f{ If]qx?df sfg'gt 

clxn];Dd ;dfj]zL Joj:yf x'g g;s]sf] cj:yf 5 . lsgsL, logLx?sf] nflu /fHosf] ;dfj]zL gLlt cg';f/ g 

sfg'gL k|fjwfgx? g} ;'lglZrt ul/Psf] 5 g t Jojxfl/s cEof; g} x'g ;s]sf] 5 .      

;}4flGts cjwf/0ff / gLltut cEof;sf] t'ngfTds ljZn]if0f 

of] cWoogsf] dfly ;}4flGts 9frfdf pNn]v ul/P cg';f/ ;dfj]zL lzIffsf rf/ clgjfo{ kf6fx? 

;dfj]zL kf7\oqmdf, kf7\oqmdsf] ;dfj]zL sfof{Gjog, ;dfj]zL d'Nofª\sg / ;dfj]zL l;sfO{ / lzIf0fdf 

;+:yfut k|ltj4tf x'g\ . oxfF pNn]v ePsf] rf}yf] ;'rs ;dfj]zL l;sfO{ / lzIf0fdf ;+:yfut kltj4tfn] 

;+:yfut jftfj/0f lgdf{0fsf] s'/fnfO{ ;d]t cfkm'leq} ;d]6\b5 (Hockings, 2010; Lawrie et al., 2017) . 

o;/L, ljZjljBfno jf pRr lzIff lgsfox? s]jn k7gkf7g;Fu dfq l;wf ;DaGw /fVb}gg\ . o;n] lzIf0f jf 

k7gkf7g;Fu ;DalGwt ljBfyL{x?sf] l;sfO{sf] nflu ljBfyL{x?n] ;do ljtfpg] ljZjljBfnosf] jftfj/0f, 

k|zf;lgs Joj:yfkg, g]t[Tj, ;+:yfut / ljefuLo ;+:sf/, k7\oqmd lgdf{0f, kf7\ok':t / ;x–kf7\oqmd lgdf{0f 
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;d]tnfO{ Psd'i6 ?kdf hgfpg] ub{5 (Elkin and Wollscheid, 2016 as cited Fung, et al. 2017) . oL 

ljifox? ljZjljBfnodf ;dfj]zLs/0f;Fu ;DalGwt 5g\ .  

o;sf] dtna ;dfj]zL lzIffsf]nflu z}lIfs If]qdf jftf/0fLo ;+/rgf ;a} ;d'bfo / If]q d}lq x'g'kb{5 

eg] ;a} JolQmx?sf] ;f/Ll/s, ;fF:s[lts / dfgf]j}1flgs d}lq klg x'g'kb{5 . h'g s'/fsf] nflu pRr lzIff k|bfos 

lsgsfog} k|ltj4 ePdf dfq To:tf] jftfj/0f lgdf{0f ug{ ;Dej 5 . t;y{, g]kfndf ;dfj]zL lzIffsf d'ne"t 

;}4flGts tTjx? s] s] sfof{Gjog x'g afFls g} 5g\ t eGg] s'/fnfO{ ;lhnf] u/L a'em\gsf] nflu lgDg tflnsdf 

x]/f}+ M     

tflnsf # 

;dfj]zL pRr lzIffsf ;}4flGts tTjx?sf] sfof{Gjog d'Nofª\sg 

;dfj]zL pRr lzIffsf ;'rsx? g]kfndf sfof{Gjogsf] cj:yf 

kf7\oqmdf ;dfj]zL 5}g -sfg'gL k|fjwfg / cEof; b'a} 5}g_ .  

kf7\oqmdsf] ;dfj]zL sfof{Gjog -lzIf0f tyf 

cWofkg_ 

5}g -sfg'gL k|fjwfg / cEof; b'a} 5}g_ .  

;dfj]zL d'Nofª\sg 5}g -sfg'gL k|fjwfg / cEof; b'a} 5}g_ . 

;dfj]zL l;sfO{ / lzIf0fdf ;+:yfut k|ltj4tf .  

• ;dfj]zL jftfj/0fsf] lgdf{0f .   

5}g -sfg'gL k|fjwfg / cEof; b'a} 5}g_ . 

(Hockings, 2010; Lawrie et al., 2017; Elkin and Wollscheid, 2016 as cited Fung, et al. 2017) 

dfly k|:t't tYofª\x?sf] cfwf/df oL rf/ ;}4flGts ;"rs tTjx?nfO{ cfwf/ dfg]/ g]kfnsf] pRr 

lzIfdf ;dfj]zL gLltsf] sfg'gL k|fjwfg / sfof{Gjogsf] cj:yf d'Nofª\g ubf{ Go'gtd\ Ps ;'rsnfO{ klg k'/f 

ug{ ;s]sf] cj:yf 5}g . /, g]kfnsf] xsdf pRr lzIffdf ;dfj]zL eGgfn] cw'/f] a'emfO{ dfq clxn];Dd lgdf{0f 

eO{/x]sf] / s]jn ;+VofTds dfgjLo pk:yLtdf dfq ;dfj]zLs/0fnfO{ gfktf}n ug]{ unt 1fg / efion] d'n 

s'/fnfO{ 5f]lk/x]sf] b]lvG5 . h'g s'/fnfO{ k'gM JofVof ub}{ lzIffdf ;dfj]zLs/0fsf] s'/fnfO{ cuf8L a9fpg' kg]{ 

of] cWoogsf] lhls/ xf] . oxfF k|:t't tYout cfwf/df clxn];Ddsf] g]kfnsf] ;dfj]zL pRr lzIffsf] ljz]iftfx? 

s]nfpbf b]lvPsf ;dfj]zL rl/qx? s]jn lgo'lQm, egf{, 5fqj[lQ / gfddfqsf] gLlt lgdf{0fdf ePsf] kfpg' 

eg]sf] ;dfj]zL lzIffsf] jf:tljstfsf] Pp6f ;fFgf] xfFuf dfq ;dft]/ To;}nfO{ k'/} ;dfj]zL ?v xf] elg k|rf/ 

eO{/x]sf] 5n{ª\luG5 . g]kfnsf] pRr lzIffnfO{ ;fFrf] cy{df ;dfj]zL agfpg of] s'/f / sfdnfO{ ;Rofpg h?/L 

5Ù  .   

lgisif{ 

k|fKt tYofªs ljZn]if0f / 5nkmnx?sf] cfwf/df b]lvg cfPsf] glthfnfO{ dWogh/ ubf{ g]kfnsf] pRr 

lzIffdf ;dfj]zL gLltsf] sfof{Gjogdf s]xL dxTjk'0f{ sldx? of] cWoogn] klxrfg ug{ ;kmn ePsf] 5 . tL 

sdLx?df – clxn];Dd pRr lzIff ;dfj]zL gLlt sfof{Gjogdf 1fgsf] lgdf{0f, x:tfGt/, x:tfGt/0fsf] nflu 

;fdfu|L lgdf{0f, d'Nofª\sg, / ;dfj]zL jftfj/0f lgdf{0fsf] nflu ;DalGwt lhDd]jf/ lgsfsf] k|ltj4tfsf] cefj 

x'g . To;}u/L oL ;a}sf] ;'lglZrttfsf] nflu afWosf/L sfg'gL k|fjwfgsf] cefj / sfg'gL k|fjwfg lgdf{0fsf] 

nflu /fhgLlts j[Qdf of] r]tgfsf] sdL plts} lhDd]jf/ 5 eg] ;f] /fhgLlts r]tgfsf] lgdf{0f / cy{k'0f{ 

;dfj]zLs/0fsf] k"0f{ efio / ts{ lgdf{0fsf] nflu lj4jt cWo]tf ju{sf] cWoog cg';Gwfg / a}rfl/s k|i6tf 

lgdf{0fdf klg plts} sld b]lvg cfPsf] 5 . pRr lzIff k"0f{ ?kdf ;dfj]zL agfpgsf] nflu ;d]6\g' kg]{ ;}4flGts 

cfwf/sf Go'gtd rf/ ;'rsx?sf] Go'gtd ?kdf klg kl/kfns ;lxt sfof{Gjo x'g' clgjfo{ cfj:ostf xf] . t/ 
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lj8Da8f, g]kfnsf] pRr lzIffsf] xsdf oL ;a} ljifonfO{ yfFlt /fv]/ ;dfj]zL gLltsf] sfof{Gjog ug]{ k|of; 

ul/Psf] 5 . To;}n] g]kfnsf ljZjljBfnox?sf] ;+:yfut, lzIf0f / l;sfO{ ;DaGwL jftfj/0f ;dfj]zL x'g ;s]sf] 

5}g . of];Fu ;DaGwLt cfj:os ;fdu|Lx? kf7\oqmd, kf7\ok':ts, ;Gbe{ ;fdu|L, cg';Gwfg k4lt, d'NofÍg k4lt 

/ k|lqmof ;a} ;dfj]zL x'g ;s]sf 5}gg\ . logLx?nfO{ ;Rofpgsf] nflu ljZjljBfno txdf k|fl1s jx; / 

5nkmnsf] k|f/De ;d]t klg eO{/x]sf] 5}g . logLx?sf] nflu cfj:os sfg'gL k|fjwfgx? slxn] aGg] < /, 

Jojxf/Ls ?kdf sfof{Gjogdf slxn] ;Dddf pqg] < eGg] k|Zgx?sf] hjfkm t emg k"0f{ ?kdf cg'Ql/t 5g\ . 

h'g s'/f k"0f{ ;dfj]zL pRr lzIff Joj:yfsf] nflu g]kfndf Ps b'ef{Uo xf] . of] ;a} kl/0ffdx?nfO{ s]nfpbf 

g]kfnsf] pRr lzIffdf ;dfj]zL gLltsf] /fhgLlts s]jn alxis[t ;d'bfox?sf] ljDjfTds JolQm k|ltlglwTjsf] 

;+VofTds u0fgfdf l;ldt /fv]/ ;dfj]zLs/0fsf] nflu lgs}g} ck"0f{ k|fjwfg / cEof; lg/Gt/df xfdL k|lqmof 

cfuf8L bf}8L/x]sf] cj:yf xf] .  
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;Gbe{;fdu|L 

s[lif tyf jg lj1fg ljZjljBfno, -@)&%_, s[lif tyf jg lj1fg ljZjljBfno lzIfs, sd{rf/L ;]jf lgodfjnL 

@)^( -@)&%.%.@( ;Ddsf] ;+zf]wg;lxt_, lrtjg M s[lif tyf jg lj1fg ljZjljBfno .  

g]kfn sfg'g cfof]u, -@)&#_, g]kfnsf] ;+ljwfg @)&#, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)^&_, s[lif tyf jg lj1fg ljZjljBfno P]g @)^&, sf7df8f}+ M g]kfn sfg'g cfof]u . 

g]kfn sfg'g cfof]u, -@)^(_, g]kfnsf] cGtl/d ;+ljwfg, @)^#, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, sf7df8f}+ ljZjljBfno P]g @)$*, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, g]kfn v'nf ljZjljBfno P]g @)&#, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, g]kfn ;+:s[t ljZjljBfno P]g @)$#, sf7df8f}+ M g]kfn sfg'g cfof]u . 

g]kfn sfg'g cfof]u, -@)&&_, g]kfnsf] ;+ljwfg @)&@ -bf];|f] ;+zf]wg ;lxt_, sf7df8f}+ M g]kfn sfg'g cfof]u . 

g]kfn sfg'g cfof]u, -@)&&_, kf]v/f ljZjljBfno P]g @)%#, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, k"jf{~rn ljZjljBfno P]g @)%), sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, dWoklZrdf~rn ljZjljBfno P]g @)^&, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, /fhlif{hgs ljZjljBfno P]g @)&$, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, n'lDagL af}4 ljZjljBfno P]g @)^#, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, ;'b'/klZrd ljZjljBfno P]g @)^&, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&&_, lqe'jg ljZjljBfno P]g @)$(, sf7df8f}+ M g]kfn sfg'g cfof]u .  

g]kfn sfg'g cfof]u, -@)&$_, g]kfn v'nf ljZjljBfno z}lIfs k|zf;g ;daGwL lgod @)&$, nlntk'/ M g]kfn 

v'nf ljZjljBfno .  

g]kfn v'nf ljZjljBfno, -@)&^_, g]kfn v'nf ljZjljBfno 5fqj[lQ ;DaGwL lgb]{zLsf @)&%, nflntk'/ M g]kfn 

v'nf ljZjljBfno .  

g]kfn ;/sf/, -@)^^_, n}+lus ;dfgtf tyf ;fdflhs ;dfj]zLs/0f gLlt, sf7df8f}+ M g]kfn ;/sf/ ;+3Lo 

dfldnf tyf :yfgLo ljsf; dGqfno .   

g]kfn ;/sf/, -@)&@_, pRr lzIff gLlt, @)&@, sf7df8f}+ M g]kfn ;/sf/ lzIff tyf k|ljlw dGqfno .   

g]kfn ;+:s[t ljZjljBfno, -@)^&s_, g]kfn ;+:s[t ljZjljBfno ;]jf cfof]usf] sd{rf/L lgo'lQm l;kmfl/; 

;DaGwL lgb]{lzsf -sfo{ljlw_–@)^&, a]nem'l08 M g]kfn ;+:s[t ljZjljBfno .  

g]kfn ;+:s[t ljZjljBfno, -@)^&v_, g]kfn ;+:s[t ljZjljBfno  lzIfs lgo'lQmsf cfwf/, sfo{ ;Dkfbg 

d'Nofª\sg tyf sfo{ Ifdtf, c+s ljefhg Pjd l;kmf/L;;DaGwL  lgb]{zLsf -sfo{ljlw_ @)^& , a]nem'l08 

M g]kfn ;+:s[t ljZjljBfno . 

Gof}kfg], uf]ljGb, -@))%_, g]kfnsf] hflto k|Zg ;fdflhs agf]6 / ;fem]bf/Lsf] ;Defjgf, sf7df8f}+ M ;]G6/ km/ 

8]enKd]G6 :68Lh .  

k"jf{~rn ljZjljBfno, -@)%#s_, k'jf{~rn ljZjljBfno lgodfjnL @)%#, lj/f6gu/ M k"jf{~rn ljZjljBfno 

.  

k"jf{~rn ljZjljBfno, -@)%#v_, k'jf{~rn ljZjljBfno ;]jf ;DaGwL lgodfjnL @)%#, lj/f6gu/ M k"jf{~rn 

ljZjljBfno . 
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k"jf{~rn ljZjljBfno, -@)&%_, k"jf{~rn ljZjljBfno 5fqj[lQ ;DaGwL ljlgodfjnL – @)&%,  lj/f6gu/ M 

k"jf{~rn ljZjljBfno .  

kf]v/f ljZjljBfno, -@)&^_, kf]v/f ljZjljBfno 5fqj[lQ ;DaGwL lgodfjnL @)^%, kf]v/f M kf]v/f 

ljZjljBfno .  

lnDa', k|]dk|;fb . -@)&&_ . g]kfnsf] pRr lzIff k|0ffnLdf cf/If0f -;sf/fTds lje]b_ Joj:yf cWoog . g]kfn 

cflbjf;L hghflt pTyfg /fli6«o k|lti7fgdf a'emfO{Psf] ck|sflzt k|ltj]bg . 

ljZjljBfno cg'bfg cfof]u . -@)&$_ . ljZjljBfno cg'bfg cfof]u sfo{qmd sfo{ljlw @)&$ . eQmk'/ M 

ljZjljBfno cg'bfg cfof]u .     

;'b'/klZrd ljZjljBfno, -@)^(_, ;'b'/klZrdf~rn ljZjljBfno lzIfs, sd{rf/L ;]jf lgodfjnL, @)^( -

klxnf] ;+zf]wg_ @)&) b\jf/f ;+zf]lwt, s~rgk'/ M ;'b'/klZrd ljZjljBfno . 

;'b'/klZrd ljZjljBfno, -@)&&s_, ;'b"/klZrd ljZjljBfno :gfts tx aLO{ -sDKo'6/ OGhLlgol/ª_ df egf{ 

;DaGwL lgod tyf cfwf/x? . 

;'b'/klZrd ljZjljBfno, -@)&&v_, :gfts tyf aLO -sDKo'6/ OlGhlgol/ª_ df egf{ ;DaGwL lgod tyf 

cfwf/x?  -;'b'/klZrd ljZjljBfno sfo{sf/L kl/ifbb\jf/f k|df0fLs/0f ldlt @)&&.!).)$_, s~rgk'/ 

M ;'b'/klZrd ljZjljBfno . 

lzIff lj1fg tyf k|ljlw dGqfno, -@)&@_, /fli6«o pRr lzIff gLlt @)&@, sf7d8f}+ M g]kfn ;/sf/ lzIff, 

lj1fg tyf k|ljlw dGqfno  

lqe'jg ljZjljBfno, -@)&#_, lqe'jg ljZjljBfno sd{rf/L lgo'lQm / a9'jfsf] l;kmf/L; ;DaGwL ljlgod, 

sLlt{k'/ M lqe'jg ljZjljBfno .  

lqe'jg ljZjljBfno, -@)&#_, lqe'jg ljZjljBfno lzIfs, sd{rf/L ;]jf ;DaGwL lgod @)%), sLlt{k'/ M 

lqe'jg ljZjljBfno .   

lqe'jg ljZjljBfno, -@)&$_, lqe'jg ljZjljBfno cGt{utsf cfª\lus SofDk;do cf/If0f ;DaGwL l;6df 

egf{ ug]{ ;DaGwL ljlgod @)&$, sLlt{k'/ M lqe'jg ljZjljBfno . 

lqe'jg ljZjljBfno, -@)&*_, n3' cg';Gwfg ;DaGwL lgwf{/Lt dfkb08 @)^&, sLlt{k'/ M lqe'jg ljZjljBfno 

.  
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n]v;f/ 

k|:t't n]v ;+:yfut ljBfnodf cWofkg/t g]kfnL efiff lzIfssf] klxrfgdf eflifsf ;d:of;Fu ;DalGwt 5 . 

o; n]vsf] p2]Zo g]kfnL efiff lzIfsn] ef]Ug'k/]sf] r'gf}tL / ;d:of¿sf] vf]hLug'{ /x]sf] 5 . of] cg';Gwfg 

u'0ffTds cWoog ljlw cGtu{t Gof/]l6e 9fFrfdf cfwfl/t 5 . o; cWoogsf] nflu p2]Zod"ns gd'gf 5gf]6 

ljlwåf/f pQ/bftfsf] rog ul/Psf] 5 . k|:t't cg';Gwfgaf6 g]kfnL ljifo lzIfsn] cGo ljifo lzIfsn] kfpg] 

hlt ;dfg ;Ddfg / d"Nosf] ;f6f] k|zf;gsf] gh/af6 sdhf]/ ljifo lzIfssf] ?kdf pk]lIft x'g' k/]sf]], 

g]kfnL efiffnfO{ b]f;|f] efiffsf ?kdf x]g]{ ul/Psf], g]kfnL efiff lzIfsn] cGo ljifo lzIfs ;/x ;dfg 

kfl/>lds / ;'lawfaf6 al~rt x'g'k/]sf], cª\u|]hL efiffnfO{ k|fyldstf  lbgfn] g]kfnL efiffsf] cjd"Nog 

ul/Psf] ;fy} ljBfyL{, cleefjs, :s'n k|zf;g ;a}sf] gh/df g]kfnL efiff lzIfs sdhf]/ h:tf] b]lvg afWo 

x'g' k/]sf] h:tf ;d:ofsf ;fy} ;w}+ bafadf k/]/ klg cfkm\gf] st{Joaf6 ljd'v x'g  g;lsPsf], To;}n] g]kfnL 

efiff lzIfsnfO{ cfkm\gf] ljifout klxrfgdf r'gf}tL k"0f{ cj:yf /x]sf] lgisif{ lgsflnPsf] 5 . k|:t't n]vn] 

;DalGwt If]qdf cWoog, cg';Gwfg ug{ rfxg] tyf o; ljifo I]fqk|lt ?lr /fVg] ;/f]sf/jfnf ;Dk"0f{df 

ck]lIft ;xof]u k'\of{pg] ljZjf; ul/Psf] 5 . 

d'Vo zAbfjnL M efiff lzIf0f, eflifs l;k, lzIf0f k];f, lzIf0f ;d:of ,;:yfut ljBfno  

ljifok|j]z 

Effiff lzIf0f ug]{ JolQm efiff lzIfs xf] . cGo lzIfssf] bfFhf]df efiff lzIfssf] e"ldsf / lhDd]jf/L 

km/s / r'gf}tLk"0f{ x'G5 . efiffn] efiff ;flxTo / 1fg lj1fgsf ;a} If]qnfO{ axg ub{5 . z}Ifl0fs b[li6n] 

ljifout 1fg, l;k, ljlwnfO{ s]Gb|df /fvL ljwfut ljljwtf, zAbe08f/ tyf Aofs/0fut wf/0ffnfO{ efiff 

lzIfsn] ljz]if Wofg k'o{fpg' kg]{ x'G5 -clwsf/L, @)%),k[=#_ . t;y{ efiff lzIf0f l;kd"ns ljifo xf] . eflifs 

l;k d"ntM b'O{j6f 5g\ M u|x0f jf cfbfgfTds l;k / cleAolQm jf k|bfgfTds l;ksf ¿kdf /x]sf x'G5g\ . 

u|x0f leq >'lt / k7g l;k kb{5g\ eg] cleAolQm leq jfs\ / n]vg l;k kb{5g\ . eflifs l;kx? Kf|z:t 

cEof;sf dfWodn] kl/is[t x'b} hfg] x'Fbf  efiffnfO{ snfsf ?kdf lnOG5 . efiff lzIf0f eflifs l;ksf] lzIf0f 

xf] . To;}n] efiff lzIf0f ubf{ ljifoj:t' uf}0f x'G5 . eflifs l;k k|d'v k|d'v x'G5 . efiff lzIf0f ljifo j:t' 

lzIf0f geP/ ljifoj:t' AoSt ug{] jf a'em\g] l;ksf] lzIf0f xf], -kf}8]n, @)&# k[=@ _ . 

 efiff lzIf0fdf ;}4flGts 1fgnfO{ sd} dxTj lbOG5 . o;df af]w / cleAolSt k|of]u ;Gbe{nfO{ hf]8 

lbOPsf] x'G5 . efiff lzIf0f ;flxTo lzIf0f xf]Og t/ efiff lzIf0fdf ;flxlTos ljwfsf] k|of]u ul/G5 . ;flxTosf 

ljljw ljwfdf k|o'Qm z}nL jf tl/sfn] efiffsf ljleGg l;k / kIfnfO{ ;xof]u k'U5 -kf}8]n / zdf{, @)^) k[ 

!&&_ . To;}n] efiff lzIf0fdf ljifoj:t' lzIf0fnfO{ sd k|fyldstf lbOG5 . kf}8]n -@)^&_ sf cg';f/ efiff 

;fdflhs j:t' xf] / ljljw ;fdflhs k|sfo{x?sf lglDt o;sf] pkof]u x'G5 ,To;}n] efifflzIf0f ug'{ eg]sf] klg 
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ltg} ;fdflhs k|sfo{k/s cfjZostf kl/k"lt{ ug]{ Wo]on] efiffsf] ;Dk|]if0ffTds ;fdYo{ xfl;n u/fO{ ljljw 

eflifs k|sfo{x?df ;antf / ;Ifdtf lbnfpg' xf],- k[=*!_ .  g]kfndf k|foM ;a} ljifosf] lzIf0fdf g]kfnL efiff 

dfWod /lx cfPsf] 5 . To;}n] efiffsf] lzIf0f l;sfO k|efjsf/L x'g'k5{ . 1fg lj1fgsf gofFgofF k|of]u,cg'ej 

/ k|flKtnfO{ hgtf;Dd k'of{pg g;s];Dd ljsf;sf] cg'e"lt x'g ;Sb}g . ljsf;sf] ultnfO{ cu|ult lbg 

efiffn] pNn]Vo e"ldsf jxg u/]sf] x'G5 .  

  clwsf/L -@)^#_ n] g]kfnL efiff lzIfsn] cfkm" efiff lzIfs ePs} sf/0fn] ckx]lnt x'g'k/]sf] 

lgisif{ lgsfn]sf 5g\ . o;} u/L >]i7 -@)^%_ sf cg';f/ g]kfnL efiff lzIfs ePs} sf/0f k]zfut c;'/Iff 

tyf kfl/>ldsdf lje]b h:tf ;d:ofx? ef]Ug'k/]sf] 5 . pQm cWoogaf6  g]kfnL  efiff lzIfssf] 

;d:ofx?sf] dfq klxrfg ul/Psf] / r'gf}tLx?sf] vf]hL gul/Psf] sf/0fn] ubf{ o; cWoogsf dfWodaf6 

g]kfnL efiff lzIfsn] ef]Ug'k/]sf] ;d:ofsf ;fy;fy} r'gf}tLx?sf] vf]hL ug{] hdsf{] ul/Psf] 5 . o; cWoogsf] 

d'Vo p2]Zo ;+:yfut  ljBfnodf cWofkg/t  g]kfnL efiff lzIfssf]] klxrfgdf ;d:of / r'gf}tLx? klxrfg 

ug{' /x]sf] 5 . To;} u/L k|:t't cg';Gw]o ljifon] efiff lzIfssf] klxrfgdf ;d:of / r'gf}tLx?sf] klxrfg ug{] 

ePsfn] o; ljifo;Fu ;Da4 ;/f]sf/jfnfx?sf nflu k|ToIf jf k/f]If ¿kdf o; lsl;dsf  cWoog 

cg';Gwfgsf nflu ;xof]u k'¥ofpg]5 . 

of] cWoog ;+:yfut ljBfnodf cWofkg/t g]kfnL efiff lzIfsn] ef]Ug'k/]sf ;d:of / r'gf}tLx?df dfq 

;Lldt /x]sf] 5 . 

cWoog ljlw / k|ls|of 

k|:t't cg';Gwfg u'0ffTds cWoog ljlw cGtu{t syfTds vf]h 9fFrfdf cfwfl/t 5 .  o; cWoogsf] 

nflu pQ/bftfsf] 5gf]6 p2]Zod"ns gd'gf 5gf]6 ljlwåf/f ul/Psf] ;fy} ;}2flGts wf/0ffsf nflu k':tsfnoLo 

sfo{ dfkm{t\ sfo{ ;DkGg ul/Psf] 5 .  

 cfkm" g]kfnL efiff lzIfs ePsf sf/0f g]kfnL efiff lzIfssf] ;d:ofnfO{ ;d:ofsf] ?kdf rog 

ul/Psf] xf] . To;} u/L o; cWoogdf pQ/bftfsf] ¿kdf gf]6 ug{'sf] sf/0f pxfF;u d]/f] ljut kGw| jif{ 

cufl8b]lv g} lrghfg lyof] hf];Fu d}n] Pp6f ;+:yfut ljBfnodf ;Fu} cWofkg u/]sf] lyPF . To;sf/0f 

pgnfO{ o; cg';Gwfgsf] pQ/bftf rog ug]{ lg0f{o u/L e]6\g] ;do ldnfPsf] lyPF . To;kl5  d}n] @)*! sf] 

bz}+ labfdf kmf]gdf s'/f u/]/ e]6\g] ;do ldnfPsf] lyPF klxnf] e]6df lrof ukmaf6 g} d]/f] cg';Gwfgsf] 

;d:ofsf] af/] ;'gfpbf g} vf]h] cg';f/sf] hfgsf/Lsf] k|flKt x'g] cfzf knfPsf] lyof] lsgls klxnfaf6 

lrghfg ePs]f sf/0f pgn] ;xh ?kdf cfkm\gf] k];f sfo{ If]q, hLjgsf] ptf/r9fjaf/] v'n]/ ;'vb'vsf] 

cfbfgk|bfg u/L l:ylt cem ;fdfGo ePsf] lyof] . o;s|ddf c;+/lrt k|Zgx? ;f]Wb} pQ/bftf lzIfsaf6 

;f]lwPsf k|Zgsf] pQ/ k|fKt ug{ yflnof] . lzIfsn] klg v'n]/ pQ/ lbgyfn] . lzIfsn] lbPsf pQ/nfO{ 3/df 

cfP/ skLdf ;fl/of] . km]l/ csf]{ k6s klg e]6\g] ;dosf] nflu kmf]g ubf{ 3/d} e]6\g cfpg" eg]/ af]nfP . d 

klg cem cfkm\gf] sfddf ;xhtf ePsf] cg'e"lt u/]/ pgs} 3/df uPsf] lyPF . s]xL ;dodf pgsf] sfo{ 

If]qsf] af/]df s'/fsfgL ;'? ul/of] pgsf w]/}h;f] pQ/ zAbzAbd} ptfl/of] eg] sltok pQ/ kbfjnLdf clg 

sltko pQ/rflx+ jfSodf l6lkof] . d}n] vf]h]sf] pQ/ k|fKt ePsf] h:tf] nfu] kl5 pgL;Fusf] bf];|f] a;fFOaf6 

cGtjf{tf{sf] cGTo u/]sf] lyPF . To;kl5  NofPsf] pQ/nfO{ lnKoGt/0f ul/of] . To;kl5 ljifocg';f/ sf]l8ª\ 

ul/of] .  

ldNbfh'Nbf sf]8x?nfO{ Pslqt u/]/ lyd lgdf{0f u/]kl5 k|To]s lydnfO{ pkzLif{s agfpFb} pQ/sf 

cfwf/df cWoog ljZn]if0f ub}{ n]vgk'gn]{vg ;fy of] cg';GwfgfTds n]v tof/ kfl/Psf] 5 . To;}n] k|:t't 

n]v df}lvs tYosf] n]vg u/]kl5 o;nfO{ @) j6f sf]l8ª u/L  ^ j6f v08 v08df 5'6ofP/ @ cf]6f lyd 

lgdf{0f u/]/ ljZn]if0f ub}{ tof/ kfl/Psf] xf] . To;} u/L cg';Gwfgdf ljrf/ k'of{pg'kg]{ g}lts Pjd\ d"Nout 

cfjZostf  hfgsf/L ;lxtsf] :jLs[lt, uf]kgLotf, ;xefuL;Fusf] ljZjf; / ;DaGw, xfgLaf6 ;'/Iff Pjd\ 

bf]xf]/f] ;xof]unfO{ klg o; n]vsf s|ddf sfof{Gjog / k"0f{ ?kdf kfng ul/Psf] 5 . 
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5nkmn / lgisif{ 

o; cWoogaf6 k|fKt ;"rgfx?nfO{ p2]Zosf cfwf/df qmdzM d'Vo lyd / ;xfos lyd u/L lgDg 

cg';f/ k|:t't ul/Psf] 5 M 

g]kfnL ljifo lzIfsk|lt ljBfno / ;dfhsf] x]g]{ b[li6sf]0f 

ljBfno k|zf;g / ;dfhaf6 pk]Iff 

sdhf]/ ljifo lzIfssf ?kdf ljBfno k|zf;gaf6 g]kfnL efiff lzIfsnfO{ pk]Iff u/]s]f kfOG5 . 

lzIfsnfO{ pk]Iffdf kfl/g'sf] sf/0f g]kfnL efiffnfO{ clt ;/n dfg]/ lzIf0f l;sfOdf a9L ;fdfGo 7fGg' xf] . 

;lhnf] ljifosf ¿kdf g]kfnL ljifo /x]sf] 5 .  log} sf/0fn]  ljifo lzIfsnfO{ pk]Iff u/]sf] kfOG5 . tyflk 
lzIfssf] k];fut ljsf;cGtu{t uf]i7L, a}7s, sfo{zfnf, ax;, tflnd, cGt/j}olQms ;DaGw, k/fdz{ ;]jf, 

Jofj;flos tyf k];fut cg';Gwfg n]vg, Od]n / OG6/g]6sf] k|of]u, k|efjsf/L ;~rf/, z}lIfs lgsfox¿af6 

k|sfzg ul/g] Go'hn]6/, hg{n, a|f];/, :dfl/sfsf] cWoog h:tf ljifox¿ kb{5g\ -z}lIfs tflnd s]Gb|, @)^^, 

k[= !(_ . oL ljljw k|sf/sf 1fgnfO{ cfh{g u/]/ lzIf0f lqmofsnfk ;DkGg u/]df lzIf0f l;sfO k|efjsf/L  

aGg ;Sg] b]lvG5 . o;} ;Gbe{df d]/f] pQ/bftf lzIfsn] eg], æk|zf;gaf6 g]kfnL t xf] lg Û g]kfnL ljifosf] 

nflu klg tflnd rflxG5 / <=g]kfnL k9fpg klg s] tflnd < eGg] k|Zg x'G5 . Æ o;/L g]kfnL lzIfsnfO{ 

tflnd cfjZos gkg]{ ts{ k|:t't ub{} g]kfnL ljifo lzIf0f ;DaGwL ljleGg lgsfoaf6 cfof]hgf ul/g] tflnd 

sfo{qmddf ;d]t ;xeflutfsf] cj;/af6 al~tt ul/Psf] kfOG5 . To;} u/L pgL eG5g\ æsdhf]/ ljBfy{L{n] 

dfq g]kfnL ljifo cWoog u/]sf] x'G5 eGg] ;f]r n] g]kfnL ljifo / ljifo lzIfsn] x]kfO{ ;xg ljjz x'g' k/]sf] 

5 .Æ t;y{ g]kfnL ljifo lzIfsn] cGo ljifo lzIfsn] kfpg] hlt ;dfg ;Ddfg / d"Nosf] cjwf/0ff ljsf;sf] 

;f6f] k|zf;gsf] gh/af6 sdhf]/ ljifo lzIfssf] ?kdf pk]lIft ePsf] kfOG5 .  

To;} u/L bf];|f] efiffsf ?kdf g]kfnL efifnfO{ /fv]/ ;+:yfut ljBfnodf x]g]{ u/]sf] kfOG5 . cª\u|]hL 

efiffnfO{ klxnf] k|fyldstf / g]kfnL efiffnfO{ bf];|f] efiffsf ?kdf /fv]/ k7g kf7g u/fpg] ePsfn] g]kfnL 

lzIfsnfO{  bf];|f] bhf{sf] lzIfssf] ?kdf lng] u/]sf] kfOG5 . o; ;DaGwdf lzIfs eG5g\ æg]kfnL efiffsf] 

k|of]unfO{ ;s];Dd ljBfno kl/;/df aGb]h nufpg vf]Hg] / xfdLnfO{ sfd gnfUg] ljifo k9fpg] lzIfssf] 

bhf{df /flvPsf] 5.Æ t;y{ efiffsf] aGb]hsf] sf/0fn] klg sdhf]/ bf];|f] bhf{sf] lzIfssf ?kdf x]g]{ u/]sf] eGg] 

7DofO 5 . d]/f] pQ/bftf k'gM yK5g\ æ :s'ndf g]kfnL af]Ng gkfOg], af]n]df hl/jfgf ltg'{ kg]{ afWofTds 

l:ylt k|zf;gn] lgdf{0f u/]sf] 5 .Æ To;sf/0f of] eGg ;lsG5 ls ljBfno k|zf;g :jod\ g]kfnL efiff s]xL 

x}g, of] hfGg' cfjZos 5}g, cª\u|]hL efiffnfO{ k|fyldstfsf ;fy ;+:yfut ljBfno leq g]kfnL efiff af]n]df 

ljleGg k|s[ltsf b08, ;hfo ug]{ ul/G5 To;}n] g]kfnL ljifo / ljifo lzIfsnfO{ ljleGg If]qaf6 pk]Iff ug'{sf 

;fy} g]kfnL efiffnfO{ klg b]f;|f] efiffsf ?kdf x]g]{ u/]sf] b]lvG5 . g]kfnL efiff ljifonfO{ ;dfhaf6 pk]Iff 

u/]sf] kfOG5 .  ;dfhdf ;a} ju{n] ;lhn} sfdsfhsf] efiffsf ?kdf lnOg] / ;lhnf] ljifo;d]t  dflgg] 

x'gfn] klg  g]kfnL efiff / ljifo lzIfsnfO{ ;dfhaf6 g} pk]Iff u/]sf] kfOG5 . o;} ;Gbe{df d]/f pQ/bftf 

atfp5g\ æg]kfnL efiff lzIfsnfO{ P, g]kfnL ;/ kf] ÛÆ o;/L g]kfnL ljifo lzIfsnfO{ ;dfhn] x]g]{ b[li6sf]0f 

gsf/fTds /x]sf] 5 . To;} u/L pQ/bftf eG5g\ æP kf; dfq eof}, l8lehg cfPg, df:6/ t eOxflnG5 lg, 

c? ljifodf geP klg g]kfnL ljifosf df:6/ t e} xfN5f} lg ÛÆ o;k|sf/ g]kfnL ljifo / lzIfsnfO{ x]ofTds 

?kdf x]g]{ k|rng /x]sf] 5 .  o;sf ;fy} g]kfnL efiff ljifo / ljifo lzIfsnfO{ cToGt} sdhf]/ ljifo / 

sdhf]/ ljifo lzIfssf ?kdf x]/L ;dfhaf6 g} pk]Iff  u/]sf] kfOG5 . d g]kfnL lzIfs eGbf g} P g]kfnL 

ljifo lzIfs kf] eg]/ x]o b[li6n] x]l/G5 . o;/L xfd|f] ;dfhn] x]bf{ t g]kfnL lzIfs h:tf] b]lvGg eGb} leGg} 

k|s[ltsf] sdhf]/ b[li6sf]0faf6 t'ngf u/]sf] kfOG5 . ;du|df x]bf{ ljBfno kl/;/sf ;fy} ;dfhdf ;d]t 

g]kfnL lzIfsn] ljleGg x]ofTds tyf gsf/fTds l6Kk0fL ;'lg/xg' k/]sf] kfOG5 .  

kfl/>lds / k];fut d"Nofª\sgdf c;dfgtf 

g]kfnL efiff lzIfs cGo ljifo lzIfs ;/x ;dfg kfl/>lds / ;'lawfaf6 al~rt /x]sf] kfOG5 . 

o:tf] c;dfgtfn] lzIfssf] sfo{ If]qk|ltsf] df]x 36\b} hfg] k];fdf g} ;d:of cfpg ;Sg] b]lvG5 . lzIfsnfO{ 
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kof{Kt cfly{s / k|f]T;fxgfTds ;]jf ;'ljwf glb+bf sd k|lti7fsf] ljifo 7fGg] l:ylt cfpg ;S5 . o; 

;DaGwdf d]/f pQ/bftf lzIfs eG5g\  æhLjg rnfpgg} wf} wf} / cft]; nfUbf] 5 c? ljifo lzIfs EfGbf sd 

tnjdf lrt a'emfpg' k/]sf] 5 c? l8df08Pan ljifo /] xfd|f] gd{n eg]/ eG5g\Æ To;sf/0f oL egfOnfO{  

;dfg z}lIfs Ifdtf, >d a/fa/ t/ kfl/>ldsdf lje]b /x]sf] kfOG5 . g]kfnL lzIfsx?sf] kfl/>lds / 

k];fut d"Nofª\g cª\u]|hL, ul0ft / lj1fg ljifo lzIfsx?sf] t'ngfdf sdhf]/ dfGg] u/]sf] kfOG5 . To;} u/L 

kfl/>ldssf c;dfgtfn] g]kfnL ljifo lzIfsx?sf] dgf]annfO{ sdhf]/ kfb}{ c;Gt'li6sf] tx a9fpFb} nu]sf] 

b]lvG5 . ;fy} k];fsf] s'/f ug]{ s|ddf pgL eG5g\ æcGof}ndf ;'? u/]sf] k];f xf] ,b'Mvdf of] sqf] v';L lbg] k];f 

lyof] clxn]]  vfpmF ls 5f]8f}sf] ca:yf cfPsf] 5 .Æ of] s'/faf6 s] b]lvG5 eg] lzIfs k];fn] hLjg rNg ;Sg] 

cj:yf 5}g s'g} cj;/sf] vf]lhdf nfUg afWo x'g' kg]{ cj:yf /x]sf] sf/0f kfl/>ldsdf lje]b xf] eGg] kfOG5 . 

o; ;DaGwdf /f]l;6f, ;g\ @)!^_ n] lzIfssf] k];fut ljsf;df k|efj kfg]{ JolStut k|efjs / ljBfnosf] 

jftfj/0fLo tTTjx¿nfO{ k|d'v ¿kdf cf}+NofOPsf] 5 . JolStut k|efjscGtu{t sfo{df ;+nUgtf, pTk|]/0ff, 

k];fut k|lta4tfsf ;fy} k];fsdL{sf] sfo{IfdtfnfO{ pNn]v ul/Psf] 5 eg] ljBfnosf] jftfj/0fLo tTTj 

cGtu{t ljBfnon] pknAw u/fpg] ;]jf ;'ljwf / cj;/n] lzIfssf] k];fut ljsf;df k|efj kfg]{ s'/f pNn]v 

ul/Psf] 5 . To;}n] ljBfnon] pknAw u/fpg] ;]jf ;'ljwf / cj;/n] lzIfssf] k];fut ljsf;df k|efj kfg]{ 

ePtf klg w]/}h;f] lghL ljBfnox¿df g]kfnL efiff lzIfsx¿nfO{ Go"g kfl/>lds lbOG5 h'g cGo ljifosf 

lzIfsx¿;Fu t'ngf ubf{ c;dfg b]lvG5  . h'g a9\bf] dxFuL / hLjgofkgsf] nflu ;dofg';f/ ckof{Kt /x]sf] 

kfOG5 . o;n] pgLx¿nfO{ cfˆgf] kl/jf/sf] cfwf/e"t cfjZostf k"/f ug{;d]t wf}–wf} k/]sf] b]lvG5 . o; 

;DaGwdf lzIfs eG5g\ æ lj1fg, ul0ft jf c+u|]hL k9fpg] lzIfsx¿n] lghL 6\o';g jf sf]lrª ;]G6/af6 

cltl/Qm cfo cfh{g ug]{ cj;/ kfpF5g\ t/ g]kfnL efiffsf nflu 6\o';gsf] dfu Go"g x'Fbf xfd|f nflu cltl/Qm 

cfosf] ;|f]t nueu z"Gok|foM x'G5 .Æ o; k|sf/ ckof{Kt ;'ljwf / k|f]T;fxg eQf, cltl/Qm lqmofsnfk, 

;flxTo–;DaGwL sfo{qmd ;~rfng jf ljBfyL{sf nfdf n]v–/rgf k/LIf0f u/]afkt s'g} cltl/Qm k|f]T;fxg jf 

eQfsf] Joj:yf x'Fb}g . o;n] pgLx¿nfO{ k];fk|lt pbf;Lg agfPsf] kfOof] . cfly{s ;d:of;Fu} ;fdflhs 

b[li6sf]0fn] klg g]kfnL efiffsf lzIfsx¿n] r'gf}tL ef]lu/x]sf 5g\ . 

lzIfsnfO{ kof{Kt cfly{s / k|f]T;fxgfTds ;]jf ;'ljwf glb+bf k];fnfO{ g} sd k|lti7fsf] ljifo 7fGg 

yfn]sf 5g\ . k|f]T;fxgfTds ;]jf ;'ljwfsf] ;jfndf lzIfs eG5g\ æ afWotfdf /f]h]sf] k];f xf] . ;/sf/Ldf 

tnj a9\bf xfd|f] hxfFs]f ToxLF xf], hLjg lgjf{xd"vL 5}g,csf]{ ljsNk klg 5}g.Æ To;}n] lzIfssf] of]  egfOn] 

sfdk|ltsf] pT;fxdf x|f; NofPsf] b]lvG5 . ctM cfkm\gf] lzIf0f l;sfOsf] pRrtd Ifdtf k|:t't ug{] jftfj/0f 

g/x]sf] c;Gt'li6 kfOg'sf ;fy} k];fut ;dfgtfsf] vf]hL u/]sf] b]lvG5 .    

cª\u|]hL efiffnfO{ k|fyldstf g]kfnL efiffsf] cjd"Nog 

;+:yfut ljBfnodf cª\u|]hL efiffnfO{ d'Vo k|fyldstfdf /fv]/ cWofkg u/fpg] u/]sf] kfOG5 .  

g]kfnL efiffnfO{ bf];|f] efiffsf ?kdf / cª\u|]hL efiffnfO{ klxnf] k|fyldstf lbg] ePsfn] g]kfnL lzIfsx? 

bafadf 5g\ . ljBfyL{nfO{ cª\u|]hL af]Ng k|]/lt ul/g] t/ g]kfnL af]Nbf ;hfP ug]{ kl/kf6Ln] g]kfnL efiff 

lzIf0fdf ;d:of pTkGg u/]sf] 5 . o;} u/L ljifosf] cjd"Nog / ;dfhdf cª\u|]hL efiff df]x JofKt 5 . 

cleefjs / ljBfno k|zf;g;d]t g]kfnL efiffnfO{ clgjfo{ t/ sd dxTTjk"0f{ ljifosf ¿kdf x]5{g\ . lj1fg 

/ ul0ft h:tf ljifonfO{ lbOg] k|fyldstf / ;Ddfg g]kfnL efiffn] kfpFb}g . o;} ljifonfO{ lnP/ ;xefuL 

lzIfs eG5g\M   

g]kfnL efiffsf] kf7\oqmd cem} klg ;}4flGts / 3f]sfpg] z}nLdf cfwfl/t 5 . l;h{gfTds / 

k|of]ufTds lzIf0fsf nflu cfjZos nrstf / ;|f]tsf] cefj 5 . ljBfnox¿df g]kfnL 

;flxTosf /fd|f k':tsx¿, k':tsfno, ;Gbe{ ;fdu|L, >Jo–b[Zo ;fdu|L jf sDKo'6/df g]kfnL 

kmG6 / ;ˆ6j]o/sf] ;xh pknAwtf 5}g . o;n] lzIf0fnfO{ gL/; / k|efjxLg agfPsf] 5 . 

o; wf/0ffsf cfwf/df x]bf{ cGo ljifo ;dfg :yfgdf efiff lzIf0fnfO{ klg l;h{gfTds / k|of]ufTds 

lzIf0fsf nflu cfjZos nrstf / ;|f]tsf] Joj:yfkg ug{' kg]{ b]lvG5 . k'gM o; ;DaGwdf pQ/bftf 

lzIfssf eG5g\  æljBfyL{nfO{ k|efjsf/L ?kdf n]kfnL efiff l;sfpg] k|of; ubf{ klg ljBfnon] cª\u|]hL 
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af]Ng afWo agfpg] x'Fbf lzIfssf] e"ldsfdf ;d]t cgfjZos åGå l;h{gf ePsf] 5 .Æ o;n] lzIfsnfO{ 

k];fut kl/rodf ;d]t c;/ k'/\ofpFg] ;+s]tsf ;fy} pgLx?nfO{ bf];|f] k|fyldstf k|fKt lzIfssf ?kdf 

cjd"Nog  ul/Psf] kfOG5 . o;n] cª\u|]hL efiffsf] df]x a9\b} uPsf] o; kl/k|]Iodf g]kfnL efiffsf] dxTj 36\b} 

uPsf] b]lvG5 . o; ;Gbe{df lzIfs eG5g\ æw]/} cleefjs cfkm\gf 5f]/f5f]/LnfO{ g]kfnLeGbf c+ª]u|hLdf bIf 

agfpg pT;'s 5g\ . To;sf/0f gofF k':tfn] g]kfnL efiffnfO{ ;xh ?kdf af]Ng, n]Vg jf k9\g ;Sg] Ifdtf 

u'dfpFb} uPsf 5g .Æ To;}n] g]kfnL ;flxTo / ;+:s[ltdf rf;f] /fVg]x?sdf ;+Vof lbglbg} 3l6/x]sf] 5 . 

g]kfnsf 7"nf ;x/x?df g]kfnL efiff u|fld0f jf k5f}6]kgsf] ;+s]tsf] ?kdf x]l/g] k|j[lQ a9\b} uPsf] b]lvG5 . 

o:tf] ;f]rn] ubf{ g]kfnL efiff dfq x}g xfd|f] klxrfg / ;+:s[lt klg ;+s6df k/]sf] 5 . t;y{ cª\u|]hL 

efiffnfO{ k|fyldstf g]kfnL efiffsf] cjd"Nog ul/Psf] kfOG5 .  To;} u/L g]kfnL efiff / efiff lzIfsnfO{ 

;dfhn] k|d'v k|fyldstf / :yfgdf /fv]sf] kfOb}g . ;fy} ljBfndf / sIff lzIf0fsf qmddf ef]Ug'k/]sf] 

cg'ej d]/f pQ/bftf lzIfs  o;/L ;'gfp5g\ M       

sIff aflx/ ljBfno k|zff;g tyf cleefjs ;dt]n] cª\u|]hL efiffnfO{ k|fyldstf lbg] cfkm"nfO{ uf}0f 

dfGg afWo kfl/g'sf ;fy} g]kfnL efiff lzIfsnfO{ bf];|f] bhf{sf] dfg]/ x]g]{ b[li6sf]0fn] xfd|f] 

cfTd;Ddfgdf klg gsf/fTds k|efj kf/]sf] 5 . o;}u/L ljBfyL{df klg  k|fyldtf ljxLg efiff xf] eGg] 

dfgl;stf lgdf{0f x'b} uOsf] 5 . pgLx?n] klg g]kfnL efiffk|ltsf] ?rL u'dfpFb} uPsf] / lzIf0f emg\ 

sl7g aGb} uPsf] cj:yf 5 . 

 oL egfOaf6 s] a'lemG5 eg] ljBfyL{x?n] b}lgs hLjg ;~rfngsf qmddf cu|]hL efiffnfO{ cu|efudf /fv]/ 

k|of]u ug]{  t/ g]kfnL efiffsf] plrt k|of]o ug'{ kg]{ dxTj a'e]sf] kfOb}g . o;sf/0f klg lzIfsn] sIffdf dfq 

g]kfnL efiffnfO{ k|f]T;fxg ubf{ ljleGg r'gf}tLx?sf] ;fdgf ug{' k/]sf] b]lvG5 . ljBfyL{df g]kfnL efiffsf] 

cfwf/e"t 1fgsf] sdL x'g'sf ;fy} ;Dafbdf klg sdL b]vf kg{'n] pgLx?df efiff k|jfx / Aofs/0fLo q'l6 a9\b} 

hfg]  h;nfO{ ;'wfg{ lzIfsn] g} yk d]xgt ug'{ kg]{ blvG5 .  

lgisif{ 

 g]kfnL efiff lzIfsx?n] ;+:yfut ljBfnodf efifLs sf/0f  ljleGg r'gf}tL / ;d:of ef]Ub} cfO/x]sf] 

kfOPsf] 5 . o; cWoogdf ;+:yfut ljBfnodf cWofkg/t g]kfnL efiff lzIfs;F+u ljleGg r/0fdf cGtjf{tf{ 

u/L pgLx?sf dgsf s'/f NofP/ r'gf}tL / ;d:of klxrfg ul/Psf] 5 . 

k|:t't cWoogn] ;+:yfut ljBfnox¿df sfo{/t g]kfnL efiff lzIfsx¿ uDeL/ k]zfut, klxrfgut tyf 

dgf]j}1flgs ;d:ofx¿af6 u'lh|/x]sf] lgisif{ lgsfn]sf] 5 .  ljBfno k|zf;g, ;dfh / cleefjsx¿n] ;d]t 

cª\u]|hL efiffnfO{ ;fdflhs k|lti7f / ljZjJofkL cj;/sf] kof{o 7fGb} cTolws k|fyldstf lbFbf /fi6«efiff 

g]kfnL / o;sf lzIfsx¿ pk]lIft / cjd"lNot x'g k'u]sf 5g\ . cWoogsf cg';f/ g]kfnL ljifonfO{ æsdhf]/Æ 

/ æ;lhnf]Æ ljifosf ¿kdf x]l/g', ljBfno kl/;/df g]kfnL af]Ng aGb]h nufOg' / cGo ljifosf lzIfssf] 

t'ngfdf sd kfl/>lds tyf ;'ljwfdf lrQ a'emfpg' kg]{ h:tf lje]bsf/L cEof;x¿ ;+:yfut ¿kd} df}nfPsf 

5g\ . 

 oL sf/0fx¿n] ubf{ g]kfnL lzIfsx¿df k];fk|lt c;Gt'li6, cfTd;Ddfgdf sdL / klxrfgsf] ;ª\s66 

h:tf ulx/f] dgf]j}1flgs c;/x¿ b]lvPsf 5g\ h;n] pgLx¿df k]zfut g}/fZotf a9fpFb} lzIf0f k];faf6} 

knfog x'g] cj:yf l;h{gf u/]sf] 5 . cª\u]|hL efiffsf] a9\bf] df]xn] ubf{ ljBfyL{x¿df klg g]kfnL efiffk|ltsf] 

?lr, df}lns 1fg / bIftf lg/Gt/ 36\b} uPsf] 5 h;n] lzIf0f sfo{nfO{ yk r'gf}tLk"0f{ agfPsf] 5 . ;du|df 

of] cWoogn] g]kfnL efiff lzIfsx¿ rf}tkmL{ bafadf /x]sf] pgLx¿sf] k];fut dof{bf / klxrfg uDeL/ 

;ª\s6df k/]sf] / o;n] cGttM xfd|f] /fli6«o klxrfg, ;flxTo / ;+:s[ltsf] cfwf/:tDes} eljiodfly uDeL/ 

k|Zg v8f u/]sf] tYonfO{ phfu/ u/]sf] 5 . t;y{ of] s]jn k];fut dfq geO{ uDeL/ /fli6«o ;/f]sf/sf] ljifo 

xf], h;df ;DalGwt lgsfon] tTsfn gLltut x:tIf]k u/L eflifs ;dfgtf / lzIfssf] ;Ddfg ;'lglZrt ug{ 

Wofgfsif{0f x'g' h?/L b]lvG5 . 
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;Gbe{;fdu|L 

 

clwsf/L, x]dfªu/fh -@)^#_, g]kfnL efiff lzIf0f, sf7df8f}+ M ljBfyL{ k':ts e08f/ .  

cf]emf, /fdgfy / cGo -@)^(_, cfwf/e"t z}lIfs 1fg / g]kfnL efifflzIf0f, sf7df8f}+ M  

 lkgfsn klAns];g .   

vgfn, k]zn -@)*!_,z}lIfs cg';Gwfg k4lt, -rf}yf] ;+:s=_, ;gnfO6 klAns];g  .  

ltldN;]gf, lzjk|;fb -;g @)@)_, lzIfssf] k];fut ljsf;sf cjwf/0ff / o;sf ;Da4 kIf,  

OG6/ l8l;kng/L l/;r{ Og Ph's];g,%-!–@_ !^(–!*^ .   

bfxfn, b|f]0f -@)^@ M @%–#!_, g]kfnL efiff lzIf0f / n]vfO l;ksf] ljsf;, lzIff, eQmk'/ M kf7oqmd ljsf; 

s]Gb| .  

e';fn, s]zj -@)^%_, g]kfnL efiff lzIf0f, sf7df8f}+ M ;gnfO6 klAns];g .  

 zdf{, lbks -@)&)_, lzIfssf] k];fut ljsf; sfo{j|md sfof{Gjogsf ljBdfg r'gf}tLx¿, lzIfs lzIff, !!, 

!)&–!!% . 

z}lIfs hgzlQm ljsf; s]Gb| -@)^&_, lzIfs lzIff, eQmk'/ M lzIff dGqfno, z}lIfs hgzlQm ljsf; s]Gb| 

 

 

 

 



Educational Journal 

May, 2024, Volume-3, Issue-1 

DOI: https://doi.org/10.3126/ej.v3i1.82055 

Research Management Cell,  

Tribhuvan University, Sanothimi Campus, Bhaktapur 

  

;f]leot ;+3sf] efiffgLltdf /fhg}lts k|efj 

टङ्क निरौला 

lzIf0f ;xfos,g]kfnL lzIff ljefu 

lqe'jg ljZjljBfno,;fgf]l7dL SofDk;, ;fgf]l7dL, eQmk'/ 

bharadwajb618@gmail.com 
 

    n]v;f/ 

k|:t't n]v ;f]leot ;+3sf] efiffgLltnfO{ ToxfFsf] /fhgLltn] s]s;/L /  s]s:tf] k|efj kfof]{ eGg] ljifo;Fu 

;DalGwt 5 . o; n]vdf efiffgLlt eg]sf] s] xf] eGg] ljifodf klg rrf{ ul/Psf] 5 . To;} u/L o; n]vdf 

;f]leot ;+3n] cfkm\gf] cl:tTjsfn -;g\=!(@@– !((!_ df ax'hftLo / ax'eflifs ;dfhnfO{ PsLs[t ug{ 

efiffnfO{ /fhg}lts ;fwgsf] ?kdf k|of]u uof]{ eGg] ljZn]if0f klg ul/Psf] 5 . o;sf ;fy} o; n]vdf ;f]leot 

;+3sf] s]Gb|Lo g]t[Tjn] slxn] ax'eflifstfnfO{ cfTd;ft\ uof]{ eg] slxn] ?;L efiffnfO{ ?;Ls/0f u/]/ cGo :yfgLo 

efiffnfO{ uf}0f agfof] eGg] lgwf] klg lgsflnPsf] 5 .;+;f/df ;f]leot ;+3n] ;j{k|yd efiffgLlt agfPsf], 

n]lggk"j{sf hf/ ;fxL,n]lgg , :6flng / :6flngkl5sf] g]t[Tjn] ;f]leot ;+3sf] efiffgLlt cfkm" cg's"n to 

u/]sf],;f]leot ;+3sf] efiffgLltnfO{ g} cfwf/ agfP/ cGo b]zn] cfcfkm\gf /fi6« / ;dfhsf k|s[lt cg's"nsf 

efiffgLlt agfPsf] eGg] ljZn]if0f klg o; n]vsf] d'Vo kf6f] cGtu{t k5{ . jf:tjdf ;f]leot ;+3n] to u/]sf] 

efiffgLltdf ToxfFsf] /fhgLltn] c;/bf/ k|efj kfof]{ eGg] lgisif{ g} o; n]vsf] ;f/ xf] . cg';Gwfgsf] u'0ffTds 

9fFrfnfO{ cfwf/ agfP/ tof/ kfl/Psf] o; n]vdf ljifoj:t'sf] k|:t'ltdf j0f{gfTds / ljZn]if0ffTds k|lqmof 

ckgfOPsf] 5 . 

zAbs'GhL M pQ/k|ToIfjfb, efiffgLlt, ?;Ls/0f,?;Lu0f/fHo, 

cWoogsf] k[i7e"ld 

 jt{dfg ;Eotf;Dddf cfOk'Ubf dfgjhfltn] k|fKt u/]sf] ;a}eGbf pNn]Vo j:t' efiff xf] . efiff ljrf/ 

ljgdosf] dfWod xf] . OYgf]nuMn]ª\u'Oh ckm b jN8{sf cg';f/ jt{dfg ;+;f/df &!^$ efiff af]lnG5g\ -n]lj;\, 

l;dG;\ / km]lgª\ ,@)@!,k[= @ _  . efiffsf] cfGtl/s lgod / Joj:yf  klg x'G5 eg] o;sf dfWodaf6 ljrf/ 

cfbfgk|bfg ubf{ 3/kl/jf/df, ;dfhdf,If]qljz]ifdf, /fi6«df / cGt/f{i6«:t/df  ;d]t lgwf{l/t lgb]{lzt gLltlgod  

x'G5,agfOG5 . ljrf/sf] cfbfgk|bfgdf pkof]u x'g] / ul/g] efiffk|of]u;Fu ;DalGwt lgod cg'zf;gnfO{ efiffgLlt 

elgG5 . JolQm,3/d"nL,6f]n,ufpF,;dfh, /fi6« / cGt/f{i6«n] cfjZostf cg';f/ efiffgLlt lgwf{/0f u5{ .  efiffgLlt 

eg]sf] Oltxf;df  cfwfl/t ljifo klg xf] .æefiffsf] dfgsLs/0f ug]{,cfw'lgsLs/0f ug]{,k|of]hgk/s dfGotf 

:yflkt u/fpg],/fi6«sf] eflifs ljsf; / lj:tf/ tyf ;ª\s6fkGg efiffsf] hu]gf{ ub}{ efiff / ;+:s[ltsf] pTyfgsf 

nflu ul/g] ;Dk"0f{ k|of; / gLltut dfGotfnfO{ efiffgLltn] lgwf{/0f u/]sf] x'G5 Æ - kf}8]n / e6\6/fO{,@)&&,k[=@_ 

. o;sf] sfof{Gjog b]z cg';f/ km/skm/s x'G5 . o;sf] k|of]u Jojxf/ Ps /fHo / csf]{ /fHo clg Ps k|fGt / 

csf]{ kfGtlar klg leGg x'g;S5 .  efiffgLltnfO{  efiff 5gf}6 / k|of]usf] cfwf/ klg dflgG5 . To;}n] efiffgLltn] 

c;dfgtf klg l;h{gf ug{ ;S5 . æefiffsf] ;+/If0f, ;+j4{g, ljsf; / :t/Ls/0fsf lglDt /fHo jf ;/sf/n]  

cFufNg] gLltnfO{ g} efiffgLlt elgG5Æ -lu/L ,;g\= @)!),k[=@))_ .  s'g efiffsf jStf slt 5g\, To;df s]–s] 

sfd ePsf] 5, To;n] n]Vo ¿k kfPsf] 5 ls 5}g cflb s'/fsf] 1fg geO{ pko'Qm efiffgLlt aGg ;Sb}g . To;}n] 

efjdf au]/ xf]Og, oyfy{df 6]s]/ efiffgLlt agfOG5 / To;nfO{ ;dfh / /fi6«sf] lxt cg's"n ck]lIft kl/0ffd 
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k|fKt ug{sf nflu nfu" ul/G5 . æeflifs gLlt k|of]u ul/g] efiffx?df dfq ;Lldt g/x]/ efiffsf] Jofs/0f,zAbfjnL 

ljwf / z}nLdf ;d]t cfwfl/t /x]sf] x'G5 Æ-;f]xfdL,@))^ M k[=$*_ . ctM eflifs gLltsf] bfo/f km/flsnf] x'G5 

. :kf]N:sL eG5g\,  

efiff 5gf]6 / Joj:yfkgdf k|To]s ;+:yf / ;fdflhs ;d"xsf cfcfkm\g} eflifs gLlt   x'G5g\ 

. sfo{If]qsf] eflifs gLlt :yfgLo txaf6 lgb]{lzt x'g ;S5 . To;f] t Jofkfl/s kmd{x?n] klg 

cfkm\g} eflifs gLltx? :yfkgf u5{g\ . h:tf] ls ,ax'/fli6«o o'/f]k]nL kmd{x?n] cfkm\gf 

sd{rf/Lx?af6 c+u|]hL efiff k|of]usf]  ck]Iff u5{g\ - ;g\@))$,k[=%@_ .  

o;/L efiffgLlt tof/ kfbf{ ;dfh,/fi6« / ;+:yf;d]tsf] :jfy{ klg x]l/G5 . efiffgLlt :jtGq x'Fb}g a? 

;fk]lIfs :jtGq x'G5 / s'g} d'b\bfnfO{ cfwf/ agfP/ efiffgLlt to ul/G5 . o;} ;Gbe{df ;f]xfdL eG5g\, æefiff 

:jtGq geP/ lglZrt /fhg}lts ,j}rfl/s,;fdflhs / cfly{s d'b\bfdf cfwfl/t /x]sf] x'G5 . oL ;+oGqx? t6:y 

5}gg\ . logn] lglZrt d'b\bfnfO{ k|aw{g / lg/Gt/tf lbg] ;fwgsf ?kdf sfo{ u5{g\ Æ-;g\=@))^,k[=%%_ . o;/L 

efiffgLltn] k|rngnfO{ ;d]t lg/Gt/tf lbPsf] kfOG5 . ax'eflifs d'n'sdf eflifs Gofo x'g'k5{ . eflifs ;dtfn] 

g} pGgltsf] hu a:5 . ;f]xfdLn] k'gMeg]sf 5g\ ,æ;dfhdf /x]sf efiffn] k|yldstf / x}l;ot kfpg'k5{ . 

efiffgLltn] efiffx?nfO{ :yfgLo, If]qLo, /fli6«o egL lgwf{/0f ug{;S5 ,;fy} efiffnfO{ cflwsfl/s, ;xL ,dfgs jf 

:t/Lo egL lglZrt ug{;S5 Æ -;g\=@))^, k[=$& _ . o;/L /fi6«sf] efiffgLlt efiff / eflifsf 5'6\ofpgsf nflu 

klg pkof]udf cfpFg] u/]sf] kfOG5 .   

If]qkmnsf cfwf/df ;+;f/sf] ;a}eGbf 7'nf] b]z ?; xf] . o;nfO{ USSR jf ;f]leot ;+3 klg elgG5 . 

o;sf] s"n  If]qkmn  !,&),(*,#@% ju{ ls= ld=/x]sf] 5 . ;g\= @)@#sf] hgu0fgf cg';f/ o;sf] hg;ª\Vof 

!$,#%,^(,)$( /x]sf] 5 . o; b]zdf !@) hflt / !)) efiff af]lnG5g\ -history of soviet union ,@)@# 

_ . To;}n] ;f]leot ;+3 ax'hftLo / ax'eflifs b]z xf] . ;f]leot ;ª\3df efiffgLlt;DaGwL sfdsf] ;'?cft ;g\ 

!()% af6 ePsf] xf] . ;f]leot ;ª\3 -?;_ ljZjdf efiffgLlt agfpg] klxnf] /fi6«« xf] . efiffgLlt agfpg] klxnf] 

JolQm hf]g af]8jfF b s't{g] -Jan Boudouin de  courtenay_ /s't{g] x'g\ . pgL / pgsf r]nfx¿ qm'h]K:sL, 

z]jf{, ofs'laG:sL, kf]lnjfgf]km / ;+/rgfTds efifflj1fgsf k|jt{s ;;'/, log} efiffj}1flgsx¿sf kxndf ?;df 

efiffgLlt;DaGwL sfdsf] ;'?cft ePsf] xf] -KNK advi,2023_.  

  n]lggu|fb ljZjljBfnosf k|fWofks s't{g]n] ?;df klxnf] efiffgLlt agfPsf x'g\ . pgsf] efiffgLltnfO{ 

n]lggn] cfTd;ft u/] . s't{g]sf r]nfx¿n] efifflj1fg ljifodf gofF cfofd yKg] sfd u/]sf lyP . ltgLx¿n] 

klg n]lggnfO{ eflifs ljsf;sf] sfddf ;3fP . log} sfdn] ;f]leot ;+3df ;dfh efifflj1fgsf] ljsf; ePsf] 

xf] . ?;df hf/x¿s} kfnfdf cyf{t\ ;g\ !*&) k"j{ g} ;dfh efifflj1fgsf] hGd ePsf] lyof] . ;f]leot ;ª\3df 

eflifs ;dfgtfsf] s'/f ;g\ !()% df cfPsf] xf] - kf}8]n / e6\6/fO{,@)&&,k[=@_ . s't{g]n] ;g\ !()% df ?;L 

;fd|fHosf nflu ax'eflifs efiffgLlt tof/ kf/]sf lyP . Tof] krf{sf ¿kdf Ps jif{kl5 -!()^_ df k|sflzt 

ePsf lyof] . ;g\ !(!# df csf]{ krf{df s't{g]n] Pp6f ax'eflifs u0f/fHodf af]lng]  ;a} efiffx¿sf] a/fa/ 

clwsf/ x'g'kb{5 eGg] wf/0ff /fv]sf lyP . af]N;]ljs -sDo'lgi6_ / s't{g]sf] efiffgLlt Pp6} lyof] .;+;f/s} klxnf] 

/ cfbz{ efiffgLlt to ug]{ ;f]leot ;+3sf] efiffgLltdf  /fhgLltsf] k|efj ;sf/fTds of gsf/fTds s]s:tf] 

/x\of] ,To;n] cGo Pseflifs,lb\jeflifs, jf ax'eflifs d'n'sdf s]s:tf] c;/ kof]{ clg ;f]leot ;+3sf] 

efiffgLltn] cGo d'n'snfO{ cfcfkm\gf] b]zsf] efiffgLlt to ug{df  s]s;/L ;xof]u uof]{ eGg] k|Zgx? o; n]vdf 

;d:ofsf ?kdf rog ul/Psf 5g\ . o;} u/L efiffgLlt eg]sf] s] xf] eGg] k|Zg klg o; n3' cg';Gwfgsf]  

;d:of  xf] . log} ;d:ofsf] ;dfwfgfy{ k|:t't n]v n]lvPsf] xf] . ctM ;+If]kdf efiffgLlt eg]sf] s] xf] eGg] 

ljifosf] cWoog ug'{  / ;f]leot ;+3sf] efiffgLltdf /fhgLltsf] k|efj cWoog ug'{, g} o; n]vsf] d"n pb\b]Zo 

/x]sf] 5  . o; cWoogn] ;f]leot ;+3n] to u/]sf] efiffgLltsf] hfgsf/L /fVg] lh1f;' Pjd\ To;;Fu ;DalGwt 

ljifodf cfufdL ;dodf cg';Gwfg ug{ rfxg] cg';GwftfnfO{ ;d]t cfjZos ;xof]u ug]{  7flgG5 .   
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cWoog ljlw / k|ls|of 

 k|:t't n]v pQ/ k|ToIfjfbL wf/0ffnfO{ cfwf/ agfO{ tof/ kfl/Psf] 5 .æ k|ToIfjfbn] h:t} pQ/ 

k|ToIfjfbn] klg ;To Pp6} / lg/k]If x'G5 eGg] dfGotf /fv] tfklg kl/l:ylt / kl/j]z cg';f/ To:tf] ;Todf 

s]xL km]/abn x'g;S5  eGg] cjwf/0ff /fV5Æ - vgfn,@)*! , k[= !^_ . o; cg';f/ pQ/ k|ToIfjfbn] ax';TonfO{ 

:jLsf/ u5{ . of] n]v cg';Gwfgsf] u'0ffTds ljlw ckgfP/ n]lvPsf] 5 . u'0ffTds 9fFrfcGtu{t kg]{ j0f{gfTds 

/ ljZn]if0ffTds ljlwsf] pkof]u u/L of] n]v n]lvPsf] xf] . o; n]vdf låtLos ;|f]tsf ;fdu|L rog ul/Psf] 5 

. d"ntM k':tsfno sfo{dfkm{t\  ;DkGg ul/Psf] of] n3' cg';Gwfgdf JofVof ljZn]if0f dfkm{t\ lgisif{df k'luPsf] 

5 . To;} u/L k':tsfnoLo sfo{sf dfWodaf6 cfjZos ;fdu|Lx¿sf] ;ª\sng ul/Psf] 5 . o; qmddf efiffgLlt 

/ o; ;DaGwdf rrf{ ul/Psf cª\u|]hL efiffsf k':ts klg  o; n]vsf] ;|f]tsf ¿kdf pkof]u ul/Psf] 5 . 

 k"j{sfo{  

 k|hftGqsf] k'ga{xfnLkl5 @)%) ;fndf /fli6«o efiffgLlt ;'emfj cfof]u u7g eof] . To; cfof]udf 

ljleGg efiffsf efiffljb\sf] ;+nUgtf lyof] . ;f] cfof]un] ;]ldgf/ u/]/ ax'eflifs d'n's g]kfnsf] jt{dfgsf]  

efiffgLlt s]s:tf] 5 / ca s]s:tf] x'g'k5{ eGg] ljifodf /fli6« o efiffgLlt ;'emfp cfof]u @)%)n] k|ltj]bgdfkm{t\ 

;/sf/;dIf cg]s ;'emfj k]; uof]{ . g]kfnsf] cfufdL efiff gLltsf af/]df ;f] cfof]un] k|:t't u/]sf ljifosf] 

c+z lgDg xf] M 

 ef/t ,l;+ufk'/ / l:jh/n]08h:tf ax'eflifs /fi6«;/x g]kfndf klg ljleGg eflifs 

 ;d'bfosf JolQmx?nfO{ ;x'lnot lbg PseGbf a9L ;/sf/L sfdsfhsf] kl/sNkgf 

ug'{  klg o'lQm;+ut x'g;S5 . ;/sf/L sfdsfhsf] efiffsf] ?kdf g]kfnLnfO{ sfod} /fvL 

cGo  /fli6«o efiffsf] Ifdtf, jQmfx?sf] k|j[lQ;Fu} /fli6«o lxtnfO{ ;d]t Wofgdf /fvL o; 

 ;DaGwdf lg0f{o lng' plrt x'g;S5 -k[=!@ _ . 

pQm k|ltj]bgsf] ljifonfO{  o; n]vsf] 5nkmn / k|flKt pkzLif{sdf  ;d]l6Psf] 5 .  

-lu/L,;g\=@)!) _ n] g]kfnsf] efiffgLlt n]v k|sflzt u/]sf 5g\ . o;df pgn] eg]sf 5g\, 

g]kfnsf] ax'eflifs cj:yf o; d'n'ssf] Ps ljlzi6 kl/rfos xf] . h;/L oxfFsf] 

/d0fLo k|s[ltk|lt ljZj nf]leFb} cfPsf] 5 To;/L g} oxfFsf efiffx¿sf] df]xn] klg 

o;k|lt ljZj cfslif{t ePsf] kfOG5 . oL efiffx¿sf] ;d'lrt efiffgLltåf/f ;xL 

Joj:yfkg x'g;Sof] eg] d'n's / ;+;f/n] logaf6 kfpg] cd"No lglw logdf 

;l~rt 5 . ;xL efiffgLltaf6 g} /fli6«o Pstf ;[b[9 x'g] 5 / k/:k/sf] ;b\efjdf 

ljleGg efiffx¿ Ps csf{af6 nfeflGjt x'Fb} eflifs If]qsf xfFsx¿sf] ;fdgf ug{ 

;Ifd x'g] 5g\ . efiffsf ;Gbe{df ;ª\3 ;dGjosf/L e"ldsfdf /xg' k5{ . efjL 

;d[4 g]kfnsf] lgdf{0fdf eflifs If]qsf] dxTTjnfO{ /fHo / hg:t/ b'a}af6  

uDeL/tfk"j{s cfTd;ft\ ug{ cfjZos 5  -k[=@)!_ . 

pQm n]vn] k|:t't n]vsf] cWoogsf] k[i7e"ldcGtu{t n]lvPsf] efiffgLltsf] cjwf/0ff to ug]{ s|ddf ;xof]u 

u/]sf] 5  .  

  kf}8]n / e6\6/fO{ -@)&&_ n] g]kfnsf] efiffgLlt / of]hgf cfwf/ k':ts k|sfzg u/]sf 5g\ . o; k':tsdf 

efiffgLlt / efiffof]hgfsf af/]df  lj:t[t rrf{ ul/Psf] 5 . To;} u/L o; k':tsdf kk'jf Go"lugL,;f]leot 

;+3,ef/t / g]kfnsf] efiffof]hgfsf ljifodf ;d]t cfjZos dfqfdf JofVof ljj]rgf ul/Psf] 5 . k|:t't ;f]leot 

;+3sf] efiffgLltdf /fhg}lts k|efj n]vdf g]kfnsf] efiffgLlt / of]hgf cfwf/ k':ts / tbGtu{tsf] ljifoj:t'nfO{ 

cfjZos dfqfdf u|x0f ul/Psf] 5 . 

lg/f}nf -@)&( df3 @)*) c;f/ _ sf] ;ª\3Lo g]kfnsf] eflifs gLlt tyf nf]kf]Gd'v efiffx¿ 

zLif{ssf] n]v k|sflzt 5 . o;df pgn] kf]v/]n-@)^(_ n] ;fef/ u/]sf] s't{g] -;g\ !()^_ sf] efiffgLltnfO{  

k'g;{fef/ u/]sf 5g\  . ;f] lgDgfg';f/ 5 M  
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/fHodf af]lng] efiffx¿dWo] s'g} Pp6f efiffnfO{ dfq /fi6«efiffsf] Psnf}6L  bhf{  lbg 

gx'g], ;a}eGbf w]/} hgtfn] af]Ng] efiffnfO{ s]Gb|Lo  ;/sf/sf]  sfdsfhsf] efiff 

 agfpg'kg{] /fHosf s'g} klg dft[efiffnfO{  ;/sf/L  sfdsfhdf k|of]u ug{ k|ltaGw 

nufpg  gx'g], x/]s gful/sn]  s]Gb|Lo  ;/sf/L sfof{nox¿df cfˆg} dft[efiff k|of]u ug{ kfpg] 

 clwsf/  :yflkt x'g'kg]{ / ;a} cNk;ª\Vos efiffsf dft[efifLx¿n] cfˆg} 

dft[efiffdf  lzIff lng kfpg'kg]{ eGg] s'/f efiffgLltcGtu{t k5{g\ - k[=!$ / !%_ .  

;f]leot ;+3sf s't{g]sf]  pQm efiffgLltnfO{ k|:t't n]vdf efiffgLltsf] cjwf/0ff pNn]v  ug{ 

pkof]u ul/Psf] 5 . e';fn-;g\=@)@@_ n] g]kfnsf] efiffgLlt / sof{Gjogsf]  cj:yf zLif{ssf] n]v k|sflzt 

u/]sL 5g\ . pgn] efiffgLlt / g]kfnsf] ax'eflifs gLltsf] ljifonfO{ lgDgfg';f/ pNn]v u/]sL 5g\ , 

  

 ax'eflifs b]zsf ;a} efiffx¿nfO{ Joj:yfkg ug]{ sfo{df efiffgLlt d"n cfwf/ xf] . 

;/sf/L txaf6 k|of]usf :t/df ePsf] ljsf; / lj:tf/ ug{, ;+/If0f ;Djw{g ug{, vf]h 

tyf cg';Gwfg ug{ agfOPsf] eflifs Joj:yfnfO{ efiffgLlt eg]/ a'lemG5 . s'g efiffnfO{ 

s'g :yfgdf /fVg] eGg] Joj:yfkgsf] sfo{ efiffgLltdf x'G5 . ax'eflifs d'n'ssf s'g s'g 

efiffnfO{ /fi6«efiff, s'gnfO{ ;Dks{ efiff, s'gnfO{ lzIffsf] dfWodsf] efiff agfpg] eGg] 

s'/f efiffgLltn] to u/]sf] x'G5 . g]kfndf /x]sf ;a} efiffnfO{ lj=;+= @)&@ sf] ;+ljwfgn] 

/fi6«efiffsf] :yfgdf /fv]sf] 5 . g]kfnL efiffnfO{ ;/sf/L sfdsfhsf] efiff tyf dfWod 

efiffsf] :yfg lbOPsf] 5 . dxTTjk"0f{ If]q tyf /fHo leq cGt/lglxt efiff dWo] ;/sf/n] 

k|fyldstfsf cfwf/df gLltut Joj:yfkg ug]{ / ;+ljwfg;Ddt plNnlvt eflifs k|fjwfg 

ldnfpg] sfo{nfO{ eflifs gLltn] ;Daf]wg u5{ . ;dfh / b]zn] cjnDag ug]{ gLlt;Fu  

efiffsf] k|ToIf ;/f]sf/ /xG5 -k[= @*_. 

o; cWoogdf efiffgLltsf] ;}4flGts cjwf/0ff k|:6 kfg]{ s|ddf e';fnsf] o; n]vn] ;xof]u u/]sf] 5 . 

x]/Da/fh af:tf]nf n] g]kfndf efiffgLlt,of]hgf / To;sf r'gf}tL  zLif{ssf] n]v k|sflzt u/]sf 5g\ . 

o;df pgn] k|fWofks s't{g]sf] efiffgLlt h;nfO{ n]lggn] klg :jLsf/ u/]sf lyP To;nfO{ lgDg a'Fbfdf n]v]sf 

5g\  M  

-s_ ;f]leot ;+3df ax';ª\Vos jf cNk;ª\Vos ;a} efiffsf] ;dfg clwsf/ x'g'k5{ ,  

-v_ ax';ª\Vos jf cNk;ª\Vosb\jf/f af]lng] eP klg dft[efiffdf lzIff kfpg'k5{ / cfˆg} dft[efiff k|of]u u/]/ 

;/sf/L ;'ljwf ef]Ug  kfpg'k5{,   

-u_ efiffsf cfwf/df /fHosf s;}dfly kIfkft  x'g'x'Fb}g -k[=%@_ . 

k|:t't cWoogdf af:tf]nfsf] pQm n]vnfO{ klg cfwf/ agfOPsf] 5  . 

o;k|sf/ pQm k"j{sfo{n] k|:t't cWoogdf cWoogsf] k[i7e"ldcGtu{t pN]lvt efiffgLltsf] cjwf/0ff 

n]Vg, 5nkmn / k|flKt cGtu{t ljZn]if0f ug{ / lgisif{ n]Vg cfjZos ;xof]u u/]sf 5g\ tyflk ;f]leot 

;+3sf] efiffgLltdf /fhg}lts k|efjsf ljifodf kof{Kt ;"rgf lbg] cWoogsf] cefj dx;'; u/L cefjk"lt{sf 

nflu of] n]v n]lvPsf] xf] .  

kl/0ffd / 5nkmn 

;f]leot ;+3df hf/;fxsfnLg eflifs cj:yf 

;g\= !(!& sf] af]N;]les s|flGteGbf klxn] ?;L ;fd|fHosf]  efiffgLlt cToGt s]Gb|Ls[t / ?;L k|e'Tjdf 

cfwfl/t lyof] . ;fd|fHoleqsf ljleGg hftLo ;d"x / efiffnfO{ /fHozlQm / ?;L /fi6«jfbsf] lj:tf/sf lglDt 

lgolGqt ul/GYof] . ljs-;g\= !((^_ sf cg';f/ o; cjlwdf efiff s]jn ;~rf/sf] dfWoddfq geO{ zf;sLo 
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lgoGq0f / ;f+:s[lts cfTd;ft\sf] k|d'v cf}hf/ ag]sf] lyof . ljBfnox?df  dft[efiffsf] k|of]unfO{ cj}w agfpg] 

/0fgLlt lnOPsf] lyof] .   

o;k|sf/ n]lggk"j{sf] hf/;fxsfnLg ax'eflifs ;f]leot ;+3df eflifs Gofo /  ;dtf lyPg . /fHo;TQf ;Dxfn]sf 

hf/;fxn] ;Qf l6sfpg efiffnfO{ ?;Ls/0f u/]sf lyP . o; ;dosf] cGTolt/ ?;sf efiffljb\ s't{g] pgsf 

r]nfx? / ofsf]A;g nufotsf efiffljb\x?n] ax'eflifstf / eflifs ;dfgtfsf nflu sfd ug{ ;'? ul/;s]sf 

lyP-KNK advi,2023_ . 

;f]leot ;+3df n]lggsf ;dosf] efiffgLlt  

;f]leot ;ª\3df efiffgLlt;DaGwL sfdsf] ;'?cft ;g\ !()% af6 ePsf] xf] . af]8jfF b s't{g] -!*$(—

!(@(_ shfg ;Dk|bfosf k|d'v JolQm  x'g\ .  pgsf r]nfx¿ qm'h]K:sL, z]jf{, ofs'laG:sL, kf]lnjfgf]km cflb lyP 

. s't{g]n] efiffsf] ;dsfnLg cWoogdf hf]8 lbPsf lyP .  pgs} ;dodf csf{ ljåfg\ ;;'/ klg efiffsf If]qdf 

sfd ul//x]sf lyP .  af]8jfF b s't{g]sf cg';f/ ?; h:tf] ax'eflifs d'n'sdf Pp6} efiffn] dfq dfGotf kfpg' 

x'Fb}g, x/]s gful/sn] JolQmut hLjg tyf ;/sf/L sfdsfh, ;+;b\, Goflos lgsfox¿df cfkm\gf] efiffdf af]Ng 

kfpg'k5{, x/]s ?;L sfof{nox¿df k/L cfPsf a]nfdf bf]ef;]]sf] Joj:yf x'g'k5{, ?;L efiffnfO{ dfq ljz]if 

dfGotf lbg'x'Fb}g, ;a} cNkefifL dft[efifLx¿nfO{ cfkm\g} efiffdf lzIff lng kfpg] k"0f{ :jtGqtf x'g'kb{5 , ?;L 

efiff dxTTjk"0f{ efiff eP klg To;nfO{ /fi6««efiffsf] bhf{ lbg' x'Fb]}g, ?;L efiff ;a}eGbf w]/} dflg;n]  a'e\mg] efiff 

ePsfn] o;nfO{ s]Gb|Lo ;/sf/sf] sfdsfhsf] efiff agfpg'k5{, ;f]leot ;ª\3sf ;a} efiffsf] ljsf; ?;L ;/x 

x'g] u/L ul/g'k5- kf}8]n / -KNK advi,2023_. s't{g]sf] o; lsl;dsf] ax'eflifs  dfGotfnfO{ tTsfnLg ;f]leot 

;+3sf ;ddfhjfbL /fhg]tf Enflbld/ Olnr n]lgg /n]lggn] ;dy{g u/] . n]lggn] ;f]leot ;ª\3sf nflu s't{g]sf] 

ljrf/cg';f/s} efiffgLlt pko'Qm 7fg] /  ?;n] To;}cg';f/ efiffgLlt to ul/of]] . ctM s't{g] nufotsf 

efiffljb\n] klg n]lggnfO{ efiffgLlt lgdf{0f / eflifs ljsf;sf] sfddf ;3fPsf x'g\ .  

af]N;]ljs -sDo'lgi6_ / s't{g]sf] efiffgLlt Pp6} lyof] . yf]d;-@)!) _sf cg';f/ s't{g]n] ?;L ;fd|fHosf] 

?;Ls/0f gLlt / eflifs jr{:jsf] lj/f]w u/] / hftLo efiffx?sf] ;+/If0fsf] jsfnt u/] . s't{g]s} l;4fGtsf 

cfwf/df n]lggn] ;g\ !(!$ df ?;Lx¿nfO{ ;Daf]wg u/]sf lyP .  pgn] ;Daf]wgdf b]zdf ?;L efiff nflbPsf] 

cf/f]k nufPsf lyP . pgn] ;/sf/L sfdsfhsf lr7Lx¿df ?;L efiff dfq k|of]u ul/g' x'Fb}g eGg] wf/0ff /fv]sf 

lyP . n]lggsf] ljrf/df  eflifs :jtGqtf dfS;{jfbL ju{;+3if{ / hgtfsf] cfTdlg0f{osf] clwsf/;Fu k|ToIf 

;DalGwt lyof] . pgn] hf/sfnLg /l;og efiffsf] ?;Ls/0f gLltsf] lj/f]w ub}{ k|To]s hftLo ;d"xn] cfkm\gf] 

efiffdf af]Ng],n]Vg] / k9\g] clwsf/ kfpg'k5{ eGg] wf/0ff /fv] . pgn] eg]sf 5g\, æxfdL eflifs clwsf/;lxt 

;a} hfthflt ;dfg clwsf/ ;DkGg ePsf] rfxG5f}+Æ -n]lgg,!(!#,k[=$)_ . o;/L s't{g]n] eflifs clwsf/sf] 

j}1flgs / g}lts cfwf/ tof/ kf/] eg] n]lggn] eflifs ;dfgtf / ;+3Lo ;+/rgfdfkm{t\ cfTdlg0f{osf] clwsf/nfO{ 

;+:yfut u/] .  

o;} ;Gbe{df n]lggn] eg]sf 5g\, æd klg dxfg\ ?;L efiffsf] :jfb ;a}n] lng kfpmg\ eGg] rfxfG5' t/ 

d sf]/f{ xfg]/ ?;L efiff rvfpg jf nfb\g rfxfGgF Æ - kf}8]n / e6\6/fO{,@)&&,k[=!)$_ .  o;k|sf/ n]lggn] 

cfkm\gf] ax'eflifs /fi6«df  eflifs pbf/tf ckgfPsf] kfOG5 . ;f]leot ;+3df  ax';+Vos jf cNk;+Vos ;a} 

efiffefifLsf]] clwsf/ ;dfg x'g'k5{ ,hgtfn] cfkm\g} dft[efiffdf lzIff kfpg'k5{, efiffsf cfwf/df /fHodf s;}dfly  

klg kIfkft x'g'x'Fb}g eGg] ax'efiffgLlt dfGotf n]lggsf] /x]sf] kfOG5 . g]tf n]lggn] ;f]leot ;+3df ax'eflifs 

gLlt nfu" ubf{ lgDg kfFr  r/0fut sfo{ ckgfPsf] kfOG5 M   

!= klxnf] r/0f M ;f]leot ;+3el/  efiffj}1flgssf] ;xfotfaf6 j0f{ lgwf{/0f u/L n]Vo k/Dk/fsf] 

ljsf; ul/of] . lnlk ePsf efiffsf]] j0f{dfnfnfO{  j}1flgs Joj:yfkg ul/of] .  

@+ bf];|f] r/0f M lxa|" / c/aLh:tf klxNo} lnlk ePsf t/ cK7\of/f efiffnfO{ cWofkg u/fpg uf/f] 

ePsfn] To;sf] ;6\6fdf /f]dg lnlksf] k|of]u ug{ lgb]{zg ul/of] . 
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#=t];|f] r/0f M n]Vo k/Dk/f gePsf efiffsf]  lnlksf] ljsf; u/L dfgs efiffsf] vf]hL ul/of] 

.  

$= rf}yf] r/0f M ;g\= !(#) sf] bzs -:6flngsf] kfnfdf _ n]Vo k/Dk/f gePsf ;a} efiffnfO{ 

?;L lnlkdf ljsf; ul/of] . 

%= kfrf}+ r/0f M  ;g\ !($) / %) sf] bzsdf ;a} efiffsf] Pp6} lnlk agfP/ ?;L efiffsf 

k|fljlws zAbfjnLnfO{ cGo :yfgLo ;a} efiffdf leq\ofOof] . ;a} efiffsf] j0f{ / lnlksf] ljsf; 

/ ;'wf/ u/L efiff;DaGwL cGo ;d:ofsf] ;dfwfg ul/of]  - kf}8]n / e6\6/fO{,@)&&,k[=!)$_ . 

o;k|sf/ ;f]leot ;+3sf] efiffgLltdf /fhg]tfsf] ljrf/ / /fhgLltsf] k|ToIf k|efj k/]sf] b]Vg ;lsG5 

. efiffgLlt lgdf{0f ;DaGwdf efiffljb\ Pjd\ efiffgLlt lgdf{tf s't{g] / tTsfnLg ;f]leot ;+3sf] af]N;]les 

kf6L{sf] ;dfg ljrf/ lyof] . b'a} ax'eflifstfnfO{ cfTd;ft\ uy]{ . ;dfhjfbL g]tf n]lgg klg b]zsf] efiffgLltsf 

;DaGwdf s't{g]s} ;Nnfx;'emfj :jLsf/ uy]{ . To;}n] n]lggn] klg  cfkm\gf] zf;gsfndf ax'efiffgLltnfO{ nfu" 

u/] . ctM tTsfnLg ;f]leot ;+3sf] efiffgLltdf  /fhg}lts k|efj kfpg ;lsG5 .  

;f]leot ;+3df :6flngsfnLg efiffgLlt 

?;L u0f/fHodf n]lggkl5sf] ;donfO{ :6flngsfn dflgG5 . :6flngn] s]Gb|Ls[t zf;gJoj:yf cGtu{t 

Ps efiff Ps ljrf/wf/fsf] l;4fGtdf cfwfl/t /x]/ eflifs gLltx? sfof{Gjogdf NofP . :6flngsfnsf] efiffgLlt 

?;L efiffnfO{ k|d'v k|zf;lgs, z}lIfs / ;}lgs efiffsf ?kdf :yflkt ug{ s]lGb|t /x\of] . kfEn]Gsf] -@))*_sf 

cg';f/ k|f/lDes sf]/]lghflT;of gLltsf] cGTo ub}{ :yfgLo efiffsf] k|of]udf s6f}tL ul/of] / ?;Llkms];g gLlt 

nfu" ul/of] . :6flngn] efiffnfO{ /fli6«o Pstfsf ?kdf x]/] . o; cjlwdf w]/} u}/ ?;L efiffx?nfO{ Nofl6g / 

c/aL lnlkaf6 ?;L l;/lns lnlkdf ?kfGt/0f ul/of] . pRr lzIffk|0fnL klg ?;L efiffd} ;Lldt u/fOof] .  !(#) 

kl5 ?;L efiffnfO{  lzIff, k|zf;g / ldl8ofsf] d'Vo dfWod agfOof] . :6flngsf] zf;gsfndf u}/ /;L efiffsf 

ljb\jfg\,n]vs / lzIfsnfO{ bdg ul/Psf] lyof] . o's|]lgog / a]nf?l;og efiffsf] ;flxlTos :jtGqtfdf klg 

k|ltaGw nufOPsf] lyof]-   Political Science by Brajesk (2011) _ .  o;k|sf/ ;f]leot ;+3sf] :6flngb\jf/f 

to u/fOPsf] efiffgLltdf tTsfnLg /fhgLltsf] k|efj k/]sf] kfOG5 .  o;n] eflifs ljljwtf 36fof],hftLo 

cNk;+Vosx?sf] klxrfg ;+s6df kfof]{ . :6flngsf] efiffgLltn]  efiffnfO{ ljrf/wf/fTds lgoGq0fsf] cf}hf/ 

agfPsf] :ki6 b]lvG5 . o;k|sf/ :6flngsfnLg efiffgLlt /fi6lgdf{0fsf] gfddf eflifs Ps?ktfsf] vf]hL eP 

tfklg o;n] ax'eflifs ;dfhdf ;f+:s[lts bafa / cGttM cl:y/tf lgDTofPsf] b]lvG5 . 

;f]leot ;+3df :6flngsfnkl5sf] efiffgLlt 

:6flngsf] ;dokl5 ?;df v|':r]e,a|]hg]e Pjd\ uf]af{rf]e /fhg]tfsf ?kdf cfP . logLx?n] :6flngsf] 

PsfTdstfsf lj?4 cleofg rnfP . o; ;dodf u}/ ?;L efiffx?sf] k'g?TyfgnfO{ :jLsf/ ul/of] . k|fylds 

txsf] lzIff :yfgLo efiffdf lbg] eflifs gLlt canDag ul/of] tyflk dfWolds / pRr lzIffdf eg] s]Gb|Lo 

/;L efiffs} pkof]u ul/GYof] .  Political Science by Brajesk (2011) n] k|:t't u/] cg';f/ /fi6«klt uf]af{rf]en] 

t x/]s u0f/fHox?nfO{ g}  cfcfkm\gf] u0f/fHox?sf] efflifs gLlt agfpg cg'dlt lbP . o;n] ubf{ 

o's|]lgog,hlh{og / aflN6snufotsf :yfgLo efiffx?sf] k'g?Tyfg ;'? eof] . To;} ;dodf jf ;g\ !(*( df 

P:6f]lgofn] P:6f]lgog efiffnfO{ /fHoefiff g} 3f]if0ff uof]{ . o;kl5 ;g\=!((! Dff t ;f]eot ;+3 lj36g g} eof] 

/ jt{dfgdf tTsfnLg ;f]leot ;+3sf] gfd ?; / /l;of ePsf] 5 -KNK advi,2023_ .  

?;df k'l6gsfnsf] efiffgLlt  

jt{dfgsf ?;L /fi6«klt Enflbld/ k'l6gsf ;dodf  ?;sf] efiffgLltn]  ;f]leot ;+3sfnLg cEof;sf] 

k'g/fj[lQnfO{ emNsfpg] ;+s]t  b]lvG5 . kfEn]Gsf] -;g\= @))*_sf cg';f/ ;f]leot ;+3df ax'eflifstfsf] gfddf 

s]Gb|Ls[t ?;L efiffsf] jr{:jnfO{ k|fyldstf lbOPsf] lyof] . cfhsf] ?;df klg /fHob\jf/f ?;L efiffsf] k|a4{g 

tLj| 5,ljz]iftM ;+3Lo u0f/fHox?df :yfgLo efiffx?sf] k|of]u 36fpFb} nfg] gLlt ckgfOPsf] kfOG5 . k'l6gsf] 

eflifs gLlt /fli6«o Pstfsf] gfddf ?;L ;Eotfsf] cjwf/0ffnfO{ alnof] kfg]{ dfWod aGg k'u]sf] 5 . So'r]E:sL 



Educational Journal, May, 2024, Volume-3, Issue-1 
 

93 
 

-;g\= @)!(_ sf cg';f/ lzIffdf ?;L efiffnfO{ clgjfo{ agfpg] tyf cNk;+Vos efiffx?sf] j}wflgs :yfg 

36fpg] sfo{n]  eflifs ljljwtfnfO{ vt/fdf kf/]sf] 5 -KNK advi,2023_ . To;}n} k'l6gsfnLg ?;L efiffgLlt 

;f+:s[lts ;fd|fHojfbsf] k'g?Tyfgsf] ?kdf d"Nofª\sg ug{ ;lsG5 . 

k'l6gsfnLg efiffgLlt ?;L klxrfg ;'b[9Ls/0fsf] k|of;:j?k ljsl;t ePsf] Ps /0fgLlts cEof; xf] 

. o; cjlwdf ?;L efiffnfO{ /fli6«o Pstfsf] s]Gb|sf] ?kdf :ylkt ub}{ cNk;+Vos efiffx?sf] k|of]u ;Lldt 

ul/Psf] kfOG5 . z}lIfs / k|zf;lgs If]qdf ?;L efiffsf] k|e'TjnfO{ k|fyldstf lbOPsf] pNn]v kfOG5 . o;n] 

ubf{ cGo If]qLo efiffx?sf] ;+/If0f / ;+a4{gdf r'gf}tL ylkPsf]  kfOG5 .   

lgisif{ 

 k|of]u / Jojxf/nfO{ l/Gt/tf lbg / lg/Gt/tfdf cem :t/Lotf sfod ug{ ;DalGwt ;+:yf Pjd\ /fi6«n] 

agfpg] efiff;DaGwL lgod / cg'zf;gnfO{ efiffgLlt elgG5 . b]z,e]if,;+:s[lt cg';f/ efiffgLlt k[ys\ x'G5 . 

o; lsl;dsf] efiffgLlt agfpg] dWo] ;f]leot ;+3 ;+;f/s} klxnf]  d'n's dflgG5 . ;f]leot ;+3 ax'eflifs 

d'n's xf] . ;f]leot ;+3sf] efiffgLlt s'g} t6:y ;fdflhs gLltsf] ?kdf ljsl;t ePsf] lyPg ,a? of] /fhgLlts 

;Qf,ljrf/wf/f / /fli6«o Pstfsf] ;+of]hgsf] ?kdf cufl8 ;fl/Psf] lyof] . ax'hftLo / ax'eflifs ;+/rgf ePsf] 

;f]leot ;+3df efiffgLlt k|f/Deb]lv g} /0fgLlts pks/0fsf ?kdf k|of]u eof] . o;n] ;Qf ;'b[9Ls/0f,ljrf/wf/f 

lj:tf/ tyf ;f+:s[lts lgoGq0fsf] dfWodsf] ?kdf sfd uof]{ .  ;g\= !(@@ df ;f]leot ;+3sf] :yfkgf ePkZrft\ 

k|f/lDes jif{x?df sf]/]lghflT;of - korenizatsiya_ gfds gLltsf] ljsf; ul/of] . o; gLltn] :yfgLo 

efiffx?nfO{ lzIff,k|zf;g,;~rf/ / ;flxTodf k|of]u ug{ k|f]T;fxg uof]{ . o;af6 s] a'em\g ;lsG5 eg] ;+3Lo 

/fHon] ljljwtf :jLsf/ u5{ / eflifs klxrfgnfO{  ;Ddfg u5{ . olt eP tfklg o; gLltsf] ulx/fOdf eg] 

/fHo;Qf :yfgLo hgtfnfO{ ;fDojfbL ljrf/df afFWg] / pgLx?nfO{ ;f]leot ;+/rgfdf ;dflxt u/fpg] pb\b]Zosf 

;fy clu a9]sf] lyof] . o; cjlwdf efiff hgtfnfO{ /fHosf] lgs6 Nofpg] /fhgLlts ;+oGq ag]sf] lyof] . t/ 

of] gLlt bL3{sfnLg /x]g . :6flngsf] ;Qf/f]x0fkl5 ;g\= !(#) sf] bzsb]lv ?l;lkms];g gLlt cufl8 ;fl/of] . 

ca ?;L efiffnfO{ s]jn ;~rf/sf] dfWod xf]Og,;+3Lo Pstfsf] d]?b08sf ?kdf lrq0f ul/of] . o;n] efiffnfO{ 

;Qf ;'b[9Ls/0fsf] k|d'v xltof/ agfof] . ?;L efiff k|zf;g,lj1fg,;]gf, k|fljlws lzIff / ;~rf/ dfWoddf 

clgjfo{h:t} agfOof] . o; s|ddf s}of}+ :yfgLo efiffx? blaP . s]xL eflifs ;d"xsf efiffx?df ljn'lKtsf] vt/f 

pGkGg eof] . of] s]jn eflifs geO{ ;f+:s[lts jr{:jsf] cEof; lyof] . 

/fHon] efiffzf:qnfO{ ;d]t ljrf/wf/fTds lgoGq0fdf /fVof] . efiffljb\x? h:t}M len]d 

dfy]l;o;,ofsf]A;g,d'sf/f]E:sL, Pju]gL kf]lnjfg]e Pjd\ ofsf]En]jn] k|f/Dedf ljljw efiffx?sf] ljsf;df 

of]ubfg u/] tfklg /fhgLlts ;Gb]xsf cfwf/df pgLx?nfO{ bl08t jf xTof ul/of] . o;} u/L  efifflj1fgnfO{ 

klg /fHo;Qf k"0f{tM /fhgLlts r:dfaf6 lgofNYof] . ;f]leot;+3sf] efiffgLlt cGttM eflifs Ps?ktfsf] k|of;df 

s]lGb|t eof] . t/ o;sf] bL3{sfnLg k|efj pN6f] b]lvof] . :yfgLo efiffx?dflysf] bdgn] c;Gt'li6 a9fof] / ;g\= 

!((! Df ;f]leot ;+3 lj36gkl5 ljleGg u0f/fHox?n] cfcfkm\gf efiff k'gM :yflkt ug{ cu|;/ eP . 

ctM ;f]leot ;+3sf] efiffgLltn]  efiffnfO{  s]jn ;~rf/sf] ;fwg dfq gdfgL  ;Qfsf] 

;+/rgf,lgoGq0fsf] dfWod, / ljrf/wf/fsf] jfxssf] ?kdf k|of]u u/]sf] :ki6 u5{ . efiffgLlt s'g} t6:y k|fljlws 

ljifo x}g of] /fHosf] /fhgLlts /0fgLltsf] cª\u xf] eGg] oyfy{ ;f]leot ;+3sf] efiffgLltsf]] pbfx/0fn] k'li6 

u5{ . o;sf ;fy} x/]s /fi6«sf] efiffgLltnfO{ /fHo;Qfn] k|efljt u5{ eGg] s'/f] klg ;f]leot ;+3sf] efiffgLltn] 

k|dfl0ft u5{ . olt x'Fbfx'Fb} klg ;+;f/sf] klxnf] efiffgLlt ;f]leot ;+3sf] efiffgLlt  g} xf] . x/]s ax'eflifs 

/fi6«n] cfcfkm\gf] d'n'ssf] efiffgLlt to ubf{ / tof/ kfbf{ ;f]leot ;+3sf] efiffgLltnfO{  cWoog / lrGtg ug'{ 

cfjZos x'G5 . g]kfnh:tf] ax'eflifs d'n'sdf klg efiffgLlt agfpFbf ;f]leot ;+3,kk'jf Go'lugL Pjd\ ef/t 

nufotsf ax'eflifs b]zsf] efiffgLlt  cfwf/ x'G5 / agfpg'k5{ . 
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;Gbe{;"rL -g]kfnL_ 

vgfn, k]zn, -@)*)_,z}lIfs cg'G;wfg k4lt, ;gnfO6 klAns];g .  

lu/L, hLj]Gb|b]j, -;g\= @)!)_, g]kfnsf] efifgLlt, lqe'jg o'lgel;{6L hg{n,ef]n= xxvii g+=! / @, -k[k[=!*( —

@)@_ . 
l3ld/], lbg]z,-@)&(_,k|fl1s n]vg M k|ls|of / k|of]u, OG6]n]SRo'cNh a's Kofn]; .  
lbn]Gb|, s'?Dafª, efiffnf]s, - @)*)_, efiff /fhgLlt / k|b]zdf efiffx?sf] l:ylt, efiff cfof]u  -k[k[ !)%– !!$ 

. 

lg/f}nf, o1]Zj/,-@)&(_,;+3Lo g]kfnsf] efiffgLlt tyf nf]kf]Gd'v efiffx?,k|1f  g]kfn k|1f k|lti7fg-k[=k[ & — !& 

_ . 

kf}8]n,/fh]Gb|k|;fb / e6\6/fO{ /d]z,-@)&&_, g]kfnsf] efiffgLlt / of]hgf cfwf/, OG6]n]SRo'cNh a's Kofn]; . 

af:tf]nf, x]/Da/fh, - < _,  g]kfndf efiffgLlt of]hgf / To;sf r'gf}tL , ;f]tfª\ OonL{ lko/ l/Eo' hg{n, -k[k[=%! 

— %* _ 

 

/fli6«o efiffgLlt ;'emfp cfof]usf] k|ltj]bg tyf g]kfnsf] eflifs l:ylt, -@)%)_, g]kfn k|1fk|lti7fg  .  
nD;fn, /fdrGb| / vgfn, /fh]Gb|,-@)&*_,k|fl1s tyf ;[hgfTds n]vg / ;Dkfbg, ;gnfO6 klAns];g . 
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