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cg';GwfgfTds n]v k/LIf0f ;d"x 

k|f=8f= kz'klt g]kfn -e"uf]n_

k|f=8f= s'Zdfs/ Gof}kfg] -g]kfnL_

k|f=8f= j]b/fh cfrfo{ -ul0ft lzIff_

k|f=8f= s[i0feQm dxh{g -lj1fg lzIff_ 

k|f= dx]Gb|/fh zdf{ -hg;+Vof lzIff_

k|f= lty{/fh cof{n -c+u|]hL lzIff_

k|f= ljZj/fh clwsf/L -c+u|]hL_

 ;x–k|f=8f= k/d]Zj/L s§]n -ul0ft_ 

 ;x–k|f=8f= /fh]Gb| s'df/ zfx -lzIff_

  ;x–k|f= 8f= s[i0f/fh cfrfo{ -cy{zf:q_

  ;x–k|f= /ljls/0f clwsf/L -g]kfnL lzIff_

  ;x–k|f= ch'{g axfb'/ e08f/L -Oltxf; lzIff_

;+of]hg Pj+ ;Dkfbg 
cg';Gwfg Joj:yfkg ;ldlt 

uf]/vf SofDk;, uf]/vf 
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cg';Gwfg n]vsf] lgb]{z 

!= n]vg efiffsf] dfWod c+u|]hL jf g]kfnL x'g'kg]{5 . 

@= klxNo} k|sflzt eO;s]sf] n]v o; hg{ndf k|sfzg ul/g] 5}g . k|fKt cg';Gwfg 

   tyf ljifout n]vx?nfO{ k|lqmofcg';f/ lj1 ;ldIffsf nflu k7fOg] 5 . 

#= cg';Gwfg tyf ljifout n]v #))) b]lv %))) zAbsf] x'g'kg]{ 5 . ;Gbe{ ;"rL 

   PlkP 5}7f}+ k4ltsf] k|of]u u/L tof/ ug'{ kg]{5 .  

$= g]kfnL dfWodsf n]vx?nfO{ lk|tL kmG6 !@=% / c+u|]hL dfWodsf n]vx?nfO{ Go" 

   6fO{D; /f]dg kmG6 !!=% df 6fO{k u/L k7fpg' kg]{5 . 

%= n]v//rgf lj1 ;dIf k7fO{;s]kl5 k/LIf0f u/L cfPsf ;'emfjx? ;DaGwLt n]vsnfO{ 

   hfgfsf/L u/fO{g] 5 / k"gn{]vg tyf ;Dkfbgsf] nflu k7fO{g] 5 .  

^= ;DaGwLt ljifosf lj1 ;ldIfsx?af6 cof]Uo 7x/LPsf n]vx?nfO{ 5kfOg] 5}g . 

&= 5flkPsf] n]vdf ePsf ljifoj:t'sf] lhDd]jf/ n]vs :jo+ x'g'kg]{5 .  



;DkfbsLo 

b Ph's]6/ hg{nn] cWoog cg';Gwfg tyf cWofkgsf] If]qdf nfu]sf JolQmTjx?sf] 1fgnfO{  

kl/is[t ug{sf nflu s]lx ;xof]u k'¥ofpg ;sf];\ eGg] p2]Zo lnPsf] 5 . ;f]lx cg'?k ljutdf h:t} o; 

hg{nsf] ;ftf}+ c+sdf o; SofDk; tyf cGo SofDk;x?df k|fWofkg/t k|fWofksx?sf] cg';GwfgfTds 

tyf ljifout n]vx?nfO{ ;+u|lxt ub}{ k|sfzg ul/Psf] 5 . n]vx?sf] yk ljlzli6s/0fsf nflu 

hg{nsf] Peer Reviewers sf] /f]i6/df /xg' ePsf lj1x?sf] cfjZos ;'emfjsf cfwf/df ;'wf/ ;d]t 

ul/Psf] 5 . o; c+sdf cfˆgf dxTjk"0f{ n]vx? pknAw u/fO{ ;xof]u ug'{x'g] k|fWofksHo"x?df 

wGojfb 1fkg ub}{ n]vx?sf] Peer Review ul/lbg' x'g] ;Dk"0f{ k|f1x?k|lt xflb{s cfef/ k|s6 ub{5f}+ .

hg{n k|sfzgdf k|zf;sLo ;xof]u Pj+ k|]/0ff k|bfg ug'{x'g] SofDk; k|d'v >L /fdz/0f aflgofF, 

;xfos SofDk; k|d'v 4o >L s[i0fKof/f >]i7 / >L afns b]jsf]6f tyf ljBfyL{ sNof0f k|d'v 

>L /fhs'df/ >]i7 k|lt s[t1 5f}+ . cGtdf, o; k|fl1s sfo{df /fo ;'emfj k|bfg ug'{x'g] ;Dk"0f{ 

dxfg'efjx?df wGojfb lb+b} sDKo"6/ n]cfp6 ;]l6Ë ug'{x'g] d'Vo k|fljlws ;xfos -sDKo"6/_ 

>L ldng >]i7 Pj+ 5kfO{sfnflu ;xof]u ug'{x'g] ?aL lk|lG6Ë k|];, zlQmrf]s, uf]/vfnfO{ wGojfb 

JoQm ub{5f}+ . 

o; c+sdf ;dfj]z ul/Psf n]vx?sf] qmldstfnfO{ btf{ cg's'n 6+sg ul/Psf] hfgsf/L ub{5f}+ . 

						            cg';Gwfg Joj:yfkg ;ldlt

					                         uf]/vf SofDk;, uf]/vf .  



ljifo–;"rL 

qm=;+= z Lif {s k [i7

!= eflifs cg';Gwfgdf cGtjf{tf{ M k|of]u / ljZn]if0f OGb|s'df/L b]jsf]6f -a:g]t_ !-*

@= ah]6sf nIo, pknAwL / r'gf}tLx? lrq k|;fb clwsf/L (-!&

#= uf]/vf lhNnfsf dft[efiffsf zAbx?sf] Jolt/]sL 

cWoog

ob' k|;fb clwsf/L  !*-@@

$= elnan v]ndf cfqmd0f ;Lksf] k|of]u /fh s'df/ >]i7 @#-@&

%= uf]/vf gu/klfnsfdf :yfgLo kf7\oqmd lgdf{0fsf] 

;Gbe{ tyf o;sf] pkof]u ;DaGwL Ps cWoog  

7fs'/ k|;fb vgfn @*-#%

^= :gfts tx k|yd jif{df zf/Ll/s lzIff ljifosf]  

kf7\oqmdsf] sfof{Gjogsf] k|efjsfl/tf 

;'lzn cof{n #^-$$

&= sIffsf]7f lzIf0fdf n}lËs k|efj ;/f]h cof{n $%-%)

*= :fQfsf] vf]hdf Psfª\sLdf gf/Ljfb sNkgf ltldlN;gf %!-%*

(= :gftsf]Q/ tx jflif{s / ;]d]:6/ k|0ffnLsf] clgjfo{ 

ljifo kf7\oqmd cEof;sf] t'ngfTds cWoog 

d]g'sf ;'j]bL %(-^^

!)= The Efficiency of a Teacher Education 
Program in Nepal: A Case of Bachelor of 
Education, Tribhuvan University

Surendra Ghimire ^&-*!

!!= Palaeobotany: A Window to Look at the Past Achyut Tiwari *@-*^

!@= Students' Dropouts: A Case of Community 
Schools in Nepal

Bishnu Prasad Kattel *&-(^

!#= Reflection on Pedagogical Aspects in 
Semester versus Annual System

Sobita Bhattarai & 
Balak Devkota 

(&-!)!

!$= Educational Implications of Jean Piaget's 
Cognitive Development Theory

Keshab Singh Dhami !)@-!)&

!%= Perceptions of Students towards the Use of 
GeoGebra in Learning Triangles

Santosh Shrestha !)*-!!%

!^= Book Review: Supporting Leadership in 
Developed Countries

Kamal Prasad Koirala !!^-!@!
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;f/
of] cWoog u'0ffTds pkfuddf ul/Psf] 5 . o; cWoogaf6 lgld{t ePsf 1fg ;Gbe{hgs dfq xf] . of] cWoog 
zf]wljlw;Fu ;DalGwt tYofª\s ;ª\sng k4ltdf cGtjf{tf{ ljlw÷pks/0fsf] k|of]u eflifs cg';Gwfgdf s] slt 
pkof]uL tyf k|efjsf/L x'G5 eGg] ;Gbe{nfO{ k|of]ufTds ¿kdf g} cGtjf{tf{ ;~rfng u/L cGtjf{tf{ ;DaGwL 
s]xL :yflkt dfGotfx¿sf] cfwf/df ljZn]if0f u/L k|efjsfl/tfsf] vf]hL ul/Psf] 5 . o;df lq=lj=sf tLgj6f        
cfª\lus SofDk;af6 u/fOPsf @% j6f :gftsf]Q/ txsf g]kfnL efiff lzIff ljifosf zf]w k|jGwx?df cjnDag 
ul/Psf tYofª\s ;ª\sngsf pks/0fx?sf] k|of]unfO{ cfwf/ dfgL vf]h tyf cEof; / k|of]unfO{ cl3 a9fOPsf] 
5 . o;y{ of] cWoog÷n]vg cGtjf{tf{ ljlw÷pks/0fsf] k|of]usf] cEof; xf] / oxfF cGtjf{tf{nfO Pp6f b[i6fGtsf] 
¿kdf k|:t't ul/Psf] 5 . of] cWoogaf6 tYofª\s ;ª\sng k4ltsf] qmddf cGtjf{tf{ ljlw;DaGwL cEof;nfO{ 
a'em\g] / k|of]u ug{ k]|/0ff ldN5 eGg] ljZjf; lnOPsf] 5 .  

d'Vo zAbfjnL M eflifs cg';Gwfg, cGtjf{tf{, tYofª\s ;ª\sng, pks/0f 

k[i7e"ld
;fdflhs lj1fgsf ljljw ljifox¿df cg';GwfgfTds lqmofsnfk ;~rfng ubf{ pkof]u ul/g] k|frLg 
Pj+ cS;/ k|of]udf NofOg] ljlwsf] ¿kdf cGtjf{tf{ g} kfOG5 . kl/df0ffTds tyf u'0ffTds b'a} k|sf/sf]                     
d"Nofª\sg cg';Gwfgx¿df cGtjf{tf{nfO{ k|efjsf/L ljlwsf] ¿kdf k|of]u u/]sf] b]lvG5 . z}lIfs cg';Gwfgsf] 
qmddf k|fylds tYofª\sx¿ ;ª\sng ug]{ ljleGg ljlwx¿dWo] cGtjf{tf{ k|d'v ljlw xf] -vgfn, @)&@, k[= @!@_ .
cGtjf{tf{ cGtjf{tf{sf/ / pQ/bftf aLrsf] cfdg];fdg] e]63f6 xf], h;n] pQ/bftfsf ;"rgfx¿ phfu/         
ug]{ p2]Zo /fVb5 . o;y{ cGtjf{tf{ sDtLdf klg b'O{ hgf JolQmx¿ ;DnUg Pp6f ;fdflhs k|lqmof xf], hxfF 
cGtjf{tf{sf/n] k|Zg ;f]W5 / pQ/bftfn] hjfkm lbG5 -l;+x=, O{=@))^, k[=@%@_ . cGtjf{tf{ p2]Zok"0f{ 9+un]          
ul/Psf] jftf{nfk xf] . o;df lqmof k|ltlqmofsf] cGtlq{mof k|lqmof ;DnUg x'g] xF'bf cGtjf{tf{ elgPsf] xf] 
-lgp/] / l3ld/], @)&@, k[= !!%_ . ;fdfGo cy{df cGtjf{tf{ p2]Zod"ns / Jojl:yt tl/sfn] s'/fsfgL ug]{
Pp6f k|lqmof xf] . cGtjf{tf{ Pp6f df}lvs k|ZgfjnL xf], h;df pQ/bftfn] cGtjf{tf{sf/n] ;f]w]sf df}lvs 
k|Zgx¿sf] hjfkm df}lvs ¿kdf g} lbG5 -j]:6, O{=@))@, k[= @%!_ . cGtjf{tf{nfO{ eflifs, z}lIfs cg';Gwfg 
;DaGwL tYofª\sngsf] nflu cToGt dxTjk"0f{, pkof]uL / ljZj;gLo ljlw dflgG5 . of] cGtjf{tf{sf/ / pQ/
bftf aLrsf] k|ToIf s'/fsfgLdf cfwfl/t x'g] ePsfn] o;nfO{ ;f]wgL k|ljlwsf] cToGt pko'Qm ljlw dflgPsf] 5            
-e§/fO{, @)^%, k[= $(_ . ;fdfGo 5nkmn, k|ZgfjnL, cjnf]sg, dtfjnL cflbaf6 lng g;lsPsf hfgsf/Lx¿ 
uxg cGtjf{tf{af6 lng ;lsg] / Tof] 7f]; / oyfy{k/s ljrf/ x'g] k|;Fu ljåfgx¿sf] /x]sf] 5 . e§/fO{sf cg';f/ 
k|l;4 ljåfg lk=le of]ª\ -of]ª\, !((* _ n] cGtjf{tf{nfO{ cg';Gwfg ;DaGwL ;d:of ;dfwfg ug]{ ljlzi6 ljlwsf 
¿kdf :jLsf/ ub}{ o;nfO{ dgf]j}1flgs kIf;Fu klg ;DalGwt cGtlqm{of eg]sf 5g\ .         
of]ª\n] cGtjf{tf{nfO{ JolQmsf] d'vd'b|f, xfpefp, cª\u ;~rfng cflb ;d]t x]/]/ p;sf] cfGtl/s wf/0ff 
a'em\g] ;zQm dfWod 7x¥ofPsf 5g\ -e§/fO{, @)&#, k[= *%_ . ;xeflutfsf] cfwf/df cGtjf{tf{ Psn / 

eflifs cg';Gwfgdf cGtjf{tf{M k|of]u / ljZn]if0f

OGb|s'df/L b]jsf]6f -a:g]t_                                                                                                                                              OGb|s'df/L b]jsf]6f -a:g]t_                                                                                                                                              
pk – k|fWofkspk – k|fWofks

uf]/vf SofDk;, uf]/vf uf]/vf SofDk;, uf]/vf 
O{d]n M O{d]n M indra.devkota@gc.tu.edu.np indra.devkota@gc.tu.edu.np df]jfOnM df]jfOnM +977-9846068640+977-9846068640



                                   eflifs cg';Gwfgdf cGtjf{tf{M k|of]u / ljZn]if0f2

;fd"lxs b'a} k|lqmof ckgfpg ;lsG5 . Psn cGtjf{tf{af6 JolQm ljz]ifsf dfGotf, JolQmut hLjgsf 
pxfkf]x dxTjk"0f{ 36gf / uf]Ko s'/f yfxf kfpg ;lsG5 . To:t} lglZrt ju{, ;d"x tyf ;dfh
ljz]ifsf ;fdflhs wf/0ff, d"No dfGotf, eflifs gd'gf, eflifs k|of]u / k/Dk/f 7Ls–a]7Ls,plrt cg'lrtsf] 
cjwf/0ff, zAbe08f/, dt ;j]{If0f cflb s'/fx¿ yfxf kfpg ;fd"lxs cGtjf{tf{ pkof]uL dflgG5 .
jt{dfg ;dodf ;"rgf / k|ljlwsf] b|'tt/ ljsf;sf sf/0f 6]lnkmf]g, P;=Pd=P; / km];a'saf6 klg 
cGtjf{tf{ lng ;lsg] s'/f ljåfgx¿sf] /x]sf] 5 eg] cg';Gwfgsf] qmddf k|of]udf NofPsf] klg kfOG5 .

cGtjf{tf{df cGtjf{tf{sf/ rt'/, lh1f;', a'l4dfg, ldhfl;nf], cfTdLotf k|s6 ug]{, jftfj/0fl;t 3'nldn x'g;Sg], 
;xgzLn, kl/>dL / ;xof]uL x'g'k5{ -e§/fO{ ,@)&#, k[= *%_ . o;f] ePdf cfkm"n] rfx]sf] oyfy{ tYo tyf ljrf/x¿ 
k|fKt ug{ ;lhnf] x'G5 . pQ/bftf;Fu cfTdLotf / ;xof]uL efjgf k|s6 ug{‘ cGtjf{tf{sf/nfO{ ckl/xfo{ x'G5 . lsgls 
eflifs Jojxf/n] g} JolQmsf dgf]efjgf vf]tNg / p;leq ePsf ljrf/ tyf efjgfx¿nfO{ cleJoQm ug{ ;lsg] 
x'Fbf cGtjf{tf{ eflifs cg';Gwfgsf] nflu k|fylds tYofª\s ;ª\sng ug{ cToGt pkof]uL ljlw dflgPsf] kfOG5 .
 
l;4fGtM eflifs cg';Gwfgsf qmddf k|fylds tYofª\s ;ª\sng ug{ cToGt pkof]uL dflgPsf] cGtjf{tf{ 
ljlwnfO{ lq=lj= lzIffzf:qsf :gftsf]Q/ txsf] g]kfnL efiff lzIff ljifodf ug]{ u/fOg] cg';Gwfg sfo{df 
k|fylds tYofª\s ;ª\sngsf nflu s'g s'g ljlw s;/L k|of]u u/]sf 5g\ < cGtjf{tf{ ljlw k|of]u ePsf] 5 ls 
5}g < k|of]u u/]sf] eP klg s] slt s;/L k|of]u ePsf] 5 < k|lqmof s;/L canDag ul/Psf] 5 < ljZn]if0f 
k|lqmof s:tf] 5 < cflb h:tf lh1f;fn] of] cWoog cl3 a9]sf] 5 . oL lh1f;fn] g} o; cWoogsf ;d:ofnfO{ 
k'li6 ub{5 . g]kfnL efiffsf] cWoog÷cg';Gwfgdf cGtjf{tf{ ljlwsf] k|of]u s] s:tf] 5 < / o;sf] k|efjsf/Ltf 
s:tf] /xG5 eGg] d"n ;d:ofdf of] cWoog s]lGb|t 5 .  vf]hL ug]{ qmddf ljut !) jif{ b]lvsf lq=lj lzIffzf:q 
;+sfosf ltgj6f cf+lus SofDk;sf] :gftsf]Q/ txdf g]kfnL efiff lzIffdf eP u/]sf @% j6f zf]wkqnfO{ 
cfwf/ dflgPsf] 5 . o;df zf]wkqdf k|of]u zf]w ljlw, zf]wsf] k|s[lt, k|fylds tYofª\s ;ª\sng ljlwsf]      
k|of]u / ljZn]if0f k|lqmofnfO{ lnOPsf] 5 . of] cWoog cfkm} Pp6f cg';Gwfg l;4fGtsf] kIf ePsf] x'Fbf ;}4flGts 
kIf tyf ljlwnfO{ 5'§} zLif{s lbOPsf] eg] 5}g . k"j{sfo{ ;dLIffsf] ¿kdf cWoogsf] ljZn]if0f /xg] ePsfn] 
of] zLif{snfO{ klg 5'§} pkzLif{sdf b]vfOPsf] 5}g . o; cWoogsf] 9fFrfdf ;f/, kfl/eflifs zAb, k[i7e"ld, 
gd"gf 5gf]6 tyf hfgsf/L pTkfbg k|ls|of, cGtjf{tf{sf] k|of]hg / k|of]u k|ls|of, cWoogsf] ljZn]if0f tyf 
k|flKt / lgisif{ clg ;Gbe{ ;fdu|L u/L cf7j6f pkzLif{s /x]sf] 5 . u'0ffTds k|s[ltsf] o; cWoogdf lgld{t                                         
zf]w ;d:of ;dfwfgsf] vf]hLdf ljut !) jif{ b]lv ;DalGwt SofDk;n] ;DalGwt txdf  u/fPsf cg';Gwfgx¿df 
k|of]u u/]sf] tYofª\s ;ª\sng ljlw tyf pks/0fsf] k|of]u / ljZn]if0f k|lqmof / k|of]ufTds ¿kdf d cfkm}+n] 
cGtjf{tf{ ;~rfng u/]/ k|fKt ePsf hfgsf/LnfO{ ljZn]if0f u/]sf] cg'ejsf] cfwf/df of] cWoogsf] ljZn]if0f u/L 
k|efjsfl/tf vf]lhPsf] x'Fbf ljZn]if0f ;‘u} k|flKt / lgisif{n] ;DalGwt txsf zf]wstf{ tyf eflifs cg';Gwfgdf 
¿lr /fVg] cWo]tfx¿sf] nflu klg ;DalGwt 1fg / l;kdf 6]jf k'¥ofpg] ljZjf; of] cWoogsf] /x]sf] 5 .

cGtjf{tf{sf] k|of]hg, k|of]u / k|lqmof
k|of]hgM cGtjf{tf{sf] d'ne"t k|of]hg g} tYofªs ;ª\sng xf] . of] oyfy{k/s tYofª\s ;ª\sng ug]{ ljlzi6 
dfWod xf] -e§/fO{, @)&#, k[= ()_ . o;y{ cg';Gw]o ;d:ofsf] jf:tljs ulx/fO;Dd k'u]/ ljZj;gLo / oyfy{k/s 
tYofª\s k|fKt ug{' cGtjf{tf{ ;~rfngsf] d'Vo k|of]hg xf] . o;df cjnf]sg / k|Zgf]Q/ b'a}sf] u'0fx¿ ljBdfg 
x'g]x'Fbf cGtjf{tf{sf] a]nf Psflt/ cGtjf{tf{sf/n] pQ/bftfsf] ofjt\ ultljlwsf] cjnf]sg ul//x]sf] x'G5 eg] 
csf]{lt/ ljleGg k|Zgx¿ ;f]w]/ pQ/ lbg nufO/x]sf] klg x'G5 . o;y{ klg cGtjf{tf{n] cjnf]sg /  k|Zgf]Q/ b'a} 
k|ljlwsf sdhf]/L ;d]t k'/f ub}{ cg';Gwfgstf{ / pQ/bftf aLr cfTdLo ;DaGw a9fpg klg d2t u/]sf] x'G5 . 
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jf:tjdf w]/} h;f] dflg;x¿ n]Vgdf eGbf df}lvs ¿kdf ;~rf/ ug{ rfxG5g\ . o;y{ klg k|ZgfjnLaf6 eGbf 
cGtjf{tf{af6 a9L / jf:tljs ;"rgfx¿ ;ª\sng ug{ ;lsG5 eGg] ts{ ljåfgx¿sf] kfOG5 . lsgls cGtjf{tf{df 
cg';Gwfgstf{ / pQ/bftfsf aLrsf] cfTdLo ;DaGwsf sf/0f cg';Gwfgstf{n] pQ/bftfnfO{ ck]lIft k|ltlqmof 
hgfpgsf] nflu k|f]T;flxt ug{ ;S5 / cg';Gw]o ;d:ofsf] af/]df uxg ;"rgf vf]tNg ;S5 . olt dfq geP/ 
;"rgfbftfsf] zf/Ll/s xfpefp, eflifs cleJolQm / cfjfhsf k|s[ltx¿af6 klg k|z:t ;"rgfx¿ ;ª\sng ug{ 
;S5 -efg=8fn]g, O{= !(^^, k[= #)^_ . o;sf nflu cGtjf{tf{sf/ lgs} rt'/ tyf rgfvf] x'g'k5{ . cGtjf{tf{sf 
nflu ljifoj:t'sf] 1fg,;d:ofsf] af]w tyf p2]Zosf] hfgsf/L dfq eP/ k'Ub}g, l;k tyf snf x'g klg TolQs} 
cfjZos 5 . o;y{ klg  cGtjf{tf{nfO{ Pp6f snfsf] ¿kdf lnOG5 -vgfn, @)&@, k[= @!$_ . ;fRr} JolQmsf 
ljrf/, efjgf, ;f]rfO tyf cg'ejx¿nfO{ cg';Gwfgstf{sf] cfjZostf cg';f/ k}bf u/fpg] kl/l:yltsf] ;[hgf 
ug{ Ps sl7g sfo{ xf] .cGtjf{tf{sf cfkm\g} p2]Zo / ljz]iftfx¿ 5g\ . cfd'Gg] ;fd'Gg] a;]/ c1ft tYosf af/]df 
;"rgf ;ª\sng ug{, kl/lrt tYodf ;do v]/ gkmfNg', cfjZostf cg';f/ kl/sNkgfsf] lgdf{0f / k/LIf0f ug'{, 
u'0ffTds ;fdu|Lsf] ;ª\sng ug{, gofF wf/0ffsf] ;Tofkg ug{, JolQm / kl/l:ylt cg'¿k ljleGg yk hfgsf/L
x¿ lng', kf/:kfl/s k|]/0ff k|bfg ug{' -zdf{ / n'O6]n, @)^*, k[= #(_ h:tf p2]Zox¿n] cGtjf{tf{sf] k|of]hgnfO{ 
;fGble{s agfpF5 eg] lnlvt ¿kdf pknAw gx'g] uf]Ko hfgsf/L k|fKt ug{, p2]Zo cg'¿ksf] ;"rgf lng, 
Pp6} ;"rgf klg ljleGg k|sf/n] k|fKt ug{, d"n k|Zgdf k'R5\/]÷k'/s k|Zgx¿ ykL 7Ls / rflxbf] ;"rgf lng, 
cg';Gwfgsf nflu pkof]uL / ljZj;gLo, j}B / j:t'k/s ;fdu|L ;ª\sng ug{ cGtjf{tf{sf] pkof]u ul/g] x'Fbf 
cg';Gwfgdf cGtjf{tf{sf] k|of]hg ;fGble{s 5 . olt x'Fbfx'Fb} klg cGtjf{t{f ;~rfng ubf{ o;sf sdhf]/L h:t} M 
a9L vr{ nfUg], ;do / >d a9L nfUg], k"jf{u|xsf] ;Defjgf x'g], JolQm dfly g} a9L lge{/ /xg'kg]{, Joj:yfkg 
ug{ hl6n x'g] h:tf kIfx¿df lgs} ;r]ttf ckgfpg' kg]{ b]lvG5 .

k|of]u k|lqmofM cGtjf{tf{sf] k|of]udf klg lglZrt qmdx¿ x'G5g\, h;nfO{ k|lqmofut ¿kdf ug{'kg]{ x'G5 .      
e§/fO{ -@)&# _n] cGtjf{tf{ ljlwsf] k|of]u k|lqmofnfO{ d"nt M rf/ r/0fdf ;DkGg ug'{kg]{ wf/0ff JoQm u/]sf 
5g\ . h;cg';f/ qmdz M k"j{ tof/Lsf] r/0f, cGtjf{tf{ ;~rfng / /]sl8{ª\sf] r/0f, tYofª\ssf] tflnsLs/0fsf] 
r/0f / tYofªssf] ljZn]if0f / lgisif{sf] r/0f /x]sf 5g\ . oL r/0fx¿sf] k|of]u / k|lqmof lgDgfg';f/ 5g\ M

k"j{ tof/LM ;fdfGo efiffdf cGtjf{tf{sf] sfo{qmd 5 eGg] ul/G5 . o;y{ klg cGtjf{tf{nfO{ Pp6f sfo{qmdsf] 
¿kdf tof/ ug{'kg]{ x'G5  . xf] Tof] sfo{qmd ;~rfng ug{' eGbf klxn] ul/g] tof/Lx¿ g} k"j{ tof/L xf] . 
cGtjf{tf{ If]qLo cWoog k4ltsf] pks/0f -zdf{ / n'O6]n, @)^*, k[= #%_ ePsf] x'Fbf cGtjf{tf{ lnOg] 7fpFsf] 
e"ldsf cToGt dxTjk"0f{ x'G5 . cGtjf{tf{ lnOg] :yfg zfGt, PsfGt / pQ/bftfsf] cg's"n x'g'k5{ . tfls pQ/
bftfn] cfkm\gf ljrf/ tyf efjgfx¿nfO{ v'n]/ lbg ;s'g\ . gd'gf JolQmsf] 5gf]6\df klg cg';Gwfgstf{ ;r]t 
x'g'k5{ . s:tf] JolQmaf6 cfk"mnfO{ rflxg] ;"rgf k|fKt ug{ ;lsG5 ;f] s'/fsf] Vofn u/]/ JolQm 5gf]6 ug{'k5{ .
gd'gf JolQmsf] k|ltlglwTj / gd'gfsf] cfsf/ 7Ls gePdf cg';Gwfgsf] kl/0ffd 7Ls gcfpg ;S5 . o;df 
cg';Gwfgstf{ lgs} ;r]t x'g'k5{ . ljifo lj1;Fusf ;/;Nnfx / k/fdz{df /xL/xg' k5{ . h;n] cg';Gwfgsf] 
dfu{ c7\ofO{ /fVg ;xof]u k'¥ofpF5 . k"j{ tof/L r/0fsf] csf]{ dxTjk"0f{ sfo{ k|Zg lgdf{0f xf] . k|Zgx¿ j:t'k/s 
/ 7f]; pQ/ cfpg] vfnsf] x'g'k5{ . k|Zgsf efiff cg'/f]wfTds / cf]lhnf x'g'k5{ . k|Zgx¿ p2]Zo;Fu ;DalGwt 
x'g'k5{ . cg';Gwfgstf{ ;a} :yfgdf k'Ug g;Sg] jf gEofpg] cj:yfsf nflu k|ltlglw cGtjf{tf{sf/nfO{ plrt 
tflndsf] Joj:yf ug{'kg]{ x'G5 . o:tf k"jf{wf/x¿sf] cGtjf{tf{ ;~rfng ug{' eGbf cl3sf] ul/g] tof/Lx¿ k"j{ 
tof/L x'g\ .

cGtjf{tf{ ;~rfng / /]sl8{ª\M cGtjf{tf{sf] of] r/0f cToGt dxTjk"0f{ r/0f xf] . lsgls of] sfdsf] 
r/0f xf] . h] ul/G5 h;/L ul/G5 oxL r/0fdf ul/G5 . o;df k"j{ tof/L cg'¿k cg';Gwfgstf{ pQ/
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bftfnfO{ k"j{ hfgsf/L lbP/, ;do lnP/ lgwf{l/t cg's"n :yfgdf cGtjf{tf{ lng hfg'k5{ . :jfefljs 
kl/j]z l;h{gf u/]/ cfTdLo efj k|s6 ub}{ cGtjf{tf{ ;~rfng ug{'k5{ . o; qmddf cGtjf{tf{sf/ lgs} 
rgfvf] x'g'k5{ . Psflt/ pQ/bftfsf] dgf]lj1fg, zf/Ll/s rfn9fn, xfpefp, d'vd'b|f cflbsf] Vofn ub}{
JoQm ljrf/x¿nfO{ l6kf]6mub}{ k|Zg, k'R5/] k|Zg ub}{ jftfj/0fnfO{ /f]rs / pT;'s agfpFb} p2]Zotkm{ 
pQ/bftfnfO{ 8f]¥ofpg' k5{ eg] csf]{lt/ pko'Qm ¿kdf pQ/bftfnfO{ ;xh x'g] u/L /]s8{/sf] k|of]u /                                 
/]s8{ eP gePsf] ;d]t Vofn ug{'kg]{ x'G5 . cGtjf{tf{sf] cGtdf pQ/bftfnfO{ wGojfb tyf cfef/ k|s6 
ug{ e'Ng' x'b}g . o;n] ;DaGwnfO{ xflb{s agfpgsf ;fy} sfo{qmdsf] cf}krfl/stfnfO{ klg k'li6 ub{5 . 

tYofª\ssf] tflnsLs/0fM cGtjf{tf{sf] of] r/0fdf k|fKt tYofª\s jf ;fdu|LnfO{ ljleGg dxn jf sf]7fx¿df 
Jojl:yt ul/G5 . tYofª\snfO{ Jojl:yt ug{' eGbf klxnf tYofª\sx¿nfO{ klxrfg ug{'k5{ . tYo u'0ffTds xf] jf 
kl/df0ffTds s] xf] < ;f] v'6\ofO{ ;f]xL cg'¿k tflnsLs/0f ug{'k5{ . tflnsLs/0f tYofª\ssf] k|s[lt x]/]/ ul/G5 . 
eflifs cg';Gwfgdf u'0ffTds cGtjf{tf{sf] tYofª\snfO{ tYo dfq eGg] k|rng 5 . ctM pknAw tYofª\x¿sf] 
k|s[ltsf cfwf/df tYofª\ssf] tflnsLs/0f ug{'k5{ . tflnsLs/0f ul/;s]kl5 k'gMTo;nfO{ ¿h' u/]/ klg x]g{'  
k5{ . tfls 5'6km'6 / cGoyf gxf];\ eGgsf nflu o;f] ul/G5 .

tYofª\ssf] ljZn]if0f / lgisif{M of] cGtjf{tf{sf] clGtd r/0f xf] . k|fKt tYofª\sx¿sf] Jojl:yt tflnsLs/0f 
kZrft\ ;Toflkt ;fdu|Lsf] cWoognfO{ ljZn]if0f elgG5 . o; qmddf hl6n 36sx¿sf] ;/n efudf ljv08g 
ul/G5 / tL efux¿ cyf{kgsf lgldQ Plss[t ul/G5 -zdf{ / n'O6]n, @)^*, k[= %#_ . ljZn]if0fsf] d'Vo      
p2]Zo ;ª\slnt ;fdu|Lsf] cWoog u/L gofF tYo k|fKt ug{' xf] . o;sf klg r/0fa4 k|lqmofx¿ 5g\ . h; 
cg';f/ ;Dkfbg -;fdu|Lsf] cg'ko'Qm / ;Gb]xhgs c+z afFls 5f8L z'4 Pj+ pko'Qm c+zsf] rog / lgwf{/0f ug{'_, 
juL{s/0f -;Dkfbgdf 5l/P/ /x]sf ;fdu|LnfO{ ;d"xx¿df ;d]6\g' / ju{ ljefhg ug{'_, ;+lxtfs/0f -juL{s/0f 
k|To]s ju{nfO{ lglZrt gfd, lrGx jf ;ª\s]t lbg'_, tflnsLs/0f -;fdu|Lsf] ljleGg zLif{s, dxn / sf]7fx¿df 
k|:t't ug{'_, cyf{kg -;fdu|Lsf] cWoog u/L lgisif{ lgsfNg'_, ;fdfGoLs/0f -cyf{kgaf6 k|fKt lgisif{sf ;fdfGo 
nIf0fsf] lgwf{/0f ug{'_ kb{5g\ . jf:tjdf ;fdu|Lsf] plrt ljZn]if0f ;Toflkt tflnsLs/0fsf ;Gbe{af6 ;d:of 
sygsf b[li6af6 cGo JolQmsf kl/k]|Ioaf6 / tYofª\sLo dfkgsf sf]0faf6 ug{' a9L Jofjxfl/s x'G5 -k"j{jt\_ .
ljZn]if0faf6 lgl:sPsf] lgisif{ ;fdfGoLs/0f ug]{ vfnsf] x'g'k5{ . 36gfj[Q, cWoog cflbsf] lgisif{nfO{ eg] cGo 
7fpFdf ;fdfGoLs/0f ug{ ;lsb}g . o:tf vfnsf lgisif{ ;+lIfKt / a'Fbfut ¿kdf x'g'k5{ -e§/fO{, @)&#, k[= (!_ .
o;/L cGtjf{tf{åf/f ;+slnt ;fdu|Lx¿nfO{ r/0fj4 ¿kdf ljZn]if0f u/L cGtjf{tf{sf] sfo{ ;DkGg ul/G5 .

gd'gf 5gf]6 tyf hfgsf/L pTkfbg k|lqmof 
of] cWoog tYofª\s ;ª\sng k4ltsf pks/0fx? dWo] cGtjf{tf{ ljlw tyf pks/0fsf] k|of]usf] cEof; xf] . 
o;df u'0ffTds cg';Gwfg ljlw ckgfOPsf] 5 / oxfF cGtjf{tf{ s] s;/L ;DkGg ul/G5 eGg] sfo{nfO{ k|of]ufTds 
?kdf cEof; g} ul/Psf] 5 . o; qmddf d cfk"m klg ljut nfdf] ;do b]lv cWofkg k]zfdf -ljZjljBfnosf]_ 
;DnUg /x]sf] / :gftsf]Q/ txdf u/fOg] zf]w sfo{ -ljz]ift M eflifs cg';Gwfg_ df cfkm\gf]  s]xL rf;f] a9L 
ePsf] clg ljleGg cGo SofDk;x¿df u/fOPsf eflifs cg';Gwfgdf tYofª\s ;ª\sng k4ltsf pks/0f 
jf ljlwx¿ k|lt Wofgfsif{0f x'g k'Uof] . ;fy;fy} cWoogsf] qmddf d cfk"m cWoog/t tx -Pd=lkmn Plss[t 
lk=Pr=8L=_ df cg';Gwfg ljlw;DaGwL cWoog ub}{ hfFbf u'?x¿n] o; ljlw -cGtjf{tf{ ljlw_ sf] af/]df cGtjf{tf{ 
lng ug'{kg]{ tof/L / jf:tjdf cGtjf{tf{df pQ/bftf jf nlIft ;d"x / cGtjf{tf{sf/ -cg';Gwfgstf{_ sf] aLrsf] 
cfTdLo ;DaGwn] uf]Ko / jf:tljstfsf] ghLs k'uL k|fKt hfgsf/Lsf] dHhf g} cs}{ x'G5, cg'e"lt cuf9 /xG5 
eGg] egfOn] dnfO{ cfsif{0f u¥of] . ;fy} cGtjf{tf{ ljlwsf] k|of]ufTds cEof; ug]{ dg;fon] cWoogk|lt ?lr 
hfUof] . -qm\of;j]n, @)!@, k[=@)^_ sf] p2]Zok"0f{ gd"gf 5gf]6sf ¿kdf ;xkf7L b'O{ hgf ;fyLx¿;Fu o;sf     
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af/]df rrf{ ug{ yfn] . k9\g cfpg] hfg] qmddf af6f]e/L cGtjf{tf{ ljlwsf] k|of]u u/L tYofª\s ;ª\sng         
ug]{ cEof; ug{ dg nfu]sf] lhls/ u/]+ . To;df ;fyLx¿sf] ;sf/fTds dgf]j[lQ kfPF . cGtjf{tf{sf] ljifo eg] 
Pd= lkmn= sIffsf ultljlwx?df efiff / k|ljlw;Fu /x]/ cGtjf{tf{ lng] k|:tfj /fv] . ;fyLx¿n] To;nfO{ ;xif{ 
:jLsf/ u/]+ . of]hgf cg'¿k ;fyLx¿nfO{ kfos kg]{ u/L jxfFx¿n] eg]s} 7fpFdf cGtjf{tf{ lng k'u]+ . cGtjf{tf{ 
;d"xut -b'j} hgfnfO{ ;Fu} /fv]/_ / JolQmut u/]/ em08} rf/ 306f nufP/ lnPF . k|Zgx¿ ljifoj:t'÷;d:of;Fu 
;DalGwt dfq geP/ k'R5/] k|Zgx¿ klg hf]8\b} cfkm\gf cg'ejx¿nfO{ klg ld;fpFb} uPF . ;fyLx¿ klxnf cln 
bs; dfg] h:tf] u/] t/ kl5 kl5 k'mb}{ k'mb}{ uP . JolQmut cGtjf{tf{df t emg} cfGtl/s dgf]efjgf / pRr 
clenfiffsf s'/fx¿ cToGt xflb{s ag]/ kf]v] . cfk"m / cfkm\gf dfg k|lti7fsf] r'gf}tL /x]sf] efj kf]Vg kf] yfn] .
dnfO{ nfUof] o; ljlwsf] af/]df ;}4flGts wf/0ff, dfGotf tyf sIffdf u'?x¿sf] JofVofn] dnfO{ kf/]sf] k|efj 
jf:tjdf v/f] 9Fudf pq]sf] dxz'; eof] . cGtjf{tf{df JoQm ePsf ljrf/, wf/0ff, efjgf, cg'ejx¿nfO{ cl8of] 
/]s8{, gf]6 l6kf]6 ug]{ sfo{ ;Fu;Fu} ePsf] lyof] . ;f]xL cl8of] /]s8{, gf]6 l6kf]6nfO{ ljifoj:t';Fu ;DaGwLt 
k|Zgx¿sf] cfwf/df juL{s/0f, ;fd"xLs/0f u/L r/0fj4 ?kdf -zdf{ / n'O6]n @)^$_ ljZn]if0f / lgisif{ lgsfNg] 
sfd eof] . o;/L o; cWoogdf ;DalGwt b'O{ hgf ;fyLx¿ 5gf]6df k/] / b'j} hgf;Fu ;fd"lxs / JolQmut 
¿kdf ul/Psf] uxg cGtjf{tf{sf] k|of]usf] cEof;n] kf/]sf] k|efjnfO{ ;}4flGts cfwf/df ljZn]if0f ul/Psf] 5 
/ tLg j6f cf+lus SofDk;sf] @% j6f cg';Gwfg k|jGwx?df kfOPsf] zf]w ljlw tAo ;ª\sng pks/0f;Fu 
tfbfTDo u/L k|efjsfl/tf vf]lhPsf] 5 . 

cWoogsf] ljZn]if0f tyf k|flKtx¿
of] cWoogdf eflifs cg';Gwfgsf tYofª\s ;ª\sng ljlwx¿dWo] cGtjf{tf{ ljlwsf] k|efjsfl/tf vf]Hg] qmddf 
cGtjf{tf{ ;DaGwL ;}4flGts dfGotf tyf k|lqmofx¿nfO{ bf];|f] tYofª\ssf] ¿kdf k|of]u ul/Psf] 5 . k|fylds 
tYofª\ssf] ¿kdf lqe'jg ljZjljBfno lzIffzf:q ;+sfo cGt{utsf :gftsf]Q/ txsf sfo{qmd ;~rfng 
ePsf ltgj6f cf+lus SofDk; -ljZjljBfno SofDk; sLlt{k'/, dx]Gb| /Tg SofDk; tfxrn / uf]/vf SofDk;, 
uf]/vf qmdz M *, * / ( u/L @% j6f_ df eP u/]sf g]kfnL efiff lzIff ljifosf hDdf @% j6f zf]w kqx? 
x'g\ . oL kRrL; j6f zf]wkqdf vf]lhPsf] k|;Fu eg] cg';Gwfgsf] qmddf tYofª\s ;ª\sngdf s'g s'g ljlw 
tyf pks/0fx¿ k|of]udf lnOPsf] 5 < cGtjf{tf{ ljlwsf] k|of]u ePsf] 5 5}g, ePsf] eP s'g s] s;/L ePsf] 
5 cyf{t\ s] s:tf] 5 < ljZn]if0f k|lqmof s:tf] 5 < cflb lh1f;fx¿df /xL vf]hL ul/Psf] 5 . clwsf+z                  
zf]wkqx?df tYofª\s ;ª\sng pks/0fdf k|ZgfjnL ljlwsf] jr{:j kfOof] . k|lqmofut ljZn]if0fdf sd 
k|fyldstf lbPsf] 5 eg] cToGt lemgf] ¿kdf ;fdfGo cGtjf{tf{ ljlwsf] k|of]u ePsf] kfOof] . uxg cGtjf{tf{ 
ljlwsf] k|of]u eg] Go"g g} 5 . cyjf 5}g eGbf klg x'G5 . clwsf+z zf]wkqdf zf]w ljlw tyf tYofª\s   
;ª\sng ljlw egL k':tsfno ljlwsf] k|of]u ePsf] b]lvof] . o; cWoogsf] d"nWo]o eg]sf] eflifs cg';Gwfgdf 
cGtjf{tf{ ljlwsf] k|efjsfl/tfsf] vf]hL ug'{ / cGtjf{tf{nfO{ cEof;fTds ¿kdf k|of]u ug'{ xf] . o;f] x'Fbf o;df 
uxg cGtjf{tf{ ljlwsf] k|of]u tyf cEof;af6 k|fKt tYofª\sx¿sf] lhjGttf, ljZj;gLotf / uxgtfnfO{ 
cGtjf{tf{ ljlwsf] dfGotf;Fu bfhL k|fKt hfgsf/Lx¿nfO{ ljZn]if0f u/L a'‘bfut ¿kdf k|flKtx¿nfO{ lgDgfg';f/ 
k|:t't ul/Psf] 5 . 

cfd'Gg] ;fd'Gg] eP/ df}lvs k|Zgx¿af6 jf:tljs tYox¿ Df}lvs ¿kdf g} lng ;lsg] / k|ZgfjnL, cjnf]sg,  
pks/0faf6 xfl;n ug{ d'l:sn ePsf hfgsf/Lx¿nfO{ cGtjf{tf{sf/ / pQ/bftf aLrsf] cfTdLo ;DaGwaf6 
k|fKt ug{ ;lsG5 -j]:6 h]=8An' @))@ M@%!_ eGg] dfGotfnfO{ lnO{ ul/Psf] o; cGtjf{tf{df ;xefuL ;fyLx¿ 
;fd'Gg] a:bf jftfj/0fnfO{ ;xhLs/0f ug{ s]xL ;do nfUof] . t/ ha ;xefuL ;fyLn] ;xh dxz'; ug{ yfn] 
ta sfo{qmd ;DaGwL cfkm\gf clenf;f s] s:tf lyP / clxn] s:tf] dxz'; e}/x]5 eGg] k|Zgdf d}n] cfˆgf 
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clenfiff / cg'e"ltnfO{ hf]8\b} ;xefuL;‘u dfUg] qmddf klxnf cln c;xh / bs;df /x]sf ;fylx? kl5 
t ;xh aGb} PsfPs esfes cfkm\gf pRr clenf;f;Fu sIffsf] jftfj/0f d]n gvfPsf] u'gf;f] ug{ yfn] . 
l;sfOsf] qmddf cg';Gwfg ;DaGwL 1fg xfd|f] t z"Go g} /x]5 eGg] dxz'; ePsf] atfP . cem Ps hgf ;fyLn] 
t æDof8d\ d t w]/} g} hfg]sf] 5' h:tf] nfu]sf] lyof] t/ clxn] cfP/ d}n] lbPsf] 1fg st} unt t lyPg 
eGg] z+sfn] kf] ;tfPsf] 5 dnfO{ t==== ;flRr g} xf] Dof8d\Æ eGbf jf:tjdf uxg cGtjf{tf{sf] nflu ;DaGwdf 
cfTdLotf :yflkt ePdf u'0ffTds tYofª\s a6'Ng of] ljlw lgs} pkof]uL x'g] dxz'; -1fg_ eof] .

;"rgfbftfsf] zf/Ll/s xfpefp, eflifs cleJolQm / cfjfhsf] k|s[ltx¿af6 klg k|z:t ;"rgfx? ;ª\sng 
ug{ ;lsG5 -efg, 8fn]g, !(^^, k[= #)^_ eGg] dfGotfnfO{ k5\ofpFbf d}n] u/]sf] cGtjf{tf{df nlIft ;d"xdf /x]sf
b'O{ ;fyLx¿sf] k|:t'ltnfO{ k|Zgsf] ulx/fO;Fu pgLx¿sf] d'vfs[lt / cfjfhn] cfkm\gf sdhf]/L / cfk"mn] rfx]sf] 
j:t' aLrsf] vf8n v'n:t ¿kdf plqPsf] kfPF -k|Zg M x}g P ;/x¿ k|ljlw;Fu sltsf] hfgsf/ 5f} xF / cfk"m 
s'g :yfgdf 5' h:tf] nfU5 lg ;/ eGbf_ . hjfkmdf æDof8d\ s] eGg' x'G5 Û dnfO{ o:tf] cg'e"lt e} /x]5 ls, 
cfh;Dd s]xL hfg]sf /x]g5f}, cfkm\gf] sfo{ If]qdf t l;lgo/ g} xf], w]/} hfg]sf] 5', w]/} l;sfPsf] 5', cg';Gwfgsf] 
klg  /fd|} hfgsf/ 5' , c?n] cfkm};Fu l;s]sf] h:tf] nfUbYof] t/ cfkm\gf 1fg / cg'ejn] cfkm}nfO{ g;3fPsf]   

b]Vbf ltg 5s k/]sf] 5' . s;/L kf/ nufpg] xf] Dof8d\==== s] eGnfg c¿n], cfkm}nfO{ nfh nfUg yfn]sf] 5  . 
x'gt Dof8d\ o;nfO{ r'gf}tL 7fgL cl3 a9\g' t k5{—k5{ . k9fO 5f8\g t ePg,nfh x'G5 ===== clenf;fx¿ 
rsgfr'/ x'G5g\ ====== OHhts} ;jfn 5 . ca of] cfkm\g} xftdf 5 Dof8d\ . sf]lz; t ug'{ k¥of]Æ csf{ ;fyLn] 
To;}df yKb} P Dof8d\ k|ljlwn] df¥of] ===df¥of] ====, cfk"m eGbf cfkm\gf s]6fs]6L l;kfn' 5g\ . pgLx¿;Fu ;f]Wbf 
lvl;l6p/L u/] h:tf] ub{5g\ . clxn] ;Dd cfk"mnfO{ rflxPs} lyPg, clxn] geO{ ePg . ;a} s'/f O{d]naf6 x'g] .
O{d]ndf n]v]/ s'/fsfgL ug'{ kg]{ /]===== . ca k/]g km;fb==== cfPsf] O{d]n x]g{ ghfGbf, k7fpg ghfGbf, s; s:n] 
O{d]n x]¥of] x]/]g k7fpg]nfO{ yfxf x'g] / k|ltlqmof k7fPsf] gk7fPsf] /]s8{ sIffdf :nfO8af6 ltly ldlt / 
;do b]vfO lbbf cfˆgf] gfd gcfpFbf lgp/Ld'G6L nufP/ a:g' kg]{ === Tof] 38L s:tf] eof] xf]nf Dof8d\ < ;f/} 
ckdflgt eP h:tf] dxz'; eof] lg Dof8d\Æ h:tf k|;Fun] ;xefuL ;fyLx¿sf] cGt/s'Gt/ vf]slnP/ cleJoQm 
ePsf] cfefif dnfO{ x'g k'Uof] . cem To; a]nfsf] cfjfh, d'vfs[lt / k|:t'ltn] d]/f] dg\ t leq} b]lv bª\bf; x'g 
k'Uof] . jf:tjdf cGtjf{tf{n] cGtjf{tf{sf/ / ;"rgfbftf aLrsf] 3lgi7 Jojxf/n] cGtjf{tf{sf] jftfj/0f cg's"n 
agL cfGtl/s   dgf]efjgfx¿nfO{ o;/L vf]tNbf] /x]5 hxfF c? s'/f aFfls g} 5}g h:tf] efjeËL d]/f] a'emfOdf 
x'g k'Uof] / of] kIfsf] k'li6 o; cGtjf{tf{af6 k|:6g k'Uof] . Joj:yfkg kIf hlt g} ;an eP klg ;xefuLx¿sf] 
?lr, Ifdtf, cfjZostf / nugzLntfsf ;fy ;do ;fGble{s cfk"mnfO{ ;dfof]hg ub}{ hfg' kg]{ s'/fsf] dxz'; 
o;af6 k|fKt x'g k'Uof] .

cGtjf{tf{ t Ps snf xf] . cfjZostf cg';f/ JolQmsf larf/ efjgf, ;f]rfO tyf cg'ejx?nfO{ cfkm\gf]
cg's"n agfpg] jftfj/0fsf] l;h{gf ug]{ sfo{ jf:tjdf sl7g xf] -vgfn, @)&@, k[= @!$_ . of] dfGotf jf:tjdf 
cg'ejaf6 g} dxz'; ug]{ xf] . dnfO{ klg cGtjf{tf{ lng] qmddf leq b]lv dxz'; eof] . lsgls Psflt/ 
ljifoj:t';Fu ;DalGwt cfwf/ k|Zgx¿, pQ/bftfx¿sf] jf nlIft ;d"xsf] dgl:ylt, clg vf]h]sf] s'/f k|fKt ug{ 
;lsG5 ;lsb}g cfkm\gf] tgfjLkg / pQ/bftfx¿n] eg]sf s'/f /]s8{ ePsf] 5 ls 5}g, l6kf]6 5'6\5 ls eGg] 
hfFra'em, b'j} hgfsf] ;+o'Qm s'/fsfgL h:tf cj:yfnfO{ cg's"lnt agfpg xDd] xDd] k¥of] eg] csf]{ lt/ nfdf] 
;do;Dd Pp6} ljifoj:t'df l/ËL /xg] jftfj/0f / dgf]lj1fgsf] tfnd]ndf cfk"m t -cyf{t\ cGtjf{tf{sf/ t_ 
;fRr} cleg]tfsf] e"ldsfdf /Ëd~rdf pleP/ x/]s ultljlwsf] e"ldsf lgjf{x ug'{ k/]sf] cg'ej eof] . cGttM k"j{ 
tof/Lsf ;fy cGtjf{tf{df ;DnUg ePsf] x'Fbf jftfj/0f ;f}xfb{ / cg's"n aGg k'Uof] . t/ Tof] jftfj/0f Nofpg 
eg] lgs} tgfj / s7Lg eg] ePs} xf] . kl/0ffd ;sf/fTds cfpFbf v';L klg a]va/ eof] . ;xefuL ;fyLx¿n] 
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cfk"mnfO{ ;DalGwt :t/ eGbf lgs} sdhf]/ 7fg] . t/ ;sf/fTds r'gf}tLsf ¿kdf :jLsf/ ub}{ casf ;dodf 
v/f] tfnn] pleg] k|0f klg cGtjf{tf{df ug{ k'u] . o;af6 dnfO{ s] nfUof] eg] eflifs cg';Gwfgsf] If]qdf klg 
cGtjf{tf{ ljlwsf] k|of]un] cg';Gwfgdf u'0ffTds, uf]Ko / rflxPsf] tYo k|fKt ug{ of] ljlwsf] k|efjsfl/tf pmFrf] 
/xG5 . cem ;dfh eflifs cg';Gwfgdf t emg} pkof]uL x'g]5 . t/ sfo{ eg] sl7g xf] eGg] lgisif{df d k'u]+ .

cGtjf{tf{sf] ljlwsf] k|of]u r/0fj4 k|lqmofut ¿kdf -k"j{ tof/L, jf:tljs cGtjf{tf{sf] ;~rfng / /]sl8ª\, 
tYofª\s tflnsLs/0f / tYofª\ssf] ljZn]if0f / lgisif{_ cjnDag ubf{ ;DalGwt vf]hdf k'Ug lgs} ;xh x'g] 
cg'ej dnfO{ eof] . lsgls cg';Gwfg cfkm}+df Jojl:yt / j}1flgs sfo{ t x'Fb} xf] . To;df klg cGtjf{tf{      
k|of]usf nflu cln ;ts{tf eg] ckgfpg kg]{ xF'bf] /x]5 . of] k|lqmof u/]/ ul/g] x'Fbf lbdfu, dg / cj:yf 
ltgj6} kIfnfO{ ;dfof]hg ug{' kg]{ clg JolQm JolQm ;Fusf] ;Dks{ / cfd'Gg] ;fd'Gg] /x]/ ul/g] df}lvs k|lqmof 
ePsf] x'Fbf k|efjL kIf -;+1fgfTds,dgf]lqmofTds / efjgfTds_ x¿sf lqmofsnfk b]lv lnP/ ljifoj:t'af6 st} 
efluG5 ls ljifon] csf]{ df]8 lnG5 ls eGg] qmddf lgs} ;ts{ x'g'kg]{ / k|Zg / k|Zg ;f]Wg] z}nLn] klg lgs} 
k|efj kfbf]{ /x]5 . of] s'/fsf] 1fg dnfO eof] .

JolQmut ¿kdf lnPsf] cGtjf{tf{df ;f]lwPsf] k|Zg æk9\g cfpg cl3sf] k"j{ sNkgf / clxn] k9\b} ubf{sf] 
ultljlwn] d]n vfPsf] 5 t ;/=== s] ;f]r]/ cfPsf] / s] e}/x]sf] 5 ;/=== uf]/]6f] k}lnPsf] 5 t ;/Æ eGbf klxnf 
cln ;+sf]r, nfh / ;;+lst h:tf b]lvPsf ;xefuL ;fyL d]/f k'R5\/] k|Zgsf ;fy cfkm\gf] klg kl/sNkgf 
/ cg'e"ltnfO{ ld;fpg yfNbf t ;fyLx¿ k"mg{ yfn], eg]sf s'/fnfO{ /]s8{, l6kf]6sf ;fy} JolQmut rfn9fn 
;Fu;Fu} ;DalGwt k|Zgx¿nfO{ lg/Gt/tf lbb} lbb} uxgtfdf l5bf{ jf:tjdf Pp6f 5'§} dL7f] cg'ej x'g k'Uof] . 
lj:tf/} lj:tf/} ;xefuL ;fyLsf] kl/sNkgf, ljrf/, wf/0ff / ef]ufO tyf dgdf nfu]sf s'/fx?sf] cleJolQmdf 
ærf}6f vfg cfPsL a'9L emf]ndf 8'a]/ d/LÆ eGg] pvfg rl/tfy{ x'g k'Ubf d t ltg 5s k/], Psflt/ eg] 
csf]{lt/ dnfO{ /fxt klg eof] . lsgls d]/f] cg'ej klg To:t} lyof] / lgs} ljrlnt lyPF . o;}n] klg dnfO{ 
;DalGwt ljifoj:t'nfO{ lnP/ cGtjf{tf{sf] k|of]u cEof; ug]{ dg ePsf] x'g'k5{ . ;xefuL ;fyLn] cfkm\gf s'/f 
dfq geg]/ w]/} cGo ljifosf ;fyLx¿sf] dgf]efjgfnfO{ klg ;d]6\g k'u] . lk8f g} JoQm u/] / eg] æDof8d 
nf]sfrf/ / nufgL 8'Ag] x'gfn] slt ;fyLx¿ cfPsf 5g\ gq 5f]l8 ;Sg] lyP eGbf d rlst ePF . o;sf/0f 
jf:tjdf u'0ffTds tYo k|flKtsf nflu cGtjf{tf{ ljlw tyf pks/0fsf] k|of]u lgs} k|efjsf/L x'g] 1fg ddf eof] .

lgisif{
cg';Gwfgsf] qmddf tYofª\s ;ª\sngsf ljleGg ljlw tyf pks/0fx?dWo] cGtjf{tf{ ljlwnfO{ lgs} e/kbf{] 
pks/0fsf] ¿kdf lnOG5 . of] pks/0fsf] k|of]u u'0ffTds k|s[ltsf cg';Gwfgdf lgs} k|efjsf/L dflgG5 . 
;fRr} g} cGtjf{tf{n] cWoogLo ljifo;‘u ;DalGwt jf:tljs tYo ;DalGwt kIfx¿af6 lng÷lgsfNg ;lsg] / 
dfgjLo :jfefj tyf Jojxf/nfO{ cfTdLo Jojxf/ / ;DaGwn] ;sf/fTds k|efj kfg{] egfOnfO{ o; cWoogn] 
k|of]ufTds÷cEof;fTds ¿kdfg} k'li6 u/]sf] 5 . ;fy} uxg cGtjf{tf{åf/f u'0ffTds tYo lgSnbf] /x]5 eGg] 
ljZjf; o; cWoogsf] /x]sf] 5 . lqe'jg ljZjljBfnosf ljleGg cf+lus SofDk;x¿n] ;DalGwt txdf eflifs 
cg';Gwfgsf ljljw If]q tyf ljifox¿df u/fPsf cg';Gwfgx¿df tYofª\s ;ª\sngsf ljlw÷pks/0fsf]      
k|of]usf] ¿kdf cGtjf{tf{ ljlwnfO{ clt Go"g k|of]udf NofPsf] tYo ;ª\slnt zf]wkqx¿sf] cWoogn] hgfO/x]sf] 
;Gbe{df o; cWoogaf6 k|of]ufTds ¿kdfg} cGtjf{tf{sf] cEof; u/L tYox¿sf] ;ª\sng ug]{ sfd ePsf] 5  . 
o:tf lsl;dsf pks/0fx¿sf] k|of]uaf6 k|fKt tYox¿ lhaGt, jf:tljs / u'0ffTds /xg] 7x/ o; cWoogsf] 
5 .



                                   eflifs cg';Gwfgdf cGtjf{tf{M k|of]u / ljZn]if0f8

;fy} ;DalGwt SofDk;x?n] eflifs cg';Gwfgsf ljleGg If]q tyf ljifox¿df u/fpg] clg ug]{ cg';Gwfgx¿df 
tYofª\s ;ª\sngsf ljljw ljlw÷pks/0fx¿df ;fdfGo cGtjf{tf{sf ;fy;fy} uxg cGtjf{tf{ ljlw k|efjk"0f{ /
xg] lgisif{ o; cWoogsf] 5 .

;Gbe{ ;dfu|L
qm];j]n, h]=8An'= -@)!@_, Ph's];gn l/;r{ Knflgª P08 OEofn'Pl6ª Sjfln6]l6e P08 SjflG66]l6 l/;r{            
       -rf}yf] ;+s/0f_, yfpg8;\ cf]s\; M ;]h klAns];g .
vgfn, k];n -@)&@_, z}lIfs cg';Gwfg kålt, sf7df8f}+ M ;gs;fOg klAns];g .
lgp/], w|'jk|;fb / lbg]z l3ld/]-@)&@_, eflifs cg';Gwfg ljlw, sLlt{k'/ M ;g;fOg klAns];g .
e§/fO{, /fdk|;fb -@)&#_, eflifs cg';Gwfg ljlw kl/ro / k|of]u, sf7df8f}+ M z'esfdgf k|sfzg k|f=ln= .
efg, 8f=8L=aL=P08 d]o/, 8An'=h]=-!(^^_, cG8:6flG8ª Ph's];gn l/;r{, o'P;P M Dofsu|f]  lxn . 
zdf{, df]xg/fh / vu]Gb| k|;fb n'O6]n -@)^$_, zf]wljlw, k'nrf]s M ;femf k|sfzg .
l;+x, P=s]=-@))^_, 6]:6, d]h/d]G6 P08 l/;r{ d]y8\; Og lax]lao/n ;fOG;, k6gf M ef/tL ejg .
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ah]6sf nIo, pknAwL / r'gf}tLx?
(Target, Achievement and Challenges of Budget)

  lrq k|;fb clwsf/L 
 lzIf0f ;xfos

uf]/vf SofDk;, uf]/vf 
O{d]n M chitra.adhikari@gc.tu.edu.np df]jfO{nM +977-9846126774

;f/ (Abstract)
ah]6sf] pTklQ, cy{, k/Lefiff  ljz]iftfx? Pj+ ah]6sf d'Vo p2]Zox? / o;df ;dfj]z x'g] c+ux?sf] af/]
df pNn]v ul/Psf] 5 . To:t} ul/ ah]6 th'{df ul/g] k|lqmof / ah]6sf] k|sf/sf af/]df k|sfz kfl/Psf] 5 . 
cfly{s jif{ @)&^÷)&& sf] ah]6df pNn]lvt p2]Zo tyf k|fyldstf, nIo, pknAwL o;df b]lvPsf r'gf}tL / 
;dfwfgsf pkfo ;d]t pNn]v ul/Psf] 5 . 

d'Vo zAbfjnL (Keywords) :  u}/s/, 5fnfsf] y}nL, af}u]6, ljw]osn]vf+sg, ljlgof]hg

kl/ro (Introduction)
ah]6 zAbsf] pTklQ km|]Gr efiffsf] "Bougette" af6 ePsf] xf] . o;sf] cy{ ;fgf] 5fnfsf] y}nL (A small leather 
bag) eGg] x'G5 . ah]6 zAbn] km|]Gr efiffdf d'b|f tyf sfuhftx? ;'/lIft ;fy /fVg] y}nf] eGg] hgfpFb 5 .
o; ah]6 zAbsf] klxnf] k6s k|of]u ;g\ !((# df lj|l6; k|wfgdGqL tyf cy{dGqL jfn kf]n (Wal Pole) 
n] ;+;bdf k]z ug]{ ljlto ljj/0fx? 5fnfsf] emf]nfdf /fVg] ub{y] / olx 5fnfsf] emf]nfaf6 ljlQo ljj/0fx? 
lgsfn]/ ;+;bdf k]z u/]sf lyP kl5 ;f+;bx?n] jfn kf]n sf] 5fnfsf] emf]nfnfO{ g} Jo+UofTds ?kdf ah]6 
eGg yfn] o;n] 5fnfsf] emf]nf leq /flvPsf ljtLo ljj/0fx? eGg] hgfpFb5 . tTsfnLg ;dodf j]nfotdf 
cy{dGqLn] ;/sf/L cfo Joosf] jflif{s ljj/0f k|:t't ug{ ;bg ;dIf hfg] avt cfˆgf] ;fydf /x]sf] 5fnfsf] 
Jofuaf6 ;/sf/L Joo / cfosf] ljj/0f kq lems]/ jfrg ug]{ k|rng /x]sfn] To;}sf] gfdaf6 kl5 To;nfO{ 
ah]6 eGg yflnof] -;'j]bL, @)^&, k[=!%#_ . 

ah]6sf] Oltxf;sf] z'?jft j]nfot af6 ;g\ !&## b]lv ePsf] xf] / To;sf] s/La b'O ;o jif{ kZrft ;g\ 
!(## b]lv cd]/Lsfdf ah]6sf] z'?jft ePsf] g]kfndf eg] ;g\ !(%@ -lj=;+= @))*_ b]lv ;/sf/L ah]6sf] 
z'?jft ePsf] lyof] . cfw'lgs ljZjsf ;j}h;f] b]zx?df x/]s jif{ ;/sf/L ah]6 k|:t't ug]{ ul/G5 -cf]emf, 
@)%^, k[=!@(_ .

ah]6sf ;djGwdf ljleGg cy{zf:qLx?n] cf–cfkm\g} 9ª\uaf6 kl/efiff lbPsf 5g\ M 
C.L. King (1935 A.D.) sf cg';f/ ah]6 Ps cfly{s of]hgf xf], h;4f/f JoonfO{ cfo;Fu ;Gt'lnt ul/G5 . 
Taylor (1974 A.D.) sf cg';f/ ah]6 ;/sf/sf] lj:t[t of]hgf xf] . Dalton (1978 A.D.) sf cg';f/ ah]6 
lglZrt ;dosf nflu tof/ ul/Psf] cfo–Joo ljj/0f xf] h;nfO{ l:js[ltsf nflu ljwflos -;+;b_ ;fd' k|:t't 
ul/G5 .  
P;=cf/=lgud (1955 A.D.) sf cg';f/ ah]6 cfDbfgL tyf vr{sf] Pp6f jflif{s ljj/0f xf] . k|f]km];/ l8gs 
(Denock,1974 A.D.) sf cg';f/ ah]6 /fhg}lts sfo{sf ;fy ;fy} cfly{s lg0f{o ug]{ Pp6f k|s[of xf] . 
World Bank (1989 A.D.) sf cg';f/ ah]6 eg]sf] ;fj{hlgs vr{sf] sfg'gL clwsf/ xf] . of] dWosflng 
vr{ of]hgfsf] Ps jflif{s 6'qmf xf] .  
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ah]6sf ;djGwdf lbPsf ljleGg kl/efiffsf cfwf/df ah]6 eGgfn] cfo Joosf] ljj/0f xf] . ljj/0f k|If]k0f / 
cg'dfgdf cfwfl/t /x]sf] x'G5 . o;n] k|foM h;f] Ps jif{sf] cjlw c+lusf/ u/]sf] x'G5 . ah]6 l:js[ltsf cfwf/
df ;/sf/n] To; cjlwdf cfo ;+sng ug]{ tyf Joo ug]{ sfg'gL clwsf/ kfPsf] x'G5 . /fi6«sf] d"n ljlto 
b:tfj]hsf] ?kdf /x]sf] x'G5 . ah]6 clwNnf] jif{sf] jf:tljs cfo–Joosf ljj/0f, rfn" jif{sf] ;+;f]lwt cg'dfg 
/ cfufdL jif{sf] cg'dflgt cfo–Joosf] lqjlif{o cfly{s ljj/0fsf] b:tfj]h sf] ?kdf /x]sf] x'G5 . 

ah]6sf ljz]iftf ah]6sf ljz]iftf (Characteristics of Budget)  ;fj{hlgs ah]6 eljiosf nflu Pp6f      
of]hgf tyf sfo{qmd xf] . lsgsL of] ljutsf] cg'ej tyf tYofÍsf cfwf/df lgdf{0f ul/Psf] x'G5 . o;n]      
;/sf/sf] ;fdflhs tyf cfly{s gLltx?nfO{ dfu{bz{g k|bfg ub{5 . 
 ;fj{hlgs ah]6 s]jn k|f/lDes k|:tfj dfq geO of] Pp6f sfo{ of]hgfg} xf] . 
 ah]6 ;/sf/L sfo{x?sf nflu Pp6f lj:t[t of]hgf xf] . o;df ;/sf/sf ;Dk"0f{ c+ux?nfO{ ;d]l6Psf] 
     x'G5 . 
 ah]6 cfufdL jif{sf nflu tof/ ul/Psf] /fhZj tyf Joosf] cg'dflgt k|If]k0f dfq xf] . 
 ah]6 ;/sf/sf] ;Dk"0f{ lqmofsnfk ;d6\g] ul/ tof/ ul/Psf] Pp6f lj:t[t of]hgf xf] . ah]6 Pp6f 
     jflif{s of]hgf xf] h;df ;/sf/sf] jflif{s nIo tyf sfo{qmdnfO{ cfly{s ?kdf JoQm ul/Psf] x'G5 . 
 ah]6nfO{ k|hftflGqs cjwf/0ff cg's'n dflgPsf] 5 . lsg ls ah]6nfO{ sfo{kflnsf 4f/f lgdf{0f u/L 
     cg'df]bgsf nflu Joj:yflksf-;+;b_ ;dIf k]z ul/G5 . 
 ah]6 jflif{s of]hgf ePtf klg b]zdf ;+rfngdf /x]sf bLw{sflng of]hgfx?nfO{ dWogh/ u/L agfOPsf] 
     x'G5 . 
 k|To]s ah]6df ;/sf/n] cfˆgf lglZrt p2]Zox? k|fyldstf k|bfg u/]sf] x'G5 . 

ah]6sf p2]Zox? (Objectives of Budget) 
;/sf/L ah]6sf] dfWod 4f/f Joj:yflksfsf] l:js[lt lnP/ sfo{kflnsfn] ckgfpg] ljleGg ljlto gLlt tyf 
sfo{qmdx?n] /fli6«o cy{tGqnfO{ lgb]{zt lbzf tkm{ n}hfgsf nflu ;3fp k'¥ofpg ;Sb5 . t;y{ cy{Joj:yfsf 
ljleGg p2]Zox? k"/f ug{ dxTjk"0f{ e'ldsf /x]sf] ah]6sf] lgDg lnlvt p2]Zox? /x]sf 5g\ . 
 lhDd]jf/L tf]Sg' (Establishing Accountability)
 ljlto gLltsf] cf}hf/sf ?kdf sfo{ ug'{ (Acting as the Tool of Fiscal Policy)
 /fli6«o nIo k"/f ug'{ (To Fulfill National Goal)
 ldtJolotf (Economy) 
 b]zsf] cfly{s cj:yf ;fj{hlgs ug'{ (Transparency of Countries Economic Conditions)
 /fh:j ;+sngdf bIftf k|fKt ug'{ (To Obtain Efficiency in Revenue Collection) 
 of]hgfsf] ;~rfng (Execution of Plan) 
 cfly{s l:y/tf sfod ug'{ (Achieving Economic Stabling)
 ;|f]t ;fwgsf] clwstd kl/rfng  (Optimum Utilization of Resources) 
 /f]huf/Ldf j[l4 ug'{ (To Increase Employment) 

ah]6sf c+ux? (Component of Budget) 
b]zsf] sfo{sf/L lgsfosf] ?kdf /x]sf] cy{dGqfnon] ah]6sf] th'{df / lgdf{0f sfo{ /fli6«o of]hgf cfof]usf] 
;xfof]u af6 ub{5 . o;/L th'{df ul/Psf] ah]6sf] d'Vo ?kdf b'O{ c+ux? /x]sf x'G5g\ . 
   s= ;fj{hlgs vr{ (Public Expenditure) 
   v= ;fj{hlgs cfo (Public Revenue)
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s= ;fj{hlgs vr{ (Public Expenditure)
g]kfnsf] ;Gbe{df ;fj{hlgs vr{ ;fwf/0f jf rfn' vr{ tyf ljsf; vr{ u/L b'O{ efu /x]sf] 5 . 

!= ;fwf/0f vr{ jf rfn" vr{ (Regular or Current Expenditure) 
;fwf/0f vr{ jf rfn' vr{ Regular or Current Expenditure b}lgs ;fdfGo k|zf;g ;+rfngsf nflu 
ul/g] vr{nfO{ ;fwf/0f cyjf rfn' vr{ elgG5 . b]zsf] cfly{s ;fdflhs pTyfg ;Fu o; vr{sf] vf;} ;DjGw 
/x]sf] kfOb}g t;y{ o; k|sf/sf] vr{nfO{ cg'Tkfbs vr{sf] ?kdf dflgG5 . ;+j}wflgs cª\ux?, k|zf;lgs, 
Goflos, zflGt ;'/Iff Pj+ k|lt/Iff  h:tf /fHo ;+rfngsf nflu cfjZos lgsfox?df ul/g] vr{nfO{ ;fwf/0f 
vr{ elgG5 . 
g]kfnsf] ;Gbe{df ;fdfGo ?kdf lgDg lnlvt zLif{sx?df ul/g] vr{nfO{ ;fwf/0f vr{df ;dfj]z ul/G5 . 
  ;+j}wflgs cª\ux? (Constitutional Components) 
  ;fdfGo k|zf;g (General Administration)
  Jofo k|zf;g (Legal Administration)
  /fhZj k|zf;g (Revenue Administration)
  cfly{s k|zf;g tyf of]hgf (Economic Administration)
  /Iff (Defense)
  j}b]lzs ;]jf (Foreign Aid)
  ;fdflhs ;]jfx? (Social Services) 
  C0f tyf nufgL (Debt and Investment)  
  C0fsf] ;fFjf tyf Jofhsf] e'StfgL (Redemption of Loan)
  ljljw (Miscellaneous)

@= ljsf; vr{ (Development Expenditure)
b]zsf] cfly{s Pj+ ;fdflhs pTyfg / ljsf;sf nflu cfjZostf cg';f/ ljleGg If]qdf ul/g] vr{nfO{ ljsf; 
vr{ elgG5 . o;/L ljsf;sf nflu vr{ ul/g] ah]6nfO{ cfw'lgs ah]6 k|0ffnL cGtu{t lnPsf] 5 . ljsf; 
ah]6df kF"lhut vr{ sf] dfqf w]/} /x]sf] x'G5 eg] s]lx dfqfdf rfn' vr{sf] /sd klg ;dfj]z ePsf] x'G5 . 
g]kfndf lgDg lnlvt If]qdf ul/Psf] vr{nfO{ ljsf; vr{ cGtu{t ;dfj]z ul/G5 . 
  ;fdfGo k|zf;g tyf k|zf;g ;'wf/ (General Administration) 
  cfly{s k|zf;g / of]hgf (Economic Administration and Planning) 
  ;fdflhs ;]jf tyf ;fdflhs ;'/Iff (Social Services and Social Security)
  cfly{s ;]jfx? (Economic Services)
  pBf]u tyf vfgL (Industry and Mines)
  oftfoft tyf ;+rf/ (Transportation and Communication)
  ljB't (Electricity)
  ljljw cfly{s ;]jfx? (Miscellaneous Economic Service)

v= ;fj{hlgs cfo (Public Revenue)
ah]6sf] bf];|f] dxTjk"0f{ cË ;fj{hlgs cfo xf] . h;/L ;/sf/n] ljleGg sfo{sf nflu vr{ ug'{ cfjZos x'G5 
To;}u/L To; vr{nfO{ kl/k"lt{ ug{sf nfuL cfDbfgLsf ;|f]tx? h'6fpg' h?/L x'G5 . ;/sf/L cfosf ;|f]t cGtu{t 
s/ Pj+ u}/ s/, /fh:j, ljb]zL C0f / cg'bfg tyf cfGtl/s C0f / cg'bfg g} k|d'v dflgG5 . 
!= s/ /fh:j (Tax Revenue) 
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  eG;f/ dxz'n 
  j:t' tyf ;]jfsf] pTkfbg tyf pkef]u s/ 
  dfnkf]t tyf /lhi6]«;g 
  cfo, gfkmf / ;DklQ s/ 

@= u}/ s/ /fh:j (Non Tax Revenue)
;/sf/n] u}/ s/ /fh:jsf ?kdf w]/} cfDbfgL k|fKt ub{5 . cGo b]zx?df h:t} g]kfndf klg u}/ s/ /fh:jsf] 
?kdf lgDg lnlvt ;|f]tx? /x]sf 5g . 
  b08 h/Ljfgf / hkmt (Penalty  and Fires) 
 	;/sf/L ;]jf tyf j:t'x?sf] ljqmLaf6 k|fKt cfo (Receipts from Sales of Govt. Goods  
            and Services) 
 	nfef+z (Bonus) 
 	/f]oN6L tyf ;/sf/L ;DklQ ljqmL (Royalty and Sale of Government Assets) 
 	;fjfF / Jofh (Capital and Interest)
 	/lhi6]«zg b:t'/ tyf z'Ns (Registration Charges and Fees)
 	 ljljw cfo (Miscellaneous Income) 

#= j}b]lzs C0f (Foreign Loan)
$= j}b]lzs ;xfotf (Foreign Aid )
%= cfGtl/s C0f (Internal Borrowing)
^= 3f6f ljQ Joj:yf (Deficit Financing) 
o;y{ ah]6sf] c+usf] ?kdf lgDg lnlvt ljifo j:t' -cfly{s tTj_ x? d'Vo ?kdf ;dfj]z ePsf x'G5g\ . 
  cfly{s l:ylt af/]df ;dLIff (Review of Economic Situation) 
  ah]6sf] p2]Zo (Objective of Budget) 
  /fh:jsf] k|:tfj (Proposed Revenue) 
  vr{ cg'dfg (Estimated Expenditure) 
  Go"g /fh:j k"lt{sf ;|f]tx? (Source of Deficit Finance)

ah]6 th'{df ljlw (Budget Formulation Process)
ah]6 k|lt dfkg th'{dfsf ljleGg k|s[ofx? /x]sf 5g\ . tL k|s[ofx? k|fo ul/ ;j} h;f] d"n'sdf ldNbf] h'Nbf] g} 
/x]sf] kfOG5 . h;nfO{ Pp6f rqmfsf/sf ?kdf lgDg cg';f/ b]vfpg ;lsG5 . h;nfO{ ah]6 rqm klg eGg] 
ul/G5 . k|To]s cfly{s jif{sf] ah]6n] ah]6 rqmdf pNn]lvt r/0fx? kf/ u/]sf] x'g'kb{5 . 
h;nfO{ lgDg cg';f/ b]vfOPsf] 5 . 
   s= ah]6 cg'dfg tof/ ug]{ (Preparation of Budget Estimation) 
   v= ah]6 l:js[lt (Enactment of Budget) 
       • ;+;b;dIf ah]6 k|:t'lt (Presentation of Budget in the Parliament)
       • ;fdfGo 5nkmn (General Discussion) 
       • dtbfg (Voting) 
       • ljlgof]hg ljw]osnfO{ cg'df]bg (Adaptation of Appropriation Bill) 
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       • cfly{s ljw]osnfO{ cg'df]bg (Adaptation of Finance Bill)
       • k"/s ljlgof]hg ljw]os (Supplementary Appropriation Bill) 
  u= ah]6sf] sfof{Gjog (Execution of the Budget)
  3= n]vf+sg (Accounting) 
  ª= n]vfk/LIf0f (Auditing)
  r= ;ldIff (Review) 

    

-;|f]t M zdf{,  P08 lji6, @)^%, k[= #^&_

ah]6sf] juL{s/0f (Clacification of Budget)
k/Dk/fut ?kdf ;/sf/L ah]6nfO{ ;/sf/sf] ljlQo of]hgfsf] ljj/0f dfq dflgg] ul/Psf] ePtf klg cfw'lgs 
cy{Joj:yfdf eg] ;/sf/4f/f ul/g] ljlQo Joj:yfn] cy{tGqsf] ;+rfng k|lqmofnfO{ dxTjk"0f{ tj/n] k|efljt 
ug]{ ePsfn] jt{dfg kl/k||]]Ifdf ;/sf/L ah]6nfO] cfly{s lqmofsnfkx?sf] ;+rfng tyf lqmofTdstfsf nflu 
dxTjk"0f{ pkfosf ?kdf lng] ul/G5 t;y{ ;fdfGotof ah]6nfO{ lgDg cg';f/ juL{s/0f ug{ ;lsG5 .
  p2]ZofTds juL{s/0f (Classification by Objectives)
  sfof{Tds juL{s/0f (Functional Classification)
  cfly{s juL{s/0f (Economic Classification) 
 	;+u7gfTds juL{s/0f (Organizational Classification) 
 	sfo{qmd tyf pknlAw juL{s/0f (Pogramme and Performance Classification) 
ah]6nfO{ cfo / Joosf] cfwf/df tLg efudf juL{s/0f ul/G5 . 
 	;Gt'lnt ah]6 (Balance Budget)
 	jrt ah]6 (Surplus Budget) 
  3f6f ah]6 (Deficit Budget) 

cfly{s jif{ @)&^÷)&& sf] jflif{s ah]6 (Annual Budget of Economic Year 2076/077)
cfly{s jif{ @)&^÷)&& sf] gLlt tyf sfo{qmd sfof{Gjgsf nflu s'n jflif{s ah]6 !% v/j #@ ca{ (^ s/f]8 
&! nfv dWo] rfn' -;fwf/0f_ vr{ tkm{ ( vj{ %& ca{ !) s/f]8 !$ nfv s'n ah]6 sf] ^#=$Ü k"Flhut vr{ 
$ vj{ * ca{ %( s/f]8 s'n Afh]6sf] @^=^Ü / ljlQo Joj:yfkg tkm{ ! vj{ ^& ca{ *% s/f]8 (* nfv s'n 
ah]6sf]  !!Ü /x]sf] 5 . 

cf=j= @)&^÷)&& sf] jflif{s ah]6sf] p2]Zo tyf k|fyldstf (Annual Budget of Economic 
Year 2076/077) 
 gful/ssf] df}lns xssf] ?kdf /x]sf] hLjg:t/df u'0ffTds ;'wf/ ug]{, 
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 ;fdflhs Gofo ;lxtsf] b|'t cfly{s ljsf; ug]{, 
 ;dfhjfb pGd'v cy{tGqsf] cfwf/lznf lgdf{0f ug]{ . pSt p2]Zox? xf;Ln ug{ lgDg jdf]lhdsf 
     gLltut sfo{qmdut / k|s[ofut k|fyldstf /x]sf 5g\,  
 r/d u/LjLsf] cGTo / lk5l8Psf] If]q ju{ / ;d'bfosf] lzw| pTYffg ub}{ ;fdflhs ;'/Iffsf lj:tf/ 
     ;lxt nf]s sNof0fsf/L /fHo Joj:yf lgdf{0f ug]{, 
 pTkfbg zlSt ljsf;, pTkfbg ;DaGwsf] ?kfGt/0f tyf ;fj{hlgs, gLlh / ;xsf/L ;xsfo{df /fli6«o 
     k"FhL lgdf{0f /fhuf/L ;[hgf / cfo j[l4 ug]{, 
 u'0f:t/Lo lzIff :j?k, vfg]kfgL nufotsf ;fdflhs / s[lif pBf]u, ko{6g nufotsf cfly{s k"jf{wf/ 
     ljsf; /fli6«o /0fg}lts dxTjsf ef}lts k"jf{wf/ ;+/rgfsf] ljsf; tyf lgdf{0f / cw'/f cfof]hgfsf 
     sfof{Gjog ug]{, 
 ljlwsf] zf;g, ;fj{hlgs ;]jfsf] k|efjsfl/tf hjfkmb]lxtf / ljsf;sf hg ;xeflutf dfkm{t        
     gful/snfO{ cg'e'lt x'g] ;';fzg k|j4{g ug]{ 
 ;|f]t ;fwg, cj;/ / lhDd]jf/Lsf] pRrtd pkef]u ug{ ;+3, k|b]z / :yfgLo tx tyf ;xsf/L / gLhL 
     If]q aLr ;xsfo{ ug]{ . 

 
nIo / pknAwL (Target and Achievement) 

lzif{s nIo pknAwL

ljB't r'xfj6 -k|ltzt_ !* !$=)&

/]l8of] kx'Fr -k|ltzt_ () *&

;/sf/L ;]jf cgnfOg dfkm{t !# @@

cfly{s j[l4 b/ -k|ltzt_ & @=#

k"j{ k|fylds tx ;xh} b]lvg] egf{ b/ -k|ltzt_ *&=& *^=@

sIff ! df egf{b/ &)=* ^*=^

cfwf/e"t tx -!–*_ k|ltzt v'b egf{b/ (%=% (#=%

dfWoflds tx -(–!@_ k|ltzt v'b egf{b/ $(=# $&=^

n}ª\lus ;dtf tx -!–*_ !=)# )=(*

n}ª\lus ;dtf tx -(–!@_ !=)& !=)#

;fIf/tf b/ % jif{ dfly -k|ltzt_ *% *%

;fIf/tf b/ -!%–@$_ jif{ -k|ltzt_ ($ *(

:jf:YosdL{ af6 k|;'lt ;]jf lng] -k|ltzt_ ^) ^!=$

s'n k|hgg b/ -k|ltdlxgf_ – @

afn d[To'b/ % jif{ d'lg k|lt xhf/ #! #@

gjhft lzz' d[To'b/  k|lt xhf/  @! @)

lzz' d[To'b/ k|lt xhf/ @&

cfwf/e"t :t/sf] vfg]kfgL ;]jf -k|ltzt_ (@ ()
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pRr dWod :t/sf] vfg]kfgL ;]jf k|fKt k|ltzt @% @%

cfwf/e"t :t/sf] ;/;kmfO{ :t/af6 nfeflGjt k|ltzt !)) !))

zx/L ;'ljwf pkef]u ug]{ hg;+Vof -k|ltzt_ ^) ^)

ko{6g cfudg -nfv_ !%=% !!=(^

ko{6g j;fO cjlw -lbg_ !# !@=&

GDP df lgsf;Lsf] cg'kft k|ltzt @=* #

GDP ko{6gsf] of]ubfg -k|ltzt_  #=% #

d"b|f l:kmlt -k|ltzt_ $=% ^=%

l;+rfO of]Uo hldg -x]S6/_ !%!%$)^ !$&*))

b'w pTkfbg -d]=6=_ xhf/ @*$( @@*^

df;' -d]=6=_ xhf/ $%( #*$

t/sf/L -d]=6=_ xhf/ $$)) $!*(

df5f -d]=6=_ xhf/ !@) (*

lhNnf ;b/d'sfd k'Ug] af6f] k'Ug] lhNnf && &^

lkr ;8s k'u]sf] lhNnf &# &@

hn ljB't pTkfbg Ifdtf -d]=jf=_ @$$% !#*^=*

ljB't kxF'r hg;+Vof -k|ltzt_ (@ ()=)!

k|lt JolQm ljB't vkt k|lt 306f -ls=jf=_ @%) @^)

7"nf pBf]u btf{ $%) ^)

lgof{t cfoft cg'kft !=!$ !=!$

s[lif{ If]qsf] j[l4 b/ k|ltzt % @=&
pknAwL cfly{s j[l4 -k|ltzt_ 	 @=#
k|ltJolQm cfo cd]/LsL 8n/ 	 $ !)*%
s[lif If]qsf] j[l4b/ -k|ltzt_	         @=&
uk/ s[lifsf] j[l4b/ -k|ltzt_ 	 @=#
k|fylds If]qsf] j[l4b/ -k|ltzt_ 	 @=%$
ljlQo If]qsf] j[l4b/ -k|ltzt_ 	 #=#^
t[tLo If]qsf] j[l4 b/ -k|ltzt_ 	 !=((

>f]t cf=j= @)&^÷)&& ah]6
cf=j= @)&&÷)&* ah]6

cfly{s jif{ @)&^÷)&& sf] ah]6sf r'gf}tLx? (Challenges of Budget)
cf=j= @)&^÷)&& sf] kmfu'g d;fGt ;Dd b]zsf] ;dli6ut cfly{s ;"rsx? ;Gtf]if hgs?kdf /x]sf]df To; 
kl5 sf]le8–!( dxfdf/Lsf sf/0f ljZj cy{tGqg} k|efljt x'g uO{ g]kfnsf] cy{tGq Pj+ ah]6 sfof{Gjodf 
;d]t ulDe/ c;/ kg{ uPsfn] ah]6sf p2]Zo Pj+ nIo xfl;n x'g lgDg lnlvt k|d'v r'gf}tL /x]sf 5g\M 
 sf]le8–!( dxfdf/Lsf sf/0f ljZj cy{tGq k|efljt x'g uO{ To;sf] c;/ g]kfnsf] cy{tGqdf b]lvg' . 
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 cuf8Lsf cfly{s jif{x?sf] cf};t cfly{s j[l4 &=#Ü /x]sf] cf=j= @)&^÷)&& df s]jn @=#Ü df l;ldt 
      x'g' . 
 cuf8Lsf] cfly{s jif{sf s[lif / u}/ s[lif If]qsf] pTkfbg j[l4 b/ %=!Ü / &=$Ü /x]sf]df cf=j= 
     @)&^÷)&& df s]jn @=^Ü / @=#Ü df l;ldt x'g' . 
 u}/ s[lif If]q tkm{ vfgL tyf pTvgg pBf]u, lgdf{0f xf]6n tyf /]i6'/f oftfoft tyf ;+rf/ If]qsf] s'n 
     d"No clej[l4 b/sf] j[l4 b/ sf]le8 lgoGq0fsf nfuL rflnPsf sbdn] Go'g /xg uPsf] . 
   ljut s]xL jif{ b]lv d'b|f l:kmlt Ps bzssf] cf};t eGbf tn /xg uPsf] / cl3Nnf] cfly{s jif{ $=@Ü 
     /x]sf]df o; jif{ j[l4 eO{ ^=%Ü /xg uPsf] . 

r'gf}tL ;dfwfgsf pkfox? (Soloution of the Challenges)
 sf]le8–!( dxfdf/Lsf sf/0f cy{tGqdf kg{ uPsf c;/ 36fpFb} cy{tGq rnfodfg jgfpg' kg]{ . 
 pTkfbg, /f]huf/L nufgLdf j[l4 ug]{ sfo{qmd Nofpg' kg]{ s[lif / u}/s[lif If]qsf] ljsf; / j[l4sf nflu   
     /fxt Ifltk"tL{ ;lxtsf sfo{qmd Nofpg' kg]{ . 
 sf]le8–!( sf sf/0fn] k|efljt clt k|efljt, k|efljt / sd k|efljt If]q klxrfg ul/ cfly{s /fxt   
     ;lxt k'g:yf{kgf ljutsf] ah]6n] lnPsf /fd|f sfo{qmdnfO{ k5fl8sf] ah]6n] lg/Gt/tf lbg] ;femf 
     k|ltj4tf x'g'kg]{ . /fhg}lts cfu|x k"jf{u|x eGbf dfly ah]6nfO{ /fVg] sfo{qmd NofO rnfodfg agfpg' 
     kg]{ . 
 ah]6nfO{ Populist xf]Og Professional  8s'd]G6 agfpg k|ltj4tf ug'{kg]{ . 
 ah]6sf] l;lnË dfu{bz{g ;dodfg} tof/ ul/ ;dodf g} dGqfno k7fpg' kg]{ ;fy} l;lnË gf3]/ xr'jf  
     cfwf/df ah]6 tyf sfo{qmd k|:tfj gug]{ . 
 cg'udg d"NofÍg Jojxf/nfO{ k|efjsf/L agfpg' kg]{ . 

lgZsif{ (Conclusion) 
;fdfGotof ah]6 eGgfn] cfo Joosf] ljj/0f eGg] x'G5 t/ lj:t[t ?kdf eGbf of] Ps cfly{s P]gf xf] h:n] 
ljut jt{dfg -rfn'_ / eljio u/L # jif{ sf] qmdz M jf:tljs, ;+;f]lwt / cg'dflgt b]zsf] cfo Joosf] 
l:yltsf] af/]df hfgsf/L lbg] ub{5 . To:t} ;/sf/-sfo{sf/L_ 4f/f cfkm}n] cfˆgf nfuL agfPsf] To:tf] cfly{s 
sfg"g xf] h'g ljBflosf 4f/f cg'df]bg eO{ sfof{Gjogsf] txdf k'u]sf] x'G5 . cfly{s jif{ @)&^÷)&& sf] kmfu'g 
;Dd b]zsf] ;dli6ut cfly{s ;"rsx? ;Gtf]if hgs ?kdf /x]sf] d'b|f l:kmlt, j}b]lzs Jofkf/, e'QmfgL ;Gt'ng, 
nufgL / ljlQo kl/;"rsx? cfly{s :yfloTj cg's'n x'Fb} uO{ lgsf;Ldf ePsf] j[l4 / k}7f/Ldf ePsf], sldn] 
Jofkf/ 3f6fdf ;'3f/ eO ;f]wfGt/ l:ylt jrt /x]sf] cj:yfdf sf]le8–!( sf] dxfdf/Lsf sf/0f ljZj cy{tGq 
g} k|efljt x'g uO{ To;sf] c;/ g]kfnsf] cy{tGqdf klg kg{ uO{ ;du| cfly{s j[l4, s[lif, u}/ s[lif If]qsf]
cfly{s j[l4 Go'g eO cy{tGqsf] cfsf/df ;d]t gsf/fTds k|efj /xg uPsf] 5 . sf]le8–!( lgoGq0f /f]syfd 
tyf pkrf/sf nflu cjnDjg ul/Psf pkfox?n] ;du| cy{tGq k|efljt ePsfn] o;af6 d"n'ssf] s[lif pBf]u 
oftfoft ko{6g xf]6n tyf /]i6'/f lgdf{0f, yf]s tyf v'b|f Jofkf/ nufot ;]jf If]qdf yk gsf/fTds c;/ jl9 
k/]sf] h:n] ubf{ ul/aL / a]/f]huf/Ldf yk rfk b]lvPsf] 5 . o;y{ sf]le8–!( sf sf/0fn] w/fzfxL ePsf oL  
If]qx?nfO{ rnfodfg jgfpg ;/sf/L, u}+x ;/sf/L, j}+lsË gLhL cflb ;dj4 lgsfox?n] a]n}df ljleGg cfly{s 
Kofs]h -Jofh ldgfx, ;x'lnot shf{, Ifltk"lt{sf] Joj:yf, ;]jfx?sf] b:t'/ ldgfxf, C0fsf] ;do lj:tf/ s/5'6, 
k"gs{hf{sf] Joj:yf, lgMz'Ns cf}ifwL pkrf/ Pj+ EoflS;gsf] Joj:yf_ cflbsf] dfWod4f/f sdhf]/ cj:yfdf /x]sf
cy{tGqsf ljleGg cjojx?nfO{ rnfodfg agfO{ ;du| cy{tGqnfO{ ultlzn agfpg ;DjlGwt lgsfon] l9nf 
ug{ x'Fb}g . 
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g]kfn ;/sf/ -@)&^÷)&&_, ah]6sf] cw{jflif{s ;ldIff k|ltj]bg cy{dGqfno .
n'O6]n, rqmkf0fL -@)%$_, ;fj{hlgs ljQ ljlQo k|0ffnL / cGt/fli6«o Jofkf/, sf7df08f}+ M cf7/fO k':ts 
      e08f/ . 
zdf{, gLnd s'df/ -@)^&_, ;/sf/L ljQ, ljlQo k|0ffnL / cGt/fli6«o Jofkf/, cy{zf:q, sf7df08f}+ M k}/jL 
      k|sfzg . 
zdf{, gLn s'df/, / lji6 afnuf]ljGb -@)^%_, ;fj{hlgs cy{zf:q, sf7df08f}+ M k}/jL k|sfzg . 
;'j]bL, vu]Gb|/fh -@)^&_, ;fj{hlgs ljQ ljlQo k|0ffnL / cGt/fli6«o Jofkf/, sf7df08f}+ M s]=kL=k':ts e08f/ . 
;'j]bL, jfns[i0f -@)%^_, ;/sf/L ljQ ljlQo Joj:yf / cGt/fli6«o Jofkf/sf] l;4fGt, sf7df08f}+ M ljBfyL{ 
      k':ts e08f/ . 
Dalton, H. (1978). Principle of public finance. Bombay: Allied Publishers
D.C. Nigam, S.R. (1955), Principle of public administration.
DeCock, M.H. (1974). Central Banking, Crosby lock wood staples. 
Taylor, P.E.  (1974).  Economics of public finance. New Delhi: Oxford and IBH.
World Development Report, (1989), World Bank, Washington.
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uf]/vf lhNnfsf dft[efiffsf zAbx?sf] Jolt/]sL cWoog

ob' k|;fb clwsf/L ob' k|;fb clwsf/L 
pk–k|fWofks          pk–k|fWofks          

 uf]/vf SofDk;, uf]/vf  uf]/vf SofDk;, uf]/vf 
O{d]n M O{d]n M yedugorkha@gamil.com yedugorkha@gamil.com df]jfOn M df]jfOn M ++977-9846056397977-9846056397

;f/
uf]/vf lhNnfdf ^) hfthfltn] @* j6f dft[efiff af]N5g\ eg]/ tYofÍn] b]vfOP klg xfn !^ j6f dfq 
dft[efiffsf] ?kdf af]n]sf] b]lvG5 tL dWo] sltkon] dft[efiff af]Ng 5f]8]sf 5g\ . xfn efiff cfof]un] !#! 
dft[efiff af]N5g\ eg]/ k|dfl0ft u/]sf] 5 . uf]/vfsf] ltJatLog\ efiffnfO{ :of/-r'd_ s'tfª\ -g'a|L_ efiff eg]/ 5'6\6} 
efiff egL k|dfl0ft u/]sf] 5 . g]kfnL efiff afx]s !% j6f hfthfltsf] dft[efiffsf zAbx?sf] Jolt/]sL cWoog 
ubf{ ;'Gt' zAbnfO{ ;j} efiff efifLx?n] leGg} zAb k|of]u ul/Psf] kfO{of] . c? zAbx?nfO{ b'O{ rf/ efiffn] ;dfg 
?kdf k|of]u u/]sf] / c? zAbnfO{ km/s lsl;dn] zAb pRrf/0f ul/Psf] b]lvG5 . 

d'Vo zAbfjnL M r, gsf, gsL, d], nfSkf, ;'ª

ljifo kl/ro 
efiff dfgjLo ;~rf/sf] k|0ffnL xf] . of] 1fg cfh{g, k|of]u / dfgjLo Jojxf/df lge{/ /xG5 . of] dfgjLo ljrf/ 
ljlgdosf] dfWod klg xf] . dfgjLo ;fdflhs ;DklQ / of] jfs\k|tLs / ofb[lR5s x'G5 . of] x/]s efiffsf cfˆg} 
laz]iftf x'G5g\ . l;h{gzLn, kl/jt{gzLn / ;+:s[ltsf] ;~r/0f klg xf] . efiffdf v'Nnf Joj:yf klg x'G5 .
gofF–gofF zAb / k|of]unfO{ x/]s efiffn] dxTj lbPsf x'G5g\ .efiff, zAb ;+:s[tsf] efif\ wft'df c±cf k|Too 
nfu]/ ag]sf] 5 . cyjf efif\ wft'df cª\±6fk k|Too nfu]/ aGb5 . o;sf] cy{ af]Ng', ljrf/ k|s6 ug'{, eGg' eGg] 
cy{ x'G5 . efiff cfsf/, O;f/f, lx+8fO, r]i6f -cg'xf/_ af]nLn] a'lemG5 . oL dWo] af]nL g} k|efjsf/L dflgG5 . 
efiffsf sYo / n]Vo ¿k 5g\ . 

l;4fGt 
;+;f/sf eflifs Joj:yfsf] ;dfgGt/ c;dfgtfsf] k|of]usf] cWoog ;g\ !($! df xf]km{n] z'? u/]sf x'g\ . 
To;kl5 k|mfOh, Nof8f] / a]lG8«; h:tfn] ;}4flGts cWoog u/] . o;nfO{ k|fof]lus efiff lj1fgsf] zfvf cGtu{t 
Jolt/]sL ljZn]if0f eg] . d"ntM bf];|f] efiff lzIf0fsf] If]qdf b]vf k/]sf ;dfgtf / c;dfgtfsf] ljifo agfpFb} 
leGgtfnfO{ a9L hf]8 lbP . t'ngfTds cWoogaf6 cl3 a9]sf] b]lvG5 . ;|f]t efiff / nIo efiffdf /x]sf j0f{, 
¿k -zAb_, Jofs/0f / cfly{s PsfO{sf] 5gf}6 ul/G5 . 5gf}6 ul/Psf efiffsf ljz]iftfsf] leGgtfnfO{ d2t k'Ug] 
lsl;daf6 c;dfgtfnfO{ hf]8 lbb}+ ;+s]tsf dfWodaf6 nIo xfl;n ug{ ljleGg pkfox? ckgfOG5 . bf];|f] efiff 
l;sfOsf ;d:ofx? klxrfg u/L kf7\oqmd / kf7\ok':ts lgdf{0f ug{ / lzIf0f ljlw / ;fdu|Lsf] rogdf oy]i6 
;xof]u k'Ub5 . o;df cg'jfbnfO{ klg hf]8 lbPsf] x'G5 -e';fn, @)&!, k[= #&_ . Jolt/]sL ljZn]if0fsf] nflu 
zAbx?nfO{ t'ngfTds cWoog ul/Psf] 5 .

efiffsf :j?k M sYo / n]Vo 
;+;f/df @)) eGbf a9L b]zx¿ 5g\ . Pl;of nufot & j6f dxfb]z 5g\ . oL e"–efudf a:g] hg;d'bfox?n] cf–
cfˆgf] dft[efiff af]N5g\ . ;+;f/el/ &))) eGbf a9L sYo efiffx? k|rlnt 5g\ egL efiff j}1flgsx?n] pNn]v
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u/]sf 5g\ . sYo efiff k|fs[lts efiff xf] . sltko sYo efiffx? nf]keO;s]sf 5g\ eg] sltko nf]kf]Gd'v 
cj:yfdf k'u]sf 5g\ . g]kfndf !@# dft[efiffsf] k|of]u g]kfnLx? u/]sf 5g\ egL @)^* ;fnsf] hgu0fgfn] 
b]vfPsf] 5 . sltko dft[efiffx? nf]kf]Gd'v cj:yfdf k'u]sf 5g\ . k'/fgf k':tfn] cfˆgf] dft[efiff hfg] klg gofF 
k':tfn] eg] alnof] efiffsf] k|efj, lzIff / /f]huf/Lsf] sf/0fn] ubf{ cfˆgf] dft[efiff hfGb}gg\ / klxnf] efiffsf] 
?kdf gofF afnaflnsfx?n] g]kfnL efiff k|of]u u/]sf] b]lvG5 . t/fO{ If]qdf eg] sltkon] cfˆgf] dft[efiff ghfgL 
lxGbL efiff hfg]sf 5g\ egL atfOPsf] 5 .

n]Vo efiff s[ltd efiff xf] . ;+;f/sf w]/} efiffx? sYo ?kdf k|rlnt eP tL dWo] sltko efiffsf] :j?k ;d]t
nf]k eO;s]sf] 5 egL efiff j}1flgsx?n] pNn]v u/]sf 5g\ . sYo efiffnfO{ n]Vo ?kdf lnlksf dfWod4f/f 
ptf{g ;s]df efiff ;b}j hLljt /xG5 . g]kfnsf] k|frLg a/fd, r]kfª / s';'G8f efiffnfO{ lnlka4 u/]/ ;+/If0f 
ul/Psf] 5 . xfn;Dd eflifs cfof]un] @# j6f eGbf a9L nf]kf]Gd'v efiffnfO{ lnlka4 u/]/ ;+/If0f ug]{ sfd 
u/]sf] 5 egL hgfPsf] 5 . g]kfnsf g]kfnL, lxGbL, ;+:s[t, d}lynL, g]jf/L, pb"{ cflb efiffsf] lnlk 5 . sltko 
efiffsf] lnlk 5}g . tL efiffx?nfO{ ;+/If0f ug{sf] nflu b]jgful/s lnlk ckgfOPsf] 5 eg] sltkonfO{ /f]dg 
lnlkdf n]v]/ ;+/If0f ug]{ sfd ul/Psf] 5 . 
 
g]kfndf k|rlnt eflifs kl/jf/ 
;+;f/df ef/f]k]nL ef]6 jd]{nL clkm|sfnL cflb kGw|eGbf a9L eflifs kl/jf/ ePsf] s'/f] efiff j}1flgsx?n] pNn]v
u/]sf 5g\ . g]kfndf ef/f]k]nL kl/jf/sf #* efiff -*!=(#_ ef]6 jd]{nL kl/jf/sf *) efiff -!&=^_ cfUg]nL     
kl/jf/sf @ efiff -)=!( Ü_ b|jL0f kl/jf/sf ! efiff -)=))$_ / Psn eflifs kl/jf/sf ! efiff s';'G8f -)Ü_ 
af]n]sf] b]vfOPsf] 5 . ;+fs]lts efiffsf] klg pNn]v ul/Psf] 5}g . 

g]kfndf k|rlnt eflifs lnlk
g]kfndf b]jgful/s lnlk a9L k|rflnt 5 . xfn cfP/ efiff j}1flgsx?n] !# j6f lnlk pNn]v u/]sf 5g\ . tL 
lgDg 5g\ M b]jgful/s lnlk, /~hgf lnlk, l;l/h+3f lnlk, lt/x't lnlk, s}yL lnlk, ;Daf]6f lnlk, tdlxs lnlk, 
cnlrxL lnlk, /f]d lnlk, u'?d'vL lnlk, kzf]c/ljg lnlk, a+unf lnlk, cvf lnlk -u[id zfxL n]vaf6_ dfly    
pNn]v ul/Psf] lnlkx? z]kf{ efiff, tfdfª efiff, pb"{, g]jf/L, lnDa", d}lynL, ef]hk'/L, n]Krf cflb efiff n]Vbf k|of]u
u/]sf] 5g\ elgPsf] 5 . ljZjljBfno txdf oL lnlksf dfWodaf6 oL efiff k9fO n]vfO eP klg ljBfno txdf 
dft[efiff k7gkf7g u/fpFbf b]jgful/s lnlkaf6 g} k7gkf7g / n]vfO u/fPsf] b]lvG5 . af}4 lzIff lbbf klg 
l;l/h+3f lnlk -cfDrL_ k|of]u u/]sf] b]lvG5 .    

u08sL k|b]zdf ** j6f efiffx? af]Ng] u/]sf] s'/f] b]vfOPsf] 5 . dft[efiffsf] ?kdf g]kfnL u'?ª, yf?, du/, 
s'dfn, b/fO{, 3n]÷u'?ª, ysfnL, Nxf]kf, 5GTofn, e'h]n, af]6], b'/f, ltAatL, d':fndfg, a/fd, dgfª, nDh'ª,    
Xof]Ndf] cflb !* j6f af]Ng] u/]sf] tYofÍdf b]vfOPsf] 5 . c? efiff bf];|f] efiffsf] ?kdf af]lnPsf] 5 . ;"rLs[t 
x'g afFsL s'nfª -r'dg'a|L, dgfª, UofN;'Gwf], gf/;s]{ cflb_ c? lsl;daf6 g} ;"rLs[t ePsf] k|:t't ul/Psf] 5 
-cGgk"0f{ kf]i6, @)&%, d+l;/ @!_ . 

uf]/vf lhNnfdf k|rlnt dft[efiffx? 
g]kfndf % j6f eflifs kl/jf/sf] efiff af]n]sf] b]vfOPsf] 5 . uf]/vf lhNnfdf # eflifs kl/jf/sf] efiff 
af]Ng] u/]sf] b]vfOPsf] 5 . Psn eflifs kl/jf/sf] s';'G8f efiff s';'G8f hfltn] af]Nb}gg\ . pgLx?n] g]kfnL 
efiffnfO{ dft[efiffsf] ?kdf af]Ng] ub{5g\ . ltgLx?sf] a;f]af; uf]=g=kf=!# lsnf] df 5 . w]/} hg ;d'bfon] 
g]kfnL efiff af]n]sf] tYofÍn] b]vfOPsf] 5 . ef/f]k]nL kl/jf/sf] efiff g]kfnL, pb"{, s'dfn, alGhsf, ef]hk"/L, 
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d}lynL, lxGbL, yf?, 8f]6]nL, a+ufnL, dfemL, b/fO{, ;:s[t af]Ng] u/]sf] pNn]v u/]klg g]kfnL afx]s c? efiff 
dfWod efiffsf] ?kdf  k|of]u u/]sf] klg b]lvb}g . k'/fgf] k':tfn] ufpF 3/df af]n] klg gofF k':tfn] eg] g]kfnL 
efiff g} o; lhNnfdf k|of]u u/]sf] b]lvG5 . ef]6 jd]{nL kl/jf/sf] u'?ª, du/, tfdfª, 3n], g]jf/L, r]kfª, XoNdf],
/fO{, z]kf{ ÷ef]6] -ltAatLog_ lnDa", ;'g'jf/, e"h]n, a/fd efiff af]N5g\ eg]/ b]vfPtfklg dft[efiffsf ?kdf eg]             
af]Ng] qmd 36\b} uP/ klxnf] efiffsf] qmddf zx/ ahf/df a:g] afnaflnsfx?n] g]kfnL efiff af]n]sf] b]lvG5 .               
/f=h=u=@)^*, s]=t=lj= o; lhNnfdf xfn cfP/ :of/ -r'd_ g'a|L -s'tfª\_ efiff egL efiff cfof]un] k|dfl0ft u/]
sf] 5 . o; lhNnfdf d'Vo ?kdf !^ j6f efiff af]n]klg @* j6f dft[efiff af]N5g\ egL b]vfOPsf] 5 . :of/ /
r'd efiff ltJatLog efiffaf6 ljsl;t ePsf x'g\ . Jolt/]sL cWoogsf] nflu eflifs kl/jf/ / dft[efiffsf] 
juL{s/0f ul/Psf] 5 . 
;+sng ul/Psf efiffx? g]kfnL, u'?ª\, du/, tfdfª\, ltAatLog -:of/ / s'tfª\_, 3n]÷u'?ª\, a/fd, r]kfË, g]jf/, r'/]6], 
tfdfª\÷u'?ª\ -pk eflifsf_, z]kf{-x\ofNdf]_, s'dfn, b/fO{, af]6], dfemL
dfly ;+sng ul/Psf dft[efiffsf zAbx? lgDg eflifs kl/jf/ leq kb{5g\ . 
!=ef/f]k]nL kl/jf/ M g]kfnL, s'dfn, b/}, dfemL, r'/]6L 
@=ef]6 lxdfnL M u'?ª, r]kfª, du/, 3n] -u'?ª_, u'?ª tfdfª :yfgLo efiff a/fd r'dg'a|L -ef]l6of efiff 
  ltAatLog_, Xof]Ndf] -z]kf{_, g]jf/L
#=Psn eflifs kl/jf/sf s';'G8f hft ePklg pgLx?n] efiff hfGb}gg\ . 
$=;f+s]lts efiff af]Ng]x? o; lhNnfdf a;f]af; ub{5g\ . dgsfdgf alx/f cfjf;Lo df=ljdf k9fO klg x'G5 . 
  jQmfx?sf] ;+Vofx? tYofÍ sfo{x? pNn]v u/]sf] b]lvb}g .  

Jolt/]sL zAbx? 

zAbx?sf] ;dfgtf / leGgtf

eft – dfemL, r'/]6], g]kfnL efiffdf elgG5 . u'?ª÷3n] sfª, tfdfª sg, u'?ª÷tfdfª sfg, yf]/} 
       pRrf/0fdf km/s kfOG5 .  

ltpg – u'?ª, 3n]÷u'?ª, r'dg'a|L, v', eGb5g\ eg] c?df km/s kfOG5 .  

g"g – du/, r'dg'a|L, a/fd tLg efiffdf 5f eGb5g\ . b/}, dfemL, r'/f]6]df g"g g} eG5g\ .

kfgL – u'?ª, 3n]÷u'?ª, r'dg'a|L So" eGb5g\ c?df km/s kfOG5 . 

9'ª\uf – u'?ª, tfdfª o"df yf]/} km/s o"Daf Xof]Ndf], z]kf{ / g]jf/n] Nxf] eGb5g\ . 

df6f] – u'?ª, tfdfª u'?ª ÷ tfdfª pk eflifsf 3n] u'?ª X]of]Ndf] % j6f efiffdf ; elgG5 . r]kfª / 
       r'dg'a|Ldf ;f elgG5 .

bfp/f – tfdfª, u'?ª÷tfdfª, r]kfª du/, Xof]Ndf], r'dg'a|L, a/fd & j6f efiffdf l;ª elgG5 c?df km/s 
        kfOG5 . 

v'§f – u'?ª, u'?ª÷tfdfª @ j6f efiffdf kn] elgG5 . 3n] ÷u'?ª, r'dg'a|L @ j6fdf tf]k elgG5 . 

xft– Xof]Ndf], r'dg'a|L @ j6f efiffdf nfSkf elgG5 . b/} , r'/f]6], s'dfn, dfemL efiffdf xft g} eGb5g\ . 

d'v – tfdfª, u'?ª÷tfdfª @ j6f efiffdf ;'ª eGb5g\ . 

6fpsf] / skfn – ;a} efiffdf km/s kfOG5 . r'/f]6], s'dfn df 6fpsf] / skfn elgG5 . 

9]8f] – b/}, du/, dfemL, g]jf/, r'/f]6] % efiffdf 9]8f] eG5g\ eg] c?df km/s 5 . 

vfpm – 3n]÷u'?ª, r'dg'a|L efiffdf r eGb5g\ . 
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cfn' – u'?ª÷tfdfª, r]kfª, b/}, du/, g]jf/, dfemL, r'/f]6], a/fd * j6f efiffdf cfn' g} eGb5g\ . 

wfg – b/}, dfemL, r'/f]6] afx]s c?n] leGb} eGb5g\ . 

ds} – g]jf/ nfprf, Xof]Ndf] duL c? ;a} !# j6f efiffdf ds} g} eGb5g\ . 

sf]bf] – r]kfª, r'/f]6] afx]s ;a}n] km/s eg]sf] kfOof] . 

hfpm – r]kfª, r'/f]6] afx]s ;a}n] km/s eg]sf] kfOof] .

cfpm – tfdfª, u'?ª÷tfdfª vf] / c?n] km/s eg]sf] kfOof] . 

a; –;a}n] efiffdf km/s ePsf] kfOG5 .

e};L– tfdfª, u'?ª÷tfdfª, Xof]Ndf] / r'dg'a|L $ j6f efiffdf d} eg]sf] kfOof] . dfemL r'/f]6]df e};L eg]sf] 
      kfOof] .

ufO{ – tfdfª, u'?ª÷tfdfª, d] r]kfª, dfemL, s'dfn / r'/f]6]n] ufO{ g} eg]sf] kfOof] . 

uf]? – Xof]Ndf] / r'dg'a|L efiffdf nªjf]÷nªuf] r]kfª, dfemL, s'dfn / r'/f]6]n] uf]? g} eg]sf] kfOof] .

nf}/f] – u'?ª÷tfdfª, 3n]÷u'?ª lju{ / Xof]Ndf] r'dg'a|Ldf yf]/} km/s e]sf{÷les{ eg]sf] kfOof] . 

3/ – r]kfª 3n]÷u'?ª, r'dg'a|Ldf lsd / Xof]Ndf] / r'dg'a|Ldf lvd eg]sf] lg kfOof] . 

s'v'/f – u'?ª, u'?ª÷tfdfª gsf, c?df km/s 5 . 

s's'/ – tfdfª, u'?ª÷tfdfª gls eg]sf] kfOof] c? efiffdf s's'/ g} eg]sf] kfOof] . 

/S;L – r]kfª, du/, r'/f]6], a/fd, s'dfn efiffdf /S;L g} eg]sf] kfOof] . c?df km/s 5 . 

e]8f] – u'?ª, u'?ª÷tfdfª So", / c? efiffdf km/s eg]sf] kfOof] . g]kfnL s'dfn, b/}, dfemL, r'/f]6]df e]8f   
       g} elgG5 . 

;'Tg' – ;a} efiffdf km/s kfOof] . 

h'Qf – !! j6f efiffdf h'Qf eGb5 eg] r'dg'a|L, Xof]Ndf], 3n]÷u'?ª, g]jf/Ldf km/s eg]sf] kfOof] . 
#@ j6f zAb, !^ j6f dft[efiffaf6 ;+sng u/L ljZn]if0f ul/Psf] 5 . 
dflysf] tflnsfdf 3n]÷u'?ªsf] :yfgLo efiff uf]/vfsf] ;f}/kfgL, :jf/f, af/kfs, af/kfs ;'lnsf]6 ufpFkflnsf / 
wfr]{ ufpF kflnsfsf ;a} j8f / r'dg'a|L ufpFkflnsfsf] l;lb{af; yf]/} km/s laxLdf af]Nb5g\ . u'?ª÷tfdfª efiff 
dfGa', s]/f}hf / sfzL ufpFsf afl;Gbfx?n] af]Ng] ePsf]n] Tof] efiffnfO{ u'?ª ÷tfdfª pk eflifsf elgPsf] xf] . 
g]kfndf !$ efiff ! k|ltzt eGbf a9L hg;d'bfon] dft[efiffsf] ?kdf af]n]sf] kfOG5 . !) xhf/ eGbf a9Ln] 
af]Ng] dft[efiff $( j6f b]lvG5 . !# efiff !)) eGbf sdn] af]n]sf]  b]lvG5 . tL dWo] gfuldh !), s';'08f 
@* / s'sL @( cflb s]=t=lj= @)^* n] b]vfPsf] 5 . 

lgisif{ 
uf]/vf lhNnfdf a;f]af; ug]{ afl;Gbfx?n] k/fk"j{sfn b]lv g} cfˆgf] dft[efiff af]n]sf] b]lvG5 . ;dosf]       
cGt/fndf lZfIff, oftfoft, ;+rf/ / /f]huf/sf] a[l4 ePsf] x'gfn] 6f9f 6f9f ;Dd uf]/vfnLx?sf] ;Dks{ a9]sf]   
b]lvG5 .gofF k':tfn] dft[efiff k|of]u u/]sf] b]lvb}g . klxnf] efiffsf] ?kdf g]kfnL efiff k|of]u u/]sf] b]lvG5 .    
r]kfª, u'?ª÷3n], tfdfª, z]kf{, ef]6] nfdf / b'u{dsf u'?ª hfltn] cfˆgf] dft[efiff af]n]sf] b]lvG5 . g]jf/, du/, 
u'?ª -klZrdL If]q_ hfltn] eg] g]kfnL efiff g} k|of]u u/]sf] g} b]lvG5 . u08sL, eLd;]g, zxLb nvg ufpF 
kflnsfsf du/ ;d'bfon] cln cln du/ efiff k|of]u u/]sf] b]lvG5 . dflysf g]kfnL afx]s !% j6f hfltn] k|of]u 
ug]{ zAbx?nfO{ gd"gfsf ?kdf b]vfOPsf] 5 . ef?k]nL kl/jf/ afx]s ef]6 lxdfnL vnssf] zAbx? k|fozM ldn]sf]   



                                   uf]/vf lhNnfsf dft[efiffsf zAbx?sf] Jolt/]sL cWoog22

b]lvof] . dflysf zAbx? ̂ ) aif{ eGbf dflysf dft[efiffsf JolQmx?nfO{ ;Dks{ u/]/ NofOPsf] xf] . oL efiffx?nfO{ 
/fHon] ;+/If0f gu/]df casf] @)) aif{df r'dg'a|Lsf] ef]l6of -r'dg'a|L efiff afx]s_ nf]k x'g] cj:yfdf b]lvG5 .   

;Gbe{ ;fdfu|L
e';fn, s]zj -@)&!_, efiff lj1fg , sLlt{k'/, sf7df08f}+ M ;gnfO{6 klAns];g .
nD;fn, /fdrGb|, uf}td, af;'b]j, / clwsf/L, u0f]z -@)^*_, ;fdfGo efiff lj1fg,  afuahf/, sf7df08f}+  M 
        e'F8L k'/f0f k|sfzg .
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elnan v]ndf cfqmd0f ;Lksf] k|of]u
(USE OF ATTACK SKILL IN VOLLEYBALL GAME)

/fh s'df/ >]i7
pk–k|fWofks

uf]/vf SofDk;, uf]/vf 
O{d]n M rajkumar.shrestha@gc.tu.edu.np df]jfOnM +977-9856041493

;f/ (Abstract) 
elnan v]n Ps nf]slk|o v]n xf] . o;sf cfwf/e"t ;Lkx?sf] Ifdtfdf j[l4 gu/L s'zn v]nf8L aGg         
;lsb}g . ljleGg ;Lkx? dWo] cfqmd0f ;Lk elnan v]ndf hLt xfl;n u/fpg cToGt} dxTjk"0f{ dflgG5 .
o;sf] pko'Qm 1fg, cEof; / v]ndf e/k'/ k|of]u ug{ ;lsPg eg] v]ndf xf/ x'g] ;+efjgf a9L x'G5 . 
t;y{ elnan v]nsf kf/vLx?nfO{ elnan v]ndf ;w} ljhoL aGg cfqmd0f ;Lksf] Ifdtfsf] j[l4 / ljsf;           
u/fpg] p2]Zon] cfqmd0f ;Lk kl/ro, o;sf r/0fx?, k|sf/x?nfO{ cWoogsf] d'Vo ljifo agfO{ n]vnfO{                 
s]lGb|t ul/Psf] 5 .

d'Vo zAbfjnL (Keywords):cfqmd0f, v]n k4lt, /0fgLlt, /IffTds, ;xsfo{ k|0ffnL

kl/ro (Introduction) 
elnan ljZjJofkL ?kdf /dfOnf] / e/k'/ cfgGb lng] Ps Indoor tyf Outdoor game leq kg]{ v]n xf] .
elnan v]ndf hflneGbf dflyaf6 annfO{ ljkIfLsf] d}bfgdf k|xf/ ug]{ snf cyjf lqmofnfO{ cfqmd0f 
(Attack) elgG5 . o; v]nnfO{ cem al9 /f]rs / bz{s ;fd' dgdf]xs agfpg] cToGt} dxTjk"0f{ ;Lk cfqmd0f 
;Lk (Attack skill) xf] . of] ;Lksf] k|of]un] bz{s tyf :jo+ v]nf8Lx?sf] nflu klg pQ]hgfTds sf}t'xntf 
hufO{ r/d cfgGbsf] cg'e'lt lbnfpg dxTjk"0f{ e"ldsf v]n]sf] x'G5 . em§ x]bf{ cfqmd0f cyf{t Spike ug{ 
;xh b]lvG5 t/ jf:tjdf Hofb} sl7g tyf hl6n sfo{ xf] . cfqmd0f ug]{ v]nf8Ldf lgwf{l/t dfkb08 k"/f eP 
klg cfqmd0f ug{ lbOg] kf;sf] u'0ffTdstfn] cfqmd0fsf] k|efjsfl/tfnfO{ k|efj kfg]{ s'/f eg] gsfg{ ;lsb}g .
t/ v]nf8Lsf] zf/Ll/s Ifdtf, b|'t ef/jxg Ifdtf, xfjfdf pk|m]/ t}/g] Ifdtf tyf kl/l:ylthGo jftfj/0fsf]      
ljZn]if0f ug{ ;Sg] Ifdtf, nrstf, dfgl;s ;Gt'ng ePdf elnan v]ndf cfqmd0f ;Lksf] k|of]u ug{ ;kmn 
x'G5 . cfqmd0f ug{ hfg] ;xsdL{ Spiker x?sf] ;+Vof, :yfg, kf; / ljZjf;lgotfnfO{ dWo gh/ u/L cfˆgf] 
pRrtd ;Lksf] snfTds k|bz{g u/L glthfnfO{ cfˆgf] kIfdf kfg{ x/t/xn] k|oTgzLn /xg'kb{5 . cfqmd0f 
;Lksf] ljsf; ;fd'lxs ;dfof]hg4f/f clws :yfgsf] k|of]u u/L Attack/Spike sf] k|of]u, ljljw lsl;dsf 
Attack/spike sf k|s[of tyf k|sf/x? k|of]u ul/G5 . o;nfO{ lgDgfg';f/ JofVof ul/Psf] 5 .

$= cfqmd0fsf r/0f jf k|s[of (Phase or Process of Attack) :
o; ;Lksf] bIftfk"0f{ k|bz{gsf nflu :kfOs ug]{ v]nf8Ln] lgDg lnlvt k|lqmofut r/0fsf] cEof; / cg';/0f 
ug'{kg]{ x'G5 . 

 s_ yfngL cj:yf (Approach Phase)
 v_ pk|mg] cj:yf (Take off Phase)
 u_ lxsf{pg] cj:yf (Hitting Phase)

   3_ emg]{ cj:yf (Landing Phase)
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s_ yfngL cj:yf (Approach Phase)
k|f/lDes sbd afx]s Spike ug]{ v]nf8Ln] ;fdfGotof @ sbd cyjf To;eGbf sd sbdaf6 g} pk|mg] lqmof 
;'? ub{5 . @ :6]kdf Spike ug]{ v]nf8Ln] cuf8L bfFof v'§f /fvL jfFof v'§fn] 5f]6f] sbd lnPkl5 cGtdf bfFof 
v'§fn] nfdf] b'/L to u/L pk|m]df w]/} pFrfO{;Dd k'Ug ;lsG5 . jfFof xft rNg] v]nf8Lsf nflu of] qmd 7Ls 
ljkl/t x'G5 . 

v_ pk|mg] cj:yf (Take off Phase)
bfFof v'§fsf] nfdf] sbdkl5 jfFof v'§fnfO{;Fu} nlu xftnfO{ Swing u/L bfFof v'§fsf] clws zlQm k|of]u u/L 
pk|mg'k5{ . pk|mg] j]nfdf s'dnfO{ v's'nf] kf/L nrsbf/ agfpg' kb{5 . k]6sf] df+;k]zLnfO{ tGsfO{ z/L/nfO{ 
k5fl8k§L Arch agfO{ xftnfO{ dfly tGsfpg'kb{5 . of] cj:yfdf lxsf{pg] xftnfO{ jfFofxft eGbf k5fl8 nfg'sf 
;fy} 6fpsf]sf] k5fl8sf] efu dflylt/ v'DRofpg' kb{5 . annfO{ lxsf{pg] (Spike) xftsf] xTs]nfnfO{ kmsfO{ 
annfO{ lxsf{pg tDtof/ x'g'kb{5 .

u_ lxsf{pg] cj:yf (Hitting Phase)
pk|m]/ z/L/nfO{ Arch agfpb} xft tGsfO;s]kl5 annfO{ lgwf/sf] cufl8 kf/]/ xTs]nfn] ansf] dflyNnf] efudf 
k|xf/ u/L cf}nfn] cufl8 tkm{ em6\sf lbg'k5{ . an xTs]nf / cf}nfdf :k;{ u/]kl5 gf8LnfO{ v's'nf] kf/L cufl8 
tkm{ 3'Db5 eg] z/L/nfO{ yf]/} cufl8tkm{ Arch agfO{ bfFofxft cuf8L tkm{ an xfg]sf] lbzftkm{af6 tn emb{5 .
an Spike ug]{ cj:yfdf s'lxgf] s'd eGbf dfly p7]sf] x'G5 .
k|efjsf/L ultlzn rfn / pk|mfOsf] cj:yf ;a} k|sf/sf :kfOsx?df ;dfg ePtfklg k|xf/sf] cj:yf 
cfqmd0fsf ljljw k|sf/ cg';f/ s]xL km/s x'g] x'gfn] Hitting Phase nfO{ Types of spikes df JofVof      
ul/Psf] 5 .

3_ emg]{ cj:yf (Landing Phase)
Spike ul/;s]kl5 :jrflnt ?kdf 9f8 clns cufl8 tkm{ em's]sf] x'G5 / v'§fsf] ult klg cufl8 tkm{ x'G5 . 
pk|m]/ emg]{ a]nfdf b'a} v'§f;Fu} emf/L b'a} k}tfnfsf] cufl8sf] efu (Toe) n] 6]s]/ tyf 3'8f v'DrfO{ z/L/sf] ef/
nfO{ lgoGq0f u/L ;Gt'ng sfod ug'{kb{5 . b'a} v'§fn] Ps;fy hldgdf g6]sL Pp6f v'§fn] dfq nfdf] ;do;Dd 
Land u/]df kl5 uP/ Spinal column df glhs} emg]{ k|of; ug'{kb{5 . aLrsf] /]vfsf] glhs cyjf hfnLsf] 
glhs emg'{kbf{ Pp6f v'§fn] dfq 6]Sg afWo eO/xG5, hf] xfgLsf/s x'G5 .

%= cfqmd0f÷k|xf/sf k|sf/x? (Types of Attack/Spike) :
k|xf/ ul/g] snf, zf/Ll/s ult / k|xf/ lbzfsf cfwf/df Spike nfO{ d'Votof lgDg lnlvt ;d"xdf jlu{s/0f 
ul/Psf] x'G5 M 

s_ l;wf cfqmd0f÷k|xf/ (Straight Attack/Spike)
v_ 3'd]/ cfqmd0f÷k|xf/ (Turning Attack/Spike)
u_ gf8L4f/f cfqmd0f÷k|xf/ (Wrist Attack/Spike)
3_ rqmfTds jf c+s';] cfqmd0f÷k|xf/ (Round Arm or Hook Attack/Spike)
ª_ em'Sofpg] cfqmd0f÷k|xf/ (Feint or Covered Attack/Spike)

s_ l;wf cfqmd0f÷k|xf/ (Straight Attack/Spike)
k]6, s'd (Shoulder) / kfv'/f (Arm) sf hf]gL{ / df+;k]zLx?sf] ;dfg'kflts ;dGjoaf6 ul/g] zlQmzfnL 
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k|xf/nfO{ l;wf k|xf/ Straight smash elgG5 . k|ltof]lutfdf o;sf] clwstd k|of]u x'G5 . o;df, cfqmd0f ug]{     
v]nf8L cfˆgf] ultnfO{ k"0f{ ?kdf kl/rflnt u/L hfnL eGbf w]/} dflyaf6 annfO{ k|xf/ ub{5 .

v_ 3'd]/ cfqmd0f÷k|xf/ (Turning Attack/Spike)
annfO{ Spike ug{sf nflu lglZrt :yfgdf k'u]/ pk|mg] lqmof ug]{ cj:yfdf lj:tf/} s'dnfO{ 3'dfP/ pk|m]kl5 
z/L/nfO{ klg Tot}lt/ 3'dfP/ k|xf/ ug]{ tl/sfnfO{ Turn Spike elgG5 . ljklIf tkm{sf] /IffTds (Blocker) 
v]nf8LnfO{ em'SofP/ annfO{ k|xf/ u/L c+s cflh{t ug{ o:tf] Spike sf] e"ldsf dxTjk"0f{ x'G5 .

u_ gf8L4f/f cfqmd0f÷k|xf/ (Wrist Attack/Spike)
z/L/nfO{ k"0f{ ult k|bfg u/L ljkIfLnfO{ cfZro{ kfb}{ pk|m]kl5 xftnfO{ ;f]xL cj:yfdf /f]s]/ pko'Qm vfnL 7fpF 
x]/]/ ljkIfL d}bfgsf] bfFof, jfFof cyjf k5f8L gf8L 3'dfP/ ul/g] cfqmd0fnfO{ Wrist hits spike elgG5 . o; 
lsl;dsf] cfqmd0fnfO{ ljkIfL tkm{sf Blocker x?n] lgZt]h kfg{ Hofb} sl7g x'G5 .t;y{ ljkIfLsf] tkm{sf] 
vfnL If]q jf sdhf]/ If]q ePsf] :yfgdf o:tf] lsl;dsf] Spike 4f/f ul/Psf] cfqmd0f Hofb} k|efjsf/L x'G5 . 

3_ rqmfTds jf c+s';] cfqmd0f÷k|xf/ (Round Arm or Hook Attack/Spike)
hfnLsf] ;dfgfGt/ eO{ Ps cyjf b'j} v'§fsf] e/n] pk|m]/ xftnfO{ cfwf cyjf k"/} hfnLsf] ljk/Lt tkm{af6 
;s{n agfO{ z/L/df xNsf 3'dfjsf ;fy annfO{ k|xf/ ug]{ tl/sfnfO{ Round arm or hook spike elgG5 . 
;g\ !(^) sf] bzsdf of] Spike a9L k|rlnt lyof] t/ clxn] sd k|rngdf 5 . o:tf] k|sf/sf] Spike nfO{ 
Block ug{ sl7g kb{5 . lsgsL o;/L ul/g] Spike sf] ;donfO{ Plsg u/L Block ug]{ ;do ldnfpg Hofb} 
sl7g x'G5 . AffofF xft rNg] Spiker sf nflu bfofF xft rNg] Spiker sf] 7Ls ljkl/t ult x'G5 . 

ª_ em'Sofpg] cfqmd0f÷k|xf/ (Feint or Covered Attack/Spike)
cfqmd0f ug]{ v]nf8L Spike ug{ plkm|g;s]kl5 k|xf/ ug]{ clGtd cj:yfdf xTs]nf cyjf cf}nfsf] k|of]u u/L 
annfO{ zlQmzfnL k|xf/ gu/L em'Sofpg] lsl;ldn] cfqmd0f ug'{nfO{ Feint or Covered Spike elgG5 . 
ljkIfLsf] If]q /If0fdf c;Gt'ng ePsf] v08df / Ans ug]{ k|lt4GbL zlQmzfnL ePsf] v08df o:tf] Spike sf] 
k|of]u ul/G5 . o; lsl;dsf] Spike ubf{ gf8L l:y/ x'G5 . ljkIfLsf] vfnL If]qdf k|foM h;f] o; lsl;dsf] k|xf/ 
ul/G5 . cfqmd0f ug]{ w]/} tf}/ tl/sf ePklg oL ;a}df k|xf/sf cj:yfx? s]xL ;dfg 5g\ tL x'g\ M–
   s_ l56f], 5l/tf], lg/Gt/ pk|mfOsf] lqmof / xfGg] ultsf] lqmofdf lg/Gt/ /xG5 .
   v_ cfqmd0f ug{ pk|m]kl5 xftnfO{ ;s];Dd dfly tGsfP/ annfO{ clwstd dflyaf6 k|xf/ ug]{ ul/G5 .
   u_ cfqmfd0fsf nflu plk|m;s]kl5 annfO{ k|xf/ gug]{ xft k|xf/ ug]{ xft eGbf clnslt v'lDrfP/ cufl8
       /x]sf] x'G5 .
  3_ Spike ul/;s]kl5 hldgdf emg} qmddf 9f8 clnslt cufl8tkm{ em's]sf] x'G5 . v]nf8Lsf v'§fx? 
       cu|ultdf eO{ k~hfn] hldgdf 6]s]/ 3'F8fnfO{ clnslt v'DRofP/ zf/Ll/s ;Gt'ng sfod ul/G5 . Pp6f  
      v'§fn] dfq nuftf/ cjt/0f (Landing) u/]sf] v08df 9f8df v/faL cfpg ;Sg] x'gfn] ;s];Dd b'j} 
      v'§fn] cjt/0f (Landing) ug'{kb{5 . pk|m]sf] 7fpaf6 emg]{ 7fpFsf] b"/L nueu @) b]lv #) ;]=ld= sf] 
       km/s ePdf pko'Qm x'G5 . an k|xf/ ubf{ lgDg kIfn] v]nf8LnfO{ k|efj kf/]sf] x'G5 . 
         c_ Spike ug]{ v]nf8LnfO{ lbOPsf] kf;sf] u'0ffTdstf,

  cf_ Block ug]{ v]nf8Lsf] Blocking Ifdtf Pj+ ;+VofTds :yfgfGt/0f,
   O{_  ljkIfLsf] /IffTds /0fgLlt, Team Formation Pj+ cj:yf cg'?k ;an tyf sdhf]/ kIfsf] Joj:yfkg
   O_ Spike ug]{ v]nfl8 :jo+sf] zf/Ll/s cj:yf,
   p_ k|ltikwf{sf] pQ]hgfTds cj:yf, ljklIf tyf cfˆgf] l6dsf] c+s tflnsf Pj+ v]n cj:yf,
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^= cfqmd0f (Attack/Spike) ug]{ v]nf8Ln] Wofg lbg'kg]{ s'/fx? M
k|ltof]lutf cyjf k|lt:kwf{sf] qmddf ul/Psf qmdj4 ultljlwx?sf] d'Vo p2]Zo g} ;kmn cfqmd0fsf] tof/L 
ug'{ ePsf] x'gfn] oL lqmofx?nfO{ dfgj z/L/sf] cËsf ?kdf lnO{ cfqmd0f (Spike) nfO{ z/L/sf] ?kdf t'ngf 
ug{ ;lsG5 . cË cËx?sf] ;dfof]hg g} z/L/ xf] / of] g} k"0f{tf xf] . To;}n] elnan v]ndf cfqmd0fsf] k|efjsf 
/Ltf g} cÍ cflh{t ug]{ Ps dfq pkfo xf] To;sf nflu cfqmd0f k"j{ ul/Psf qmdx?sf] lgk"0f{tfdf ljz]if hf]8 
lbg' kb{5 . kl/u|x0f ul/g] ;le{; / ljkIfLaf6 Spike ul/Psf] jnnfO{ p7fpFbfsf] cj:yfnfO{ Wofg lbg' kb{5 . 
pQm cj:yfn] cfˆgf] :yfg lgwf{/0f ug{df d2t k'¥ofpF5 . Setter n] lbPsf] kf;nfO{ cfqmd0f ug]{ ;do dfq 
@ – # ;]s]08sf] x'G5 . xfjfdf pQm 5f]6f] ;dodf w]/} s'/fdf Wofg lbg Hofb} sl7g x'G5 . To;}n] Spike ug'{ 
k"j{ g} ;a} s'/fsf] cWoog u/L of]hgf agfpg' kb{5 . kf; lbOPsf] ansf] prfO, ult Pj+ b'/Lsf] cjnf]sg, 
ljkIfLx?sf] /IffTds d}bfgL /0fgLlt ;+of]hg (Combination) k|0ffnL, ljkIfL l6dsf] ;+/rgf (Composition), 
Setter sf] :yfg, cflbsf] cjnf]sg tyf d'Nof+sg u/L cfqmd0f ;kmn agfpg] pkfosf] vf]lh ug'{ kb{5 .
ljZj:t/sf pTs[i6 v]nf8Lx?n] cfqmd0fsf nflu pk|m]sf] cj:yfdf g} Ans ug]{ v]nf8Lsf] xftsf] ultljlw, 
ljkIfLsf] sdhf]/ /IffTds :yfg Pj+ pQm cj:yfdf cfkm"n] ug'{kg]{ /0fgLltnfO{ t'?Gt} cjnDag ug{ ;Sb5g\ .   
Spike ;DaGwL ;fdfGo l;4fGt

 c_ cfqmd0f ug]{ v]nf8L s'g} Ps cfqmfds ;Lkdf lgk"0f{ x'g' kb{5 .
 cf_ kf; ul/Psf] an hfnL eGbf 6f9f aflx/ ePdf pQm annfO{ Side Line tkm{ k|xf/ ug'{ kb{5 .
 O{_ klxnf] kf;df g} cfqmd0fsf nflu nfdf] kf; cfPsf] v08df cfˆgf] cg's"n gePdf t];|f] Spiker nfO{ 
    kf; lbg' kb{5 .
 O_  Spiker n] hlxn] klg Block ug]{ ljkIfL v]nf8LnfO{ 5Ng' kb{5 . o:tf] ;Dej gePdf Block dflyaf6 
    ljkIfLsf] k5f8Lsf] d}bfgdf k|xf/ ug'{kb{5 .
 p_ Ps} lbzf tkm{ / Ps} lsl;dsf] k|xf/ ul//xg' x'b}g . Spike sf] ljljwtf ePsf] v08df ljkIfLnfO{ 
    cK7\of/f] kb{5 .
 pm_Block u/]sf] an hfnL dfly p7]sf] v08df k'gM dWod ultdf k|xf/ ug'{kb{5 .
 C_ Block ug]{ v]nf8Lsf] xftdf annfO{ kmfNg' k|efjsf/L x'b}g .
 P_ hfnLsf] dfly hfnLeGbf w]/} glhs kf; cfPsf] v08df To;nfO{ k|xf/ ug{ sl7g kg]{ x'gfn] Ps xftn] 
    annfO{ ws]Ng' kb{5 . To;f] u/]sf] v08df Block ug]{ v]nf8Ln] Block u/]kl5 k'gM lxsf{Pdf p;}sf] 
    uNtL x'g] x'gfn] cfkm"nfO{ kmfObf x'G5 .
 P]_ Spike ul//xFbf k|efjsf/L gePdf s'g} j]nf sdhf]/ :yfgdf annfO{ Placing ug'{ pko'Qm x'G5 .
   v]nf8Lx?sf] zf/Ll/s ;+/rgf, k|bz{g Ifdtf, v]nsf lgodx?sf] kl/jt{g / kl/dfh{g Pj+ j}1flgs  
     k|lzIf0fsf sf/0f v]n k4lt tyf k|0ffnL cf–cfˆg} k|sf/n] lgwf{/0f tyf k|of]u u/]sf] kfOG5 . v]nf8Lsf]   
    pk|mfO / prfOsf] j[l4n] ubf{ cfhsf] cj:yfdf elnjn v]n crDdsf] ePsf] 5 . ljkIfLtkm{ ul/Psf] 
    k|xf/ ;kmn ePdf c+s cflh{t x'g] x'gfn] xfn elnan v]n cfqmd0f k|wfg ePsf] 5 . o'/f]lkog / 
    cd]l/sg v]nf8Lx?sf] prfOsf sf/0f zlQmzfnL v]n (Power Play) k4ltsf] ljsf; ePsf] 5 eg] 
    Pl;ofsf v]nf8Lx?sf] prfOsf] sldsf sf/0f ;xsfo{ k|0ffnL (Combination system) sf] ljsf; 
     ePsf] kfOG5 . cfqmd0fnfO{ k|efjsf/L agfpg hfkfg4f/f gofF gofF k4ltsf] ljsf; ug]{ qmddf ( ld6/
    sf] hfnLnfO{ ( efudf ljefhg u/L ( k|sf/sf] kf;df Spike ug]{ k|0ffnLsf] ;"qkft ePsf] 5 . tL 
     lgDg lnlvt 5g\ M

        i) A quick 	               ii) B Quick	        iii) C Quick                   iv)  D Quick	
           v) Open Spike                  vi) Semi Spike        viii) Center Semi Spike       
           viii) Back Semi Spike      ix)  Back Open Spike 
    v]n k4lt, k|0ffnL Pj+ logLx?sf] k|efjsf/L ;fwgsf] ;fWo g} cfqmd0f ePsf] x'gfn] cfqmd0f (Attack /
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      Spike) nfO{ elnjnsf] k"0f{tfsf ?kdf lnOG5 .
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uf]/vf gu/klfnsfdf :yfgLo kf7\oqmd lgdf{0fsf] ;Gbe{ 
tyf o;sf] pkof]u ;DaGwL Ps cWoog  

7fs'/ k|;fb vgfn7fs'/ k|;fb vgfn
lzIfs ;xfoslzIfs ;xfos

uf]/vf SofDk;, uf]/vf uf]/vf SofDk;, uf]/vf 
O{d]n M thakur.khanal@gc.tu.edu.np df]jfOnM +977-9846068655

;f/
:yfgLo cfaZostf k"/f ug{ :yfgLo ;|f]t / ;fwgsf] pkof]u ug]{ u/L kf7\oqmd  lasf; s]Gb|n] :yfgLo        
kf7\oqmd lgdf{0f lgb]{lzsf tof/ kf/]sf] 5 . pSt lgb]{lzsfdf pNn]v eP adf]lhd :yfgLo ;|f]t / ;fwgsf] 
plrt k|of]u u/L :yfgLo kf7\oqmd lgdf{0f ug{ laBfno, ;|f]t AolSt / lhNnf lzIff sfof{nonfO{ lhDd]jf/L 
lbOPklg >f]t s]Gb| / lhNnf lzIff sfof{non] k|fljlws ;]jf pknAw u/fpg ;s]sf] b]lvb}g eg] xfnsf] ;Gbe{df 
t lhNnf lzIff sfof{no ;dGjo PsfOsf ?kdf ?kfGtl/t ;d]t eO;s]sf] 5 .  ljBfnox?n] klg :yfgLo 
ljljwtfnfO{ ;d]6\g] u/L :yfgLo kf7\oqmd lgdf{0f / k|of]udf rf;f] lbPsf] b]lvPg . :yfgLo ljifo÷efiffsf]    
kf7\oqmddf klg 5gf}6 ul/Psf] ;j} ljBfnox?n] c+u|]hL ljifo ;dfj]z u/L cWofkg u/fPsf] kfOof] . :yfgLo 
kf7\oqmdsf] cfjZostf / dxTjjf/] >f]t JolSt, k|wfgfWofks tyf lzIfsx?nfO{ tflnd, ;]ldgf/ tyf uf]i7Lx? 
cfof]hgf u/L yk hfu?k u/fO{ :yfgLo kf7\oqmd sfof{Gjog kIfnfO{ dhj't\ kfg'{kg{] b]lvG5 .

d'Vo zAbfjnL M kf7\oqmd, las]Gb|Ls/0f, dft[efiff;/f]sf/jfnf, ;dfh;]jL

kl/ro
b]zsf] /fli6«o kl/j]z / cGt/fli6«o If]qdf cfPsf] kl/j{tg ;d]tnfO{ b[li6ut u/L k|fylds lzIff kf7\oqmd 
@)$* df ;d;fdlos kl/dfh{g u/L k|fylds lzIff kf7\oqmd @)^@ nfu" ul/Psf] 5 . ljleGg cWoog      
k|ltj]bgx? cfof]hgf tyf kl/of]hgfsf b:tfj]hx?n] ;d]t kf7\oqmdn] :yfgLo cfjZostf k"/f ug{ g;s]sf] 
tkm{ Olª\ut u/]sf] kfOG5 . oL kl/j]zdf kl/dflh{t o; kf7\oqmdn] s]Gb|df lgdf{0f ul/Psf] kf7\oqmdsf] ;j} c+z 
:yfgLo txdf x'jx' nfu" x'g g;Sg] s'/fnfO{ x[boª\ud u/L :yfgLo txaf6 klg s]xL c+zsf] kf7\oqmd lgdf{0f 
u/L To;sf] sfo{Gjog x'g'kg{] s'/fnfO{ :jLsf/]sf] 5 . o;}u/L kf7\oqmdsf] kl/dflh{t cjwf/0ff cg';f/ s]Gb|af6 
lgdf{0f x'g] kf7\oqmdn] :yfgLo kl/j]znfO{ ;d]6\g g;Sg] s'/fnfO{ :jLsf/ u/L :yfgLo txdf klg kf7\oqmd 
lgdf{0f x'g'kg{] l;4fGtnfO{ cjnDjg u/]sf] 5 . To:t} u/L z}lIfs ljs]lGb|s/0fsf] cjwf/0ff cGt{ut kf7\oqmd 
;'wf/ k4lt klg :yfgLo cfjZostfnfO{ ;d]6\g] u/L :yfgLo lgsfonfO g} :yfgLo kf7\oqmd lgdf{0f / k|of]u 
ug{] cj;/ l;h{gf u/]/ lzIffdf ;'wf/ ug{ ;lsG5 -:yfgLo kf7\oqmd, @)^$, k[= !_ .

o;/L z}lIfs ljs]lGb|s/0fsf] cjwf/0ff cGt{ut :yfgLo ?kdf ePsf] >f]t / ;fwgx?sf] k|of]u4f/f :yfgLo 
d'NodfGotf, wfld{s, P]ltxfl;s, ;fF:s[lts / k'/ftflTjs dxTjsf :ynsf jf/]df ;"rgf / hfgsf/L k|bfg ug{], 
:yfgLo snfsf}zn Joj;fo, dxTjk"0f{ rf8kj{, pBf]u, ko{6sLo :ynx?, k|fs[lts >f]t / ;Dkbfsf] hfgsf/L 
k|bfg ug{] / ;+/If0f ug{] ;fy} :yfgLo efiff efifLx?sf] ;+/If0f / hu]{gf ug{] 1fg / ;Lk k|bfg ug'{ g} :yfgLo 
kf7\oqmdsf] d'Vo nIo xf] . 

g]kfn h:tf] ljljwtfn] el/Psf] b]z hxfF ;fdflhs, ef}uf]lns, cfly{s kIfsf ;fy} rfnrng, l/ltl/jfh, k/Dk/f 
d'NodfGotf / ;+:s[lt ;d]t km/s ePsf] cj:yfdf s]Gb|af6 nflbPsf] jf lgb{]lzt ul/Psf] kf7\oqmd 9fFrfn] 
dfly plNNflvt ;Dk'0f{ kIfsf] ljsf;, ;Dj4{g / ;+/If0f ;Dej gx'g] ePsfn]] :yfgLo txsf k|ltlglw, :yfgLo 
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txsf u}/;/sf/L ;:yfsf k|ltlglw, a'l4hLlj, pBf]uklt, Jofkf/L, /f]huf/bftf, cleefjs, lzIfs, >f]tJolQm, 
;dfh;]jL ;fdflhs sfo{stf{ / ;/sf/L lgsfosf k|ltlglwx?sf] ;'emfj / ;Nnfxdf pgLx?n] dx;'; u/]sf] 
cjZostfx? klxrfg u/L pgLx?sf] ;xof]udf sfof{Gjogdf Nofpbf l;sfOdf k|efjsfl/tf cfpg'sf ;fy} l;k 
/ >ddf ;d]t plrt k|of]u eO Jojxfl/s 1fg k|fKt x'g hfg] ePsf]n] :yfgLo kf7\oqmdsf] cfjZostf dx;'; 
ul/Psf] xf] .

k|fylds lzIff kf7\oqmddf :yfgLo kf7\oqmdsf] k|fjwfgsf jf/]df ul/Psf] Joj:Yff, k|fylds lzIff kf7\oqmd 
@)^@ df /flvPsf] ljifox? dWo] ;fdflhs cWoog l;h{gfTds snf tyf zf/Ll/s lzIff ljifosf] *) k|ltzt 
s]Gb|n] @) k|ltzt :yfgLo txn] lgdf{0f ug{] Joj:yf /x]sf] 5 . eg] dft[efiff / :yfgLo ljifosf] k'/} kf7\oqmd 
:yfgLo txaf6 lgdf{0f ug'{kg{] eGg] ePaf6 k|fylds txdf l;kmfl/; ul/Psf] s'n kf7\oqmdsf] @) k|ltzt c+z 
:yfgLo kf7\oqmdn] ;d]6]sf] kfOG5 . k|foM ax'eflifs xfd|f] ;fdflhs kl/j]zdf dft[efiffsf ljifox? sfo{Gjog 
ug{ sl7gfO x'g] x'bf :yfgLo ljifonfO{ k|fyldstf lbPsf] kfOG5 . h;df :yfgLo t/sf/L v]tL, pBf]u, :yfgLo 
snsf/vfgf / :yfgLo pBf]uwGbfsf] ;+/If0f / ;Dj4{g ;+u ;DalGwt ljoj:t' /x]sf 5g\ . 

:yfgLo kf7\oqmdsf] cfjZostf  
g]kfn ;fgf] d'n's ePtfklg ef}uf]lns, ;fF:s[lts, eflifs / hftLo ?kdf ljljwtf /x]sf] 5 . ef}uf]lns, 
;fF:s[lts, eflifs / hftLo ?kdf ljljwtf sf/0f ;DalGwt kIfsf] cjZostf / rfxgf klg km/s km/s x'g] xF'bf 
s]Gb|n] lgdf{0f u/]sf] kf7\oqmdsf ;j} c+z ;j} If]qdf x'jx' nfu" ug{ g;lsg] x'G5 . pbfx/0fsf ?kdf sf7df8f}
sf] ljBfyL{x?sf] l;sfOsf nflu Toxfsf wfld{s, P]ltxfl;s ;fF:s[lts / k'/ftflTjs :ynx?sf] jf/]df hfgsf/L 
cfjZos x'g ;S5 eg] uf]/vf ;b/d'sfdsf afnaflnsfsf nflu ko{6g e"–agf]6, wfld{s If]qx? cfjZostfdf 
kb{5g\ eg] uf]/vf lhNnfs} pQ/L If]qx? Hf:t} 5]sDkf/, ;fdfufpm Nxf], k|f]s, ljxL h:tf ljs6 uflj; tyf     
If]qx?df a;f]jf; ug{] ljBfyL{x?sf] nflu :yfgLo hl8j'6Lsf] cWoog, u'Djfx?sf] efiff / ltgsf] k|of]u, :yfgLo 
hf} / cfn' v]tL ;DaGwL cWoog ;fy} k|fs[lts ;f}Gbo{ pGd'v ko{6sLo lzIffsf] cfjZostf x'g ;S5g\ . o;}n] 
:yfgLo kf7\oqmdsf] cfjZostf lgDg sf/0fn] ubf{ x'g] ub{5 M 

 ;fdflhs ljleGgtf cg'?ksf] kf7\oj:t'nfO{ j9jf ug{,

 JolQm , ;d'x / ;dfhsf] :yfgLo cfjZostf a'emL ltgnfO{ k'/f ug{ ;xof]u k'¥ofpg',

 :yfgLo txdf /x]sf dxTjk"0f{ rf8kj{, :yfg ljz]ifsf snfsf}zn, Jofj;fo, 3/]n' pBf]u, k|fs[lts 

     >f]tsf] plrt ;Ddfg lbO ;+a4{g / kl/rfng ug{,

 Kff7\oqmdnfO{ a9L pkof]uL / ;fGble{s agfpg, 

 :yfgLo txsf JolQm / ;+:yfsf] ;Ifdtf clea[l4 u/L lhDd]jf/L u/fpg . 

:yfgLo kf7\oqmdsf] lgdf{0f k|lqmof
h;/L /fli6«o kf7\oqmd lgdf{0fsf ljleGg k|s[of jf r/0fx? k"/f u/L ljz]if1x?sf] ;xof]udf clGtd ?k lbOG5 
To:t} u/L :yfgLo a'l4hLlj, ljifo ljz]if1 nufot k|fljlws ;xof]usf nflu >f]t s]Gb| jf lzIff ;dGjo OsfO 
tyf :yfgLo ;/sf/sf] ?kdf /x]sf] gu/kflnsf sfo{fnosf] dxTjk"0f{ e"ldsf /xg] b]lvG5 . :yfgLo kf7\oqmd 
tof/ ubf{ lgDg r/0f ckgfpg'kg{] x'G5, h'g lgDg k|sf/ /x]sf 5g\ M 

• cfjZostfsf] klxrfg 
• p2]Zo lgwf{/0f 
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• ljifoj:t' 5gf}6
• sIffut l;sfO pknAwL lgwf{/0f
• lzIf0f k|lqmof
• ljBfyL{ d"Nofª\sg
• ;do lgwf{/0f

:yfgLo kf7\oqmd lgdf{0fsf] ;DefJo lhDd]jf/ lgsfo
:yfgLo kf7\oqmd lgdf{0fdf ljBfno, >f]ts]Gb| / lzIff ;dGjo OsfO tyf :yfgLo ;/sf/sf] sfof{no ;j}sf] 
plQs} dxTjk"0f{ e"ldsf /xg] b]lvG5 . cfjZostfdf b]lvPsf] ;dfgtf / c;dfgtfsf] cfwf/df ljleGg kIfsf] 
e"ldsf lgDgfg';f/ /xg] ub{5 M 

ljBfno txM– s'g} vf; ljBfnox?sf nflu dfq pkof]uL x'g] ljifoj:t'sf] kf7\oqmd ljBfnon] ;/f]sf/jfnf 
;+u k/fd{z u/L ljBfno cfkm}n] lgdf{0f ug{] ug'{ kb{5 . h:t} ljBfno If]q /x]sf] 7fpFdf j:tL s'g} Ps hftsf] 
dfq 5 eg] p;s} efiff, wd{, ;+:s[lt / rf8kj{ ;d]6]/ kf7\oqmd tof/ ug{] .

>f]ts]Gb|M– Ps eGbf a9L ljBfnosf nflu pkof]uL x'g] :yfgLo ljifoj:t' ePdf ;/f]sf/jfnf ;+u k/fdz{ u/L 
>f]ts]Gb| txsf] g]t[Tjdf lgdf{0f ug{] . h:t} agh+unsf] ;+/If0f, jf9L klx/f]sf] /f]syfd, :yfgLo txdf nfUg] 3f6, 
ahf/, d7, dlGb/, pBf]u / Joj;fo, P]ltxfl;s / ;fF:s[lts ;Dkbf cflb ;DaGwL hfgsf/L >f]ts]Gb| :t/Lo
?kdf >f]ts]Gb|n] kf7\oqmd lgdf{0f u/L sfo{Gjog ug{ ;Sb5 . 
lzIff ;dGjo OsfO M– Ps eGbf a9L >f]ts]Gb|x?sf nflu jf lhNnf e/sf nflu pkof]uL x'g] :yfgLo kf7\oqmd 
;/f]sf/jfnf;+u k/fdz{ u/L  lzIff ;dGjo OsfOsf] sfof{nosf] g]t[Tjdf lgdf{0f ug{ ;lsG5 o;sf cnjf 
ljBfno tx tyf >f]t s]Gb|sf nflu ;d]t lzIff ;dGjo OsfOsf] sfof{non] :yfgLo kf7\oqmd lgdf{0f ug{df 
k|fljlws ;xof]u pknAw u/fpg ;Sb5 . 

:yfgLo kf7\oqmd sfo{fGjog  
lgDg k|lqmofåf/f :yfgLo kf7\oqmdsf] sfof{Gjog ul/G5 M
!= :yfgLo kf7\oqmd sfof{Gjog ug{ >lds, pBf]uklt, Jofkf/L, a'l4hLjL, lzIfs, >f]t JolSt cflbnfO{                        
   ;+nUg  u/fO{ ;|f]t JolStsf ?kdf sIffsf]7fdf NofO{ cGtlqm|of u/fpg ;lsG5 . :yfgLo JolSt;+u e]6,  
  cGtlqm|{of,:ynut e|d0f, k'/ftflTjs, ef}uf]lns, P]ltxfl;s, ;f+:s[lts, s[lif Joj;fo cflbdf ;+nUg 
   JolSt;+u uO{ jf sfo{:yndf k'uL k|of]ufTds sfo{;d]t u/fpg ;lsG5 . 
@= ;DalGwt ljBfno lzIfs ;f] ljifodf ljz]if1tf xfl;n u/]sf] eP ;f] JolQmaf6 k7gkf7g u/fpg ;lsG5 . 
#= ljifosf] k|s[ltcg';f/ ;d'bfodf /x]sf pSt ljifodf ;Lk jf 1fg jf Joj;fo u/L j;]sf jf k];fsf
   JolStx?nfO{ ljBfnodf cfdGq0f u/L ;DalGwt ljifodf 5nkmn, k|Zgf]Q/ u/L ljBfyL{nfO{ l;sfpg ;lsG5 . 
$= plNnlvt ljifosf] hfgsf/L lng :ynut e|d0f ug'{kg{], ;f]xL :yfgdf uO{ cWoog ug'{kg{] ljifodf tt\:yfgdf
   g} ljBfyL{nfO{ e|d0f u/fO{ k|ToIf cjnf]sg u/fO{ ;Lk l;sfpg ;lsG5 . 
%= ljBfyL{x?nfO{ ljifoj:t'sf] hfgsf/L u/fpg of]hgf sfo{ klg lbg ;lsG5 . 

:yfgLo kf7\oqmd lgdf{0f / sfo{Gjogsf] 5 jif{] cjlwdf k|fylds lzIff kf7\oqmd @)^@ n] u/]sf] Joj:yf 
To;sf sfo{Gjog cj:yfnfO{ dWogh/ ub{} uf]/vf gu/kflnsfdf :yfgLo kf7\oqmd ;DaGwL a'emfO To;sf] 
sfo{Gjogsf cj:yf s] s:tf] /x\of] / To;n] ljBfno txdf s] s:tf ;sf/fTds / gsf/fTds k|efj u/]sf] 
5 egL j:t'k/s cWoog ug{] k|of; ul/Psf] 5 . 
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cWoogsf] p2]Zo
uf]/vf gu/kflnsf leqsf ljBfnox? 5gf}6 u/L cWoog ug'{sf p2]Zox? lgDg lnlvt /x]sf 5g\ M 

!=uf]/vf gu/kflnsfdf :yfgLo kf7\oqmdsf cfjZostf klxrfg ug{], 
@=:yfgLo kf7\oqmdsf] dxTj k'li6 ug{],
#=:yfgLo kf7\oqmd sfo{Gjogsf] cj:yf klxrfg ug{] . 

cWoogsf] dxTj
s]lGb|s[t kf7\oqmdnfO{ ljs]lGb|t u/L :yfgLo cfjZostf / rfxgf cg'?k kf7\oqmd lgdf{0f u/L :yfgLo ?kdf 
g} k|of]u ul/g] ePsf]n] :yfgLo lzIfs, ljBfyL{ / cleefjssf] :j klxrfg u/fpg ;xof]u ug'{sf ;fy} cfˆgf 
klxrfgnfO{ ljZjJofkL ?kdf lrgfpg ;d]t ;lsG5 . o;sf ;fy} o; cWoogsf] dxTjnfO{ lgDg a'bfåf/f k|i6 
kfg{ ;lsG5 M

• Uff]/vf gu/kflnsf leq /x]sf lzIfsx?sf] :yfgLo kf7\oqmd ;DaGwL cjwf/0ff kQf nufpg ;lhnf] x'G5 . 
• :yfgLo kf7\oqmd lgdf{0f k|lqmof  s] s:tf] /x]sf] 5 kQf nufpg ;xof]u u5{ . 
• :yfgLo cfjZostf klxrfg u/L ;f]xL cg'?k kf7\oqmd lgdf{0f ug{ . 
• >f]t JolStnfO{ :yfgLo cfjZostf a'lem ;f]xL cg'?k cf–cfkm\gf] If]qsf ljBfno tyf >f]t s]Gb| :y/Lo       
  kf7\oqmd lgdf{0fdf ;xof]u k'¥ofpg . 
• lzIff ;dGjo OsfOsf]  sfof{nonfO{ ;d]t lhNMnf l:yt >f]t s]Gb| tyf ljBfno txdf cfjZos k|flalws  
  ;]jf pknAw u/fpg d4t ub{5 . 
• :yfgLo ;/sf/x?nfO{ cfjZostf klxrfg u/L lzIff gLlt tyf of]hgf tof/ug{, sfof{Gjog ug{ tyf 
  cfjZostf s} cfwf/df ;d[4 txsf ?kdf ljsf; ug{ .

cWoog ljlw
ljBfno txdf :yfgLo kf7\oqmd lgdf{0f / sfof{Gjog ug{] lhDd]jf/ JolSt k|fWofgfWofks ePsf]n] cg';Gwfg 
stf{n] :yfgLo kf7\oqmd sfo{Gjog ;DaGwL cWoogsf nflu uf]=g=kf= cGt{utsf !) j6f ljBfno h;df 
kfFrj6f k|f=lj= / kfFrj6f  df=lj= kg{] u/L p2]Zod"ns gd'gf 5gf}6sf cfwf/df ljBfnox? 5gf}6 ul/of] . 
5gf}6 ul/Psf] ljBfnosf k|WffgfWofksnfO{ :yfgLo kf7\oqmd ;DaGwL k|ZgfjnL lgdf{0f u/L dt ;+sng ul/of] .
h;sf nflu !# j6f k|Zgx? ;dfj]z u/L k|ZgfjnL tof/ kf/L cg';Gwfg stf{ k|To]s ljBfnodf k'uL 
k|ZgfjnLsf] jf/]df hfgsf/L lbO o;sf p2]Zo / dxTjsf jf/]df k|i6 kfg{] sfd ul/of] / :yfgLo kf7\oqmd 
;DaGwdf cfkm";+u ePsf ;Dk"0f{ hfgsf/Lx? lbg cg'/f]w ul/of] . To:t} uf]/vf gu/kflnsf >f]t JolQmnfO{ ;d]t
>f]t s]Gb|df e]6L :yfgLo kf7\oqmd lgdf{0f  tyf sfo{Gjogdf b]lvPsf hl6n kIf / ;sf/fTds kIfsf jf/]df 
cGt{jftf{ dfkm{t cfjZos ;"rgfx?  k|fKt ul/of] . 

JofVof ljZn]if0f
cg';Gwfg stf{n] :yfgLo kf7\oqmdsf] pkof]lutf / ;fGble{stf ;DaGwdf cWoog ug{ !# j6f k|Zg ;dfj]z 
u/L k|ZgfjnL tof/ ul/Psf] lyof] . pQm k|ZgfjnL k|fWffgfWofksx?nfO{ eg{ nufOof] eg] >f]t JolQmaf6 :yfgLo 
kf7\oqmd lgdf{0f / k|of]u ;DaGwdf cGt{jft{f dfkm{t cfjZos hfgsf/L lng] sfd ul/Psf] 5 . h;nfO{ 5'§f5'§} 
?kdf tn k|:t't ul/Psf] 5 . 

!=k|fWffgfWofksx?n] :yfgLo kf7\oqmdsf] pkof]lutf / ;fGble{stf ;DaGwdf lbPsf k|ltlqmofx?
s] tkfOnfO{ :yfgLo kf7\oqmd jf/] hfgsf/L 5 < 5 eg] s] xf] :yfgLo kf7\oqmd eGg] k|Zgdf ;j} ;xefuLx?n] 
:yfgLo kf7\oqmd jf/] hfgsf/L ePsf] k|lts[of kfOof] h;df s[i0f k|f=lj=sf k|=c=n] :yfgLo kf7\oqmdnfO{ o;/L 
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pNn]v u/]sf 5g\ æ/fli6«o :t/af6 dfq kf7\oqmd lgdf{0f ubf{ :yfgLo :t/sf] dxTjk"0f{ :ynx? / :yfgLo 
dxTjsf] j:t'x?sf] 1fg lbg g;lsg] ePsfn] :yfgLo :t/af6 :yfgLo :t/sf] 1fg lbg tof/  kfl/Psf] 
kf7\oqmd xf]Æ o;df yk k|:6 kfb{} b]lj6f/ k|f=lj=sf k|=c= n]V5g\ æljBfnon] tof/ u/]sf] kf7\oqmd h;df 
:yfgLo l/ltl/jfh, rfnrng ;fy} :yfgLo cfjZostf kl/k"lt{ ug{ :yfgLo >f]t ;fwgsf] kl/rfng ug{] u/L 
tof/ ul/Psf] kf7\oqmd g} :yfgLo kf7\oqmd xf]Æ rGb|f]bo k|f=lj=sf k|=c= yK5g\ æ:yfgLo >f]t ;fwg, ef}uf]lns 
jftfj/0f / ;fdflhs cjwf/0ffsf] hfgsf/L lbg tof/ ul/Psf] kf7\oqmd :yfgLo kf7\oqmd xf] .Æ lo dflysf 
egfOaf6 k|i6 ePsf] 5 ls k|fylds txsf ;j} k|wfgfWofksx? :yfgLo kf7\oqmd ;+u lj1 /x]sf / o;n]      
;d]6]sf ljifoj:t'x? jf/] k|i6 hfgsf/L ePsf] kfOof] . 

s] tkfOn] :yfgLo kf7\oqmd lgb{]lzsf x]g'{ ePsf] 5 < eGg] k|Zgdf s]jn &) k|ltzt k|cn] dfq :yfgLo        
kf7\oqmd cWoog u/]sf] / To;df ePsf] ljifoj:t' yfxf kfPsf] kfOof] eg] $) k|ltzt k|c x?n] s]jn o;sf] 
jf/]df ;'g]sf], pkof]lutf jf/] yfxf kfPsf] t/ :yfgLo kf7\oqmd lgb{]lzsf x]g{ gkfPsf] pNn]v u/]sf] kfOG5 .  >L 
k[YjLgf/fo0f afn ljsf; k|f=lj=sf k| c=n] :yfgLo kf7\oqmd lgb{]lzsfdf pNn]lvt ljifoj:t'nfO{ o;/L k|:t't 
u/]sf] 5g\ æP]ltxfl;s If]q, ;fF:s[lts If]q, ef}uf]lns If]q Pj+ k|fs[lts If]q, cly{s If]q, hft–hftL, efiff–efifL 
nufot If]q o;df ;dfj]z ul/Psf] x'G5Æ

pk/f]Qm egfOaf6 s]xL k|=c= x?n] :yfgLo kf7\oqmd lgb{]lzsfsf] cWoog u/]sf] t/ ;j} k|=c=n] ;f] cj;/ k|fKt 
ug{ g;s]sf] k|i6 b]lvG5 . 

s] tkfOsf] ljBfnon] klg :yfgLo kf7\oqmd lgdf{0f u/L nfu" u/]sf] 5 eGg] k|Zgdf clwsfz+ k|=c=x?n] z}lIfs 
;q @)^&.)^* b]lv nfu" ug{] k|of; u/]sf] t/ k"0f{ ?kdf sfo{Gjogdf Nofpg g;s]sf] pNn]v u/]sf 5g\ . 

o;af6 k|i6 x'G5 sL :yfgLo kf7\oqmdsf] jf/]df hfgsf/L x'bfx'b} klg / o;sf] cfjZostf af]w ubf{ ub{} klg 
cfjZos 1fg / ;Lksf] cefjdf :yfgLo kf7\oqmd :yfgLo ?kdf lgdf{0f ug{] / To;sf] sfof{Gjog ug{] k|s[of 
lkmtnf] /x]sf] kfOof] . lhNnf lzIff sfof{non] ;d]t @)^& ;fn r}q dlxgfdf Ps k6s :yfgLo kf7\oqmd 
lgdf{0f ;DaGwdf ! lbg] uf]li7sf] cfof]hgf u/]sf] / s]jn ;}4flGts 1fg k|bfg u/]sf] t/ Jojxfl/s 1fg k|bfg 
ug{ g;s]sf] sf/0f ljBfnox?n] :yfgLo kf7\oqmd lgdf{0f / sfo{Gjogdf ;d:of dx;'; ug'{ k/]sf] kfOof] . 

s] tkfOn] :yfgLo kf7\oqmd lgdf{0f ubf{ ;d:of dx;'; ug'{eof] eg] k|Zgdf k|of; ;j}n] ;d:of dx;'; u/]sf] 
pNn]v u/]sf 5g\ . To;f] eP s] s:tf ;d:of dx;'; ug'{ eof] eGg] k|Zgdf hftLo ljljwtf, wfld{s ljljwtf, 
;fdflhs ljljwtf x'gsf ;fy} :yfgLo cfjZostfdf ljljwtf ePsf]n] s] s:tf cfjZostfnfO{ k|fyldstfdf 
/fv]/ s] s:tf ljifo j:t'nfO{ ;d]6]/ kf7\oqmd lgdf{0f ug{] eGg] ;d:of ePsf] pNn]v u/]sf 5g\ . 

s] :yfgLo kf7\oqmd lgdf{0f ubf{ lzIfs :6fkmx?;+u 5nkmn ug'{ ePsf] lyof] eGg] k|Zgdf &) k|ltzt k|=c=n] 
5nkmn u/]sf] jtfP eg] $) k|ltzt k|=c=n] ;fdflhs lzIfsnfO{ lhDdf lbPsf] pNn]v u/] . h;af6 k|i6 
x'G5 sL :yfgLo kf7\oqmd lgdf{0f sfo{ s]jn emf/f 6fg{] sfdsf] ?kdf k|of]u u/]sf] kfOof] . Jofks 5nkmn / 
cGt{lqmof u/L :yfgLo cfjZostf klxrfg u/L kf7\oqmd lgdf{0f ug{] k|of; u/]sf] kfOPg . 

:yfgLo kf7\oqmd lgdf{0f ubf{ ljBfno Joj:yfkg ;ldlt;+u s] s:tf ljifo j:t' ;dfj]z ug{] eGg] jf/]df 
5nkmn ug{] ug'{ ePsf] 5 eGg] k|Zgdf *) k|ltzt k|=c=x?n] ;/;Nnfx gePsf] hfgsf/L lbP eg] @) k|lzt 
k|=c= n] dfq 5nkmn u/]sf] hfgsf/L lbP . o; af6 k|i6 x'G5sL :yfgLo ;/f]sf/sf ljifodf :yfgLo JolQmx?;+u 
5nkmn cGt{lqmof gePsf] s]jn k|=c= n] dfq ;DalGwt ljifolzIfsx? ;+u 5nkmn u/L >f]t s]Gb|sf] ;dGjodf 
kf7\oqmd lgdf{0f u/]sf] kfOof] . To:t} zf/Ll/s, l;h{gfTds snf / ;fdflhsdf @) k|ltzt :yfgLo ljifoj:t' 
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tof/ u/L ;j} ljBfnon] nfu' u/]sf] kfOof] t/ :yfgLo ljifosf] ?kdf eg] c+u|]hL ljifonfO{ k|fyldstf lbO !)) 
k"0ff{ªsg} c+u|]hL k9fPsf] kfOof] . c+u|]hL k9fpgfsf] sf/0f jf/] k|Zg ubf{ cfkm\gf] ljBfno /x]sf] If]qdf s'g}  Ps 
efiffsf] k|fyldstf gePsf] w]/} hfthftL, efiff efifL, k/Dk/f, l/ltl/jfh / d"NodfGotfnfO{ ;d]6]/ kf7\oqmd 
lgdf{0f ug{] sfo{ sl7g ePsf] tyf clwsf+z cleefjssf] rfxgf c+u|]hL lzIf0f g} ePsfn] cGt/f{li6«o efiffsf] 
?kdf kl/lrt c+u|]hLnfO{ k|of]u ul/Psf] eGg] k|ltlqmof clwsf+z pQ/bftfsf] kfOof] . 

>f]t s]Gb| e/L Pp6} kf7\oqmd lgdf{0f u/L nfu" ug{ plrt 7fGg' x'G5 egL ;f]lwPsf] k|Zgdf $) k|ltzt pQ/
bftfn] uf]/vf gu/kflnsf e/Lsf ljBfnosf cfjZostf ;dfg ePsf]n] Pp6} kf7\oqmd lgdf{0f u/L nfu' ug{ 
pko'Qm x'G5 egL k|lts[of lbP eg] ^) k|ltzt pQ/bftfn] ef}uf]lns agf]6 / cfjZostf klg km/s km/s 
ePsf]n] km/s km/s kf7\oqmd lgdf{0f u/L nfu" ug'{ kg{] k|lts[of lbP . 

Ps k6s lgdf{0f u/]sf] kf7\oqmd ;do ;fk]If kl/dfh{g ul/Psf] 5 sL Pp6} nfu" ul/Psf] 5 eGg] k|Zgdf k|of; 
;j} pQ/bftfn] kl/j{tg ug'{kg{] t/ kl/j{tg gul/Psf] k|ltlqmof lbP . o;af6 k|i6 x'G5 sL :yfgLo cfjZostf 
kl/j{tg xF'bf klg kf7\oqmddf kl/df{hg gu/L h] h:tf] lgdf{0f ul/Psf] 5 To;}nfO{ sfo{Gjogdf NofOPsf] 5 . 

s] tkfOn] :yfgLo kf7\oqmd pkof]uL 7fGg' ePsf] 5 eGg] k|Zgdf ;t k|ltzt pQ/bftfn] pkof]uL ePsf] t/ 
k|fljlws 1fgsf] sldn] ubf{ o;nfO{ Jofjxf/df Nofpg sl7g ePsf] k|ltlqmof lbP . 

o;af6 k|i6 x'G5 ls :yfgLo kf7\oqmdnfO{ k|fljlws 1fgsf] sldn] ubf{ klg pkof]uL / k|efjsf/L agfpg 
;lsPsf] 5}g / :yfgLo cfjZostfnfO{ k"/f ug{ ;lsPsf] 5}g . 

:yfgLo kf7\oqmdnfO{ 5'6\ofOPsf] k"0f{fÍ plrt 7fGg' x'G5 eGg] k|Zgdf *) k|ltzt pQ/bftfn] l7s ePsf] 
k|ltlqmof lbP, !) k|ltztn] l7s gePsf] k|ltlqmof lbPeg] !) k|ltztn] l7s} xf]nf eGg] k|ltlqmof lbP . o;af6 
k|i6 x'G5 sL :yfgLo kf7\oqmdsf] cfjZostf ePtf klg o;df s], slt / s:tf ljifoj:t' ;dfj]z ug{] eGg]df
k|foM ;j} k|=c= x?nfO{ cGof]n /x]sf] / o;nfO{ pkof]uL / k|efjsf/L agfpg plrt Wofg glbPsf] b]lvof] . 

:yfgLo kf7\oqmd ;DaGwdf >f]t JolQmsf wf/0ff
:yfgLo kf7\oqmd sfo{Gjogdf k|fljlws ;]jf pknAw u/fpg] k|d'v JolQm >f]t JolQm ePsf]n] >f]t JolQmsf] 
e"ldsf klg dxTjk"0f{ /xFb} cfPsf] 5 . uf]/vf  gu/kflnsfdf >f]t JolQmn] v]n]sf] e"ldsf af/] k|i6 hfgsf/L 
k|fKt ug{ o; >f]t s]Gb|sf >f]t JolQm ;+u :yfgLo kf7\oqmd s] xf] < o;sf] cfjZostf lsg kb{5 < o;sf] 
lgdf{0fdf >f]t s]Gb|n] s] s:tf e"ldsf v]Nb5 < :yfgLo ?kdf pknAw >f]tsf] k|of]u s] slt dfqdf ePsf] 5 <
cg'udg s] s;/L ul/Psf] 5 < :yfgLo ljifosf] ?kdf c+u|hL k9fO x'g' slt plrt cg'lrt < :yfgLo         
kf7\oqmddf :yfgLo ljifo j:t' s] slt ;d]l6Psf 5g\ h:tf k|Zgx?df s]lGb|t /xL cGt{jftf{ lnOof] h;df o; 
>f]t s]Gb|sf >f]t JolQmsf] wf/0ff lgDg /x]sf] kfOof] M 

s]Gb|Lo kf7\oqmdn] ;d]6\g g;s]sf :yfgLo cfjZostf k"/f ug{ ;xof]u ug{] ljifoj:t' ;d]l6Psf]       
kf7\oqmd g} :yfgLo kf7\oqmd xf] . uf]/vf gu/kflnsfdf ePsf ;Dk"0f{ ljBfnosf k|wfgfWofksx?sf] 
! lbg] uf]i7L cfof]hgf u/L pgLx?sf] 5gf}6sf If]qx? h:t} df5fkfng, t/sf/L v]tL, ko{6sLo If]q,
k|fs[lts If]qx? ;dfj]z u/L :yfgLo kf7\oqmd lgdf{0f ul/Psf] k|lts[of >f]t JolQmaf6 k|fKt eof] . 
o; If]qsf] >f]t s]Gb|sf ;femf cfjZostf klxrg u/L >f]t s]Gb|n] :yfgLo kf7\oqmd lgdf{0f u/]tf
klg >f]t s]Gb|sf] j:t'l:ylt km/s eP cg';f/sf] yk ljifo j:t' 5gf}6 u/L cWofkg ug{ ;Sg] 
Joj:yf >f]t s]Gb|n] ldnfPsf] kfOof] . h:t} dx]Gb| df=lj= s'Gb'/n] df5fkfngnfO{ d"Vo ljifoj:t" 
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agfPsf] kfOof] eg] dx]Gb| Hof]tL pRr df=lj=n] ko{6lso If]qnfO{ a9L hf]8 lbPsf] kfOof] . :yfgLo 
kf7\oqmdsf] k|of]u Pj+ sfof{Gjogdf s] s:tf] cg'udgsf] Joj:yf ul/Psf] 5 < eGg] k|Zgdf cg'udg 
ul/Psf], w]/} ljBfnon] sfof{Gjogdf klg NofPsf] t/ s]xL ljBfnon] k|fljlws 1fgsf] sdLn] ubf{ 
k|efjsf/L sfo{Gjog gu/]sf] k|ltlqmof lbP . To:t} lhNnf txdf :yfgLo ljsf; clwsf/Lsf] cWoIftfdf 
lhNnf ;dGjo ;ldlt u7g u/L cg'udgsf] Joj:yf ldnfPsf] / ;f] ;ldltn] ;d]t lhNnf e/sf 
ljBfnon] :yfgLo kf7\oqmd nfu" u/] gu/]sf] cg'udg ug{] / >f]t s]Gb|df >f]t JolQmsf] cWoIftfdf 
;dGjo ;ldlt u7g u/L cfjZos cg'udg / lgb{]zg ug{] Joj:yf ePsf] t/ sfo{Gjog k|efjsf/L 
x'g  eg] g;s]sf] hfgsf/L  k|fKt eof] . :yfgLo ljifosf] ?kdf c+u|hL k9fpg] Joj:yf plrt xf] <
eGg] k|Zgdf plrt gePsf] t/ sfo{Gjogdf NofPsf] ;To xf] eGg] k|ltlqmofaf6 >f]t s]Gb|n] ;d]t
plrt k|fljlws ;]jf pknAw u/fO :yfgLo kf7\oqmd lgdf{0fdf ;xof]u k'¥ofpg g;s]sf] b]lvG5 . 

k|To]s ljBfnon] cfkm}n] cfkm\g} kl/j]z ;'xfpbf] :yfgLo kf7\oqmd lgdf{0f u/L nfu" gugf{sf] sf/0f jf/]          
;f]lwPsf] k|Zgdf >f]t JolQm eG5\g\  ;do ;dodf ;fGb{les ;fdu|Lsf] k|of]uåf/f tflnd lbg g;Sg' / ljBfno 
txdf ;xfos ;fdu|Lsf] cefj x'gfn] ljBfnox?n] cfkm\g} ljBfnon] dfq :yfgLo kf7\oqmd lgdf{0f u/L nfu" 
ug{ sl7gfO ePsf] eGg] hfgsf/L u/fpg'eof] . 

:yfgLo kf7\oqmd lgdf{0fdf s;sf] e"ldsf dxTjk"0f{ 7fGg'x'G5 eGg] k|Zgdf  :yfgLo cleefjs, a'l4hLlj, lzIff 
k|]dL, Jofkf/L, >f]t JolQm, lzIfs, k|fwfgfWofks, lhNnf lzIff sfo{no / kf7\oqmd ljsf; s]Gb| ;j}sf] dxTjk"0f{ 
e"ldsf /xg] t/ >f]t JolQm k|d"v k|fljlws JolQm ePsf]n] p;n] s:tf] kf7\oqmd lgdf{0f u/L sfo{Gjog ug{] 
eGg] s'/fdf dxTjk'0f{ e"ldsf v]Ng] hfgsf/L lbg' eof] . 

cWoogsf] pknAwLx?
dfly pNn]lvt JofVof ljZn]if0fsf pknAwLx? lgDg /x]sf 5g\ M
 :yfgLo kf7\oqmdssf cfjZostf / pkfb]otf jf/] ;j} k|=c= x? / >f]tJolQm hfgsf/ ePsf] t/ o;nfO{ 
     Jojxfl/s ?kdf sfo{Gjog ug{ g;s]sf] kfOof] . 
 >f]t s]Gb| tyf k|=c= x?n] :yfgLo cfjZostf klxrfg ;lx 9+un] ug{ g;s]sf] b]lvof] .
 >f]t s]Gb| tyf ljBfno b'j}n] :yfgLo ;/f]sf/jfnx?nfO{ kf7\oqmd lgdf{0f sfo{df ;xefuL u/fpg       
     g;s]sf] b]lvof] . 
 :yfgLo kf7\oqmd sfo{Gjog ug{ lhNnf lzIff sfo{no xfn lzIff ;dGjo OsfO / >f]t s]Gb|n] k|ofKt 
     dfqfdf Wofg lbPsf] b]lvPg . 
 :yfgLo kf7\oqmdsf] sfo{Gjog s] s;/L eO/x]sf] 5 egL cg'udg ug{ lhNnf cg'udg ;ldlt u7g 
     ePtf klg o;n] cfkm\gf] lhDd]jf/L k"/f ug{ g;s]sf] b]lvof] . 
 ;fdflhs ljifo cGt{ut ;dfj]z ul/Psf] @) k|ltzt :yfgLo kf7\oqmd lgdf{0f ug{] k|of; ! k6s dfq 
     u/]sf] kfOof] . o;nfO{ klg ;do ;fk]If kl/dfh{g ug{] k|of; u/]sf] b]lvPg . 
 k|fylds txdf cWofkg ug'[kg{] u/L kf7\oqmd ljsf; s]Gb|åf/f lgwf{/0f ul/Psf] !)) k"0f{fÍsf] :yfgLo 
     ljifo efiffsf] ?kdf ;j} ljBfnox?n] c+u|]hL g} k7fpg] u/]sf] kfOof] . :yfgLo ljifosf] kf7\oqmd 
     lgdf{0fdf ;|f]t s]Gb|sf] e"ldsf uf}0f b]lvof] . 
 uf]/vf gu/kflnsf leqsf ljBfnox?sf] j:t'l:ylt, /xg;xg km/s km/s ePtf klg Pp6} kf7\oqmd 
     nfu" u/]sf] kfOof] . ljBfno cfkm}n] cfkm\gf] kl/j]z cg';f/sf] kf7\oqmd lgdf{0f ug{] k|of; u/]sf] b]lvPg . 
 ljBfnox? :yfgLo kf7\oqmd lgdf{0f ug{ k|fljlws ?kn] sdhf]/ /x]sf] kfOof] . 



b Ph's]6/ hg{n                              jif{ ( c+s & 35

;'emfjx?
:yfgLo cfjZostfnfO{ dWogh/ /fv]/ :yfgLo kf7\oqmd lgb{]lzsfn] tf]s] adf]lhd k|To]s ljBfnonfO{ 
  :yfgLo kf7\oqmd lgdf{0f ug{ >f]t JolQmdf k|fljlws 1fg k|bfg ug'{kg{] . 
:yfgLo ljifo efiffsf] ?kdf c+u|]hL k9fpg] Joj:yf cGt u/L :yfgLo s[lif, pBf]u, Jofkf/, efiff, ;+:s[lt, 
  ;f:s[lts ;Dkbf, k|fs[lts ;Dkbf, ef}uf]lns agfj6 / :yfgLo snfsf If]q h:tf ljifonfO{ ;dfj]z u/L 
  kf7\oqmd lgdf{0f ug{ ljBfnonfO{ g} ;Ifd agfpg' kg{] . 
:yfgLo hgzlQmnfO{ ;d]t >f]t JolQmsf ?kdf ljBfnon] k|of]udf NofO :yfgLo 1fg k|j4{g ug{ hf]8 
  lbg' kg{] . 
lhNnf ;dGjo ;ldltn] :yfgLo kf7\oqmdsf] k|efjsf/L sfo{Gjog eP gePsf] ;DaGwdf ;do ;dodf 
  cg'udg ug'{kg{] / sfo{Gjog ePsf] gkfOPdf k|fljlws ;]jf ;lxt sfo{Gjogdf hf]8 lbOg' kg]{ . 
:yfgLo cfjZostf km/s km/s ePsf]n] ;f]xL cg'?k ljBfnonfO{ kf7\oqmd lgdf{0f ug{ ;xof]u pknAw 
  >f]t s]Gb|n] ug'{ kg{] .
;do ;dodf ;]ldgf/, uf]i7Lsf] cfof]hgf >f]t s]Gb|df ;+rfng u/L k|wfgfWofksx?nfO{ :yfgLo kf7\oqmd 
  lgdf{0f / kl/dfh{g ug{ of]Uo / ;Ifd t'Nofpg' kg{] ;fy} cfjZos ;xfos ;fdfu|Lsf] ;d]t Joj:yf >f]t  
  s]Gb|n] ug'{ kg{] . 
kf7\oqmd ljsf; s]Gb| / lhNnf lzIff sfof{non] ;d]t :yfgLo kf7\oqmdsf] gd"gf tof/ u/L k|To]s ljBfno 
  ;Dd k'¥ofpg' kg{] . 

;Gbe{ ;fdfu|L
clwsf/L, x]df+u/fh -@)%&_, g]kfnL efiff lzIf0f, sf7df08f}+M ljBfyL{ k':ts e08f/ .
g]kfn ;/sf/ @)^# -sIff !–#_ / -sIff $–%_ @)^%, k|fylds kf7\oqmd,  eQmk'/M kf7\oqmd ljsf; s]Gb| .
g]kfn ;/sf/ -@)^$_, :yfgLo kf7\oqmd lgdf{0f lgb{]lzsf -k|fylds tx_, eQmk'/M kf7\oqmd ljsf; s]Gb| . 
g]kfn ;/sf/ lzIff tyf v]ns'b dGqfno -@)^$_, lzIff, eQmk'/M kf7\oqmd ljsf; s]Gb| . 
g]kfn ;/sf/ -@)^^_, :yfgLo kf7\oqmd >f]t tyf k|lzIf0f ;fdu|L, eQmk'/M kf7\oqmd  ljsf; s]Gb| .
g]kfn ;/sf/ -@)^( b]lv @)&@_, ljBfno If]q ;'wf/ of]hgf, sf7df08f}M lzIff dGqfno . 
kf7\oqmd tyf d"NofÍg ;dfh -@)^$_, ;Dk|]z0f, kf7\oqmd tyf d"NofÍg, k|yd c+s, sf7df08f}M lqe"jg 
       ljZj ljBfno .
e§/fO{, xf]dgfy / wfdL, s]zjl;+x -@)^^_, kf7\oqmd / d"NofÍg, sf7df08f}+M /Tg k':ts e08f/ .
lzIff tyf v]ns'b dGqfno -@)^#_, /fli6«o kf7\oqmd k|f?k,  eQmk'/M kf7\oqmd ljsf; s]Gb| . 
;]l/8 -@)!)_,c :68L cg OlG6u|];g ckm nf]sn sG6]G6\; Og :s"n sl/s'nd .
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:gfts tx k|yd jif{df zf/Ll/s lzIff ljifosf] kf7\oqmdsf] 
sfof{Gjogsf] k|efjsfl/tf 

;'lzn cof{n  ;'lzn cof{n  
lzIf0f ;xfos lzIf0f ;xfos 

   uf]/vf SofDk;, uf]/vf    uf]/vf SofDk;, uf]/vf 
O{d]n M sushil.aryal@gc.tu.edu.np df]jfOnM +977-9846158194

;f/
lqe'ag ljZjljBfno lzIff zf:q ;+sfo åf/f ;+rflnt $ aif{] :gfts tx k|yd aif{df cWofkg eO{                
/x]sf] zf/Ll/s lzIff laifo kf7\oqmdsf] k|efasf/L sfof{Gjogsf] nflu laifosf] :jefa / To;sf] k|s[tL, 
k"0ff{Í, kf7\oef/, sIff Aoj:yfkg, ;dosf] pknAwtf, lzIfs / laBfyL{x?sf] ;xeflutf, lzIf0f lalw / 
;fdu|Lx?sf] ;+sng, lgdf{0f / k|of]u, lzIfsx?sf] of]Uotf, Ifdtf, laifout bIftfx? k"0f{ ?kdf nfu' u/]sf]
kfO{of] . vf; ul/ laifo ;ldlt / 8Lg sfof{non] lbg' kg{] tfnLdx?sf] Aoj:yfkg eg] u/]sf] kfO{Pg . oBkL 
;DalGwt SofDk;x?n] cfˆgf] Ifdtf cg'?k cg';Gwfg d"ns tflnd / k|lalw d}qL tflndsf] Aoj:yfkg 
u/]sf] kfO{of] . cWoogsf] nflu cfjZos ug{] ;'rgfx? k|fKt ug{sf] nflu k|ZgfjnLx?, ?h' ;"rL tof/ 
u/L k|ToIf cjnf]sg u/L låtLo >f]tsf] ?kdf laleGg d'lb|t ;fdu|Lx/sf] k|of]u ul/Psf] 5 . k|fylds 
>f]tsf] ?kdf tof/ kfl/Psf ;fdfu|Lx? nfO{ laifo lzIfs, laBfyL{ / ;DaGwLt kIfx? dfem k|:t't ul/ 
cWoogsf] p¢]Zo k'/f ug{] u/: ;"rgfx? ;+sng ul/Psf] lyof] . kf7\oqmd sfof{Gjogsf] d'Vo kIf laBfyL{ 
l;sfO{ pknlAw x'g] xF'bf ;}¢flGts kIfdf eGbf Aofaxfl/s kIfdf l;sfO pknlAw /fd|f] /x]sf] kfO{of] . 
;}4flGts sIffdf eGbf k|of]ufTds sIffnfO{ sd dxTj lbO{Psf] t/ lalw / ;fdu|Lsf] k|of]u k|of]ufTds 
sIffdf k|of]u ug{] u/]sf] kfO{of] . laBfyL{ / lzIfssf] kf7\oqmd sfof{Gjogdf ;lqmo e'ldsf /x]sf] klg kfO{of] .

d'Vo zAbfjnL M sfof{Gjog, kf7\oqmd, k|efasfl/tf,  ;DaGwg, :gfts

kl/ro 
k|flrgsfn b]lv g} JolQm, :j:y, tGb'?:t / jlnof] eO{ cfˆgf] lhjg latfpg] ;Gbe{df dxTjk'0f{ of]ubfg 
k'¥ofpg] lqmofsnfkx? zf/Ll/s lzIffsf] d'Vo cfwf/sf] ?kdf /x]sf 5g\ . o"/f]ksf] k|frLg Oltxf; b]lv lnP/ 
Plzof dxfb]zsf] ljleGg e"efux?df x'g] u/]sf lqmofsnfkx? / lt lqmofsnfkx?af6 k|bfg ug]{ lzIff zf/Ll/s 
lzIff xf] . zf/Ll/s lzIff rfnsf] dfWodaf6 k|bfg ug]{ lzIff xf] . ljz]if zf/Ll/s lzIff lqmofsnfkdf cfwfl/t 
/x]sf] x'G5 . ;fwf/0f efiffdf eGg' kbf{ ljleGg k|sf/sf zf/Ll/s lqmofsnfkx?sf] p2]Zok"0f{ ;+of]u g} zf/Ll/s 
lzIff xf] . zf/Ll/s lzIffn] dgf]/~hgfTds / k|ltof]lutfTds b'j} y/Lsf lqmofsnfkx? k|bfg u/]/ afnssf] 
af}l4s, zf/Ll/s ;+j]ufTds / ;fdflhs ljsf;df dxTjk'0f{ of]ubfg k'¥ofpF5 . zf/Ll/s lzIffn] s'g} klg JolQmsf]            
zf/Ll/s, dfgl;s, ;fdflhs / ;+j]ufTds kIfsf] rf}tkmL{ ljsf; u/L ;Ifd, ;an / :j:y gful/s pTkfbg 
u/L b]z lasf;sf] nflu rflxg] of]Uo gful/s pTkfbg ug{ d2t ub{5 . zf/Ll/s lzIffn] ;fwf/0f lqmofsnfk 
b]lv lnP/ ljlzi6 lsl;dsf l;kx? k|bfg ub{} cf+lus kIfx?sf] ;d'Ggt ljsf; u/L ;dfhdf :j:y / ;Ifd 
gful/s eO{ ;'vdo lhjg Joltt ug{ gful/sx? nfO{ d2t ub{5 . To;sf] ;fy} JolQmsf] Agility, Flexibility, 
Coordination, Balance, Endurance, Strength, Power, Speed cflb nufot kIfx?sf] ljsf; u/L 
lqmofTds Ifdtf / tGb?:tL kIfx?sf] of]u4f/f :j:ytf k|fKt ug]{ cfwf/x? k|bfg ub{5 . AolQmsf] lqmofTds 
Ifdtf / zf/Ll/s tGb'?:tL kIfx?sf] ljsf; ug]{ zf/Ll/s lzIff g]kfnsf] ;a} eGbf h]7f] lqe'jg ljZjljBfnosf] 
lzIff zf:q ;+sfosf] :yfkgf sfn b]lv lnP/ xfn;Dd zf/Ll/s lzIff / v]ns'bsf] If]qdf cf}krfl/s / 
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cgf}krfl/s ?kn] ljsf; ug]{ sfo{df dxTjk'0f{ of]ubfg k'¥ofOPsf] 5 . g]kfndf /f0ffzf;gsf] cGTo lt/ cfOk'Ubf           
zf/Ll/s lzIff sfo{qmd ;~rfngsf nflu cfjZos kg]{ hgzlQm pTkfbg ug{ lj=;+= @))$ ;fn h]i7 !) ut]sf
lbg sf7df08f}F tfxfrndf cfwf/ lzIfs k|lzIfs s]Gb|sf] :yfkgf eof] . o; s]Gb|n] ;~rfng ug]{ tflnd 
Pj+ k|lzIf0f sfo{qmdx?df cgf}krfl/s ?kn] zf/Ll/s lzIffnfO{ ;dfj]z u¥of] . o; s]Gb|af6 k|lzIf0f k|fKt 
JolQmx?n] ljBfnodf zf/Ll/s lzIffsf lqmofsnfkx? ;~rfng ug{ yfn] . To;kl5 o; s]Gb|nfO{ College 
of Education sf] ?kdf lj=;+= @)!# ;fndf kl/jt{g ul/of] . College of Education n] cfˆgf ljleGg 
lsl;dsf tflndx?df zf/Ll/s lzIffnfO{ ;dfj]z ub}{ cfof] -a?jfn / cGo, @)&#÷)&$_ .  lj=;+= @)!^ 
;fndf College of  Education nfO{ lqe'jg ljZjljBfnosf] lzIff zf:q ;+:yfgdf kl/0ft ul/of] .

lj=;+= @)@* sf] /fli6«o lzIff k4ltsf] of]hgf nfu' ePkl5 kf7\oqmd ljsf; s]Gb|sf] :yfkgf eof] . To;} ;do 
ljBfnodf zf/Ll/s lzIff tyf cltl/Qm lqmofsnfksf] Joj:yfsf] nflu cfjZos gLlt, sfo{qmd, kf7\oqmd, 
kf7\ok':ts tyf lgb]{lzsf tof/ ug{ >L % sf] ;/sf/, lzIff dGqfno, k|fljlws dxfzfvf cGtu{t zf/Ll/s 
lzIff zfvf  vf]lnof] . x'gtM lj=;+= @)!! sf] /fli6«o lzIff cfof]un] ljBfnodf zf/Ll/s lzIff clgjfo{ agfPsf] 
lyof] t/ lj=;+= @)@* eGbf klxn] zf/Ll/s lzIff ;DaGwL cf}krfl/s k7gkf7g x'g ;s]g -dxh{g, @)%%_.  

/fli6«o lzIff k4ltsf] of]hgfdf sIff ! b]lv & ;Dd :jf:Yo tyf zf/Ll/s lzIffnfO{ clgjfo{ agfPkl5 o;sf] 
nflu rflxg] hgzlQm lqe'jg ljZjljBfnon] kl/k'lt{ ul/lbof] . lj=;+= @)!# ;fndf :yflkt sn]h ckm Ph's]zg 
g} cfˆgf] sfFr'nL km]b}{ lzIff zf:q cWoog ;+:yfgaf6 xfn lzIff zf:q ;+sfo x'g cfPsf] xf] . g]kfnsf]  zf/Ll/s 
lzIff ljsf;df o; lgsfon] u/]s]f of]ubfg ;x|flgo 5 . sn]h ckm Ph's]zgn] cfˆgf] :yfkgf sfn b]lvg} cfˆgf 
ljleGg sfo{qmd h:t} cfO=P8= la=P8= tyf gd{n :s\"n sfo{qmddf zf/Ll/s lzIff ljifonfO{ clgjfo{ ljifosf] ?kdf 
cWofkg u/fpFb} cfPsf] 5 . To;tfsf sn]h ckm Ph's];g >L % sf] ;/sf/, lzIff dGqfno cGtu{t ;~rflnt 
ePsf] x'Fbf To;tfsf ljleGg k|fWofksx?nfO{ zf/Ll/s lzIff ;DaGwL tflnd lbg s;}nfO{ cd]l/sf tyf s;}nfO{ 
ef/t k7fOPsf] lyof] . lj=;+= @)#) b]lv lslt{k'/ ax'd'vL SofDk;, lq=lj= sLlt{k'/df :jf:Yo / zf/Ll/s lzIff 
ljifonfO{ d"n ljifosf] ?kdf k|bfg ul/of] . t}klg :gfts txdf zf/Ll/z lzIffnfO{ s]xL kf7\oef/ lbP/ clgjfo{ 
agfOPsf] lyof] . k|lj0ftf k|df0fkq txdf t sl/a lj=;+= @)$) ;Ddg} pQm ljifo clgjfo{ /x\of] -dxh{g, @)%%_. 

b]zsf ljleGg efudf lzIff zf:q ljifosf] cWoog u/fpg] SofDk;sf] :yfkgf x'g yfNof] / tL SofDk;x?n] 
klg :jf:Yo tyf zf/Ll/s lzIffnfO{ cfˆgf] sfo{qmddf ;dfj]z ug{ yfn] . z'?z'?df :jf:Yo tyf 
zf/Ll/s lzIff cWofkg ug{sf] lgldQ bIf lzIfssf] cefjdf :jf:Yo tyf zf/Ll/s lzIff d"n ljifo 
lnP/ :gfts pQL0f{ u/]sf ljBfyL{nfO{ pQm SofDk;x?df k9fpg yflnof] eg] hgzlQm cefjsf sf/0f 
ljleGg SofDk;x?df hd{g :jod\;]jsx? ;d]t kl/rfng u/]sf] lyof] . xfn zf/Ll/s lzIffdf ljBfjfl/lw 
u/]sf / :gftsf]Q/ u/]sf k|fWofksx? sfo{/t 5g\ . lj=;+= @)%@ ;fnb]lv Ps jif]{ la=P8\= df zf/Ll/s
lzIffdf Pd=P8= k9fO ;d]t ;~rfng u¥of] . lj=;+= @)^!÷)^@ ;Dddf zf/Ll/s lzIff ljifo ;ldlt ;d]t
alg ;s]sf] 5 -cfrfo{ / cGo, @)^(_ . zf/Ll/s lzIff ljifosf] kf7\oqmd sfof{Gjog ug]{ ;Gbe{df 
lzIff zf:q ;+sfodf geO{ lzIff dGqfno, o"jf tyf v]ns'b dGqfno, v]ns'bsf /fli6«o ;+3 ;+u7gx?, 
cgf}krfl/s lzIffsf If]qx?n] klg zf/Ll/s lzIff / zf/Ll/s lzIffsf] dxTj l;sfpg dxTjk'0f{ e"ldsf 
v]n]sf 5g\ . :gfts tx k|yd jif{df ;~rflnt zf/Ll/s lzIffsf] kf7\oqmddf !)) k"0ff{Ísf] kf7\oef/ 
lgdf{0f ul/Psf] 5 . h;df %) k"0ff{Í ;}4flGts / %) k'0ff{Ísf] k|of]ufTds ljifoj:t' ;dfj]z ul/Psf] 5 . 
lzIf0f l;sfOnfO{ k|efjsf/L 9+un] ;~rfng ug{' k'j{lgwf{l/t of]hgfnfO{ kf7\oqmd elgG5 . h; cGtu{t 
afnaflnsfn] xfl;n ug'{kg]{ cg'ej lzIfsn] ug'{ u/fpg' kg]{ lqmofsnfk / d"Nof+sg k|lqmof ;d]t pNn]v       
ul/Psf] x'G5 -jfUn] / kf}8]n, @)%&_ . 
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ljBfyL{x?sf] zf/Ll/s c+ux?, k|0ffnLx? / ;Lk tyf Ifdtfsf] pRr:t/df j[l4 / ljsf; u/L pRr:t/Lo 
hLjgofkgsf] nflu ;Ifd agfpg] vfnsf zf/Ll/s lzIffsf 1fg, wf/0ff / zf/Ll/s tyf v]ns'bsf ;Lkx?nfO{ 
j}1flgs 9+un] ;+u7g ul/Psf] ljBfnosf] pTs[i6 sfo{qmdnfO{ g} zf/Ll/s lzIffsf] kf7\oqmd eg]/ a'emfpg'               
kb{5 -z]/rg, @)^@_ . pNn]lvt ljleGg kl/efiffx?n] ;d]t kf7\oqmdnfO{ of]hgfsf] ?kdf JofVof ug{ ;lsG5 . 

;d:ofsf] syg 
lzIff zf:q ;+sfo rf/ jif]{ :gfts txsf] k|yd jif{df ;~rflnt :jf:Yo tyf zf/Ll/s lzIff d"n ljifo leq /x]sf] 
ljifo zf/Ll/s lzIffsf] cfwf/ sf]8 g+= $!& df lgwf{/0f ul/Psf kf7\oqmd / ;f]xL kf7\oqmd cg'?k lgdf{0f ePsf 
ljifoj:t'x? ljBfyL{x?dfem k|:t't u/L k|efasf/L 9+uaf6 nfu" ug]{ ;Gbe{df zf/Ll/s lzIff ljifosf] kf7\oqmd 
sfof{Gjogsf] k|efjsf/Ltfsf] l:ylt s:tf] 5 < kf7\oqmd / kf7\oj:t'x?df lbOPsf] ljifoj:t' lnO{ k|fWofkg ug]{ 
;Gbe{df kf7\oqmdsf] p2]Zo cg'?k lzIf0f ug'{kg]{ x'G5 / ;f]xL cg'?k ljBfyL{x?sf] l;sfO{ / Jojxf/df ;sf/fTds 
k|efj kfg'{kb{5 t;y{ kf7\oqmdn] lglb{i6 u/]sf ljifoj:t' / ljifoj:t' dfkm{t pNn]lvt p2]Zox? kl/k"tL{ ug{sf 
nflu s] s:tf ljlw, ;fdfu|L, lqmofsnfkx? ;dfj]z ug]{ < ljBfyL{ d"Nof+sg s;/L ug]{ < eGg] h:tf ;d:ofx? 
cfpg ;S5g\ . :gfts tx k|yd aif{df tf]lsPsf p2]Zox? k'/f ug]{ ck]Iff cg'?k kf7\oqmddf cfwfl/t eP/     
/flvPsf p2]Zox? kl/k"tL{ ug{sf] nflu ePsf k|of]u / k|efjsf/Ltfsf] cj:yf s:tf] 5 < of] g} d'Vo ;d:of xf] . 

ljz]if u/L cg';Gwfgsf] qmddf d'Vo ;d:ofnfO{ klxrfg u/L ;dfwfgsf pkfox? ;d]t ;'emfpg] p2]Zon] 
:gfts tx k|yd aif{df zf/Ll/s lzIff ljifosf] kf7\oqmdn] lglb{i6 u/]sf p2]Zox?, lzIf0f ljlw, lzIf0f 
l;sfO lqmofsnfk, lzIf0f ;fdfu|Lx? / ltgLx?sf] k|of]u tyf d"Nof+sg k|lqmofx?, ljifoa:t'sf] :jefj, 
lzIfssf] of]Uotf / k[i7e"dLx?, ef}lts k"jf{wf/x? nufotsf kIfx?nfO{ klg ;dfj]z u/L cWoog ug]{ / 
lt cWoogaf6 k|fKt lgisif{sf] cfwf/df s;n] s] ug]{ < eGg] s'/fx? nfO{ ;dfj]z u/L :gfts tx k|yd 
aif{df zf/Ll/s lzIff ljifosf] kf7\oqmd sfof{Gjogsf] k|efjsf/LtfnfO{ ;d:ofsf] sygsf] ?kdf lnOPsf] 5 . 

cWoogsf] p2]Zo
o; cWoogsf] p2]Zox? o; k|sf/ /x]sf 5g\ M 
s_ kf7\oqmddf pNn]v u/] adf]lhd :gfts tx k|yd aif{sf] zf/Ll/s lzIff ljifosf] kf7\oqmd sfof{Gjogsf] 
    k|efjsf/Ltfsf] cj:yf klxrfg ug'{ . 
v_ kf7\oqmd sfof{Gjogdf b]vfk/]sf ;d:of / q'6Lx? lg/fs/0f ug]{ pkfox?sf] vf]lh ug'{ . 
u_ kf7\oqmd sfof{Gjogdf b]vfk/]sf ;d:of / q'6Lx? lg/fs/0f ug{] pkfox?sf] vf]lh ug'{ .

cWoog ljlw 
cg';Gwfgsf] nflu cfjZos kg{] tYof+sx? k|fKt ug{sf] nflu uf]/vf lhNnf leq /x]sf cf+lus Pj+ ;DaGwg 
k|fKt SofDk; ul/ ^ cf]6f SofDk;x? dWo] :jf:Yo tyf zf/Ll/s lzIff cWofkg ug{] SofDk;x? dWo] # cf]6f 
SofDk;x? nfO{ dfq ;dfj]z ul/Psf] 5 . cWoogsf] p¢]Zo cg'?k laifo lzIfs, / laBfyL{x?nfO{ k|ZgfjnL 
tof/ kfl/ cGt{jftf{ åf/f ;"rgf k|fKt ul/Psf] 5 eg] ?h' ;"lr tof/ ul/ k|ToIf cjnf]sg ljlwsf] dfWodaf6 
oyfy{ ljj/0fx? tof/ kfl/Psf] lyof] . cWoogsf] qmddf k|ToIf canf]sg ljlwnfO{ k|flylds >f]t / laleGg 
hg{n, kqklqsf, k':tsx? cflbnfO{ lålto >f]tsf] ?kdf lnO{Psf] 5 . ;f]lx ;fwgx? af6 k|fKt tYof+sx?nfO{ 
AofVofTds lalwåf/f laZn]if0f ul/Psf] 5 .
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@= ;DalGwt ;flxTosf] k'g/fjnf]sg
/f]a6{ / UofUg]n] u/]sf rf/ If]qx? lalw, laifoa:t', l;sfO{ pknlAwsf] dfkg / l;sfO sfo{qmddf lalawtf /x]sf 
5g . laBfyL{n] l;sfOsf] laifoa:t'df ePsf] bIftf xfl;n ug{] eGg]s'/f hfGgsf] nflu sIff sfo{ lbP/ jf cGo 
s'g} tl/sfn] d"Nof+sg ul/G5 . laBfyL{n] l;s]sf laifo a:t'nfO{ ;fdfGoLs/0f u¥of] jf u/]/ l;s]sf laifoa:t'sf 
;xfotfn] gofF 1fg l;Sg], p;n] To;nfO{ pkof]u ug{ ;Sof] jf ;s]g cflbsf] d"Nof+sg ul/G5 . l;sfO{ 
sfo{sf qmddf l;sfO{sf ;a} laifox? laBfyL{n] g} k"0f{ ?kdf l;Sof] jf l;s]g cflb s'/fsf] n]vfhf]vf ul/G5 . 

UofUg]sf] pknlAw dfkg cGt{ut lbOPsf cleJolQm cg';f/ laBfyL{n] l;s]sf s'/f Aojxf/df kl/jt{g ug{ ;Sof] 
jf ;s]g eGg] s'/fsf] :yfgfGt/0f (Test of Transfer) ug{sf nflu d"Nof+sg x'g cfjZos b]lvG5 .

cfbz{jfbLx?n] h'g;'s} laifosf] lzIf0f l;sfO{ lqmofsnfksf] k|efjsfl/tf lzIfssf] laa]sdf ;'Dk]sf 5g\ . 
cfbz{afbL ;'s/ftn] k|Zgf]Qf]/ lalw / 5nkmn lalwåf/f lzIf0fnfO{ cuf8L a9fpg' kb{5 eg]sf 5g eg] Kn]6f]n]
afblaafbnfO{ z}lIfs k|lqmofsf] ?kdf l;kmfl/; u/]sf 5g . x]unn] tfls{s lalwåf/f pQm lzIf0f l;sfO{ 
lqmofsnfkdf x'g] s'/fdf hf]8 lbPsf 5g .

cl:tTjjfb 
cl:tTjjfbLsf cg';f/ l;sfO{ eg]sf] lqd'vL k|lqmof xf] h;df lzIfs, laBfyL{ / kf7\oqmdsf] cGt{;DaGw x'G5 .  
o; bz{gn] lzIfsnfO{ lzIf0f k|lqmofsf] cfwf/e"t tTj dfg]sf] 5 . lzIfs aftfa/0f lgdf{0f stf{ xf] . h;n] 
laBfyL{sf] cGt{lglxt k|ltefsf] lasf; u/fpg ;Ifd x'g'kb{5 . a:t'ut laZjdf lzIfsf] lgb{]zgaf6 cfb/ / 
;Ddfg k'a{s laBfyL{n] cfˆgf] cl:tTjsf] ;Demgf ug'{ kb{5 . afnaflnsfnfO{ lzIffsf] dfWodaf6 cfTdfg'e"lt 
ug{ ;Sg] t'Nofpg'kb{5 . ;f]qm]6; eG5g lzIf0f lalwsf] k|of]u ug'{ xF'b}g, vf; u/]/ lzIfsn] cfkm'n] hfg] cg';f/ 
1fg nfbg' xF'b}g, b'a}sf] ;xdltsf] cfwf/df lzIf0f ug'{ kb{5 . o"lg;]km -@)))_ n] kf7\oqmd eg]sf] lzIfs 
/ laBfyL{x?larsf] cGt{lqmof xf], h'g laleGg z}lIfs nIox? k|flKtsf nflu tof/ kfl/Psf] x'G5 eg]/ pNn]v   
u/]sf 5g\ .  

Jojxf/jfbLsf] cg';f/ zf/Ll/s lzIff eg]sf] zf/Ll/s lqmofsnfksf] dfWodaf6 k|bfg ul/g] cToGt Jojxfl/s 
/ lhjgf]kof]uL lzIff xf] . Jojxfl/s ultljlw4f/f l;s]sf] s'/f rL/ :yfoL x'G5 eGg] dfGotf /x]sf] 5 . 
zf/Ll/s lzIff k"0f{ ?kdf k|of]ufTds / Jofjxfl/s ljifo ePsf] x'Fbf o;sf]  lzIf0f l;sfO lqmofsnfk 
ljBfyL{x?sf] k|ToIf lqmofsnfk / cg'ejdf s]lGb|t agfpg ;s]df l;sfO a9L k|efjsf/L x'G5 . o;sf 
lgldQ zf/Ll/s lzIffdf cfFkm} u/]/ l;Sg] (Learning by Doing), e"n / k|oTgåf/f l;Sg] (Learning 
by Trial and Error) / cg'eaåf/f l;Sg] (Learning by Experience) h:tf lzIf0f lalwsf] k|of]u 
x'g' kb{5 . k|ToIf ;xeflutf åf/f dfq zf/Ll/s lzIffsf] lzIf0f ;Dea x'G5 . k|of]ufTds lqmofsnfkåf/f 
k|fKt 1fg, ;Lk / cg'eag} ;To x'G5 . lqmofTds ;Lk / Ifdtfsf] lasf; AolQmsf nflu dxTjk"0f{ x'G5 . 

oyfy{afbL bz{gsf cg';f/ zf/Ll/s lzIffsf] kf7\oqmd / lzIf0f l;sfO{ k|lqmof a}1flgs l;4fGt / oyfy{afbL 
1fgdf cfwfl/t x'g' cfaZos 5 . zf/Ll/s ?kdf tGb'?:t / :j:y AolQmn]g} ;dfh / /fi6«sf] pTkfbgdf ;lqmo 
e"ldsf lgefpg ;S5 . s;/t, v]ns'b / zf/Ll/s lqmofsnfkaf6 g} AolQmn] zf/Ll/s tGb'?:tL k|fKt u5{, h;n] 
pGgtL / pknlAwsf 9f]sf vf]ln lbG5 . 



                                   :gfts tx k|yd jif{df zf/Ll/s lzIff ljifosf] kf7\oqmdsf] sfof{Gjogsf] k|efjsfl/tf 40

cjwf/0ffTds 9f“rf
cg';Gwfgsf] ;d:of ;Fu s]Gb|Lt /x]/ laleGg lsl;dsf r/x? aLrsf] cGt;{DaGwnfO{ lrqfTds 9+uaf6 
k|:t'tug'{ g} cawf/0ffTds 9fFrf xf] . vf; ul/ cg';Gwfgdf b]vf kg{ ;Sg] ;d:ofnfO{ ;dfwfg ug{] / r/x? 
larsf] cGt;{DaGw kQfnufpg / cg';GwfgnfO{ k|efasf/L 9+un] cuf8L a9fpg b]xfo adf]lhdsf] cjwf/0ffTds 
9fFrf k|:t't ul/Psf] 5 .                         

Figure:1

 

                                                                                                          

pNn]lvt cjwf/0ffTds 9fFrf cg';f/ cWoog sfo{ ;~rfng ug{, :gfts tx k|yd aif{sf] zf/Ll/s lzIff 
laifosf] kf7\oqmd sfof{Gjogsf kIfx? laz]if ul/ p4]Zo, cfaZos ef}lts k"af{wf/, laBfyL{ tyf lzIfs 
;lqmotf, lzIf0f l;sfO{df dgf];fdflhs kIf, kf7\oqmd tyf laifoa:t'sf] pknAwtf, / k|of]u, kf7\oqmd 
sfof{Gjog of]hgf, cg'udg tyf d"Nof+sg k|lqmofx?nfO{ s] s;/L k|of]udf NofOPsf] 5 < eGg] s'/fsf] cfwf/df 
cWoog sfo{nfO{ cuf8L a9fO{Psf] 5 .

glthf / laZn]if0f glthf / laZn]if0f 
cWoogsf] qmddf 5gf}6df k/]sf SofDk;x?af6 k|fKt tYof+sx?sf] cfwf/df zf/Ll/s lzIffsf] kf7\oqmd 
k|efasf/L sfof{Gjogsf] ;Gbe{df ;a} eGbf dxTjk"0f{ kIf eg]sf] lzIfssf] Aoa:yfkg / pgLx?sf] l:ylt       
/x]sf] x'G5 . cWoogsf] qmddf uf]/vf lhNnfsf] tLg cf]6f SofDk;df zf/Ll/s lzIff laifodf la1tf xfFl;n     
u/]sf lzIfsx? /x]sf] kfO{of]eg] cGo SofDk;x?df :jf:Yo lzIff d"n laifo lnO{ :jf:Yo lzIffdf la1tf xfFl;n 
u/]sf lzIfsx?åf/f laifo lzIfssf] hgzlQm Aoa:yfkg u/]sf] kfO{of] . ;DaGwg k|fKt SofDk;x?df cfly{s 
Aoa:yfkg ug{ hl6ntf ePsf] sf/0faf6 laifout bIftf xfFl;n u/]sf lzIfsx? /fVg ;d:of ePsf] kfO{of] .
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tlnsf g+= !

qm=;+= laa/0f sfof{Gjog s}lkmot

!= laifout tflnd ! xKtf, !% lbg, ! dlxgf gePsf]

@= sf]if{ lalalws/0f tflnd aif{sf] ! k6s gePsf]

#= lzIf0f ;fdu|L lgdf{0f / k|of]u tflnd ^ dlxgfdf ! k6s gePsf]

$= cg';Gwfgd'ns / k|lalw d}qL tflnd ^ dlxgfdf ePsf]
o; pkzLif{sdf /x]/ cWoog ubf{ ;DaGwg k|fKt SofDk;x?sf laifout lzIfsx?nfO{ xfn ;Dd s'g} klg k|sf/
sf] tflnd lbOPsf] kfO{Pg . sf]if{ lalalws/0f tflnd / lzIf0f ;fdu|L lgdf{0f / k|of]usf] tflnd slDtdf aif{sf] 
Ps k6s lbg' kg{]df Tof] klg lbO{Psf] kfOPg . t/ ;DalGwt SofDk;x?n] cfkm\gf lzIfsx?nfO{ Ifdtfn] EofP 
;Dd cfkm\g} >f]tsf] kl/rfng ul/ cg';GwfgfTds d'ns / k|lalw d}qL tflnd k|bfg u/]sf] kfO{of] . laBfyL{x?nfO{ 
kf7\oqmddf lglb{i6 ul/Psf p4]Zox? kl/k"tL{ ug{sf nflu lzIfsx? cfkm}+n] ldx]gt ug{] u/]sf] kfO{of] .

lgwf{l/t kf7\oef/sf] cfwf/df kf7\oqmdsf] sfof{Gjogsf] ca:yf
:gfts tx k|yd aif{sf] zf/Ll/s lzIff laifosf] kf7\oef/ k|lt xKtf z}4flGts # lkl/P8 / k|of]ufTds tkm{ ^ 
lkl/P8 u/L hDdf ( lkl/P8 tf]lsPsf] 5 . h;df ;dosf] lx;fan] Ps lkl/P8df %% ldg]6 lgwf{/0f ul/Psf] 
5 . kf7\oqmddf tf]lsPsf] lkl/P8 / ;donfO{ ;lx 9+uaf6 sfof{Gjog gePsf] kfO{of] . vf; ul/ laifosf] k|s[lt 
cg';f/ k7g kf7g gu/fO{ klxn] ;}4flGts sIffsf] kf7\oef/ ;Sg] To; kl5 k|of]ufTds sIffx? ;~rfng ug{] 
u/]sf] kfO{of] . o;n] ubf{ kf7\oqmd sfof{Gjogdf /flvPsf ;"rf+sx?nfO{ vf;} dxTj lbOPsf] kfO{Pg .

cWoogsf] qmddf sIff lzIf0f l;sfO{df k|of]u ePsf lzIf0f lalwx?

tflnsf g+=@

qm=;+= laa/0f sfof{Gjog ePsf lalwx? s}lkmot

! lzIfs s]Gb|Lt ljlw k|jrg, k|Zgf]Q/, JofVof

@ ljBfyL{ s]Gb|Lt ljlw gePsf]

# ;fdfu|L s]Gb|Lt ljlw gePsf]

$ gf6sLo ljlwx? gePsf]

% Guest Lecture gePsf]

^ k|bz{g gePsf]

& k|ToIf ;xeflutf k|bz{g, cjnf]sg

* k|ToIf cjnf]sg ;xefuL

:gfts tx k|yd aif{df ;~rflnt zf/Ll/s lzIff laifosf] kf7\oqmdf t]lsPsf] lzIf0f lalwx?df lzIfs s]Gb|Lt 
lalw,laBfyL{ s]Gb|Lt lalw, ;fdu|L s]Gb|Lt lalw, e"ldsf v]nfO{ lalw, k|bz{g lalw, 5nkmn lalw, u]:6 n]Sr/ lalw, 
k|ToIf ;xeflutf lalwx?nfO{ d'Vo ?kdf pNn]v ul/Psf] 5 . dfly k|:t't ul/Psf lalwx? laBfyL{x?nfO{ 1fg k|bfg 
ug{] dxTjk"0f{ ;fwg / dfWod xf] . lalw h;n] lzIfs / laBfyL{ lardf 1fg ug{sf] nflu dfWod, k'n / ;xlhs/0fsf] 
e"ldsf ub{5 . kf7\oqmdsf] ;kmn sfof{Gjogsf] nflu lalw csf{] dxTjk"0f{ cf}hf/ xf] . z}4flGts sIff lzIf0f 
l;sfO{sf] qmddf ;a} eGbf w]/} k|arg lalwnfO{ k|of]u u/]sf] kfO{of] . To; kZrft k|Zgf]Q/ lalwnfO{ canDag u/]sf]
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kfO{of] cGo lalwx?sf] k|of]u ePsf] kfO{Pg . k|uf]ufTds sIffdf eg] kf7\oqmdn] tf]s]adf]lhdsf lalwx?nfO{ k|of]u
u/]sf] kfO{of] . of] g} o; laifosf] kf7\oqmd sfo{fGjogsf ;a} eGbf dxTjk"0f{ / ;sf/fTds kIf /x]sf] 5 .

canf]sgsf qmddf k|of]u ePsf lzIf0f ;fdu|Lx?
zf/Ll/s lzIff kf7\oqmdnfO{ sfof{Gjog ug{] ;Gbe{df lzIfsn] ;}4flGts / k|of]ufTds sIff lzIf0f l;sfO{sf] 
qmddf lzIf0f ;fdu|Lx?sf] ;+sng, lgdf{0f / k|of]unfO{ laz]if Wofg lbg' kb{5 . t/ ;}4flGts sIffdf laifo 
lzIfsn] laz]if ;fdu|Lx?sf] k|of]u u/]sf] kfO{Pg . lzIfsx?n] kf7\ok':tsx?, ;Gbe{ ;fdu|Lx? dWo] d'lb|t 
;fdu|Lx?sf] k|of]u u/]sf] kfO{of] . t/ k|of]ufTds sIff lzIf0fsf] qmddf cfaZos ;fdu|Lx? k|of]u u/]sf] kfO{of] .
of] ;a} eGbf dxTjk"0f{ kIf/x]sf] 5 . cfufdL lbgx?df ;dosf] dfu;Fu} laBfyL{x?sf] 1fgsf] la:t[tLs/0fsf] 
nflu cfw'lgs / a}1flgs ;fdu|Lx?sf] lgdf{0f / k|of]udf lzIfsx?n] k|of]u ug'{kg{] b]lvPsf] 5 .

pknlAw d"Nof+sgsf] cfwf/df kf7\oqmdsf] sfof{Gjogsf] ca:yf
vf;ul/ :gfts tx k|yd aif{df zf/Ll/s lzIff laifosf] kf7\oqmd AolQmsf] b}lgs lhag;Fu d]n vfg]ul/ 
zf/Ll/s :j:ytf Pj+ cfw'lgs ;dfhsf] lasf;;Fu} Psfsf/ x'Fb} cuf8L a9g] ul/ lgwf{/0f ul/Psf] 5 . h;df 
!) cf]6f PsfO{x? /flvPsf] 5 . tL dWo] % cf]6f PsfO{ ;}4flGts vfnsf 5g eg] % cf]6f k|of]ufTds vfnsf 
/x]sf 5g . o;/L lgwf{/0f ul/Psf zf/Ll/s lzIffsf] kf7\oqmd cg'?k laBfyL{x?nfO{ lzIf0f ul/ ;s]kl5 lq=la=n] 
aflif{s k/LIff lng] ub{5 . Tof] k/LIffaf6 k|fKt glthfnfO{ laZn]if0f ubf{ ;}4flGts sIffsf] pknlAw eGbf       
k|of]ufTds sIffsf] pknlAw /fd|f] b]lvof] . sf/0f laBfyL{x? k|of]ufTds sIffdf al9 Wofg lbPsf] kfO{of] . 
Psftkm{sf] glhf /fd|f] x'g'nfO{ dfq l;sfO{ pknlAw /fd|f] dfGg ;lsGg . tf klg ;du|df laBfyL{x?sf] l;sfO{ 
pknlAw d"Nof+sg /fd|f] /x]sf] kfO{of] . cfufdL lbgx?df laBfyL{ l;sfO{ pknlAwsf] d"Nof+sg ubf{ ;}4flGts / 
k|of]ufTds b'a}sf] c+s hf]8L l;sfO{ pknlAw pNn]v ug'{ kg{] b]lvPsf] 5 .

kf7\oqmd sfof {Gjogdf l aBfyL {sf ] ;l qmotf
zf/Ll/s lzIff h:tf] Aofaxfl/s laifodf ha ;Dd laBfyL{ ;lqmotf a9b}g ta;Dd kf7\qmd k|efasf/L ?kaf6 
nfu" x'g ;Sb}g . t;y{ ;du| ;du| laZjlaBfnodf laBfyL{ ;+Vof 36b} u}/x]sf] kl/a]zdf kxf8L lhNnfsf] 
SofDk;df laBfyL{ ;+Vof b]lvg' /fd|f] ca;/ xf] . sd} laBfyL{ ;+Vof eP klg :jf:Yo tyf zf/Ll/s lzIff k7g 
kf7g u/fpg' Hofb} ;fGble{s /x]sf] kfO{of] . laBfyL{x? k9fO{ k|lt rgfvf] / ;r]t /x]sf, lzIfsn] klg ;Sbf] 
k|of; u/]sf] kfO{of] . laBfyL{ ;lqmotf x'g' kf7\oqmdsf] sfof{Gjogsf] ca:yf /fd|f] /x]sf] kfO{of] . o;nfO{ cem 
cuf8L a9fpg laz]if Wofg lbg' kg]{ b]lvG5 . 

kf7\oqmd sfof{Gjogdf lzIfssf] ;lqmotf
lzIfsx?sf] cg'ea, 1fg,;Lk, wf/0f, k|a[QL / Aoaxf/ Pj+ nuglzntf kf7\oqmd sfof{Gjogdf ;lqmo e"ldsf 
/xG5 . zf/Ll/s lzIff cWofkg ug{] qmddf lzIfsx?n] k'g{tfhuL tflnd, sf]if{ lalalws/0f tflnd, laleGg 
lsl;dsf cfw'lgs / a}1flgs vfnsf tflndx? lng' kg{] x'G5 . t/ To:tfvfnsf tflndx? k|bfg u/]sf] kfOPg .
tfklg lzIfsx?n] cfkm}+ ldxgt u/]/ zf]w vf]h ug{] / laifoa:t'x? laBfyL{x?dfem k|:t't ug{] u/]sf] kfO{of] . 
o;nfO{ ;sf/fTds ?kdf lng' kb{5 . cfufld lbgx?df lzIfsx?nfO{ yk ;lqmotf a9fpg ;DalGwt kIfx?n] 
Wofg lbg'kg{] b]lvG5 .
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dfglao hLag;+u kf7|oqmdsf] ;fGble{stf; :gfts tx k|yd aif{ 

zf/Ll/s lzIff -;}4flGts_

PsfO{            laifoa:t' dfglao lhag ;Fu ;fGble{s s}lkmot

! zf/Ll/s lzIffsf] kl/ro ;fGble{s ePsf]

@ zf/Ll/s lzIffsf] cfwf/x? ;fGble{s ePsf]

# rfn lzIff ;fGble{s ePsf]

$ zf/Ll/s lzIffsf] Oltxf; ;fGble{s ePsf]

% v]ns'bsf] cfof]hgf ;fGble{s ePsf]

^ k|of]ufTds tkm{ Pyn]l6S; ;fGble{s ePsf]

& zf/Ll/s Aofofd tyf sjfh ;fGble{s ePsf]

* elnan ;fGble{s ePsf]

( vf]—vf] ;fGble{s ePsf]

!) sa8\8L ;fGble{s ePsf]
zf/Ll/s lzIff laifosf] kf7\oqmd sfof{Gjogdf laBfyL{x?sf] z}lIfs pknAwL, laBfyL{ ;lqmotf, lzIfs ;lqmotf, 
k|fKt glthf ;a}eGbf dxTjk"0f{ kIfx? x'g . kf7\qmddf /flvPsf p4]Zox? ;dsflng ;dfh / ;dfhdf /x]sf 
dflg;x?sf] lhag ;+u ;fGble{s x'g' kb{5 . :gftts tx k|yd aif{df /flvPsf !) cf]6f PsfO{x? dWo] zf/Ll/s 
lzIffsf] kl/ro, zf/Ll/s lzIffsf cfwf/x?, rfn lzIff, zf/Ll/s lzIffsf] Oltxf;, v]ns'bx?sf] cfof]hgf u/L 
% cf]6f PsfO{x? ;}4flGts laifox? x'g eg] afFls % cf]6f PsfO{x?df Pyn]l6S;, zf/Ll/s Aofofd tyf sjfh, 
elnan, vf]—vf], sa8\8L, k|of]ufTds laifoa:t'x? /x]sf 5g\ . pNn]lvt !) cf]6f PsfO{x? dfgljo hLjg;Fu 
Hofb} ;fGble{s /x]sf] kfO{of] . o;nfO{ cem Aofks ?kdf ;fGble{s agfpg laz]if rf;f] lbg' kg{] b]lvPsf] 5 .

lgisif{
lqe'jg ljZjljBfno lzIff zf:q ;+sfo åf/f ;+rflnt :jf:Yo tyf zf/Ll/s lzIff d"n laifo cWofkg          
ug]{ u/L lgdf{0f ul/Psf] zf/Ll/s lzIffsf] kf7\oqmd lq=lj=sf] cf+lus / ;DaGwg k|fKt SofDk;x?n] ;~rfng 
ul//x]sf] ;Gbe{df tL SofDk;x? dWo] ;DaGwg k|fKt ug{] SofDk;x?n] ljifo lj1 xfFl;n u/]sf lzIfsx?        
/fv]sf] kfOPg . kf7\oqmdn] lglb{i6 u/]sf på]Zox? / tL på]Zox? nfO{ k'/f ug{ /flvPsf ljifo j:t' ljBfyL{x? 
dfem k|:t't ubf{ tf]lsPsf] ljlw / kålt nfO{ ;}åflGts sIff lzIf0f l;sfO{df k|of]u u/]sf] kfOPg t/ 
k|of]ufTds sIff lzIf0f l;sfO{df eg] k"0f{?kdf k|of]u nfu" u/]sf] kfO{of] . lzIfsx?nfO{ cg';Gwfg d"ns / 
k|lalwd}qL tflnd SofDk;x?n] cfˆgf] Ifdtf cg'?k k|bfg u/]sf] t/ ljZjljBfnon] eg] k"gtf{hlu, kf7\oqmd 
ljljlws/0f / laifout tflnd lbg] u/]sf] kfO{Pg . kf7o\qmd sfof{Gjogsf] ;Gbe{df lzIfs / laBfyL{x?sf] 
;xeflutf, cfaZos k"af{wf/x?sf] pknAwtf, dfga ;+zf]wgdf lbOPsf] hf]8an, lzIf0f lalw / ;fdfu|Lx?sf] 
k|of]u SofDk;x?sf] ;sf/fTds kIfx? /x]sf] 5 . o;} ul/ zf/Ll/s lzIff laifo leq /flvPsf !) cf]6f PsfO{x? 
dWo] % cf]6f PsfO{x? ;}åflGts / % cf6f PsfO{x? Aofaxfl/s /x]sf 5g . kf7\oqmddf ;dfj]z ul/Psf laifo 
a:t'x? ;dsflng ;dfh / dfga hLjg;Fu ;DaGwLt /x]sf 5g . uf]/vf lhNnfdf /x]sf pRr lzIff k|bfg 
ug{] SofDk;x?df ;~rflnt :jf:Yo tyf zf/Ll/s lzIff ljifo cGt{ut zf/Ll/s lzIff laifosf] kf7\oqmd 
sfof{Gjogsf] k|efasfl/tf af/] cWoog gul/Psf] x'gfn] kf7\oqmd sfof{Gjogdf s] s:tf ;d:of / q'l6x? /x]sf 
5g < tL ;d:ofx? s;/L ;dfwfg ug{ ;lsG5 < ;d:of ;dfwfgsf pkfox? s] s] /x]sf 5g\ < eGg] p¢]Zox? 
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/fv]/ ul/Psf] cWoogsf] zLif{s 5gf}6 ul/ cWoog ul/Psf] 5 . laz]ift M cfufdL lbgx?df lzIff zf:q ;+sfosf] 
8Lg sfof{no, zf/Ll/s lzIff laifosf] laifo ;ldltx?n] laifo lzIfsx?nfO{ 1fg, l;k, Ifdtf / of]Uotf ljsf; 
ug{sf] nflu k'gtf{hlu nufot laifo;Fu ;DalGwt tflndx?sf] Aoa:yfkg ug'{ kg]{ ;'emfax? k]z ul/Psf] 5 .

;Gbe{ ;fdu|L 
clwsf/L, lai0f' k|;fb -@)%&_, dfWoflds tx cWofkg cg'dlt kq, sf7df8f}+ M cflzif a'S;xfp; .
clwsf/L, lji0f' k|;fb -@)&)_, lgDg dfWoflds lzIfs lbUbz{g, sf7df8f}+ M cflzif a'S;xfp; .
cfrfo{, ho gf/fo0f -@))$_, dfWoflds txsf] ;fdflhs lzIff ljifodf z}lIfs ;fdu|Lsf] pknJwtf / k|of]u, 
      lq=lj= sf7df8f}+ M :gftsf]Q/ zf]wkq . 
cfrfo{, k|sfz / cGo -@)^(_, zf/Ll/s lzIffsf] cfwf/, sf7df8f}+ M xfONof08 klAns]zg  . 
vgfn, k]zn -@)^&_, z}lIfs cg';Gwfg k2lt, sf7df8f}+ M ;gnfO6 klAns]zg .
dxh{g, /fds[i0f -@)%%_, zf/Ll/s lzIffsf] cfwf/, sf7df8f}+ M /Tgk':ts e08f/ .  
a?jfn, x'd axfb'/ / cGo -@)^(_, zf/Ll/s lzIffsf] cfwf/,  sf7df8f}+ M lkgfsn klAns]zg . 
jfUn], lbks rGb| / ;]9fO{, Zofd k|;fb -@)^#_, zf/Ll/s lzIffsf cfwf/x?, sf7df8f}+ M cf]hg a'S; . 
lzIff P]g, @)@* l8NnLahf/ sf7df08f}+ . 
Serchan, L. (2058). Method of teaqching health & physical education (1st Ed.). Kathmandu: Ratna Pustak 
           Bhandar.
Serchan, L. (2066). Foundation of physical education. Kathmandu : Quest Publication
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sIffsf]7f lzIf0fdf n}l·s k|efj 
;/f]h cof{n  ;/f]h cof{n  

lzIf0f ;xfos lzIf0f ;xfos 
uf]/vf SofDk;, uf]/vf uf]/vf SofDk;, uf]/vf 

O{d]n M saroj.aryal@gc.tu.edu.np df]jfOnM +977-9846074858

;f/
o; cWoogsf] p2]Zox? sIffsf]7f lZfIf0f l;sfO lqmofsnfkdf n}lÍs Jojxf/ / n]lÍs Jojxf/df lzIfs 
ljBfyL{sf] Wf/0ffnfO vf]hL ug'{ /x]sf] 5 . sIffsf]7f lzIf0fl;sfO lqmofsnfkdf x'g] s] s] x'g\ < dlxnf lzIfs / 
k'?if lzIfs k|lt 5fq / 5fqf ljBfyL{sf] Jojxf/ s:tf] x'G5 < o;sf ;fy} 5fq 5fqfljr s:tf Jojxf/ x'G5 < 
/ To; Jojxf/n] lzIfs ljBfyL{df s:tf ;d:of cfp5g\ < tL ;d:of ;dfwfgsf pkfo vf]hL ug'{ /x]sf] 5 .  
o; cWoog d'Vot kfFr efudf ljefhg ul/Psf] 5 . h; dWo] klxnf] efudf sIffsf]7f lzIf0fdf n}lÍs k|efjsf] 
kl/ro ul/ u"0ffTds ljlwnfO{ ;d]l6Psf] 5 . To;}u/L bf];|f] efudf ljljwtf, lnlÍo, n}lÍs ;dfgtf / ;dtf,
;fdflhs ;+/rgfjfbL sfo{jfb  gf/LjfbL cfj:ostfjfbL l;4fGtnfO{ k"j{ ;flxTosf] k'g/fjnf]sgdf ;dfj]z   
ul/Psf] 5 . csf]{ efudf u"0ffTds ljlw4f/f JofVof ljZn]if0f ul/ lgisif{nfO bzf{OPsf] 5 .

d'Vo zAbfjnL M sIffsf]7f lqmofsnfk, gf/Ljfb, n}lÍs Jojxf/, ljljwtf, ;dtf 

kl/ro
;dfh?kL /ysf b'O kfª\u|f k'?if / dlxnf x'g\ . h;/L b'O{ kfª\u|f dWo] Ps  kfª\u|fdf s'g} sdhf]/L ePdf        
/y ;xL 9+un] uGtJodf k'Ug ;Sb}g To;/L g} dlxnf / k'?if dWo] s'g}klg ;fdflhs, cfyL{s, jf}l4s,                
z}lIfs, :jf:Yo / clwsf/ cffbL If]qdf sdhf]/ 5 eg] ;dfh pGgtLsf] uGtJodf k'Ug ;Sb}g . lzIff g} 
o:tf] ;fyL xf] h;n] ;j} If]qdf pGgtL ug{ ;Sg] of]Uotf, bIftf / ;dfgtf k|bfg ub{5 . To;}n] ;dfhdf 
dlxnf / k'?ifn] lzIffaf6 cfkmgf] JolStut bIftf of]Uotf / plrt nfe lng] ;dfgg cj;/ x'g' kb{5 . 
dflg;sf] k|ltefsf] klxrfg / pkof]u ;fdflhs, cfyL{s pGgtL xs / st{Josf] hfgsf/L / pkof]u ug{ 
dfq geP/ b]zdf /x]sf k|fs[lts ;fdflhs >f]t / ;Dkbfsf] klxrfg / ;b'kof]uaf6 ;dk'0f{ /fi6«sf] ;j}                                     
If]qdf pGgtL ug{ z}lIfs pGgtLaf6 dfq ;Dej 5 . ljleGg b]zx?n] z}lIfs pGgtLaf6} cfyL{s ;fdflhs,    
ef}lts, j}1flgs pgtL u/]sf 5g\ . ;dfhsf] pggtLdf ;dfhsf ;j} gful/ssf] cj;/af6 plrt nfe lng] 
cj;/ lbOg'kb{5 . gq x/]s ;dfhdf cfwf lx:;f cf]u6\g] dlxnf kl5 kb{5g\ / ;dfh s'hf] aGb5 -sfkmn], 
9sfn / clwsf/L, @)^*_ . cfh  dlxnfx? lzIff If]qdf lsg k5f8L k/]sf 5g\ eGg] af/]df ljleGg b[li6sf]0f 
k|sfzdf cfPsf 5g\ . lt dWo] Ps xf] lnlËo e]befj s} sf/0f ;dfhdf dlxnfx?nfO ljleGg cj;/af6 
jl~rt ul/G5 . To; sf/0f lzIff Pj+ To;af6 jl~rt nfe lngaf6 klg dlxnfx? kl5 kb{5g\ . ljleGg 
cWoog k|ltj]bgx?n] klg dlxnf lzIffdf kl5 kg'{sf sf/0f lnlËo e]befj klg xf] elg/x]sf] kl/k|]Iodf s]xL 
lnlËo e]befj / to;sf k|efj s] s:tf] 5 eGg] af/]df ljleGg b[[li6sf]0f k|sf;df cfPsf 5g\ ->]i7, !((*_ .   

dlxnf lzIffsf] jt{dfg ;Gbe{df pNn]lvt b[li6sf]0fx?n] klg ;dfhdf dlxnfx? ljleGg sf/0fn] lzIff If]qdf 
kl5 k/]sf / aflxl/Psf x'g\ eGg] s'/f k|i6 x'G5 . To;sf/0f ;dfhdf dlxnfx?sf] jt{dfg z}lIfs cj:yf Ps 
ulDe/ ;d:of xf] / To;nfO ;'wfg'{ cfhsf] cfjZostf xf] eGg] k|i6 x'G5 . dlxnfx?sf] z}lIfs l:yltdf ;'wf/sf]
lglDt dlxnf lzIffnfO{ afwf k'/\ofpg] sf/0fx?sf] vf]hL / ;dfwfgsf pkfox?sf] af/]df cWoog ug'{ klg 
cfhsf] cfjZostf  xf] . gq dlxnf Pj+ ;Dk'0f{ ;dfhg} pGgtL kydf nlDsg ;Sb}g . dlxnf Pj+ 5fqfx?sf] 
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lzIffnfO{ k|efj kfg]{ ljleGg sf/0fx? dWo] lnlËo e]befj klg x'g ;S5 . To:tf] e]befj l;sfO{ lqmofsnfkdf 
lnlËo, ;fª\s]lts lx+;f, / kIfkft 5 jf 5}g lnlËo ;dfgtfsf] l:ylt s:tf] 5 . eGg] af/]df cWoog ug'{kg]{ 
cfjZos 7flgPsf] lyof] . 

cWoogsf] p4]Zox?
!= sIffsf]7f lzIf0f l;sfO{ lqmofsnfkdf lnlËo Jojxf/sf] cj:yfsf] klxrfg ug'{ .
@= sIffsf]7f lzIf0f l;sfO{ lqmofsnfkdf x'g] lnlËo Jojxf/df ljBfyL{ / lzIfs sf] wf/0ff n]vfhf]vf ug'{ .

cWoog ljlw 
uf]/vf lhNnf, uf]/vf g= kf= & sf] uf]/vf SofDk;, uf]/vfnfO{ p4]Zok'0f{ ljlwaf6 gd'gf 5gf}6 ul/Psf] 5 . o; 
cWoogdf p4]Zok'0f{ ljlwsf] g} k|of]u u/L ltg hgf k'?if lzIfs, tLg hgf dlxnf lzIfs / kfFrhgf 5fqf / 
kfFrhgf 5fq nfO{ 5gf}6 ul/Psf] lyof] . lo gd'gf 5gf}6 ePsf JolStnfO{ 5'6\6f5'6\6} u'0ffTds cGtjf{tf{ dfkm{t 
;'rgf ;+sng ul/Psf] lyof] .  ljz]if u/L lo JolStx?;+u sIffsf]7f lzIf0f l;sfO{sf qmddf k'?if lzIfs / 
dlxnf lzIfsn] ug]{ n}lËs Jojxf/, ;fy} 5fq / 5fqf ljBfyL{ljr x'g] n}lËs Jojxf/, k'?if lzIfs / dlxnf 
lzIfsk|lt 5fq / 5fqf ljBfyL{x?n] ug]{ Jojxf/sf] kIfdf cg';Gwfg s]lGb|t lyof] . SofDk;af6 5gf}6df k/]sf 
lzIfs / ljBfyL{x?af6 k|fKt ;'rgfx?nfO{ JofVofTds ljlw4f/f ljZn]if0f ul/Psf] 5 .

k'j{ ;flxTosf] k'g/fjnf]sg 
;DalGwt ;flxTosf] k'g/fjnf]sg s'g}klg cg';GwfgfTds sfo{ ;DkGg ub{5 To;} If]qdf ljleGg l;4fGt n]v  
/rgf cg';GwfgfTds s[lt k|ltj]bg cflbsf] cWoog / ljZn]if0fsf] ;}4flGts Pj+ Jojxfl/s 1fg l;k k|fKt ug{ 
;lsG5 . To:t} cWoogsf] lglDt pkof]uL tYofÍ ;'rgfx? klg k|fKt ug{ ;lsG5 . o;sf nfuL s]xL ;}4flGts 
cfwf/ lnPsf] 5 eg] s]xL ;dfhdf dlxnf Pj+ k'?ifx? k|lt ul/g] lnlËo Jojxf/ ;DalGw ul/Psf] cg';GwfgfTds 
n]vnfO{ ;d]tk'j{ ;flxTosf] k'g/fjnf]sg ul/Psf] 5 .                                  

;}4flGts k'g/fjnf]sg
ljljwtfsf] l;4fGt 
dfgj ;Eotfsf] ljsf;;Fu} ;dfhsf] ;+/rgf / ?kdf dfqfTds ?kdf w]/} yf]/} ultsf b[li6sf]0fn] l9nf] jf 
l56f] ;dfh ?kfGt/0f x'b} cfhsf] o; PSsfO;f}+ ztflAbsf] j}1flgs Pj+ k|fljlws o'udf ;dfh cfO{k'u]sf] 5 .
k|flrg ;dodf dflg; s'g} lglZrt :yfgdf Pp6} dfq k]zf / Joj;fo cufn]/ j:g] ub{y] . pgLx?sf] efiff, 
wd{, ;+:s[lt, ;+:sf/, d'No dfGotf klg PsfTds Pj+ ;LdLt lyof] . ;dosf] ult, lj1fg / k|ljlwn] NofPsf]         
kl/jt{g ;Fu} ;dfhsf] ?kfGt/0f  x'b} uof] . ;dfhdf b]vf k/]sf] o; lsl;dsf] jx'ntf cyjf cg]stf g} 
ljljwtf xf] . o;/L dflg;x?ljrsf] ljleGg kIfdf /x]sf] c;dfgtf, leGgtf jf km/s  km/skg  dflg;x?sf 
cfkm\gf klxrfgsf ljifo aGg uPsf 5g\ . h;nfO{ clxn] jx';f+:s[lts kIfsf] ?kdf k|of]u ug]{ ul/Psf] kfOG5 
-;]Oª\r]g, @)!!_ . 

lnl·o l;4fGt 
dlxnf / k'?ifsf jLr k|fs[lts tyf ;fdflhs leGgtfx? x'G5g . hGdhft ?kdf k|s[ltn] g} 5'6\ofPsf] leGgtf      
kl/jt{g ug{ ;lsGg . t/ ;dfhn] agfPsf leGgtfx? ;w}F Psgf; x'b}gg\ . o:tf leGgtfx? kl/jt{g x'g] u5{g\ . 
lnË k|fs[lts ePsf]n] kl/jt{g ug{ ;lsGg t/ n}lËstf ;fdflhs ePsf]n] kl/jt{gLo x'G5 . dlxnf k'?if k|s[lts 
?kdf leGg x'g\ . pgLx? zf/Ll/s ?kn] dfq geP/ e'ldsf, sfd, cfr/0f, cflbsf cfwf/df ;d]t leGg x'g\ .
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dlxnf / k'?if ljrdf ;dfgtf klg 5  lsgeg] b'j} dfgj k|f0fL x'g\ . ;fdflhs k|f0fL x'g\ . pgLx?df ;dfg 
OR5f cfsfIffx? 5g\ . hj s'g} dfgj k|f0fLsf] hGd x'G5, jRrfsf] of}gfËsf] cfwf/df s]6f jf s]6L 5'6\ofpg] 
ul/G5 . lnË ePsf] jRrfnfO{ s]6f / of]gL ePsf] jRrfnfO{ s]6L eGg] ul/G5  t/ ;dfhdf k'?ifnfO{ cfr/0f 
Jojxf/ e'ldsf sfd u'0f / lhDd]jf/Lsf] cfwf/df 5'6\ofOPsf] x'G5 . oxL g} n}lËstf xf] . ;dfhsf o:t} k'?if 
/ dlxnfsf] e'ldsf 5'6\ofOPsf] x'G5 eGg] s'/f n}lËs l;4fGtn] eGb5 . 

n}l·s ;dfgtfsf] l;4fGt 
n}lËs ;dfgtf eg]sf] dlxnf / k'?ifnfO{ Pp6f ;dfg k|f0fL jf JolStx?sf ?kdf ;dfg Jojxf/ ug'{ xf] .      
pbf/x0f :j?k ;dfg Hofnf, ;dfg dtfclwsf/, ;dfg ?kdf ljsf;, lgof]ux?, ;ldltx?, cfof]ux?, lgsfox?df 
k|ltlglwTj ug]{ sfo{x?nfO n}lËs ;dfgtf eGg] u/LG5 . n}lËs ;dfgtf Nofpg sdhf]/ dlxnf ;d'xx? ljleGg 
;d'bfosf JolStx?nfO{ z;lSts/0f ub}{ pgLx?sf] ;xeflutf, g]t[Tj / ljsf;sf] k|ltkmnsf] eflubf/ x'b} ;dfg 
?kn] ljsf; ug'{ h?/L x'G5 -;+l3o dfdnf tyf :yflgo ljsf; dGqfno, @)^(_ . 

n}l·s ;dtfsf] l;4fGt 
n}lËs ;dfgtf eg]sf] cj;/af6 jl~rt dlxnfx?nfO{ ul/g] ljz]if Jojxf/ xf] . pbf/x0f :j?k afnaflnsf 5fqj[lQ, 
dlxnfnfO{ lghfdlt ;]jfdf Nofpg ul/g] ;sf/fTds sfo{ -h:t} cf/If0f jf Ifdtf ljsf; jf ;sf/fTds lje]b, 
dlxnfx?nfO{ ;Ifd agfpg] jftfj/0fsf] l;h{gf ug'{ n}lËs ;dfgtfsf] l;4fGt xf] . lzIffdf o; vfn] ljz]if Jojxf/n] 
dfq lzIffdf dlxnfsf] kx'r x'G5 eGg] b[li6sf]0f n}lËs l;4fGtn] /fVb5  -;+l3o dfldnf tyf :yflgo dGqfno, @)^(_ .  

;fdflhs ;+/rgfjfbL sfo{jfbsf] l;4fGt 
;dfh eg]sf] ljleGg efux?sf] Plss[t ;du|tf xf] . JolStx? d'No dfGotf, rf8kj{ ;d'x, lzIff, sfg'g cfbL 
;du|tfsf efux? x'g\ . ;j} ;dfhx?n] ;+/rgf, d'NodfGotf cfbLsf] ljsf; ub{5g\ / ltlgx?n] g} ljif]z 
k|sf/sf] sfo{ ub{5g\ . h;n] ;dfhnfO{ Plss[t x'g d2t ub{5 . k/Dk/f, rfnrng, l/ltl/jfh, d'NodfGotf, 
wd{, l/ltl:ylt  rf8kj{ cflb ;j} ;fdflhs jf ;fl:s[lts sfod ePsf] x'G5 . o; l;4fGtn] ;dfh / o;sf 
;+:yfx?sf] cGt/;DaGw /x]sf] s'/f nfO{ d'Vo hf]8 lbG5 . h;n] ;fdflhs ;+/rgf / ;fdflhs k|0ffnL leqsf 
w8\sfx?sf] ljrsf] ;DjGwdf clnslt kl/jt{g cfPdf klg l;ª\uf] ;+/rgfnfO{ w]/} yf]/} c;/ kg{ hfG5 -cof{n, 
@)&$_ . 

gf/LjfbL l;4fGt 
dlxnfx?nfO{ k'?ifn] x]k], ;fj{hlgs :yndf 7fFp kfPgg\ . k'?ifsf] dg / ;+:sf/ ldn]/ lje]bL ;+/rgf agfof] .
dlxnfnfO{ x]Kg] jx'njfbL lrGtg aGof] . k'?if ;+j]bglzntf ljlxg aGof], lx+;|s aGof] eGg] Pp6f dt 5 .
w/ftnjfbL wf/0ffaf6 k'vf{sf] lzIffnfO{ x]/f} ToxfF wf/f e]l6G5 . k|s[lt / k'?ifsf] wf/f ltgLx?sf] Psn ldngljGb' 
x'G5; j|Dx k'?if . To; wf/fdf gf/L k|s[lt xf] k|s[lt k'?ifdf ldN5] k'?ifaf6} hGd lnG5] k'?if k'?ifaf6} k|s[ltdf 
cfp5 . k|s[ltaf6} hGdG5 . o;/L j|Dx / k'?if Ps} cy{df k|of]u eof] . ToxL jbdf;L xf] . of] jbdf;Ln]         
gf/LjfbLnfO{ gf/Lsf] cl:yTj b]Vg] agfof] . k'?ifdf ljlng x'g] j:t' agfof] . ToxL w/ftnn] 5'6\ofpg ;S5 . 
zAb k|of]usf] jbdf;L j|Dx / k'?if Ps} xf] eGg] abdf;L . To; jbdf;Ln] dlxnfnfO{ 3'No agfof] . k'?ifnfO{ 
3f]nssf] ?kdf lrlqt u/\of] / jf:tjdf k'?if klg 3f]No xf] eGg] oyfy{tf n'sfof] . a|Dxsf] cs}{ cy{ lbof] . 
oL b'j}sf] km/saf/] u|lGyo  ljZn]if0f vf] O{ t < j}lbs kf}/fl0fs w/ftnsf] ljZn]if0f ug{ gf/LafbnfO{ of] Pp6f 
ljifoj:t' x'g ;S5 . k'?iffyL{ / :qLTj ljifoj:t'sf] vf]h ug]{ af6f] aGg ;S5 . j|Dxdf k'?if / j|Dxdf :qL eGg] 
ljZn]if0f cfpg ;S5 . o; ljZn]if0fn] jf}l4s / kf}/fl0fs zf:qsf] kf}/ifLo xfnLd'xfnLnfO{ pgLx?s} zJbfjnLn] 
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r"gf}lt lbg ;S5 .
a];xf/fx?sf] lk8f a6'Ng ;S5 . a]zfxf/f aGg g;s]sfx?sf] sxflg Nopg ;S5 . ;Ltfsf] cfb]z jvfg ug]{
k'?ifjfbL zf:qn] /fHosf] lglDt /fdn] u/]sf] gf/L cGofo vf]tNg ;S5 - sf]O/fnf, @)&!, k[= $#^-$#& _ . 

cfjZostfsf] l;4fGt 
dflg;sf cfjZostfx? cl;ldt x'G5g\ . dflg;n] cfkmgf cfjZostfx?nfO{ >[vnfaa4 ?kdf kl/k'lt{ u5{ 
eGg] s'/f df:nf]sf] cfj:ostfsf] l;4fGtn] hf]8 lbG5 . klxnf Go'gtd cfjZostfsf] k'lt{ ub}{ pRr cfjZostf 
k|flKttkm{ cu|;/ x'g] l;sf?sf] :jefj x'G5 . Ps cfjZostfsf]  k|flKt geO{ csf]{ cfjZostftkm{ k|]l/t x'b}g .
h:t} dflg;sf] klxnf] geO{ gx'g] cfjZostf eg]sf] zfl/l/s cfjZostf bf];|f] ;'/Iff cg'e'lt To;kl5 dfof   
:g]x jf ckgTj rf}yf] k|lti7f, OHht / cfTd;Ddfg clGtd jf kfFrf} eg]sf] cfTd;Gt'li6 xf] -wfdL, @)&$, 
k[=@!@_. 

JofVof / ljZn]if0f 
o; cWoogsf] qmddf u'0ffTds cGt/jftf{sf] dfWodjf6 dlxnf lzlIfsf, k'?if lzIfs, 5fqf / 5fqx? ljr 
ePsf] sIffsf]7f l;sfO{ lqmofsnfkdf x'g] n}lËs Jojxf/ ;DalGw ;'rgf cyjf tYofÍnfO{ lgDg cg';f/ JofVof 
ug{ ;lsG5 .

lzIf0f Jojxf/df n}l·s ;dfgtfsf] l:ylt
sIff lzIf0fsf] lzIf0f Jojxf/df 5fq / 5fqfdf n}lËs ?kdf ;dfg 5g\ 5}gg\ klxrfg ug{ ljleGg kIfdf 
cfwfl/t /x]/ cWoog ul/Psf] 5 .

sIff sf]7f lzIf0f l;sfO{df x'g]  n}l·s Jojxf/

sIff lzIf0fsf] qmddf  5fq 5fqf dWo] s;nfO{ a9L k|Zg ;f]Wb5g\ . s;nfO{ klxn] k|Zg ;f]Wgdf k|fyldstf 
lbO{G5 eGg] k|ZgfjnL dfkm{t 5fq 5fqfnfO{ k|Zg ;f]lwPsf] lyof] . h;df 5fqfx?n] xfd|f] ;+Vof w]/} 5, ld;x?n] 
k9fpbf 5fqfx?nfO{ klxnf] k|fyldstf lbg] s'/f atfP . sIffdf k|Zg e]befj tyf k'jf{u|xL 9+un] ub{5g\ eGg] 
k|Zgdf 5fqfx?n] ;/n] xfdLnfO{ a9L k|Zg ;f]Wg'x'G5 s]6fx?nfO{ sd ;f]Wg'x'G5 eg] . 5fqx?n] p:t} xf] eg] . 
k|Zgsf] k|fyldstf hjfkm / uNtL ;Rofpg], ;'emfj lbg, ld;n] 5fqfnfO{ k|fyldstf lbg'x'g] / dlxnf lzIfs;Fu 
To; ljifodf k|Zg ubf{ 5fqfsf] ;+Vof a9L 5 pgLx? sd af]Nb5g\, nfh dfGb5g\ sf]xL t s]6L ljjflxt klg 
5g\ To;sf/0f pgLx?nfO{ a9L k|Zg ;f]lwPsf] xf]nf . xfdLn] 5fq / 5fqf eg]/ To:tf] s'g} lje]b u/]sf] 5}g eg] .
a? s]6fx? yf]/} eP klg a9L sIffdf xfjL x'g] xfdL dlxnf lzIfs eg]/ xf] ls lsg xf] sIffdf klg sd Wofg 
lbPsf] h:tf] ug]{ h;n] ubf{ k|Zg ;f]Wg] qmddf klg pQ/ lbg] qmddf x]nr]qmfO{ ug]{ u/]sf] cg'ej atfpg'eof] . 

To;} u/L sIffsf]7fdf 5fq / 5fqf dWo] s;nfO{ k|fyldstf lbG5 eGg] k|Zgdf k'?if lzIfsnfO{ ;f]Wbf xfdLn] 
sIffsf]7fdf k|Zg ;f]Wbf s'g} klg lje]b u/]sf 5}gf} . a? xfd|f] sIffdf 5fqsf] ;+Vof sd 5fqfsf] ;+Vof a9L 5 . 
k|Zg ug]{ qmddf 5fqfx? w]/} eP/ xf]nf 5fqfnfO{ g} a9L k|Zg ug]{ ul/G5 . k|fyldstf lbg] s'/f eg]sf] 5fqfx? 
;+Vof klg w]/} sd af]Ng] nfh dfGg] eP/ 5fqfnfO{ g} klxn] lbO{G5 . To;f] eg]/ 5fqnfO{ sd ug]{ xf]Og sdhf]/
nfO{ a9L k|fyldstf lbOG5  eGg'eof] .

o;af6 sIffsf]7f lzIf0fdf lzIfsn] g} sIff sf]7fdf ePsf] ljljwtfnfO{ :jLsf/ u/L s]6f / s]6Lh:t} cGo wd{ 
hft ;+sf/ cfbLdf ljljwtf 5 / lzIff zfZq ;+sfosf sf/0f 5fqfsf] ;+Vof a9L x'g' To;df klg sf]xL ljjflxt  
x'g' 5fqfx? sd af]Ng'  nfh dfGg' dlxnf lzIfs ;Fu cln a9L v'n]/ k|Zg pQ/ ug'{ / k'?if lzIfs;Fu sd ug'{sf] 
k5f8L clxn] ;Dd kgL sIff sf]7fdf n}lËs e'ldsf sf] k|efj b]lvG5 . o;sf nflu n}lËs ;dfgtf dfq geO{ 
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n}lËs  ;dtf klg cfjZos b]lvG5 +. 5fqf lzIfs ePsf] ;f]r / lrGtg / dlxnf lzIfs;Fu x'g] 5fq 5fqfsf] 
Jojxf/nfO{ k'?ifjfbL ;+/rgfTds ;f]raf6 dfyL p7L dlxnfx? klg s]xL ug{ ;S5g\ eGg] lrGtg ljsf; ug'{kg]{
cfjZostf b]lvG5 . o;f] x'bf dfq sIffsf]7f lzIf0fdf k|Zg ;f]Wbf 5fqdf cfTdljZjf; a9\5 / cfTd;Ddfg 
vf]hL x'G5 . dlxnf lzIfsk|lt x'g] Jojxf/ / p;sf] dgf]lj1fgdf klg ;'wf/ x'G5 . 

To;}u/L lzIf0f l;sfO{sf qmddf lje]bsf/L / lx+;fTds zAb af]lnG5 . s:tf zAbfjnL k|of]u x'G5 < h:tf 
k|Zgsf] pQ/df laBfyL{af6 cfPsf] k|Zg pQ/df sIffdf Wofg glbPsf] v08df u[xsfo{ gn]v]sf] ;DjGwdf 
xfdL;Fu l/;fP/ lje]bsf/L /  lx+;fTds zAbfjnL u/]sf] atfP . h;df 5fqnfO{  lx/f], 8g nfp/], cN5L abdf;, 
d'v{ afa'n] sdfPsf] 5 / vfG5;\ cfkm} u/]/ vfg' k/\of] eg] s;/L vfG5;\, ljjfx ug]{ a]nf e};Sof], 8fOe/ 
vnf;L x'g] t xf]nf lg cfbL elgG5  eg] 5fqfnfO{ k9\g' 5}g 7Ug cfPsL, /fd|L aGg] dfq xf] ljjfx ug]{ a]nf 
e};Sof] l;Ë cfpg] xf]Og k'R5/ cfpg] xf]og ef8f dfem]/ vfgL t xf]nflg, nf]Ug] s:tf] kg]{ xf], ;f;' s:tf] kg]{ 
xf], cfbL . k'?if / dlxnf lzIfssf] p:t} Jojxf/ x'g] atfP .

lzIfssf] cGt/jftf{df 5fqfx? a9L ukm ug]{, sIffdf Wofg glbg], ;f]w]sf] hjfkm glbg] u[xsfo{ gug]{, df]jfOn 
a9L rnfpg], sIffdf gaf]nL lbg] cfbL sf/0faf6 l/;fpg'kg]{ kl/l:ylt l;h{gf x'G5 t/ klg lje]bsf/L zAb, 
lx+;fTds zAb k|of]u gu/]sf] atfP . dlxnf lzIfsn] eg] xfdL;Fu cln a9L 5fqfx? v'n]/ k|Zg pQ/ u5{g\ .  

dfyLsf k|Zg pQ/af6 s] b]lvG5 eg] lzIfsx?df ;+/rgfTdds k|efj /x]sf] h;n] gf/L lx+;fTds zAbfjnL 
k|of]u ePsf] kfOof] . h;n] ubf{ sd af]Ng] nfh dfGg] 5fqfx? emg\ sIfsf]7f cGt/lqmofdf ;xefuL sd x'g] 
kl/l:ylt l;h{gf x'g] b]lvG5 . 5fqx?df klg l/;fpg] g/fd|f] Jojxf/ ug]{ x'g ;S5 . lzIfs ljBfyL{ ljrsf] 
4Gb a9\g ;S5 . ljBfyL{df pTk|]/0ff sd x'G5 . h;n]  l;sfO{df c;/ k'/ofp5 . To;sf/0f o; lsl;ldsf        
lje]bLs/0f / lx+;fTds zAb sIffsf]7f l;sfO{df k|of]u gu/L n}lËs e'ldsfdf ;s] ;dtf geP klg ;dfgtfsf] 
Jojxf/ ug'{kg]{ b]lvG5 . 

sIffdf 5fq / 5fqfsf lqmofsnfk / n}l·s Jojxf/ 
sIffsf]7fdf 5fq5fqfsf] lqmofsnfkdf n}lËs Jojxf/ s:tf] 5 eGg] k|Zgdf 5fqfx?n] sIffdf lh:Sofpg], gfd 
aª\Uofpg], gfd sf6\g], xf]Rofpg], sfuhsf] 6'qmfn] lxsf{pg], skfn tfGg] cfbL Jojxf/ ug]{ atfP eg] 5fqn] 
5fqfx?n] ufnL ug]{, gf6s ug]{, d'vn] hjfkm lbg], bf]if nufpg] cfbL pQ/ lbP . 

lzIfsx?n] k|Zgsf] hjfkmdf 5fqfsf] t'ngfdf 5fqn] u/]sf s[ofsnfkdf n}lËs ?kdf a9L e]befjk'0f{ 5g\ 
k|s[lts u'0f, 5fqfsf] zf/Ll/s, ;+j]ufTds u'0f ;fdflhs e]befj sf sf/0f sIffdf klg n}lËs e]befj 5 . o;sf] 
sf/0f a]nfa]nfdf 5fqf / 5fqljr 4Gbsf] cj:yf cfp5 . o;n] ubf{ lzIf0f l;sfO{df ;d]t k|efj kb{5 eGg] 
s'/f atfpg'eof] . o;n] ubf{ sIffsf]7f Jojxf/df 5fq 5fqfljr x'g] Jojxf/df ePsf] n}lËs Jojxf/ 5fqfnfO{ 
emg\ sdhf]/ agfpg] x'bf To; Jojxf/nfO{ lg?T;flxt u/fpg] lqmofsnfk u/fpbf dfq pgLx? sIff Jojxf/ 
df ;Ddfghgs ?kdf ;xefuL x'g] cj:yf l;h{gf x'G5 . / gf/L k'?if j/fj/ xf] ;j} ug{ ;S5g\ ;j} Pp6} x'g\ 
eGg] jftfj/0f l;h{gf ug'{kg]{ b]lvG5 . o;f] ubf{ 5fqfdf gf/LjfbL b[li6sf]0f alnof] x'G5 . o;sf nflu lzIfsn] 
klg n}lËs ;dfgtf dfq xf]O{g ;dtfsf] Jojxf/ ug'{kg]{ x'G5 .

lgisif{ 
sIff lzIf0f l;sfO{sf qmddf k|Zg pQ/ ug]{ qmddf dlxnf lzIfs / k'?if lzIfs b'j}n] 5fqfnfO{ k|fyldstf 
lbg] u/]sf] kfOof] . lsgeg] ;+Vof klg a9L / pgLx? sd af]Ng] nfh dfGg] ukm ug]{ afgLn] 5fqsf] t'ngfdf 
pgLx?nfO{ w]/} k|Zg ;f]Wg] u/]sf] kfOof] . To;}u/L dlxnf lzIfs;Fu klg 5fqfx?n] k|Zg pQ/df cln al9 v'n]/ 
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k|Zg pQ/ ug]{ k'?if lzIfssf] t'ngfdf eGg] s'/f kfOof] . o;n] s] s'/f k'li6 ub{5 eg] clxn] klg 5fqfx?df 
lnlËo e'ldsf sf] k|efj /x]5 . k'?if k|wfg Jojxf/sf] 8/ /x]5 . o;sf nflu pgLx?df ljz]if Jojxf/af6 
pgLx?nfO{ k|Zg pQ/df ;xefuL u/fpg'kg]{, pTk|]/0ff lbg'kg]{ b]lvG5 . o;df klg dlxnf lzIfsn] eGbf k'?if 
lzIfsn] ljz]if Wofg lbg'kg]{ b]lvG5 . lsg eg] 5fqfx?df ;+sf]r 5, nfh 5, 8/ 5, o:tf sf/0faf6  k|Zg pQ/
df sd ;xefuL x'G5g\ To;df klg k'?if lzIfs;Fu emg\ o:tf] ;d:of b]lvof] . 

lzIfsn] sIffsf7fdf ljBfyL{;Fu k|Zg pQ/ ubf{ pQ/ glbPdf gldnfPdf u[xsfo{ gu/]df l/;fP/ dlxnf k'?if 
b'a} lzIfsn] lx+;fTds zAb k|of]u u/]sf] kfOof] . h;n] ubf{ pgLx?df emg\ l/;fpg], sd af]Ng], nfh dfGg], 8/ 
dfGg], ;+sf]r dfGg] kfOof] . lzIfs b'a}n] o:tf zAb k|of]u ug{ gx'g] b]lvof] .

5fqf / 5fqx? ljr sIff sf]7fdf ul/g] Jojxf/df klg 5fqfnfO{ lh:ofpg], k|Zg ubf{ xfF:g], skfn tfGg], xf]
Rofpg], p8fpg], sfuhsf 6'qmfn] lxsf{pg] b]lvof] . h'g unt n}lËs Jojxf/ xf] . To;}u/L 5fqn] klg 5fqfx? w]/} 
af]Ng], gf6s kfg]{, d'v nufpg], bf]if lbg] cfbL Jojxf/af6 Ps cfk;df jfbljjfbsf] cj:yf cfpg lbof] . h;n] 
sIffsf]7f lzIf0fdf gsf/fTds jftfj/0f l;h{gf ePsf] kfOof] . o;nfO{ 5fqfdf x'g] g/fd|f Jojxf/ 5fqaf6 x'g' 
ePg / 5fqn] 5fqfk|lt ul/g] / x]l/g] b[li6sf]0f df kl/at{g x'g k/\of] clg sIffsf]7f jftfj/0f ;xh x'G5 . 
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   :fQfsf] vf]hdf Psfª\sLdf gf/Ljfb
sNkgf ltldlN;gf sNkgf ltldlN;gf 

cf+lzs lzIfscf+lzs lzIfs
uf]/vf SofDk;, uf]/vf uf]/vf SofDk;, uf]/vf 

O{d]n M kalpana.timilsina@gc.tu.edu.np df]jfOnM +977-9846188561
;f/ 
k|:t't cWoog gf/LjfbL b[li6sf]0faf6 ;Qfsf] vf]hdf Psfª\sLsf] cWoogdf s]lGb|t 5 . ljho dNnsf] ækTy/
sf] syfÆ Psfª\sL ;ª\u|xdf ;ª\u[xLt of] gf/L ;d:ofdf cfwfl/t Ps pTs[i6 Psfª\sL xf] . Psfª\sLdf 
g]kfnL gf/Lx?sf] s'07fnfO{ d'Vo ljifo agfP/ gf/L ju{sf] :jtGq ;Qfsf] vf]hL ul/Psf] 5 . Psfª\sLn] 
?l9u|:t g]kfnL ;dfhsf] n}ª\lus lje]bk|lt cfqmf]z k|s6 u/]sf] 5 . Psfª\sLdf gf/Lju{sf] cl:dtf, ltgsf] 
d'lQm, ;dfgtf / :jtGqtfsf] kIfdf jsfnt ul/Psf] kfOG5 . ;du| cWoogsf cfwf/df k'?ifk|wfg ;fdflhs 
;+/rgfnfO{ eTsfO{ gf/L :jtGqtf Nofpg, ;Ddfgsf ;fy cl:tTjk"0f{ hLjg lhpg dLgf / k|ldnf h:tf 
pbLodfg gf/Lx? hlGd/x]sf 5g\ . gf/L ;Qf / :jtGqtfsf nflu gf/Lx? g} lzlIft eP/ ljb|f]x ug{'k5{, 
r]tgfsf] lbof] afNg'k5{ eGg] gf/LjfbL  ;f]rsf] lg?k0f ul/Psf] 5 . Psfª\sLdf k'Vof{}nL clwsf/sf ?kdf gf/L 
ju{sf] cl:dtf n'6\b} cfO/x]sf k'?if ju{n] gf/L :jtGqtf / cl:dtfk|lt a]jf:tf ubf{ dfgl;s ;Gt'ng u'dfPsf] 
kfOG5 . of] gf/L ;Qf / clwsf/ s]lGb|t b[li6sf]0f xf] . o;y{ ;Qfsf] vf]hdf Psfª\sL gf/Ld}qL /x]sf] k|i6 x'G5 . 

d'Vo zAbfjnL M pTkL8g, gf/Ljfb, lkt[;Qf, ef]Uof, :jtGqtf

ljifo kl/ro
k|:t't cfn]v ljho dNn -!(*@—@)%^_ åf/f /lrt ;Qfsf] vf]hdf Psfª\sLsf] gf/LjfbL cWoogdf s]lGb|t 5 . 
dNn cfw'lgs g]kfnL gf6\o ;flxTosf dgf]j}1flgs tyf dgf]ljZn]if0ffTds wf/fsf ;jf{]Rr k|ltef x'g\. ;flxTosf 
sljtf, syf, gf6s, pkGof; ljwfdf ;flxTo l;h{gf u/]tfklg pgnfO{ gf6ss} If]qdf ;jf{lws ;kmntf ldn]sf] 
5 . pgsf sf]xL lsg a/afb xf];\, lhpFbf] nf;, ef]ln s] x'G5 <, :d[ltsf] kvf{nleq, dflg; / d's'08f] gf6sx? / 
af}nfxf sfhLsf] ;kgf, kTy/sf] syf, ;ft Psfª\sL, bf]efg, leQ] 38L, e'n}e'nsf] oyfy{, ;[li6 /f]lsFb}g Psfª\sL 
;ª\u|xx? k|sflzt 5g\ . tL dWo] ;Qfsf] vf]hdf Psfª\sL dNnsf] ækTy/sf] syfÆ Psfª\sL ;ª\u|xdf ;ª\u[xLt 
5 . ;Qfsf] vf]hdf Psfª\sLdf s]lGb|t eO{ gf/Ljfbsf] lg?k0f ug{‘ k|:t't cWoogsf] d'Vo p2]Zo xf] . ;Qfsf] 
vf]hdf Psfª\sLnfO{ ljleGg sf]0faf6 cWoog tyf ljZn]if0f ug{ ;lsG5 t/ gf/Ljfb l;4fGtdf dfq s]lGb|t eO{ 
Psfª\sLsf] ljZn]if0f ug{‘ k|:t't cWoogsf] ;Ldf /x]sf] 5 . 
;fdfGotM gf/LnfO{ s]]Gb| agfP/ gf/LhLjgsf af/]df gf/Ls} kIfaf6 ul/g] lrGtg jf cWoog g} gf/Ljfb xf] . gf/L
x?sf] ;fdflhs, cfly{s Pjd\ ;f+:s[lts :jtGqtf tyf ;dfgtfsf nflu cfjfh p7fpg] b[li6sf]0f g} gf/Ljfb 
xf] . gf/Ljfb lkt[;Qfsf] lj?4 gf/Lju{sf] d'lQmsf nflu Ps af}l4s tyf Jofjxfl/s cfGbf]ngsf ?kdf ljsl;t 
ePsf] xf] . gf/Ljfb gf/Lsf] jf:tljs cl:tTjsf] klxrfgdf hf]8 lbg] tyf p;sf cg'ej Pjd\ lqmofsnfknfO{ 
ljz]if dxTj lbg] dxTjk"0f{ l;4fGt xf] . o;} ;}4flGts kof{wf/df s]lGb|t eO{ ;Qfsf] vf]hdf Psfª\sLdf gf/L
dfly x'g] ljljw zf]if0f, cGofo, cTofrf/, e]befj tyf lkt[;Qfk|ltsf] ljb|f]xsf] cWoog ul/Psf] 5 . ljz]iftM o; 
cWoognfO{ k"0f{tf lbg gf/Lsf] pkl:ylt / e"ldsf, gf/L zf]if0f / pTkL8g, lkt[;QfTds ;dfhk|ltsf] cfqmf]z 
/ gf/L clwsf/ / :jtGqtf k|flKtsf]  rfxgfnfO{ d'Vo cfwf/ agfOPsf] 5 . oxL cfwf/df Psfª\sLsf] ljZn]if0f 
u/L lgisif{ lgsflnPsf] 5 .
;Qfsf] vf]hdf Psfª\sLsf] gf/LjfbL b[li6sf]0faf6 ul/Psf] ljZn]if0fcg';f/, Psfª\sLdf g]kfnL ;dfhdf ljBdfg 
?l9 / cGw k/Dk/fsf] lj/f]w u/]/ gf/Lju{sf] cl:dtf /Iffsf nflu cfjfh p7fOPsf] 5 . k'?ifk|wfg g]kfnL ;dfh 
clzIff, c1fgtf / kZrufdL ;fdGtL k|j[lQaf6 cfqmfGt 5 . To;}n] ;dfhdf k'?if ju{sf] x}sd / zf;g sfod} 
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5 . k'?ifn] cfkm"nfO{ dflns / gf/LnfO{ ef]Uof ;Dem]/ ;f]xLcg';f/sf] Jojxf/ ug{] k|j[lQdf s'g} sdL g/x]sf] 
kl/k|]Iodf gf/Lx? g} lzlIft, ;r]t / hfu?s eO{ cfˆgf] :jtGqtf / cl:dtf k|flKtsf nflu n8\g'kg{] oyfy{nfO{ 
Psfª\sLdf k|:t't ul/Psf] 5 . hLjgdf slxNo} ;Toaf]w ug{ gkfO{ k'?ifs} ef]Uof jf v]nf}gfsf ?kdf d"bf{t'No 
eP/ a:g'k/]sf] kL8fn] 56kl6O{ To;sf] lj?4df k|ldnf h:tL gf/Ln] cfTdxTof u/]sf] 36gf Psflt/ b]vfOPsf] 
5 eg] csf{]lt/ k|ldnfs} bf];|f] k':tfsL ;zSt k|ltlglwsf ?kdf aL=P=k9\b} u/]sL dLgfnfO{ gf/L :jtGqtfsf] 
jsfnt ug{] kfqsf ?kdf pEofOPsf] 5 . Psfª\sLdf gf/L ;Qfsf] nflu d[To'j/0f u/]sL k|ldnfsf ljrf/x? 
dLgfh:tf pbLodfg k':tfsf lzlIft gf/Lx?sf nflu dfu{bz{s ag]sf 5g\ . k|ldnfs} k|ToIf k|]/0ffn] dLgfh:tf 
gf/Lx? gf/L :jtGqtf / cl:tTjsf] vf]hLdf cu|;/ ePsf 5g\ . ef}lts ;DklQ / k'?ifsf af;gfTds k|]dn] dfq 
gf/Lx? ;Gt'i6 x'g ;Sb}gg\ . gf/L xs / clwsf/ k|flKtsf nflu gf/Lx? g} ;jn / ;Ifd eO{ ljb|f]x ug'{kg{], 
r]tgfsf] dfWodåf/f ;dfhdf JofKt n}ª\lus lje]bsf] pGd"ng u/L ;dtfd"ns ;dfhsf] lgdf{0fdf cu|;/ x'g'kg{] 
lgisif{ k|fKt ePsf] 5 .

cWoog ljlw tyf tYofª\ssf] ;ª\sng
cWoognfO{ k|fdfl0fs Pjd\ j}B agfpgsf nflu lglZrt ljlw / k|lqmof ckgfpg' k5{ . of] cWoogsf] tYo 
;ª\sngdf k"0f{ ?kdf k':tsfnoLo ljlwsf] k|of]u ul/Psf] 5 eg] ;fdu|L ljZn]if0fsf nflu j0f{gfTds ljlw 
ckgfOPsf] 5 . cWoogsf qmddf cfjZos kg{] ;Dk"0f{ ;fdu|L k|fylds / låtLos ;|f]taf6 ;ª\sng ul/Psf] 5 . 
k|fylds ;|f]tsf ;fdu|Lsf ?kdf ljho dNnsf] Psfª\sL ;ª\u|x / To;df ;ª\u[xLt ;Qfsf] vf]hdf Psfª\sL
nfO{ lnOPsf] 5 eg] o;;Fu ;DalGwt k"j{sfo{x?, ;Gbe{ k':tsx? tyf ;dLIffTds n]vnfO{ låtLos ;fdu|Lsf 
?kdf k|of]u ul/Psf] 5 . 

;}4flGts kof{wf/ 
;flxTodf gf/LnfO{ s]Gb| agfP/ gf/L cl:tTjsf] vf]hL / klxrfg ug{] gf/Ls]Gb|L cWoog g} gf/Ljfb xf] . oyfy{df 
gf/Ld'lQm cfGbf]ngsf] jf0fL g} gf/Ljfb xf] .  o;n] gf/Lhfltdfly ;lbof}Fb]lv x'Fb} cfPsf] ;fdflhs–;f+:s[lts, 
cfly{s, af}l4s Pjd\ zf/Ll/s zf]if0fsf] lj/f]wdf p7]sf] cfGbf]ngsf] Oltxf; af]s]sf] 5 . To;}n] of] gf/Ldfly 
x'g] ofjt zf]if0fsf] lj?4 ;r]t cfGbf]ngsf ?kdf :yflkt ePsf] lrGtg xf] . k|of]ufTds g]kfnL zAbsf]zsf 
cg';f/ gf/LnfO{ k'?ifsf] ;/x clwsf/, ;'ljwf / cj;/ k|fKt x'g'k5{ eGg] l;4fGt g} gf/Ljfb xf] . cª\u|]hL zAb 
Feminism sf] g]kfnL ?kfGt/ gf/Ljfbn] gf/Lsf xs lxt / ;Ddfgsf kIfdf cfjfh p7fpg' eGg] cy{ jxg 
u/]sf] 5 . o;sf] ;'?jft kfZrfTo d'n'sdf klxn]b]lv ePtfklg :ki6 gLltut cjwf/0ff eg] ;g\ !(^) sf] 
bzsaf6 cfPsf] xf] cyjf !(^) sf] bzsaf6 gf/Ljfbsf] 3f]if0ff ;lxt n}ª\lus cleofgsf] ?kdf b]vfk/]sf] 
xf] . dlxnfsf] ;dfg clwsf/sf] vf]hLsf nflu ul/Psf] ;fdflhs cfGbf]ng g} gf/Ljfb xf]  -lqkf7L, ;g\ @)!@, 
k[= ^%_ .
gf/Ljfb ;fdflhs, ;f+:s[lts, ;flxlTos cflb cg]s If]qdf gf/L hfltsf] kIfaf6 af]Ng], gf/L lxtsf] ljsf;df 
;3fp k'¥ofpg] af}l4s tyf Jofjxfl/s cfGbf]ng xf] . o;n] gf/LnfO{ d'lQm lbg, p7fpg tyf cfTdlge{/ aGg an 
k|bfg  ug{‘sf ;fy} :jf:gL dfG5]nfO{ nf]Ug] dfG5]x?n] cfˆg} clwsf/ 7fGb} cfPsf] :yfgdf k'¥ofpg rfxG5 -uf}
td, @)%(, k[= #$$_ . o;y{ lkt[;QfTds ;dfhaf6 zfl;t , bldt tyf ckx]lnt cj:yfdf /x]sf gf/Lx?sf]
;zQm cfjfhsf] ?kdf cfh ljZje/ gf/Ljfbn] rrf{ kfPsf] 5 . ;fdflhs åGå jf n}ª\lus c;dfgtfsf] 
k[i7e"ldaf6} gf/Ljfbsf] hGd ePsf] dflgG5 . ljz]iftM gf/Ljfb lkt[;Qfsf] x}sd lj?4 s]lGb|t 5 . of] gf/Ldfly 
k'?ifsf] cwLg:ytfnfO{ Wj:t kfg{] p2]Zon] clek|]l/t 5 . 
k'?ifåf/f lgwf{l/t gf/Lsf] :yfg, d"No / ;fdflhs e"ldsfsf] lj/f]w:j?k k|fb'ef{j ePsf] gf/Ljfbn] d"nwf/df 
/x]sf] k'?if ;QfnfO{ lj:yflkt u/L gf/LnfO{ s]Gb|df :yflkt ug{ rfxG5 . JolQm, kl/jf/, ;dfh, /fi6« / ljZjn] 
dlxnf / k'?ifsf aLrdf u/]sf] e]befjsf] ltQm k|efjsf] kmn:j?k hlGdPsf] gf/Ljfb jf:tjdf kf}?if kIfkft 
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lj?4sf] r'gf}tL g} xf] - lqkf7L, ;g\ @)!@, k[= ^%_ . ;dfhdf lr/sfnb]lv k'?if ju{n] gf/Ldfly zf]if0f, bdg, 
cGofo / cTofrf/ ub{} cfPsf] 5 . zf/Ll/s Pjd\ dfgl;s b[li6n] ;d]t gf/Lx?nfO{ k'?ifeGbf sdhf]/ / lg/Lx 
7fGg] / dlxnfsf] e"ldsf sdhf]/ kfg{] k|j[lQ k"j{ / klZrd b'a}lt/ 5 . dlxnfx? lglZrt u'0fsf sf/0fn] k'?ifeGbf 
sdhf]/ x'G5g\ eGg] cl/:6f]6n ,dlxnfnfO{ bf; h:t} dfgL ltgnfO{ af}l4s sd{af6 cnu /fVg'k5{ eGg] ljrf/ 
k|s6 ug{] P;=6L=yf]d;, slxNo} ljZjf; ug{ gx'g] k|f0fL eGg] xf]d/, sdhf]/Lsf] bf];|f] gfd egL x]osf] efjn] 
x]g{] ;]S;lko/, vl08t dflg; jf dflg;sf] lalu|Psf] ?k h:tf zAbfjnLn] lrgfpg] l;Ud08 k|mfo8 cflbsf 
egfOn] gf/Lsf] cjd"Nog u/]sf] kfOG5 -kf}8]n, @)^(, k[= ^_ . gf/L / k'?ifdf ePsf] o:tf] lje]b k|fs[lts geP/ 
k'?ifåf/f ;dfhn] g} l;h{gf u/]sf] xf] . lkt[;QfTds Psflwsf/ ;fdflhs ;+/rgfs} sf/0f hLjgsf] k|f/Deb]lv 
lktf, klt / k'qsf] cwLgdf /x]/ a:g afWo gf/Lx?nfO{  k'/fgf] ;fdGtL ;+:sf/ lj?4 of] cfGbf]ng s]lGb|t 5 . 
h}ljsLo cfwf/df gf/Ln] v]Kg'k/]sf] pTkL8gsf ;Gbe{df pGgfO;f}F ztfAbLdf g} gf/LjfbL ljrf/s Pelng l/8n] 
hLjlj1fg gf/L hfltsf] lgolt xf]Og eGb} gf/Ld'lQmsf] cfjfh p7fPsL lyOg\ . To;}n] ca ;dfhdf k'?ifx?sf] 
lg/ª\s'z x}sd / Psnf}6L ;Qf sfod /lx/xg ;Sb}g eGb}  o;sf] lj?4 a'nGb cfjfh p7fpFb} cfGbf]ng ug{'k5{ 
eGg] dfGotf gf/Ljfbn] /fVb5 . gf/Ln] klg ;dfhdf k'?ifn] ;dfg ;fdflhs, cfly{s, z}lIfs, /fhg}lts Pjd\ 
;j{kIfdf clwsf/ kfpg'k5{ eGg] wf/0ffsf ;fy of] lrGtgsf] ljsf; ePsf] xf] .
;du|df gf/LjfbL l;4fGtsf] d"n Wo]o lkt[;QfTds ;dfhn] agfPsf] l;4fGtn] gf/LnfO{ zfl;t ju{sf] ?kdf 
/fv]sf] kfOG5 . k'?ifs]Gb|L kfl/jfl/s, ;fdflhs Pjd\ /fHo :yfkgfsf] Wj+z u/L cfˆg} l;4fGt agfO{ To;}nfO{ 
k|fyldstf lbg', ;f+:s[lts Pjd\ ;fdflhs d"No, dfGotf tyf e"ldsfdf cfˆgf] cl:tTj vf]hL ug'{, gf/L s'g} 
h}ljs, k|fs[lts sdLsdhf]/Lsf sf/0f kl/jf/ / ;dfhdf :yfgxLg ePsf xf]Ogg\ oL t k'?ifk|wfg ;fdflhs 
;+/rgf, ;gftg ;f]r / Jojxf/sf sf/0f zf]lift, pTkLl8t / lt/:s[t ePsf s'/fnfO{ JofVof ljZn]if0f ub{} gf/L 
;zSttfsf] k[i7e"ld tof/ kfg{‘ /x]sf] 5 . oL ;Dk"0f{ gf/LjfbL lrGtg, bz{g, cfGbf]ng, cleofg / l;4fGtsf 
km/s dt / wf/0ffn] cfh ljZjdf ljljw gf/LjfbL cfGbf]ngsf] ?k / :j?ksf] :yfkgf eO;s]sf 5g\, 5'6f5'6} 
l;4fGt alg;s]sf 5g\ . 

;Qfsf] vf]hdf Psfª\sLsf] cfVofg ;Gbe{ 
;Qfsf] vf]h Psfª\sLsf] k|f/De ufpFaf6 aL=P=sf] k/LIff lbg sf7df8f}F cfPsf dLgf / zLnf :joDe"df /x]sf] Ps 
3/df 8]/f ;/]sf] k|;ª\uaf6 ePsf] 5 . ;kmf, zfGt, ;'/Do jftfj/0f / ;xl/of sf]nfxnb]lv aflx/ PsfGt vf]Hg] 
oL b'a}n] 3/leqsf] Pp6f sf]7f /f]H5g\ / el/ofnfO{ ;fdfg Nofpg cx|fpF5g\ . el/ofn] 6f9faf6 ;fdfg Nofpg 
k/]sf]df tf]lsPsf] Hofnfdf yk b'O{ ?lkofF rflxg] s'/f atfpF5 . ;a} ;fdfg sf]7fdf k'¥ofPkl5 el/of k};f lnG5 
/ lg:sG5 . sf]7fdf ;fdfgx? ldnfpFb} ubf{ dLgfn] sf7df8f}Fdf lzlIft dfG5]x?;d]t l5lNnPsf, dfofsf] :jfª 
/Rg], c;Eo, ;'s'nu'08f k|j[lQsf x'g] atfpF5] . To;}u/L gf/L hfltn] k9]/ b]vfpg' kbf{ w]/} emGem6x? ef]Ug'kg{] 
s'/f atfpF5] / zLnfn] k|f]km];/ s[i0fk|;fb / pgs} ljBfyL{aLr ePsf] k|]d k|;ª\usf] rrf{ u5{] . dLgfn] eg] k'?if 
x}sdn] To; o'jtLsf] k|]d ofrgf c;kmn ePsf] lgisif{ lgsfN5] . o;} qmddf sfd ;3fpg af]nfOPsL dflxnL 
efph"sf] k|j]z x'G5 / p;n] pgLx?nfO{ To; sf]7fdf ga:g ;Nnfx lbG5] . sf/0fsf ?kdf efph"n] ltnsdfgsL 
kTgL k|ldnf em'lG8P/ cfTdxTof u/]sf] k|;ª\u sf]6\ofpFb} To;a]nfb]lv clxn];Dd vfnL /x]sf] To; sf]7fdf 
k|ldnfsf] k|]tfTdf b]lvg] s'/f atfpF5] . dLgf k|ldnfn] cfTdxTof ug{‘sf] sf/0f hfGg rfxG5] eg] zLnf lgs} 8/
fpFb} e"tk|]t cfpg] To; sf]7fdf a:g g;lsg] s'/f u5{] . dLgfsf] lh1f;f zdg ug{] qmddf efph"n] ltnsdfg 
Ps ;DkGg kl/jf/sf] k'?if kfq xf] eG5] . p;n] cfˆgL gjljjflxt >LdtL k|ldnfnfO{ s'g} s'/fsf] cefj gx'g] 
u/L ;'v, ;'ljwfdf uxgf / n'ufsk8fn] emkSs kf/L /fv]sf] lyof] t/ k|ldnfn] Pslbg cfTdxTof u/L . b'nxLsf] 
cfTdxTofkl5 ltnsdfg ljof]u j]bgfn] d[t kTgLsf] ;Demgfdf l;NnL ePsf] 5 . slxn] nuftf/ t slxn] s]xL 
lbg la/fP/ To; sf]7fdf cfP/ ljlIfKt efjn] aa{/fpg] u/]sf] s'/f atfpF5] . ;fFem kl/;s]sf] x'G5 . dLgf zLnf 
/ efph"aLr s'/fsfgL eO/x]sf] To;} ;dodf g}  sfhL ltnsdfg cfpF5 / sf]7fdf k;L dLgfnfO{ d[tkTgLsf] 
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k|lt?k dfg]/ kZrfQfksf ?kdf kfunkg k|:t't ug{ yfN5 . pm d}n] ltdLnfO{ lax] u/]F, dfof u/]F . k'vf{x?n] 
h:t} OR5fcg';f/ ltdLnfO{ /fd|f] 3/, bfdL sk8f, rflxPhlt ;'Gb/ u/uxgf, :jflbi6 ef]hg / ;]jf ;xof]usf] 
lglDt gf]s/rfs/x? ;a}sf] aGbf]a:t u/]sf] lyPF .  d}n] cfˆgf] ;f/f ;DklQ ltd|f] xftdf ;'Dk]s} lyPF t/ d}n] 
Toltv]/ ltdL ;DklQ afx]s klg c? s]xL rfxG5\of}  eGg] s'/f a'‰g ;lsgF . ltdL a/fa/ eGg] uYof{}, d :jf:gL 
dflg; x'g kfPsf] 5}g, d]/f] 3fF6L cF7\ofOPsf] 5 sfg'gn], Joj:yfn] . s] sfqf] cf]9]/ d'bf{x? lhpFbfh:tf afFr]]sf 
5}gg\ < v} d]/f] cfTd;Ddfg < dnfO{ uxgf / n'ufn] ga]/, d sf]7fsf] ;'Gb/ km"nbfg xf]Og— s] To;eGbf a9L 
d :jf:gL dflg; xf]Og < s] d]/f] cfˆg}  :j?k 5}g < k|f0f 5}g < eGb} Psf]xf]/f] aa{/fpF5 . o;/L k|ldnfsf tL 
s'/fx? a'‰g g;sL kof{Kt dfof / r'Dagn] 9fSg vf]Hg] ltnsdfg clxn] cfP/ lgs} kZrfQfksf] /fkdf 
lklN;Psf] 5 . ltnsdfgsf] egfO Wofg;Fu ;'lg/x]sL dLgfn] cfkm" k|ldnf ePsf] eP :jf:gL dflg; s;/L 
:jtGq eP/ afFRg rfxG5g\ To;sf] hjfkm lbGy]F eG5] . olQs}df ltnsdfg sf]7faf6 aflxl/G5 / Psfª\sL klg 
cGTo x'G5 . 

;Qfsf] vf]hdf Psfª\sLsf] ljZn]if0f 
k|:t''t cWoogdf lgDg lnlvt pkzLif{sdf /xL gf/LjfbL b[li6sf]0faf6 ;Qfsf] vf]hdf Psfª\sLsf] ljZn]if0f 
ul/Psf] 5 M

gf/Lsf] pkl:ylt / e"ldsf
;Qfsf] vf]hdf Psfª\sLdf Psfª\sLnfO{ k"0f{tf lbg cfjZostfcg';f/ gf/L rl/qnfO{ pkl:yt u/fOPsf] 5 .
Psfª\sLcg';f/ k'?ifk|wfg ;dfhdf gf/Ln] ef]Ug'k/]sf ljljw lsl;dsf pTkL8g / To; lj?4 gf/Ln] u/]sf] 
ljb|f]xnfO{ hlt ;zQm ?kdf k|:t't ul/Psf] 5 gf/L klxrfgnfO{ klg plQs} snfTdstfsf ;fy ;d]l6Psf] 5 . 
d~rgsf qmddf dLgf, zLnf / efph" k|ToIf b]vf k/]sf gf/L kfq x'g\ eg] k|ldnf / s[i0fk|;fbsL k|]ldsf ;"Ro 
-cb[Zo_ gf/L kfq x'g\ . ;dfhaf6 n}ª\lus lje]b pGd"ng ug{] n]vsLo ceLi6 dLgf / k|ldnfsf dfWodaf6 
;zSt agfOPsf] 5 . ;"Ro kfq eP/ klg k|ldnf ;Dk"0f{ syfgs / kfqx?sf] ldof]sf ?kdf k|:t't ePsL l5g\ .
oxfF ltg} gf/L kfqsf] n}ª\lus, juL{o, ;f+:s[lts Pjd\ j}rfl/s pkl:yltsf] klxrfg ul/Psf] 5 .
dLgf o; Psfª\sLsL d'Vo gf/L kfq xf] . ufpFaf6 aL=P=sf] hfFr lbg sf7df8f}F cfPsL dLgf Ps ;r]t, 
kl/kSj, lh1f;', lzlIft / ;dembf/ o'jtL xf] . juL{o b[li6n] pm dWod juL{o g]kfnL gf/Lsf] k|ltlglwTj ug{] 
rl/q xf] . ;dfhdf u'08f k|j[lQsf k'?ifx?n] gf/L cl:dtf  n'6]sf] 6'n'6'n' x]/]/ a:g g;Sg] gf/LjfbL kfq xf] .  
p;n] ;dfgtf / :jtGqtfsf kIfdf jsfnt ug{] hfu?s gf/L ju{sf] k|ltlglwTj u/]sL 5 . ;du| Psfª\sLdf 
p;sf] e"ldsf k/Dk/fut k'?if k|wfg ;fdflhs ;+/rgfsf] cGTo u/L gf/L cl:dtf / :jtGqtfsf] :yfkgfdf 
lqmofzLn 5 . o;sf lglDt p;n] lzIffn] dfq} gf/Lx? cfˆgf] v'§fdf pleG5g\ / gf/L cl:dtfsf] cfjfh p7fpg 
;S5g\ eGg] wf/0ff /fv]sL 5 . sf7df8f}Fdf ;fdfGo el/ofb]lv lnP/ lzlIft k'?ifx? ;d]t l5lNnPsf, dfofsf] 
gf6s ug{], c;Eo, a];f]dtL / ;'s'nu'08f k|j[lQsf ePsf] ;Gbe{ Psfª\sLdf JoQm 5 . k/Dk/fut ;dfhdf 
k'?ifx? s]jn af;gfTds k|]dsf] :jfª /Rg], cfˆgf] jf:tljstf ;dodf g} gatfO{  gf/LnfO{ km;fpg], ef]u ug{], 
/ cGTodf ;hfosf] eflubf/ tL lgbf{]if gf/LnfO{ g} agfpg] s[i0fk|;fbh:tf lzlIft k'?ifk|lt ljt[i0ffsf] efj 
b]vfPsL 5 eg] ltg} sfd's k'?ifåf/f 7luPsL o'jtLk|lt ;xfg'e"lt /fVb} k'?if x}sdn] ubf{ To; o'jtLsf] k|]d 
ofrgf c;kmn ePsf] lgisif{ lgsfn]sL 5 . cfhsf] o'udf klg ;dfhdf  gf/Lx?sf] cj:yf cToGt lg/Lx / 
gfh's /x]sf] k|lt pm lrlGtt 5] / o:tf] cj:yfaf6 gf/Lsf] hLjg:t/ dfly psf;L ;dtfd"ns ;dfh lgdf{0f 
ug{sf nflu lzIff g} clgjfo{ / dxTjk"0f{ ;t{ xf] eGg]df pm ljZj:t klg 5] .  cGwljZjf;k|lt cgf:yf /fVg] 
dLgf k|ldnfsf] cfTdxTof / ltnsdfgsf] aa{/fx6sf] oyfy{ sf/0f a'‰g] k|of; u5{] . pm zLnfeGbf wL/, uDeL/ 
klg 5] . :jtGqk"j{s hLjgofkg ug{ gkfP/ ahf/df lslgPsL k'tnL ;/x s'lNrP/ sfd's k'?ifsL ef]Uofsf 
?kdf pkof]u x'g yfn]kl5 Jolyt eP/ cfTdxTof ug{ k'u]sL k|ldnfsf klt ltnsdfg sf]7fdf cfO{ cfkm"nfO{ 
k|ldnf 7fgL aa{/fpFbfsf] ;Gbe{nfO{ Psfª\sLdf o;/L JoQm ul/Psf] 5 M ;fob d k|ldnf ePsL eP hjfkm lbGy]F– 
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:jf:gL dflg; s;/L :jtGq eP/ afFRg rfxG5g\ -dNn, @)%^, k[=!!(_ . o;/L x]bf{ dLgf k'?if ;Qfsf] x}sdk|lt 
c;Gt'i6, gf/L r]tgfsf] k|tLs, gf/L ;Qfsf] ;+jfxg ug{] bf];|f] k':tfsL ;zQm af}l4s kfqsf ?kdf o; Psfª\sL
df pkl:yt ePsL 5 . pm jt{dfgsf lzlIft gf/LnfO{ gf/L zf]if0f, cGofo, cTofrf/ / bdgsf] v'n]/ ljb|f]x 
u/L cfˆgf] cl:dtfsf] /Iff ug{ kf7 l;sfpg] k|ltlglwd"ns gf/L rl/qsf ?kdf dxTjk"0f{ e"ldsfdf /x]sL 5 . 
;"Ro / ;xfos kfq eP/ klg oxL rl/qsf dfWodaf6 gf/L :jtGqtf / ;dfgtfsf] vf]hL ul/Psfn] k|ldnf 
o; Psfª\sLdf bf];|f] :yfgsL dxTjk"0f{ kfqsf ?kdf b]vf k/]sL 5 . pm ;DkGg juL{o kl/jf/sf] ljnf;L rl/q 
ltnsdfgsL kTgL xf] . ;dfhdf JofKt n}ª\lus lje]bsf] l;sf/ ag]sL gf/L kfqsf ?kdf o; Psfª\sLdf 
pkl:yt ePsL 5 . k|ldnf gf/L;Qfsf] rfxgf /fVg] t/ ljb|f]x ug{ g;Sg] kfq xf] . ef]Uof / v]nf}gfsf ?kdf /
xg'eGbf cfTdxTofnfO{ /f]Hg' gf/L cl:tTjsf] vf]hL xf] . p;n] dLgf / zLnf 8]/f u/]/ a:g cfPsf 3/sf Pp6f 
sf]7fdf k'?if ju{sf] cljj]sLkgsf lj/f]wdf cfTdxTof u/]sL x'G5] . kof{Kt ef}lts ;'v;'ljwf jf nf]Ug]sf] dfof 
/ k|]dn] dfq} ;Gt'i6 x'g g;s]sf] / o;n] gf/L cl:tTjsf] ;'/Iff klg ug{ g;s]sf] wf/0ff p;sf] 5 .  pm s]jn 
kTgLsf ?kdf afFlwP/ afFRg ljjz ePsL 5 . p;n] slxNo} :jtGq gf/L eP/ afFRg kfPsL 5}g . wg;DklQ, 
gf]s/rfs/, n'ufkmf6f] / u/uxgf oy]i6 eP/ klg k'?if kbf{sf k5fl8 a:g kbf{ k|ldnfn] ;dfh, sfg'g / 
Joj:yfk|lt gf/L clwsf/sf] vf]hL u/]sf] s'/f ltnsdfgsf] a/a/fx6df o;/L k|:t't ePsf] 5 M d :jf:gL dflg; 
x'g kfPsL 5}g, d]/f] 3fF6L cF7\ofOPsf] 5 sfg'gn], Joj:yfn] . s] sfqf] cf]9]/ d'bf{x? lhpFbfh:tf afFr]sf 5}gg\ < 
v} d]/f] cfTd;Ddfg Û -dNn, @)%^, k[=!!&_ . g]kfnsf] sfg'g Joj:yfn] gf/Lsf] :jtGqtf xgg u/]sf] egL ;Dk"0f{ 
Joj:yfk|lt pm c;xdt x'g k'u]sL 5 . o; k|;ª\unfO{ ltnsdfgn] kZrfQfksf qmddf k|ldnfn] cfTdxTof ug'{ 
cl3 eg]sf s'/f ;Dem]/ JoQm u/]af6 cem k|:6 x'G5 M dnfO{ n'uf / uxgfn] ga]/, d sf]7fsf] ;'Gb/ k"mnbfg 
xf]Og– s] Tof]eGbf a9L d :jf:gL dflg; xf]Og – s] d]/f] cfˆg} :j?k 5}g < k|f0f 5}g < -dNn, @)%^ ,k[=!!*_ . 
o; pbfx/0faf6 k|ldnf gf/L :jtGqtfsf lglDt k|of; ug{] kfqsf ?kdf lrlgG5] . p;sf] cfqmf]z nf]Ug] geP/ 
k/Dk/fut ;fdflhs ;+/rgf lj?4 xf] . c? s]xL ug{ g;s]sf] cj:yfdf cfTdxTof u/]/} eP klg p;n] k|lts"n 
cj:yfsf] ljb|f]x u/]/ clwsf/ k|fKt ug{] k|of; u/]sL 5 . hLljt /x]/ gf/L hfltnfO{ ;ª\ul7t u/L cfGbf]ng 
ug{ g;s] klg p;sf] cfTdxTofn] dLgfh:tf gofF k':tfsf gf/L ju{nfO{ gf/L;Qfsf] vf]hdf nfUg] k|]/0ff lbg / 
ltnsdfgdfkm{t k'?ifjfbL lrGtgn] gf/L clwsf/sf af/]df ;f]Rg afWo t'NofPsf] 5 . cfˆgL kTgLsf] d[To'kl5 
dfgl;s ;Gt'ng u'dfPsf ltnsdfgsf lqmofsnfkaf6 k/Dk/fut k'?if k|wfg ;dfhsf] cl:tTj ;dfKt x'Fb} 
uPsf] k'li6 ePsf] 5 . o;af6 s] k|:6 x'G5 eg] k|ldnf g]kfnL ;dfhsL dlxnf clwsf/sf kIfdf cfjfh p7fpg] 
ju{sf] k|ltlglw kfq xf] . p;n] cfTdxTof u/]sL 5 . o; ;Gbe{n] gf/Lx? k'?ifjfbL lrGtg lj?4 cyf{t dlxnf 
;zQmLs/0fsf nflu ;kmn gePsf] b]lvG5 . oBlk gf/L pTkL8g tyf zf]if0f ;x]/ a:g'eGbf cfTdxTofnfO{ 
k|fyldstf lbg'n] gf/L cl:dtfsf] vf]hL g} Psfª\sLsf] d'Vo nIo xf] . o;n] kL8s ju{df casf gf/Lx? :j=    
/Iff tyf cfTd;Ddfgsf nflu tTk/ /x]sf] s'/f ;ª\s]t u/]sf] 5 . 

gf/L zf]if0f / pTkL8g 
s'g} klg dflg;nfO{ hflt, ju{, wd{, lnª\u, ljrf/sf cfwf/df lbOg] zf/Ll/s tyf dfgl;s oftgfnfO{ zf]if0f 
pTkL8g elgG5 eg] dflg;df /x]sf] k|fs[lts lje]b cyf{t lnª\usf cfwf/df ul/g] ;fdflhs lje]b n}ª\lustf 
xf] . o;n] ;dfhdf gf/Lclwsf/sf kIfdf cfjfh p7fpF5 . g]kfnL ;dfhdf gf/L ePs} sf/0f zf]if0f, pTkL8g 
;xg' kg{] /x]sf] 5 . gf/Lx? k'?ifsf] zf/Ll/s, dfgl;s Pjd\ of}g pTkL8gsf] l;sf/ x'g] u/]sf 5g\ . pTkL8g 
cGtu{t kg{] n}ª\lus, juL{o, hftLo, kfl/jfl/s, ;fdflhs, wfld{s, ;f+:s[lts, /fhg}lts pTkL8gdWo] n}ª\lus 
ljifdtfo'Qm g]kfnL ;dfhdf gf/Ln] n}ª\lus pTkL8g cToflws a]xf]g{‘ k/]sf] 5, h;sf] :j?k lgs} 8/nfUbf] 5 . 
3/ leq / 3/ aflx/ gf/Lx? sxLFklg ;'/lIft 5}gg\ . ;dfhsf h'g;'s} If]qdf gf/LnfO{ x]Kg], xf]Rofpg], ckdfg 
/ b'Jo{jxf/ ug{] h:tf s's[To If0f If0fdf eO/xG5g\ . ;Qfsf] vf]h Psfª\sLdf klg gf/L zf]if0f / pTkL8gnfO{ 
t8\sf/f] ?kdf b]vfOPsf] 5 . oxfF Pp6f ;fdfGo el/of;Fu ;d]t lzlIft / ;r]t dLgf / zLnfh:tf o'jtLx? 
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x]lkg'k/]sf] 5 . cfˆgf] OHht hf]ufpg r'k nfUg'k/]sf] 5 . of] klg Pp6f n}ª\lus pTkL8gsf] :j?k xf] M x]/ 
uGyg gu/f}F . nf} eg, Tof] z08–d';08 el/ofn] d'vn] s]xL elglbof] eg], ltd|f] OHhtdf wSsf k'¥ofof] eg], 
s] ltdL Tof]l;t s':tfs':tL u/]/ af‰g, h'Wg ;S5\of} < -dNn,@)%^,k[=!)&_ u|fdL0f e]udf eGbf klg ;x/L                    
e]udf gf/Lx?nfO{ cfˆgf] cl:dtfsf] /Iff ug{ d'l:sn ePsf] oyfy{ Psfª\sLdf d'vl/t 5 . ;x/df pgLx? 
:jtGq eP/ cfˆgf] OR5fcg';f/ /xg, a:g / k9\g ;Sb}gg\ . tGqdGq nfP/ jf dfofsf] :jfª /r]/ KofG6 ;'6df 
sl;P/ ;'s'nu'08f k|j[lQsf nf]Ug] dfG5]x?n] ;f]emfl;wf gf/LnfO{ hfndf km;fpF5g\ / cfˆgf] OR5fcg';f/ ef]u 
u/L ;8sdf ldNsfOlbG5g\ eGg] k|;ª\unfO{ Psfª\sLdf o;/L JoQm ul/Psf] 5 M
s[i0fk|;fbhLn] Pp6L cfOdfO{, kmf]y{ Oo/sL xf] ls y8{ Oo/sL k9fpg'x'Fbf] /x]5 . ltgL Ps lbg 3/af6 	
afa'cfdfl;t afem]/ lg:s]sL /lx5g\ . s[i0fk|;fbHo"sxfF cfP/ /f]O5g\, s/fO5g\ / elg5g\ d ca 3/ kms{GgF, 
d oxLF a:5' / s]s] kmnfls5g\ . pxfFnfO{ cfkt k/]5, kl5 s]xL gnfu]/ eGg' eP5– d]/f] lax] eO;s]sf] 5 x]/ Û
ltdL hfpm, kms{ . Tof] :jf:gLdflg; 5fgfaf6 v;]sL h:tL eO5 / l/;fpFb} kmls{5 t/ ltdLnfO{ yfxf 5, 
s[i0fk|;fbHo"sf] lax] ePsf] 5}g . nf} eg, of] cgf}7f] s'/f xf]Og -dNn, @)%^, k[= !!)_ .
k|:t't pbfx/0f tyf ;du| Psfª\sLsf cfwf/df gf/Lk|lt pTkL8g ePsf] s'/f k|ldnfsf] hLjg ;Gbe{af6 k|:6 
x'G5 . wgL / ;';DkGg kl/jf/df b'nxL eP/ lelqPsL k|ldnf s]jn 3/leq} kltsf] ef]Uof eP/ afFRg ljjz 5] . 
k/Dk/fut k'?ifjfbL ;+:sf/, dfGotf / sfg'gn] k|ldnfnfO{ aGws agfPsf] 5 . gf/LnfO{ s]jn ;Gtfg pTkfbg 
ug{] d]l;g / k'?ifsf] of}g ;Gt'li6sf] dfWodsf ?kdf lnOg', gf/L pTkL8gsf] k/fsfi7f xf] . /fd|f n'ufsk8f, ;'Gb/ 
u/uxgfdf ;lhP/ ahf/df lslgg] k'tnL ;/x lg/Lx eO{ lhpg'kbf{ p;n] gf/L cl:dtfsf] k|flKtsf nflu afWo 
eP/ cfTdxTofsf] af6f] /f]h]sL 5 . ;fdGtL kl/jf/df kTgLsf ?kdf lelqO{ k/fl>t hLjg ef]ufOaf6 lbSs eP/ 
cfTdxTof u/L k|]tfTdfsf ?kdf k|:t't eP/ k|ldnfn] cfˆgf] kL8f k|:t't u/]sf] s'/f ltnsdfgsf] cfTdsygaf6 
:ki6 ePsf] 5 . o;/L kTgLnfO{ dL7f]dL7f] vfg lbg' u/uxgfn] l;+ufg{‘ / /fd|f] nfpg lbg'nfO{ dfq cfˆgf] st{Jo 
7fGg] k'?ifk|wfg ;dfhsf] sfg'g / Joj:yfn] ubf{ k|ldnfsf] hLjg a/afb ePsf] 5 . 

lkt[;QfTds ;dfhk|ltsf] cfqmf]z 
;dfhsf x/]s If]qdf k'?ifsf] jr{:j / k|e'Tj /x]sf] ;dfh g} lkt[;QfTds  ;dfh xf] . o:tf] ;dfhdf ;j{q 
k'?ifss} Psflwsf/ /xg] x'gfn] gf/Lx? 3/ kl/jf/ af6f]3f6f] sfof{no ;a}lt/ k'?ifsf] cGofo, cTofrf/ / 
zf]if0fsf] l;sf/ aG5g\ . lkt[;QfTds ;dfhn] k'?ifnfO{ :jtGqtf lbPsf] 5 eg] gf/Ln] s8f cg'zf;gdf a:g'k5{ .
p;nfO{ afNofj:yfb]lv g} x/]s ;]jf, ;'ljwf / cj;/af6 jl~rt ul/G5 . gf/LnfO{ s]jn k'?ifsf v]nf}gf /     
ef]Uofsf ?kdf dfq x]g{] k'?if dfgl;stfn] gf/Lx? knkndf pTkL8gdf kl//x]sf 5g\ . gf/Ljfbn] lkt[;QfnfO{ 
g} gf/L zf]if0f / bdgsf] sf/s dfGg] x'gfn] o;n] ;b}j gf/Ldfly x'g] o; lsl;dsf lkt[;QfTds zf]if0f, bdg 
/ pTkL8gsf] lj/f]w ub{5 . k|:t't Psfª\sLdf klg lkt[;QfTds ;dfhdf gf/Ln] ef]Ug'k/]sf] bdg, zf]if0f / 
cGofosf] tLj| c;Gt'li6 /x]sf] 5 . lkt[;QfTds pTkL8gsf] rk]6fdf k/]sL o; PsfªsLsL gf/L kfq k|ldnfn] 
kTgLnfO{ 3/leq} aGbL agfP/ /fVg] k'?ifju{sf] cljj]sLkgsf] hLljt /x]/ d'sflanf ug{ g;s]klg cfTdxTofaf6} 
ljb|f]xsf] efj bzf{PsL 5 . cfTdxTof ug{‘k"j{ cfˆg} cl:tTj /Iffdf sfg'gL lgod tyf ;fdflhs ;+/rgfn] afwf 
k'¥ofPsf] s'/fsf] pNn]v u/]/ ;fdfGo tl/sfn] ePklg p;n] gf/L cl:dtfsf nflu ;fª\s]lts ljb|f]x u/]sL 5 .
ef}lts ;'v ;DklQ oy]i6 /x]klg k'?ifsf] kbf{ k5fl8 a;]/ cfˆgf] kl/ro / cl:dtf u'dfpg' kbf{ k|ldnfn] ;dfh, 
sfg'g / Joj:yfk|lt gf/L clwsf/sf] vf]hL ub}{ k/Dk/fut ;fdflhs ;+/rgfk|lt cfqmf]z k|s6 u/]sL 5 .
;dfhn] k|ldnfsf] efjgfdfly Gofo ug{ g;s]sfn] cl:tTjxLg hLjg lnP/ afFRg'eGbf dg'{ g} a]; xf] eGg]         
;f]rfOdf k'u]sL 5  . o; ;Gbe{nfO{ Psfª\sLdf o;/L ;d]l6Psf] 5 M olb dnfO{ jf:tljs :jf:gL dflg; h:tf] 
afFRg]  clwsf/ lbFb}gg\ eg], dnfO{ ckdfg dfq lnP/ of] k[YjLdf l6Sg' 5 eg] hLjgsf] ;aeGbf 7"nf] clwsf/ 
d[To'–dg{] clwsf/ hf] d]/f] cfˆgf] xf], h;nfO{ sf]xL vf]:g ;Sb}gg\, pkof]u u/]/ d dl/lbg ;S5', d To;/L g} 
cfˆgf] :jtGqtf / xsbfaL ug{ ;S5' -dNn, @)%^, k[=!!*_ . k|:t't pbfx/0fdf afFr]/ tL of}glkkf;' k'?ifx?nfO{ 
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cfˆgf] hLjg ;'Dkg'eGbf cfTdxTof u/]/} ePklg lkt[;QfTds ;dfhsf] 3f]/ ljb|f]x u/]sL 5 . To:t} Psfª\sLsL 
k|d'v ;r]t / af}l4s kfq dLgfn] klg lkt[;QfTds ;dfhsf] v'n]/ ljb|f]x u/]sL 5 . k|f]km];/ s[i0fk|;fbsf] 
k|]dsf] gf}6ª\sLk|lt p;n] Psflt/ k'?if k|]dk|lt ljt[i0ff hgfPsL 5 eg] csf{lt/ ;f]xL k|;ª\udf s[i0fk|;fbn] 
cfˆgf] jf:tljstf ;dodf g} gatfP/ gf/Lcl:dtfdfly v]naxf8 u/]sf]df tLj| c;Gt'li6 b]vfPsL 5 .       
Psfª\sLsf] cGTodf k|ldnf;Fusf] k|]d ljof]un] 56k6fPsf] ltnsdfg sf]7fdf cfO{ aa{/fpFbf d k|ldnf ePsf] 
eP gf/L s;/L :jtGq / :jfledfgLk"j{s afFRg rfxG5g\ To;sf] hjfkm lbg] lyPF eg]/ dLgfn] lkt[;QfTds 
;dfhk|ltsf] ljb|f]xL efj bzf{PsL 5 . oxL ;du|tf g} ;Qfsf] vf]hdf Psfª\sLdf lkt[;Qf lj?4sf] cfqmf]z xf] . 

gf/L clwsf/ / :jtGqtf k|flKtsf] rfxgf	
gf/Ln] ;dfhdf /x]/ kfpg'kg{] cfly{s, ;fdflhs, ;f+:s[lts, wfld{s, /fhg}lts xs tyf cfˆgf] z/L/ / 
eljiodfly cfkm}F lg0f{o ug{ kfpg'kg{] :jtGqtf gf/L clwsf/ / :jtGqtf xf] . dlxnf / k'?if Ps csf{df kl/k"/s 
x'G5g\ .  ;dfhsf x/]s ultljlwdf dlxnf / k'?if b'a}sf] ;dfg ;xeflutfsf] vfFrf] k5{ . gf/Lljgf ;dfhsf] 
cl:tTj g} /xFb}g . ;dfhdf Pp6L gf/Ln] klg k'?if ;/x sfd ug{ ;S5] .  h:tf] cg'e"lt Pp6f k'?ifsf] x'G5 
To:t} cg'e"lt Pp6f gf/Lsf] klg x'G5  / klg xfd|f] ;dfhdf gf/L / k'?ifnfO{  x]g{] b[li6 / ul/g] Jojxf/df 
km/s 5 . gf/L / k'?ifaLrsf] o:tf] e]b hGdhft geP/ lkt[;QfTds ;dfhn] g} l;h{gf u/]sf] ;d:of xf] . oxL 
;d:of cfh b]z ljsf;sf] afws ;fljt ePsf] 5 . o;y{ ;dfhdf gf/L / k'?ifaLrsf] o:tf] e]bsf] cGTo u/L 
;dtfd"ns / cfbz{ ;dfhsf] lgdf{0f ug{‘k5{ . k|:t't Psfª\sLsf gf/L kfqx? dLgf / k|ldnfn] klg gf/L clwsf/ 
/ :jtGqtfsf] vf]hL u/]sf 5g\ . k9fOsf] l;nl;nfdf sf7df8f}F k'u]sf dLgf / zLnf k9]/ g} eljio pHhjn 
agfpg] kIfdf 5g\ . gf/L lzIff / r]tgfsf dfWodaf6 ;dfhdf JofKt n}ª\lus lje]bsf] pGd"ng u/L :j:y / 
cfbz{ ;dfhsf] lgdf{0f ug{ ;lsG5 eGg] s'/fdf pgLx? ljZj:t 5g\ . Psfª\sLsf] cGtdf dLgfn] cfd gf/Lsf] 
Pslqt :j/sf ?kdf ;fob d k|ldnf ePsf] eP hjfkm lbGy]F :jf:gL dflg; s;/L :jtGq eP/ afFRg rfxG5g\ < 
eGg] :jtGq cleJolQm lbg vf]h]sL 5 . To:t} o; Psfª\sLsL ;"Ro gf/L kfq k|ldnfn]  cfkm"n] rfx]sf] :jtGqtf 
/ cl:dtfk|lt a]jf:tf ul/Pkl5 cfTdxTof u/]/} ePklg cfd gf/L ju{nfO{  gf/L clwsf/ / :jtGqtfsf] kIfdf 
cl8u /xg dfu{bz{g u/]sL 5 . ;lbof}Fb]lv k'?ifsf] x}sd / cf8Da/df bf;L agL zfl;t x'Fb} cfPsf gf/Lx?nfO{  
k/Dk/fut k'?ifk|wfg ;fdflhs ;+/rgf eTsfO{ cfˆgf] xs / clwsf/sf nflu ljb|f]x ug{'kg{] cleJolQm k|s6     
u/]sL 5 . Psflt/ gf/Lx? k'?ifsf ef]Uof jf of}g ;Gt'li6sf ;fwg xf]Ogg\ .  ef}lts ;DklQ / k'?ifsf] af;gfTds 
k|]dn] dfq gf/Lx? ;Gt'i6 x'g ;Sb}gg\ eGg] cleJolQm k|ldnfsf] /x]sf] 5 . o;af6 p;n] sfg'g / ;fdflhs 
Joj:yfdf gf/L clwsf/ / :jtGqtf rfx]sf] s'/f :ki6 5 eg] csf{lt/ >LdtLsf] crfgssf] d[To'n] ljlIfKt eO{ 
dfgl;s ;Gt'ng u'dfPsf] ltnsdfgn] ;Dk"0f{ ;fdGtL k'?if ju{sf] k|ltlglwTj ub{} gf/L cl:dtf / :jtGqtf 
l:jsfg{' kg{] oyfy{nfO{  cleJoQm u/]sf] 5 .  cfkm"n] kTgLnfO{ w]/} dfof u/]sf], cfkm"n] u/]sf] Jojxf/ k'?ifk|wfg 
;dfhs} bf]if ePsf] , cfkm"n] k/Dk/fnfO{ k5\ofPsf], cfOdfO{nfO{ ef]Uof ;Demg] k'vf{sf ck/fwsf] cg';/0f u/]sf]
egL k|ldnfk|lt k|Zg ub{} Tof] ck/fwsf] bf]ifL ;dfh g} x'g'kg{] ljrf/ p;n] o;/L k|s6 u/]sf] 5 M nf} eg, d}n]
ltdLdfly s] cGofo u/]F, ck/fw eG5\of} eg] ;dfhn] u/]sf] u/]y]F . ;dfhnfO{ k5\ofPsf] lyPF . d}n] ltdLnfO{ 
cfˆgf] dfof / r'Dagn] 9fSg vf]h]sf] lyPF . s] k'vf{sf ck/fwx? d]/} ck/fw lyP h;df cfOdfO{nfO{ ef]Uof 
;DemGy] . pkm\ Û d}n] ToxL u/]F hf] k'vf{n] u/] -dNn, @)%^, k[=!!*_ . ;du|df gf/Lsf] cl:tTj / cl:dtfnfO{ bdg 
u/]/ cfˆgf] x}sdL k|j[lQ nfb\g vf]Hg] ?9LjfbL cGwf] k/Dk/fnfO{ Joª\UofTds ?kn] Psfª\sLdf k|:t't ul/Psf] 5 .
afFr'Gh]n gf/L :jtGqtfnfO{ ga'‰g] t/ d/]kl5 k5'tfpg] ltnsdfgsf lqmofsnfkaf6 k/Dk/fut k'?ifk|wfg 
;dfhsf] cl:tTj ktgf]Gd'v x'Fb} uPsf] k'li6 x'G5 . 

lgisif{
ljho dNnåf/f lnlvt ;Qfsf] vf]hdf gf/L cl:tTj / cl:dtfsf] ;d:ofdf cfwfl/t Psfª\sL xf] . oxfF gf/LjfbL 
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b[li6sf]0faf6 Psfª\sLsf] ljZn]if0f ul/Psf] 5 . lkt[;QfTds ;dfhdf gf/LnfO{ pk]Iff ug{], gf/Ldfly zf;g ug{] 
x]kfxf ;fdflhs ;+/rgfsf sf/0f pTkL8g ;xg'kg{]  gf/Lsf] lgoltnfO{ phfu/ u/L gf/L :jtGqtf / cl:dtfsf] 
jsfnt ug{] dxTjk"0f{ gf/Ls]Gb|L l;4fGt gf/LjfbL xf] . gf/LnfO{ :jcl:tTjsf] af]w u/fP/ ;lqmo t'Nofpg' gf/L 
jfbsf] d'Vo p2]Zo /x]sf] kfOG5 . Psfª\sLdf Psflt/ k/Dk/fut lkt[;QfTds ;fdflhs ;+/rgfsf sf/0f gf/L 
x?n] ef]Ug'k/]sf] zf]if0f, pTkL8g / bdgnfO{ ;d]l6Psf] 5 eg] csf{lt/ k'?ifjfbL ;f]r / ;fdGtjfbL ;fdflhs 
;+/rgfsf] lj?4df gf/Lx? plqP/ cfˆgf] clwsf/ / ;Qfsf] vf]hL ul/Psf] 5 .
k|:t't Psfª\sL lkt[;Qf Pjd\ ;fdGtL ;Qfsf] ljkIfdf / pTkLl8t gf/Lsf kIfdf plePsf] 5 . Psfª\sLsf gf/L 
kfqsf] hLjg ef]ufOdf cfd pTkLl8t gf/Lx?sf] hLjg k|ltljlDat ePsf] 5 . lzlIft / ;r]t gf/L x? k'?if 
;Qfaf6 vf]l;Psf] cfˆgf] clwsf/sf nflu lqmofzLn ePsf 5g\ eGg] s'/f Psfª\sLdf k|ldnfåf/f cfTdxTof 
ug{'k"j{ JoQm s'l07t efj ltnsdfgn] at'/fpg] qmddf p;n] u/]sf] cfTdnfkaf6 / dLgfn] Psfª\sLsf] cGtdf 
cfd gf/L ju{sf] PsLs[t :j/sf ?kdf pkl:yt eO{ k|:t't u/]sf] cleJolQmaf6 k'li6 ePsf] 5 . ltg} 
k|ldnfsf] cfTdxTofsf] dfWodaf6 k'?ifjfbL x}sd rnfpg] ;d:t lkt[;QfTds  k'?ifju{nfO{ >LdtLsf] d[To'kl5 
ltnsdfgn] dfgl;s ;Gt'ng u'dfO{ ljlIfKt ePsf] b]vfP/ k'/ftgjfbL ;+:sf/sf k'?ifnfO{ b/f] emfk8 lbPsf] 5 .
gf/L :jtGqtf / cl:dtfnfO{ a'‰g afWo kf/]sf] 5 t/ gf/L ;d:ofdf cfwfl/t of] Psfª\sL ;d:ofd} 6'ª\luPsf]
5 . Psfª\sLsf] cGtdf dLgfdf lkt[;QfTds ;dfh / k'?if x}sdk|lt tLj| c;Gt'li6 /x]sf] t b]lvG5 t/ To;nfO{ 
ljb|f]xdf kl/0ft u/L ;d:ofsf] ;dfwfgsf] af6f] klxNofOPsf] kfOFb}g . To;}u/L k|ldnfn] cfTdxTof u/]/ cfˆgf] 
clwsf/sf] k|flKtsf nflu ;fª\s]lts ljb|f]x u/]sL 5 t/ cfTdxTof g} ;d:of ;dfwfgsf] pQd af6f] eg] xf]Og .
o;af6 ;d:of;Fu h'Wg g;s]/ knfog ePsf] tYo JoQm 5 .
;du|df ;Qfsf] vf]hdf Psfª\sLdf k'?ifk|wfg g]kfnL ;dfh clzIff, c1fgtf / k/Dk/fut ;fdGtL k|j[lQaf6 
cfqmfGt 5 . lkt[;Qfsf] cf8df s[i0fk|;fb h:tf lzlIft k'?ifn] ;d]t gf/Lsf] cl:dtf / rl/qdf v]naxf8 u/L 
gf/Lsf] ckdfg u/]sf] b]lvG5 . k|ldnf h:tL s}of}F ;f]emf gf/Lx?n] ltnsdfg h:tf] k'?ifsf] HofbtL ;x]/ g/sLo 
hLjg lhpg g;sL cfTdxTofsf] af6f] cFufNg'k/]sf] 5 . To;}u/L k9fOsf] l;nl;nfdf sf7df8f}F k'u]sf dLgf /
zLnf h:tf ;r]t o'jtLx? klg ;xl/of nf]Ug]dfG5]x?;Fu ;zª\lst eO{ cfˆgf]  ;kmn eljiosf] vf]hL ug{] 
kfqsf] e"ldsfdf /x]sf 5g\ . ;fdGtL ;+:sf/ / jt{dfg k'FhLjfbL cy{gLlt b'a}n] gf/LnfO{ ;'Gb/ n'ufkmf6f] / u/
uxgfdf a]/]/ k'?ifsf] dgf]sfª\Iffcg'?k pkef]usf nflu tof/ eP/ a:g'kg{] lj8Dagf gf/Ln] ef]Ug'k/]sf] 5 .
g]kfnL ;dfhdf k|ldnf h:tf sof}F gf/Lx? lzIff / r]tgfsf cefjn] ltnsdfg h:tf ;fdGtL k'?if ju{sf] 
aGwsdf k/L hLjg a/afb ul//x]sf] ltSttfnfO{  phfu/ ub}{ Psfª\sLdf k'?if;Qf tyf ;fdGtL ;Qfsf 
ljs[ltnfO{ gª\UofP/ To;sf lj?4df ljb|f]x ug{] r]tgf pb\af]lwt u/fOPsf] x'Fbf k|:t't Psfª\sL gf/LjfbL 
b[li6sf]0fn] ;jn, ;zQm / dxTjk"0f{ b]lvPsf] 5 . 
;Gbe{ ;fdu|L 
clwsf/L, x]dfª\u/fh / ab|L ljzfn e§/fO{ -@)&)_, k|of]ufTds g]kfnL zAbsf]z -bf]=;+=_, sf7df8f}FM ljBfyL{ 
	 k|sfzg .
uf}td, s[i0f -@)%)_, cfw'lgs cfnf]rgfM cg]s ?k cg]s k7g, sf7df8f}FM ;femf k|sfzg .
uf}td, s[i0f -@)%(_, cfw'lgs cfnf]rgf M cg]s ?k cg]s k7g -bf]=;+=_, nlntk'/M ;femf k|sfzg .
9sfn, ab|Lk|;fb -@)&#_, l;4fGt / ;dfnf]rgf, sf7df8f}FM /Tg;fu/ k|sfzg .
kf}8]n, lji0f'k|;fb -@)^(_, gf/LjfbL l;4fGt / g]kfnL pkGof;df o;sf] k|f/lDes ?k, kf]v/f M l;h{gzLn 	
      nf]stflGqs k|lti7fg .
e;Lg, sdnf -;g\ @)!$_, lkt[;Qf s] xf] < cg'= k|]d axfb'/ >]i7= sf7df8f}F M :qL zlQm . 
dNn, ljho -@)%^_, kTy/sf] syf Psfª\sL ;ª\u|x, sf7df8f}F M ;femf k|sfzg .
lqkf7L, ;'wf -;Dkf=@)^@_, dlxnf ;dfnf]rs / g]kfnL ;dfnf]rgf, nlntk'/M ;femf k|sfzg .
lqkf7L, ;'wf -;g\ @)!@_, g]kfnL pkGof;df gf/Ljfb M k4lt / k|of]u, sf7df8f}F M e[s'6L Ps]8]lds klAns];g .
lqkf7L, ;'wf -;g\ @)!@_, gf/LjfbL ;f}Gbo{ lrGtg sf7df8f}F M e[s'6L Ps]8]lds klAns];g .
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:gftsf]Q/ tx jflif{s / ;]d]:6/ k|0ffnLsf] clgjfo{ ljifo  
kf7\oqmd cEof;sf] t'ngfTds cWoog 

d]g'sf ;'j]bL d]g'sf ;'j]bL 
cf+lzs lzIfscf+lzs lzIfs

uf]/vf SofDk;, uf]/vf uf]/vf SofDk;, uf]/vf 
           O{d]n M menuka.subedi@gc.tu.edu.np df]jfOnM +977-9841050503

;f/ 
:gftsf]Q/ txsf] clgjfo{ ljifo kf7\oqmd cEof;sf] b'O{ km/s k|0ffnLsf nflu lgdf{0f ul/Psf]       
kf7\oqmdsf] t'ngfTds cWoog o; cfn]vsf] s]Gb| xf] . cWoogsf] ;du|tfsf cfwf/df sf]if{sf] k|s[ltnfO{ x]bf{
b'j} k|0ffnL ;}4flGts 9fFrfdf g} /x]sf] kfOG5 . b'j} k|0ffnLsf kf7\oqmdsf] nIo ;}4flGts 1fg k|bfg ug]{
g} kfOof] oBlk kf7\oqmd k|jf]wLs/0f / sfof{Gjog, of]hgf / ljsf;sf] cEof; ;DaGwdf ;}4flGts 1fg 
lbg] nIo jflif{s k|0ffnLsf] 5 eg] pQm kIfdf ;}4flGts 1fgsf ;fy} g]kfndf o;sf] cEof;sf jf/]df
hfgsf/L k|bfg ug]{ nIo ;]d]:6/ k|0ffnLsf] /x]sf] 5 . ;]d]:6/ k|0ffnLsf ljifoj:t'sf] t'ngfdf jflif{s 
k|0ffnLdf s]xL Jofkstf /x]tf klg kf7\oqmdsf] p2]Zo kl/k"lt{sf] nflu ljifoj:t'sf] 5gf}6 / gjLgtfdf eg]
;]d]:6/ k|0ffnLdf al9 ;r]tgf ckgfOPsf] kfOG5 . jflif{s k|0ffnLdf ;fdlos d"Nof+sg k|lqmof ckgfpg 
lgb]{z ul/Psf] 5 . lgdf{0ffTds d"Nof+sg -cfGtl/s d"Nof+sg_ nfO{ ljBfyL{sf] k[i7kf]if0fsf] nflu dfq k|of]u 
ug]{ ul/Psf] kfOG5 . o;/L d"Nof+sg k|lt ul/Psf] Joj:yfnfO{ x]bf{ ;]d]:6/ k|0ffnLdf ;]d]i6/sf] gLlt, lgod 
tyf dd{sf] cfwf/df pQm  k|0ffnLsf] d"Nof+sg k|lqmof pko'Qm b]lvG5 t/ cfGtl/s d"Nof+sg k|0ffnLdf s]xL
r"gf}ltx? b]lvG5g\ . jflif{s k|0ffnLsf] d"Nof+sg k|lqmofdf eO/x]sf] Jof:yfdf yk Portfolio d"Nof+sg 
k|lqmofsf]  Joj:yf ePsf] eP d"Nof+sg k|lt cem ljZj;lgotf / k|efjsfl/tf a9\g] lglZrt b]lvG5 . 

Df'Vo zAbfjnL McfudgfTds, dlitis emGemf, ah ;];g, k|jf]wLs/0f, sfo{ ;~rlosf
 
kl/ro
Dffgj ;Eotfsf] ljsf;;Fu} lzIffsf] ljsf; ePsf] kfOG5 . k/Dk/fut lzIff kl/jf/df dfq ;Lldt lyof] t/ 
;dosf] kl/jt{g / dfu;Fu} ablnPsf] l;sf?, ;dfh / /fi6«sf cfjZostfx?nfO{ k|ltlglwTj ug{ g;s]sf sf/0f 
lzIffnfO{ Jojl:yt / ;+ul7t agfpg' kg]{ cfjZostfsf] dxz'; kZrft lj:tf/} lzIffsf] cf}krfl/s :j?ksf] 
k|f/De x'g k'Uof] . cf}krfl/s lzIffnfO{ cufl8 a9fpg] lznlznfdf l;sf?nfO{  l;sfpg] / l;Sg] ljifoj:t'sf] 
dfWodsf]  ?kdf kf7\oqmdsf] cjwf/0ff ljsf; x'g k'Uof] - Go"/], @)&!, k[=!_ . 

c+u|hL efiffsf] Curriculum zAb Nofl6g efiffsf] Currere jf6 cfPsf] xf] h;sf] cy{ wfjgdfu{ jf bf}8sf] 
d}bfg eGg] x'G5 . kf7\oqmdsf] ;+s'lrt jf ;fdfGo cy{ z}lIfs p2]Zo k"/f ug{sf nflu tof/ kfl/Psf] bf}8sf] 
d}bfg eGg] eP klg of] Ps lzIf0f lqmofsnfk;Fu ;DalGwt sfo{qmd xf] -kf}8]n, @)^$, k[= #%_ . o;sf] cy{ 
kf7\oqmdnfO{ lgwf{l/t p2]Zo;Dd k'¥ofpg] wfjg dfu{sf ?kdf lnOG5 . k7gkf7g of]Uo z}lIfs ;fdu|Lx? tyf
lqmofsnfkx?sf] ;'Jojl:yt ?k g} kf7\oqmd xf] -9'ª\u]n, @)^@, k[= #_ . kf7\oqmdnfO{ cWoog ;fdu|Lsf] ?kdf 
lng' eg]sf] ljifoj:t'df hf]8 lbg' eGg] xf] . kf7\oqmd eg]sf] z}lIfs dfu{ lgb]{zg xf] -l3ld/], @)^(, k[= @(_ .  
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cfˆgf] z}lIfs sfo{qmd k"/f u/] kl5 l;sf?n] of] of] ug{ ;S5 eg]/ agfOPsf] p2]Zox?sf] ;"rL g} kf7\oqmd xf] . 
lzIffsf] nIo xfl;n ug{sf] nflu agfOPsf] z}lIfs sfo{qmdnfO{ kf7\oqmd elgG5 -/f=lz=k=of]=,@)@*_ . 
kf7\oqmdn] ljBfnosf] l;+uf] k|ltlglwTj ub{5 . dfgj ;Eotfsf] ljsf;sf] qmddf lgdf{0f / ;+ul7t ul/b} 
cfPsf 1fgx? g} kf7\oqmdsf ?kdf :yflkt 5g\ . dfgj ;Eotfsf] Oltxf;df aGb} / k|of]u x'b} cfpg] qmddf 
;dfhdf pkof]uL l;4 e};s]sf] 1fgnfO{ dfq kf7\oqmddf ;dfj]z ul/g' k5{ .  kf7\oqmd Pp6f j[xt z}lIfs 
of]hgf xf], h;leq lzIffsf] nIo xfl;n ug{ cfjZos kg]{ ljifoj:t' , ;fdu|L, d"Nof+sg cflb ;dfj]z ePsf] 
x'G5 / ljBfnosf] g]t[Tjdf l;sf?n] cfˆgf ;Dk"0f{ cg'ejx? pGgt ug]{ cj;/ k|fKt ub{5 -l3ld/], @)^@M^_ . 
kf7\oqmd Pp6f o:tf] of]hgf xf] h;n] lzIf0f k|lqmof / jfnjflnsfx?sf] l;sfOsf] dfWodaf6 k|fKt ul/g] nIo 
:ki6 kfb{5 .

;du|df /fHosf] z}lIfs k|0ffnL4f/f lgwf{l/t lzIffsf nIo tyf p2]Zox?nfO{ sfo{ut ?kdf cleJoQm ug{ 
lgld{t sfo{qmd g} kf7\oqmd xf] .  ;fdfGotof kf7\oqmdsf] ;+/rgf tof/ ug{ kf7\oqmdsf tTjx?sf] cfjZostf 
x'G5, h; cGtu{t p2]Zo, ljifoj:t', l;sfO cg'ejx? / d"Nof+sg kb{5g\ . o:tf dxTjk"0f{ tTjx? ;dflji6 
kf7\oqmd l;sf?, ;dfh / /fi6«sf] ;jf{lË0f ljsf;sf] ;xof]ufyL{ x'g] ePsfn] o;nfO{ z}lIfs sfo{qmdsf] d]?b08 
(Backbone of Educational Programme ) g} dflgG5 . 

o; cWoogsf] ;Gbe{df :gftsf]Q/ tx lzIff zf:q ;+sfodf ljut nfdf] ;dob]lv jflif{s k|0ffnL cGtu{t 
z}lIfs sfo{qmd ;+rfngdf /x] klg ;dosf] kl/jt{g / l;sf? tyf  /fHosf] cfjZostfn] z}lIfs k|0ffnLdf     
kl/jt{g eO ;]d]:6/ k|0ffnL z'? ePsf] cj:yf 5 . lj ;+ @)^$ ;fndf ljifoj:t'df kl/dfh{g u/L sf]8df 
;d]t kl/jt{g u/]/ …kf7\oqmd of]hgf / cEof;Ú -%!$_ lgwf{/0f ul/of] . @)&) ;fnaf6 ;f]xL kf7\oqmdsf] 
ljifoj:t'df kl/dfh{g ub}{ sf]8df ;d]t k'gM kl/jt{g u/L %@! lgwf{/0f u/]/ z}lIfs k|0ffnLnfO{ ;]d]:6/ agfpb} 
Pilot Test sf nflu lq=lj=df  nfu" ul/of] . To; kl5 qmdzM @)&$ b]lv b]z e/sf sn]hx?sdf clgjfo{ 
ljifosf] ?kdf ;+rflnt pQm kf7\oqmdsf] gfd kf7\oqmd cEof; lgwf{/0f ul/Psf] 5 . o;} kf7\oqmdsf] jflif{s 
/ ;]d]:6/ k|0ffnLdf cfwfl/t eO{ of] cWoognfO{ ;fy{stf lbg] sfo{ ul/Psf] 5 . 

;}4flGts kof{wf/
;dosf] kl/jt{g, lj1fg / k|ljlwsf] pRr k|efj, lzIffljb\x?sf] kf7\oqmdk|ltsf] jblnFbf] b[li6sf]0f, kl/jlt{t 
;fdflhs cj:yf, 1fgsf] ultzLn wf/0ff / l;sf?sf] kl/jlt{t cfjZostf h:tf s'/fn] kf7\oqmdsf] cy{df 
Jofkstf / gljgtf yKg] sfo{ hf/L 5 . kf7\oqmd eGgfn] s]xL :yfoL cWoogsf ljifox? h:t}M Jofs/0f, k9fO{, 
ts{zf:q, cfn+sfl/s zf:q, ul0ft tyf klZrdL ;dfhsf k':tsx?sf] Jofks cWoog xf] -e§, @)^&, k[=#)_ .
kf7\oqmd Pp6f j[xt  z}lIfs of]hgf xf], h;leq lzIffsf] nIo xfl;n ug{ cfjZos kg]{ ljifoj:t', ;fdu|L, 
lzIf0f ljlw, d"Nof+sg cflb ;dfj]z ePsf] x'G5 . kf7\oqmd ljsf;sf ljleGg gd'gfx?n] kf7\oqmd ljsf; 
k|lqmofnfO{ ljljw tl/sfn] cufl8 a9fpg ;lsg] s'/f k|i6 kf/]sf 5g\ -Go"/],@)&!, k[=!#@_ . ;g\ !(@) sf] 
bzsdf af]la6 / rf6{/n] kf7\oqmd ljsf; ;DaGwL gd'gfsf] vf]hL u/L cEof;df NofPsf lyP . pQm gd'gfn] kf7\
oqmd ljsf; k|lqmofnfO{ Jojl:yt agfpg ;s]sf kfOb}g . ;g\ !($( df 6]n/sf] gd'gf cEof;df cfP kZrft 
kf7\oqmd ljsf; k|s[of Jojl:yt aGg k'Uof] tyfkL jt{dfg cj:yf;Dd cfO k'Ubf w]/} gd'gfx? ljsl;t   
eO;s]sf 5g . o:tf gd'gfx?df d'Vo u/L tfls{s gd'gfx?, rqmLo gd'gfx?, / ultlzn gd'gfx? /x]sf 5g\ 
-Go"/], @)&!, k[=!#$_ . oL gd'gfx?n] kf7\oqmd ljsf; ug]{ tl/sfdf lgvf/ NofO{ kf7\oqmd ljsf; ug]{ z}nLnfO{ 
cfhsf] cj:yf;Dd Nofpg dxTjk"0f{ of]ubfg u/]sf 5g\ . tfls{s gd'gfx?n] kf7\oqmd ljsf; k|lqmofnfO{ 
tfls{s, lglZrt / Jojl:yt k|lqmofsf] ?kdf JofVof u/]sf 5g\ . rlqmo gd''gfx?n] kf7\oqmd ljsf; k|lqmofnfO{ 
lg/Gt/ k|lqmofsf] ?kdf wf/0f u/]sf 5g\ eg] ultlzn gd'gfx?n] kf7\oqmd ljsf; k|lqmof h'g;'s} r/0fjf6 
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h'g;'s} s|ddf cufl8 a9fpg ;lsg] ts{ u/]sf 5g\ . oBkL g]kfnsf] ;Gbe{df kf7\oqmd ljsf; k|lqmofn] tfls{s 
gd'gf cGtu{t 6]n/sf] gd'gfnfO{ cg';/0f ug]{ u/]sf] kfOG5 .

Ralf Tyler n] kf7\oqmdnfO{ z}lIfs nIox? k|fKt ug{sf nflu ljBfno4f/f cfof]lht / lgb]{lzt ljBfyL{sf] 
;Dk"0f{ l;sfOsf] ?kdf  lnPsf 5g\ . pgn] kf7\oqmdsf tTjsf] ?kdf r/0fa4 ?kn] p2]Zox? (Objectives),
ljifoj:t' (Content), sfo{gLltx? (Strategies) / d"Nof+sg (Evaluation) nfO{ pNn]v u/]sf 5g\                            
-Go"/],@)&!M#^_ . Tyler n] kf7\oqmd ljsf; k|lqmofnfO{ tfls{s / Jojl:yt (Logical and Systematic) ?kn] 
JofVof u/]sf 5g\ . kf7\oqmd ljsf; ubf{ lgdf{tfn] cg';/0f ug'{kg]{ k|lqmof ;d]t JoQm ug]{ sfo{ u/]sf 5g\ hf] 
tflnsfdf k|i6\ofOPsf] 5 M

Objectives		  What education purposes should the school seek to attain?
Selecting learning 	 What educational experiences can be provided  that 

                                       are likely to attain these purposes ? 

Organization		  How can these educational experiences be effectively learning 

                                       organized?

Evaluation                      How can we determine whether these purposes are being attained?

Tyler åf/f k|:t't k|To]s k|Zgn] kf7\oqmdsf Ps Ps r/0fnfO{ k|ltlglwTj ub{5g\ eGg] ts{ pNn]v ul/Psf] 
5 . 6]n/n] kf7\oqmd ljsf; ubf{ ;j{k|yd p2]Zox?sf] 5gf}6 ckl/xfo{ x'g] ts{ ub{5g\ . z}lIfs ;qsf] cGTodf 
k|fKt ug'{ kg]{ p2]Zo jf l;sfO{ pknlAw lgwf{/0f ugf{n] kf7\oqmd ljsf;df cGo r/0fx?sf jf/]df lg0f{o ug{ 
:ki6 cfwf/ x'G5 . pgn] tLgj6f ;|f]tx? / b'O{ j6f lrqk6x?sf cfwf/df dfq kf7\oqmdsf p2]Zox? lgwf{/0f 
ug{ ;lsg] atfPsf 5g\ gls p2]Zox?n] z'Gotfdf :yfg ln+b}gg\ . p2]Zosf] hfgsf/L ljgf g t plrt lsl;dsf] 
sfo{qmd lgdf{0f ug{ ;lsG5 gt lgdf{0f ul/Psf sfo{qmdnfO{ k|efjsf/L 9+un] sfo{Gjog g} ug{ ;lsG5 . ctM 
ljifoj:t'sf] ?k/]vf tof/ kfg{, z}lIfs ;fdu|Lx?sf] 5gf}6 ug{, z}Ifl0fs k|lqmofx?sf] ljsf; ug{ / k/LIffsf 
tof/L ug{ p2]Zox?n] cfwf/ k|bfg ub{5g\ -6]n/, !($(, k[=# _ .

                       Kff7\oqmdsf] p2]Zo 5gf}6 k|lqmof 
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p2]Zo lgdf{0fdf ;j{k|yd l;sf?, ;dsflng ;dfh / ljifolj1x? h:tf >f]taf6 k|fKt tYof+ssf cfwf/df 
;fwf/0f p2]Zox? lgwf{/0f ul/G5 . To;kl5 lzIffsf] bz{g / l;sfOsf] dgf]lj1fg h:tf lrqk6n] :jLsf/]sf  
p2]ZonfO{ dfq kf7\oqmdsf p2]Zosf] ?kdf lgwf{/0f ul/G5 .

6]n/n] bf];|f] r/0fdf l;sfO cg'ejx?sf] 5gf]6 ug'{kg]{ ts{ u/]sf 5g\ . l;sfO cg'ejn] l;sf? / jftfj/0fsf] 
jfXo cj:yf jLrsf] cGt/lqmofnfO{ ;"lrt ub{5 h;df l;sf?n] k|ltlqmof b]vfpF5 . l;sfO cg'ejx? Jf:tjdf 
ljBfyL{x?sf] ;s[o ;xeflutfnfO{ ;'lglZrt ug]{ lqmofsnfkx? X'g\ h;nfO{ of]hgf ul/Psf] kf7\oqmddf 
n]lvPsf] x'g ;S5 / oL lqmofsnfkx?n] lgwf{l/t p2]Zox? Kf|fKt ug{sf nflu ljBfyL{x?nfO{ kof{Kt l;sfO{ 
cj;/x? k|bfg ub{5 - Go"/], @)&!, k[=!#(_ . 6]n/sf] ljrf/df ljleGg l;4fGtdf cfwfl/t eP/ dfq l;sfO 
cg'ejx?sf] 5gf]6 ubf{ ljZj;lgo tyf j}w  x'g] pNn]v 5 . o;/L 5gf}6 ul/Psf l;sfO cg'ejx? cfkm}+df 
;+ul7t gx'g] ePsfn] kf7\oqmd ljsf;sf] t];|f] r/0fdf pQm cg'ejx?nfO{ ;dtnLo / nDjLo ;+u7g l;4fGtsf] 
cfwf/df ;+ul7t ug'{k5{ . 6]n/n]] ;+u7gsf tLg j6f lgodx? -lg/Gt/tf, qmd / Plss/0f_ pNn]v u/]sf 5g\ .

6]n/n] kf7\oqmd ljsf;sf] clGtd r/0fsf] ?kdf d"Nof+sgnfO{ lnPsf 5g\ . d"Nof+sgn] ck]lIft pknlAw /  
jf:tljs pknlAwsf] jLrdf t'ngf ug{ ;xh agfpg'sf ;fy} eljiodf k|efjsf/L sfo{qmdx? Tfh'{df ug{ ;xof]u 
ub{5 . d"Nof+sgn] kf7\oqmddf lgwf{/0f ul/Psf p2]Zox? s] slt dfqfdf k|fKt eP eGg] s'/fsf] hfgsf/L lbb} pQm 
kf7\oqmdsf] k|efjsfl/tf n]vfhf]vf ug{ ;xof]u ub{5 - 6]n/, !($(, k[=!)&_ . sfo{qmdsf] k|efjsfl/tf n]vfhf]vf 
ug{ k/LIf0f (Testing) / k/LIf0f jfx]ssf (Non testing) ;fwgx?nfO{ pkof]u ug{ ;lsg] ;+s]t 6]n/sf] 5 .

JofVof tyf ljZn]if0f
zLif{ efunfO{ cWoog ug'{kbf{ b'a} kf7\oqmdsf] zLif{snfO{ lgDg cfwf/df x]g{ ;lsG5 M

gfdfÍg / sf]8 Jfflif{s k|0ffnLsf] kf7\oqmd of]hgf 
/ cEof;    -%!$_

;]d]:6/ k|0ffnLsf] kf7\oqmd  cEof; -%@!_

k"0ff{Í %) !)) - $)+ / ^) _

;fKtflxs kf7\oef/ # #

pQL0ff{Í @) %) -@) / #)_

Jfflif{s kf7\oef/ &% $*

sf]if{sf] k|s[lt ;}4flGts ;}4flGts
k|:t't tflnsf cg';f/ b'a} k|0ffnLsf] kf7\of+znfO{ lgofNbf ;fKtflxs kf7\oef/ ;dfg b]lvG5 . oBkL k"0ff{Í, pQL0ff{Í 
/ sf]if{sf] k|s[ltdf ljljwtf kfOG5 . gfdfÍg / sf]8df leGgtf kfOG5 ,h; cGtu{t jflif{s k|0ffnLsf] sf]if{sf] gfd 
kf7\oqmd of]hgf / cfEof; -%!$_ pNn]v ul/Psf] 5 eg] ;]d]:6/ k|0ffnLdf kf7\oqmd cEof; -%@!_ lgwf{/0f  
ul/Psf] 5 . jflif{s k|0ffnLdf %) k"0ff{Í /flvPsf]df ;]d]:6/ k|0ffnLdf !)) k"0ff{Í lgwf{/0f ul/Psf] 5 tyflk $) 
gDa/ cfGtl/s / ̂ ) gDa/ dfq jfXo c+ssf] ?kdf lgwf{/0f ul/Psf]5 . To;} u/L pQL0ff{Í klg jflif{s k|0ffnLdf 
@) gDa/ / ;]d]i6/ k|0ffnLdf cfGtl/s / jfXonfO{ 5'§f 5'§} @) / #) u/L lgwf{/0f ul/Psf] 5  ;fy} sf]if{sf] k|s[ltnfO{ 
x]bf{ b'j} k|0ffnL ;}4flGts 9fFrfdf /x]sf] kfOG5 . o; tYof+sn] s] :ki6 kf5{ eg] ;]d]:6/ k|0ffnLdf k"0ff{Í a9L 
eP klg jflif{s k|0ffnLdf ljifoj:t'nfO{ lj:t[t ?kdf to u/]sf] kfOG5 lsg ls jflif{s k|0ffnLsf] ljifoj:t'nfO{ 
&% 306L -jflif{s_ 5'6\ofOPsf] 5 eg] ;]d]:6/ k|0ffnLdf $* 306L dfq lgwf{/0f ul/ Joj:yfkg ul/Psf] 5 . 
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lgisif{t M b'j} k|0ffnLsf kf7\of+znfO{ ;dfg kf7\oef/ lgwf{/0f u/] klg s]xL c;dfgtfx? Kf|i6 5g\ . b'j} k|0ffnLsf] 
nflu clgjfo{ ljifo elg ls6fg u/] klg gfdfs/0fdf leGgtf 5 ,sf]if{sf] k|s[lt eg] b'j}sf] ;}4flGts g} 5 . 
oBkL jflif{s kf7\oef/ tyf k"0ff{Í / pQL0ff{Ídf klg Ps?ktf kfOb}g .

Kff7\of+z kl/ro
lqe'jg ljZjljBfnosf] lzIff zf:q ;+sfo cGtut{ :gftsf]Q/ txdf ljleGg d"n ljifox? cWoog ug]{ ljBfyL{x?n] 
sf]/ kf7\of+zsf] ?kdf cWoog ug'{kg]{ u/L of] kf7\of+znfO{ lgdf{0f ul/Psf] 5 . h;df ;]d]:6/ k|0ffnL cGtu{t 
ljBfyL{nfO{ kf7\oqmd ;DaGwL ljleGg cjwf/0ffsf] ulx/f] 1fg tyf a'emfO, kf7\oqmd ljsf; Joj:yfkgsf] nflu 
;}4flGts cfwf/, dfkb08df cfwfl/t kf7\ofqmd, kf7\oqmd ljsf;sf gd'gfx?sf] jf/]df ulx/f]  1fg lbnfpg] ;fy} 
kf7\oqmd k|jf]lws/0f / sfof{Gjog nufot g]kfndf o;sf] cEof; ;DalGw ;}4flGts 1fg k|bfg ug]{ nIo /flvPsf] 
5 .jflif{s k|0ffnLsf] kf7\of+z cGtu{t kf7\oqmdsf] kl/jlt{t cjwf/0ff / o;sf] ljsf;, kf7\oqmd 9fFrfsf gd'gfx?,
kf7\oqmd kl/jt{gsf ultlzntfx? , kf7\oqmdsf] k|jf]wLs/0f / sfof{Gjog ;DalGw ;}4flGts 1fg k|bfg ug'{sf 
;fy} ljBfyL{x?nfO{ kf7\oqmd of]hgf / ljsf;sf] cEof;sf] jf/]df ;}4flGts cfwf/ k|bfg ug]{ nIo /flvPsf] 5 .

k|:t't kf7\of+z kl/rosf] cfwf/df  kf7\of+znfO{ lgofNbf tflTjs leGgtf b]lvb}g oBkL ;]d]:6/ k|0ffnLdf      
kf7\oqmd ;DalGw ljljw cjwf/0ff k|lt ;}4flGts 1fgsf ;fy} ulx/f] a'emfO x'g] nIo /fv]sf] kfOG5 eg] jflif{s 
k|0ffnLdf ;}4flGts 1fg dfq k|bfg ug]{ nIo /fv]sf] 5 . kf7\oqmd k|jf]wLs/0f / sfof{Gjog ;DalGw tyf of]hgf 
/ ljsf;sf] cEof; ;DaGwdf ;}4flGts 1fg lbg] nIo jflif{s k|0ffnLsf] 5 eg] pQm kIfdf ;}4flGts 1fgsf 
;fy} g]kfndf o;sf] cEof;sf jf/]df hfgsf/L k|bfg ug]{ nIo ;]d]:6/ k|0ffnLsf] /x]sf] 5 eg] ;]d]:6/ k|0ffnLdf 
s]xL gofF ljifoj:t' klg ;dfj]z 5g\ .

p2]Zo
:gftsf]Q/ tx lzIff zf:q ;+sfosf ljBfyL{x?sf nflu to ul/Psf] of] kf7\oqmdsf] -kf7\oqmd of]hgf / cEof; 
/ kf7\oqmd of]hgf_ cWoog cWofkg kZrft ljBfyL{df xfl;n x'g] 1fg tyf ;Lkut p2]Zox? ls6fg ul/Psf] 
5 . p2]ZonfO{ klg ;fwf/0f / ljlzi6 u/L j}lzi6tf lgwf{/0f ul/Psf] 5 . jflif{s tyf ;]d]:6/ b'a} k|0ffnLsf 
;fwf/0f p2]Zox?nfO{ lgDg tflnsfdf cfj4 ul/Psf] 5 M

  ;]d]:6/ k|0ffnL     Jfflif{s k|0ffnL
	) ljBfyL{x?nfO{ kf7\oqmdsf] kl/eflift d'2fx?df 
ulx/f] 1fg k|bfg ug'{,

	) kf7\oqmdsf] Joj:yfkg / ljsf; k|lqmofsf] jf/]df 
ljBfyL{nfO{ kl/lrt u/fpg',

	) dfkb08df  cfwfl/t kf7\oqmdsf]] jf/]df 
ljBfyL{nfO{ lrgfpg',

	) kf7\oqmd ljsf;sf ljleGg gd'gfx?sf] ljZn]if0f 
ug{ ;Ifd agfpg',

	) ljBfyL{nfO{ k|jf]wLs/0fsf ljljw gd'gfx?;Fu 
lrgfpg',

	) g]kfndf kf7\oqmd k|jf]wLs/0f / o;sf] sfof{Gjogsf] 
cj:yf;Fu ljBfyL{nfO{ kl/lrt u/fpg' .

 ) ljBfyL{x?nfO{ kf7\oqmd / ltgLx?sf] juL{s/0fsf] 
cjwf/0ffjf/] ulx/f] 1fg k|bfg ug'{

 )kf7\oqmd ljsf;sf ljleGg gd'gfx?sf] ljZn]if0f 
ug{ ;Ifd agfpg',

 )kf7\oqmd kl/jt{gsf ultlzntf / kf7\qmd 
9fFrfsf] ljljw ?kx? d"Nof+sg ug{ Ifdtfsf] 
ljsf; ug'{,

 )kf7\oqmd k|jf]wLs/0fsf gd'gf? ljBfyL{nfO{ 
lrgfpg',

 )kf7\oqmdsf] of]hgf / sfo{fGjog k|lqmof;Fu 
ljBfyL{nfO{ kl/lrt u/fpg' .
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Kf|:t't b'a} k|0ffnLsf p2]Zox?nfO{  ljZn]if0f ubf{ ;]d:]6/ k|0ffnLsf p2]Zox?df s]xL gofFkg b]lvg'sf ;fy} 
kf7\oqmdsf] gofF cjwf/0ff k|lt 1fg lbnfpg] cf;o /x]sf] kfOG5 . oBkL jflif{s k|0ffnLsf p2]Zox?df klg 
ljBfyL{sf] :t/ / Ifdtfsf] cfwf/df kf7\oqmd lgdf{0f, ljsf; , sfof{Gjog h:tf kIfdf ;}4flGts 1fg lbnfpg] 
clek|fo /x]sf] b]lvG5 .

ljifoj:t' / To;sf] ljt/0f
s'g} klg ljifosf] kf7\oqmdsf] lgwf{l/t p2]Zo k"/f ug]{ pko'Qm kf7\oj:t' 5gf]6 ug'{kg]{ x'G5 . kf7\oj:t' 5gf]6sf] 
s]Gb|ljGb' eg]sf] g} p2]Zo xf] . kf7\oj:t' 5gf]6 ubf{ p2]Zo , tx, ;dofjlw, kf7\oqmdsf] k|s[lt, ljBfyL{sf] :t/ 
cflb kIfnfO{ Vofn ug{ cfjZos x'G5 . 5gf]6 ul/Psf ljifoj:t'nfO{ ;}4flGts cfwf/ -nlDao / lIfltlho 
;+u7g_ / tLgj6f lgod -lg/Gt/tf, s|d / PsLs/0f_ df cfwfl/t eP/ ;+u7g ug{ h?/L x'G5 . . ctM oxfF 
b'a} k|0ffnLsf kf7\oqmdsf] nflu 5gf]6 ul/Psf kf7\oj:t'4f/f p2]ZonfO{ pRrtd k|efjsf/Ltfsf ;fy k"/f ug{ 
;Ifd x'g\ eGg] clek|fo :j?k :t/0f tyf ;+u7g ul/Psf] 5 . 5gf]6 / :t/0f ul/Psf kf7\oj:t'nfO{ Jojl:yt 
9+un] k7gkf7g u/fpbf k'g/fj[lQ cfjZos gx'g] , k9fOsf] ult ;/n / ;xh x'gfsf] ;fy} p2]Zo kl/k"lt{ x'g] 
ePsfn] To;} cg'?k kf7\oj:t'nfO{ 5gf]6 / :t/0f ul/Psf] 5 .;]d]:6/ k|0ffnLsf] kf7\oqmdsf p2]Zo kl/k"lt{ ug{ 
lgwf{/0f ul/Psf ljifoj:t'x?df kf7\oqmdsf kl/efiff ;DalGwt d'2fx?, kf7\oqmd ljsf;sf cfwf/x?, kf7\oqmd 
ljsf;sf] Joj:yfkg, dfkb08df cfwfl/t kf7\oqmd ;DaGwL cjwf/0ff, kf7\oqmd ljsf;sf ljleGg gd'gfx?, 
kf7\oqmdsf] k|jf]wLs/0f, kf7\oqmd ljsf; k|lqmof, kf7\oqmd sfof{Gjog tyf g]kfnsf] kl/j]zdf kf7\oqmdsf] 
k|jf]wLs/0f / sfof{Gjogsf] cEof; h:tf ljifoj:t'x? 5gf]6 tyf :t/0f ul/Psf] 5 eg] jflif{s k|f0ffnLsf 
ljifoj:t'x?df kf7\oqmdsf kl/jlt{t cjwf/0ffx?, kf7\oqmdsf kl/efiffx?sf] juL{s/0fsf] cEof;, kf7\oqmdn
hf]8 lbPsf If]qx?, kf7\oqmd kl/jt{gsf ultlzntfx?, kf7\oqmd kl/jt{gdf k|efj kfg]{ tTjx?,                       
Kff7\oqmd kl/jt{g k|lqmof, kl/jt{gsf /0fgLltx?, z}lIfs p2]Zosf] juL{s/0f – gofF  juL{s/0f_, kf7oqmdsf]                    
k|jf]wLs/0f / sfof{GJog ;fy} sfof{Gjogsf ;d:ofx? h:tf ljifoj:t'nfO{ 5gf]6 tyf ;+u7g ul/Psf] 5 .

o;/L k|:t't kf7\oqmdsf ljifoj:t'nfO{  x]bf{ ;]d]:6/ k|0ffnLsf] ljifoj:t'sf] lj:t[tLs/0f eGbf jflif{s k|0ffnLsf 
ljifoj:t'df Jofkstf kfOPtf klg ljifoj:t'df gljgtf eg] ;]d]i6/ k|0ffnLdf b]]lvG5 . ;]d]:6/ k|0ffnLsf s]xL 
kf7sf] ;+/rgf ljBfyL{sf] :t/ eGbf pRr h:tf] b]lvG5 . oBkL b"a} k|0ffnLsf kf7\oqmdsf ljifoj:t' kf7\oqmdn]] 
/fv]sf p2]Zox? kl/k"lt{ ug]{ b[li6sf]0fsf b]lvG5g\ .

lzIf0f l;sfO lqmofsnfk
lzIf0f sfo{ cfkm}+df Ps hl6n k|lqmof xf] . of] h'g;'s} JolQmjf6 ;+rfng tyf ;DkGg x'g ;Sb}g . 
ljleGg ljifo tyf ltgLx?sf] p2]Zo kl/k"lt{ ug{ km/s km/s lzIf0f k|lqmof x'g ;S5g\ . ljBfyL{sf] ?lr, 
:t/, cfjZostf / k|of]hgnfO{ x]/L Pp6} ljifoj:t' lzIf0fsf s|ddf klg Ps eGbf a9L lzIf0f ljlwsf]                                       
k|of]u ug{ ;lsG5 . kf7\oj:t'nfO{ pko'Qm 9+un] lzIf0f u/L p2]Zof]Gd'v, ?lrk"0f{, k|efjsf/L Pj+ pknlAwd"ns 
agfpgsf nflu pko'Qm lzIf0f ljlw tyf k|lqmofsf] 5gf]6 ug'{ ckl/xfo{ x'G5 . ;]d]:6/ k|0ffnLsf] 
kf7\oqmd cEof; gfds kf7\oqmddf lgwf{l/t p2]Zo kl/k"lt{ ug{ 5gf]6 ul/Psf ljifoj:t'nfO{ lzIf0f ug{ 
;fwf/0f / ljlzi6 ljlwx? 5'6\ofOPsf] 5 . ;fwf/0f ljlw cGtu{t k|jrg, 5nkmn, k|bz{g, :jfWoog, xf]d                                    
c;fOGd]G6nfO{ ;dfj]z ul/Psf] 5 eg] ljlzi6 cGtu{t ljifoj:t'sf] k|s[lt x]/L l/kf]6{ tof/L / k|:t'tL, 
sIff 5nkmn, kl/of]hgf sfo{, ;d"x sfo{, u[x sfo{ tyf cfudgfTds k4lt ckgfpg] lsl;dsf lqmofsnfk          
;d]t ;dfj]z ul/Psf] 5 . Jfflif{s k|0ffnL cGtu{t klg lgwf{l/t ljifoj:t'nfO{ lzIf0f ug{ ;fwf/0f / ljlzi6 
k|s[ltsf ljlwx? 5'6\ofOPsf] 5 . ;fwf/0f cGtu{t k|jrg, k|Zgf]Q/ ljlw, dl:tis emGemf (Brain Stroming) 
/ jh ;];g (Buzz Sesion) nfO{ ;dfj]z ul/Psf] 5 eg] ljlzi6 ljlw cGtu{t ljifoj:t'sf] k|s[lt x]/L 
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u[xsfo{, ;d"xsfo{, sIff k|:t'lt, ;d"x 5nkmn ;fy} cfudgfTds lqmofsnfk ;d]t ;dfj]z ul/Psf] 5 . 

Kf|:t't b'a} k|0ffnLdf pNn]lvt ljifoj:t'nfO{ lzIf0f ug{ lgwf{l/t lzIf0f ljlwx?df ;dfgtf /x] klg s]
xL ljlwx?df leGgtf eg] cj:o 5 . ;]d]:6/ k|0ffnL cGtu{t ;fwf/0f ljlwx?df Jofkstf, j}1flgstf / 
cfw'lstf kfOG5 eg] ljlzi6 ljlw cGtu{t sIffsfo{ b]lv kl/of]hgf sfo{, l/kf6{ tof/L / k|:t'tL;Ddsf 
sfo{ ;lxtsf ljlwx? ;dfj]z ul/Psf] kfOG5 . jflif{s k|0ffnLdf klg ;fwf/0f / ljlzi6 egL juL{s/0f t 
ul/Psf] 5 t/ k/Dk/fut ljlwx?nfO{ a9L dxTj lbg'sf ;fy} cfw'lgstfnfO{ cg'z/0f gul/Psf] h:tf] b]lvG5 .

d"Nof+sg k|lqmof
d"Nof+sgn] ljz]iftM lgwf{/0f ul/Psf p2]Zox? s] slt dfqfdf k|fKt eP < ;+rfng ul/Psf] sfo{qmd s] slt 
k|efjsf/L eof] < sfo{qmdsf ;an / b'a{n kIfx? s] s] b]lvP < cflb k|Zgsf] n]vfhf]vf u/L z}lIfs sfo{qmdnfO{ 
lg/Gt/tf lbg] jf glbg] ;f] s'/fsf] lg0f{o ug{ ;xof]u ub{5 . z}lIfs sfo{qmddf ;+nUg ljBfyL{x?sf] sfo{bIftf 
/ Jojxf/x?sf] n]vfhf]vf u/L k|fKt ePsf ;'"rgfx?nfO{ lzIf0f l;sfO{ lqmofsnfkdf ;'wf/ Nofpg pkof]u ug'{ 
g} d"Nof+sg xf] . 6]n/sf cg';f/ d"Nof+sgn] kf7\oqmddf lgwf{/0f ul/Psf p2]Zox? s] slt dfqfdf k|fKt eP 
eGg] s'/fsf] hfgsf/L lbO pQm kf7\oqmdsf] k|efjsf/Ltf n]vfhf]vf ug{ ;xof]u ub{5 . oxfF ;]d]:6/ k|0ffnL 
cGtut{ d"Nof+sg k|lqmofnfO{ cfGtl/s / jfXo d"Nof+sg u/L b'O{ efudf ljefhg ul/Psf] 5 . cfGtl/s d"Nof+sg 
cGtu{t ljifo lzIfsn] ljleGg lqmofsnfksf ;fy klxnf], bf]>f] tyf t];|f] Assignment nufot xflh/L / 
sIff ;xeflutfnfO{ ;dfj]z ul/Psf] 5 eg] jfXo d"Nof+sg cGtu{t 8Lgsf] sfof{no4f/f ;]d]:6/sf] cGTodf 
^) k"0ff{Ísf] lnlvt k/LIff (Written Test) lng] Joj:yf /x]sf] 5 . jflif{s k|0ffnL cGtu{t ;fdlos d"Nof+sg 
k|lqmofnfO{  ckgfpg lgb]{z ul/Psf] 5 . cfGtl/s / jfXo d"Nof+sgsf] Joj:yf 5}g . lgdf{0ffTds d"Nof+sgnfO{ 
ljBfyL{nfO{ k[i7kf]if0fsf] nflu dfq k|of]u ug]{ ul/Psf] 5  eg] lg0f{ofTds d"Nof+sgnfO{ k/LIff lgoGq0f 
sfof{no4f/f %) k"0ff{Ídf ljlzi6Ls/0f tflnsf adf]lhd k/LIf0fsf ;fwg lgdf{0f ug]{ / k|zf;g ug]{ u/]sf] kfOG5 .

o;/L d"Nof+sg k|lt ul/Psf] Joj:yfnfO{ x]bf{ ;]d]:6/ k|0ffnLdf ;]d]:6/sf] gLlt, lgod tyf dd{sf] cfwf/df 
pQm  k|0ffnLsf] d"Nof+sg k|lqmof pko'Qm b]lvG5 t/ cfGtl/s d"Nof+sg k|0ffnLdf s]xL r'gf}ltx? b]lvG5g\ eg] 
jflif{s k|0ffnLsf] d"Nof+sg k|lqmofdf eO/x]sf] Jof:yfdf yk Portfolio d"Nof+sg k|lqmofsf]  Joj:yf ePsf] eP 
d"Nof+sg k|lt cem ljZj;lgotf a9\g] lglZrt b]lvG5 . 

lgisif{
/fHosf] z}lIfs k|0ffnL4f/f lgwf{l/t lzIffsf nIo tyf p2]Zox?nfO{ sfo{ut ?kdf cleJoQm ug{ lgwf{l/t 
sfo{qmd g} kf7\oqmd xf] . l;sf?sf lqmofsnfknfO{ nIo cg'?ksf] l;sfO{df lg/Gt/tf Nofpg ljBfnosf] 
lgb]{zgdf /xL pgL?sf] pd]/, kl/kSjtf, 1fg ;Lksf] qmldstf / ljsf;qmddf ;fdfGh:otf Nofpg tof/ 
ul/Psf ljBfno leq tyf jflx/sf ;Dk"0f{ sfo{qmdsf] ljj/0ffTds b:tfj]h g} kf7\oqmd xf] . Ralf Tyler 
n] kf7\oqmdnfO{ z}lIfs nIox? k|fKt ug{sf nflu ljBfno4f/f cfof]lht / lgb]{lzt ljBfyL{sf] ;Dk"0f{ 
l;sfOsf] ?kdf  lnPsf 5g\ . pgn] kf7\oqmdsf tTjsf] ?kdf r/0fa4 ?kn] p2]Zox? (Objectives), 
ljifoj:t' (Content), sfo{gLltx? (Strategies)  /  d"Nof+sg (Evaluation)  nfO{ pNn]v u/]sf 5g .

o; cWoogsf] nflu lgwf{/0f ul/Psf p2]Zox? k"/f ug]{ qmddf ljleGg tTjdf cfwfl/t eP/ t'ngfTds 
cWoog tyf ljZn]if0f ul/Psf] 5 . cWoogsf] ;du|tfsf cfwf/df sf]if{sf] k|s[ltnfO{ x]bf{ jflif{s k|0ffnL 
;}4flGts 9fFrfdf dfq 5 eg] ;]d]i6/ ;}4flGts / k|of]ufTds b'a} 9fFrfdf /x]sf] kfOG5 . o; tYof+sn] 



                                   :gftsf]Q/ tx jflif{s / ;]d]:6/ k|0ffnLsf] clgjfo{ ljifo  kf7\oqmd cEof;sf] t'ngfTds cWoog 66

s] :ki6 kf5{ eg] ;}4flGts kIfnfO{ dffq cfwf/ agfP/ eGg'kbf{ ;]d]:6/ k|0ffnLdf k"0ff{Í a9L eP klg 
jflif{s k|0ffnLdf ljifoj:t'nfO{ lj:t[t ?kdf to u/]sf] kfOG5 lsg ls jflif{s k|0ffnLsf] ljifoj:t'nfO{ &% 
306L  -jflif{s_ 5'6\ofOPsf] 5 eg] ;]d]:6/ k|0ffnLdf $* 306L dfq lgwf{/0f ul/Psf] 5 . ;]d]:6/ k|0ffnLdf
k|of]ufTds sfo{ to u/] klg $* 306L leq} ljleGg lqmofsnfksf] dfWodaf6 ;DkGg ug'{ kg]{ ul/ Joj:yfkg 
u/]sf] kfOG5 . kf7\of+z kl/rosf] cfwf/df kf7\oqmdnfO{ cWoog ubf{ b'j} k|0ffnLsf kf7\oqmdsf] nIo ;}4flGts 
1fg k|bfg ug]{ g} kfOof] oBkL kf7\oqmd k|jf]wLs/0f / sfof{Gjog ;DalGw tyf of]hgf / ljsf;sf] cEof; 
;DaGwdf ;}4flGts 1fg lbg] nIo jflif{s k|0ffnLsf] 5 eg] pQm kIfdf ;}4flGts 1fgsf ;fy} g]kfndf o;sf] 
cEof;sf jf/]df hfgsf/L k|bfg ug]{ nIo ;]d]:6/ k|0ffnLsf] /x]sf] 5 . ;]d]:6/ k|0ffnLsf ljifoj:t'sf] t'ngfdf 
jflif{s k|0ffnLdf s]xL Jofkstf /x] klg ljifoj:t'df gljgtf eg] ;]d]i6/ k|0ffnLdf /x]sf] kfOG5 tyfkL 
kf7\qmdn] lglb{i6 u/]sf p2]Zo kl/k"lt ug]{ k|s[ltsf ljifoj:t' 5gf]6 ul/Psf] kfOG5 . b'a} k|0ffnLdf pNn]lvt 
ljifoj:t'nfO{ lzIf0f ug{ lgwf{l/t lzIf0f ljlwx?df ;dfgtf /x] klg s]xL ljlwx?df leGgtf eg] cj:o 5 . 
;]d]:6/ k|0ffnL cGtu{t ;fwf/0f ljlwx?df Jofkstf , j}1flgstf / cfw'lstf kfOG5 eg] ljlzi6 ljlw cGtu{t 
sIffsfo{ b]lv kl/of]hgf sfo{, l/kf6{ tof/L / k|:t'tL;Ddsf sfo{ ;lxtsf ljlwx? ;dfj]z ul/Psf] kfOG5 . 
jflif{s k|0ffnLdf klg ;fwf/0f / ljlzi6 egL juL{s/0f t ul/Psf] 5 t/ k/Dk/fut ljlwx?nfO{ a9L dxTj 
lbg'sf ;fy} cfw'lgstfnfO{ cg'z/0f gul/Psf] h:tf] b]lvG5 . d"Nof+sg k|lqmofsf] cfwf/df b'j} k|0ffnLsf 
kf7\oqmdsf] cWoog tyf ljZn]if0f ubf{ d"Nof+sg k|lqmof km/s /x]sf] kfOG5 . ;]d]i6/ k|0ffnLdf cfGtl/s / jfXo 
d"Nof+sg k|lqmof lgwf{/0f ul/Psf] 5 h;df cfGtl/s d"Nof+sg cGtu{t ljifo lzIfsn] ljleGg lqmofsnfksf 
;fy $) gDj/sf] k/LIff ;+rfng ug'{k5{  eg] jfXo d"Nof+sg cGtu{t 8Lgsf] sfof{no4f/f ;]d]i6/sf] cGTodf 
^) k"0ff{Ísf] lnlvt k/LIff  (Written Test)  lng] Joj:yf /x]sf] kfOG5 . jflif{s k|0ffnLdf ;fdlos d"Nof+sg 
k|lqmof ckgfpg lgb]{z ul/Psf] 5 . lgdf{0ffTds d"Nof+sg - cfGtl/s d"Nof+sg _ nfO{ ljBfyL{sf] k[i7kfif0fsf] 
nflu dfq k|of]u ug]{ ul/Psf] kfOG5 . o;/L d"Nof+sg k|lt ul/Psf] Joj:yfnfO{ x]bf{ ;]d]i6/ k|0ffnLdf 
;]d]i6/sf] gLlt, lgod tyf dd{sf] cfwf/df pQm  k|0ffnLsf] d"Nof+sg k|lqmof pko'Qm b]lvG5 t/ cfGtl/s 
d"Nof+sg k|0ffnLdf s]xL r'gf}ltx? b]lvG5g eg] jflif{s k|0ffnLsf] d"Nof+sg k|lqmofdf eO/x]sf] Jof:yfdf yk 

Portfolio d"Nof+sg k|lqmofsf]  Joj:yf ePsf] eP d"Nof+sg k|lt cem ljZj;lgotf a9\g] lglZrt b]lvG5 . 

;Gbe{ ;fdu|L
l3ld/], hgfb{g -@)^@_, kf7\oqmd / d"Nof+sg, sf7df8f}+M Go" lx/f aS; OG6/ k|fOh]h .
l3ld/], ;'/]Gb| -@)^^_, kf7\oqmd of]hgf / cEof;, sf7df8f}+M h'lk6/ k|sfzs tyf ljt/s k|f=ln= .
9'+u]n, ef]h/fh -@)^@_, efiff kf7\oqmd kf7\ok':ts tyf lzIf0f k4lt, sf7df8f}+M Pd=s]= klAn;;{ P08 
      l8l:6Ao'6;{ .
lgp/], w'|jk|;fb -@)&!_, kf7\oqmd tyf d"Nof+sg, sLlt{k'/, sf7df8f}+M Sj]:6 klAns];g k|f=ln= .
kf7\oqmd ljsf; s]Gb|, -@)^$_, kf7\oqmd of]hgf / cEof;, lq=lj=, sLlt{k'/ .
kf7\oqmd ljsf; s]Gb| -@)&)_, kf7\oqmd cEof;, lq= lj=, sLlt{k'/ .
e§, l6s]Gb|k|;fb -@)^&_, kf7\oqmd / d"Nof+sg, sf7df8f}+M x]l/6]h klAn;;{ P08 l8l:6Ao'6;{ .
National Education System Plan 1971-1976. Nepal: Ministry of Education/ His Majesty of 
         Government.
Tyler, R.W. (1949). Basic principles of curriculum and instruction. Chicago: University of    
        Chicago Press. 
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Abstract
This article claims that the quality of Bachelor in Education program in Nepal is poor 
in quality and efficacy. This knowledge is almost nothing valuable for the universal 
use but something important in Nepal for those people willing to accept the truth and 
recommendation. Nearly 100 thousand students are studying in this program, as prospective 
teachers in the country, in millions of government and individual funding. The quality of 
the program was assessed by measuring the learning achievement of the students who 
have completed two years of study in four-years program, and their average achievement 
score is 19.65 against the Fullmark of 100. A total of 259 students from two colleges were 
selected as cluster sampling, and examined with a set of questions developed by Tribhuvan 
University. Ironically, items on question set were almost of lower-order-thinking, contrary 
to the expectation of curriculum. Addition to the achievement score, the pieces of answers 
have been presented and described to show the desperate quality of the students. This 
writing suggests not to admit students without an aptitude test. Thus, paper arrives to 
suggests restructuring of the program for educational quality, relevance, and institutional 
efficiency. 

Keywords: Item Analysis, Nepal, Program Efficiency, Teachers Education Program

Introduction
Higher education in Nepal began with the establishment of Tri-Chandra College in 1918 
and systematized with the establishment of Tribhuvan University (henceforth TU) in 1959. 
Despite, the usual of the initial phase, lack of human and other resources, management 
skills, etc., the quality was fair and educational programs were planned based on 
manpower demand in the nation. Over the 60 years, higher education in Nepal suffers 
from serious problems and issues of access, equity, quality, relevance, sustainability, 
and governance. World Bank (2007), one of the funding partners, assertively says- the 
quality of education is poor, and lack of collaboration with employers. Sometimes, higher 
education is charged as a clerical job seeker, however, there is a lack of enough number 
of applications for competing or some seats are unfulfilled either by no candidates or 
failure to get pass mark in the civil service and other quasi-government institutions. On 
the other, foreigners are working here in a well-paid job some in private organizations 
whereas educated Nepalese are rejected. I have been observing this situation for decades 
with my experiences of higher study and research in Nepal, and decade long working 
under faculty of education, a few years of experience as a school teacher. The curiosity 
of identifying the causes, dissatisfaction with the present situation, zeal for improvement, 
etc. pushed me to describe the educational policy, plans, and programs to find out the 
lapses and gaps between planning and working. Since the bachelor’s program of 
education has been taken for study as a representation of higher education in Nepal 
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where I have been involved by profession. The paper aims to (a) assess the efficiency 
of the teacher education program along with the efforts made in improving the program, 
(b) analyze testing in the program, and (c) examine the quality of prospective teachers. 

This article deserves multiple audiences. First of all, it aware of the faculty of education and its 
academic council for the efficacy of this program, second, it informs the ministry of education 
which is the employers for the education graduates, and finally, it reveals the values of their 
investment and engagement in the program in front of the students, their parents, and faculties.  

Literature Review
The following sub-sections include both highlighting the provisions of documents and 
brief analysis, and review on empirical sources. 

Efforts on quality enhancing in teacher education 
Educational planning in Nepal, in a systematic form, is regarded began with the first 
commission in 1961. In every turning point, the government has constituted an education 
commission and asked for recommendations. Sometimes the team is lead by a minister 
including university professors, the trade union of school teachers, renowned educationists. 
These recommendations are mostly for change, increasing institutional efficiency and 
good governance, making free from political biases, and adding investment, since, the 
government adopts a few of them. The same problem analysis and recommendations for 
solutions are found repeatedly. Professor Hugh. B. Wood and Dr. Trailokya Nath Uprety 
were dominant in the first commission and they were influenced by the American education 
system so that ideal and best way seem in recommendations- e.g., focus in higher education 
was need of a university in the state and ways of establishing it, and focus in teacher 
education was preparing teachers and headteacher to supply in mushrooming schools in 
enthusiastic communities over the kingdom. The National Education System Plan (1971) 
was implemented and all the schools and colleges were ruled not only under the single 
act and laws but also funded in the national budget to establish national identity through 
uniformity. The NESP report had expected that a high‐level national education committee 
will co‐ordinate the functions of Tribhuvan University to supply the human resource.            
At that time, the problem of educated unemployment was rare. 

Royal Higher Education Commission (1983) stressed upgrading the quality of higher 
education to an international level, and recommend to admit students only through a screening 
test and institutional capacity for the best quality of output. Education Commission of 1992 
pointed out that the university courses are less relevant and low practical to the job market 
in general and in special, teacher education is suffered from taking low ability students 
and producing efficient teachers via impractical course. At the same time, teacher colleges 
were charged for the problems not only in leadership, resources, content, and pedagogy but 
also shifting from institutes of professional education to faculty of the general subject. The 
commission has recommended affiliating community colleges but without compromising 
the quality.

The High-Level Education Commission, 1998 points out the quality degrading in higher 
education with multiple causes- lack of research, distribution of affiliation, the theoretical 
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course even for teacher education. The commission had warned to improve the weakness 
of course and teaching-learning process in the teacher education program. Commission 
has recommended for accepting students in any program by scholastic test, opposites to it, 
all interested student could admit without a scholastic test, not only in general subjects but 
also in technical subjects, because the quota in private colleges became so enough that all 
students who can pay the fee can admit. As an attempt of breaking the continuation, the 
educational commission, 2018 has recommended the radical restructuring of the present 
course of teacher education, and education policy 2019 has envisioned shifting teacher 
education from academic degree to professional course. Over the history of seven decades, 
the teacher education program has now arrived at the critical condition.  
 
A brief history of teacher education 
Teachers’ education in Nepal began with the establishment of ‘normal school’ in 1947 in 
Tahachal, Kathmandu which was later advanced to a renowned teachers’ college. From 
1947 to 1956, the normal school not only trained the teachers in Kathmandu but also 
all over the Kingdom with its mobile team. The government used to bear all the costs 
of trainees and appoint them in schools after the completion. Hence, the beginning of 
teacher education in Nepal was state-controlled and human resource-based. College of 
Education, now developed as a central department of education TU, was established in 
1956 in American support with a laboratory school for pre-service teacher training has 
a team trained in the Oregon University for higher education training. It was authorized 
as a supreme level higher education institution to award higher education degrees and 
diplomas whose bachelor pass-outs were accepted by Calcutta University for Masters 
(Sharma,2060BS, pp. 77- 87).

Sanothimi Campus was established with the name of the National Vocational Training 
Center (NVTC) in 1967 to produce vocational technicians, and teachers. It was constituted 
to Tribhuvan University in 1972 on the process of implementing NESP to produce trained 
teachers for vocational education according to the newly introduced curriculum at the 
school level. There was a tough screening test to take admission to all three colleges, and 
almost all students used to get either scholarship or in-service study scholarship. Teacher 
education at that time was for those who are either already in a job or surely going to join. 
Now Bachelor in Education (henceforth BEd) is the most available program, and since, 
collect the students of even the poorest academic record in school without screening.   

Evaluating the Efficiency of Program 
Historically, evaluation of teacher preparation programs primarily based on the components 
of the preparation program itself. It includes “coursework, faculty who teach the courses, 
and the nature and types of experiences that pre-service teachers receive, and its evaluation 
primarily based on programs’ capacity in different components through applying the 
standards and review processes of national accrediting organizations” (Henry, Kershaw, 
Zulli & Smith, 2012, p. 336). “In the last two decades, the teacher education program in 
the USA is evaluated through the classroom performance of the graduates in school” (p. 
337). Efficiency in higher education is mostly focused on the economic concept- “that is 
the production of a given output at the lowest possible cost” (Belfield, 2012, p. 2) because 
similar studies were done where prospective teachers were selected for the program 
through a valid aptitude test. However, in curriculum literature, students’ knowledge 
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and skills between the points of admitting and graduation are taken as the efficiency of 
the program as well as institutions. The study of institutional capacity was initiated by 
Carney and Bista (2007) in the Nepalese context that attempted to encompass all levels 
of the educational bureaucracy from central administration to classroom teaching. They 
adopted the definition of capacity as “the ability to perform appropriate tasks effectively, 
efficiently, and sustainably”(ibid, p. 3). According to Sack and Saïdi (1997), the analysis 
of institutional capacity should consider all factors related to the ‘quality, effectiveness, 
and efficiency of the institutional environment in which teachers and schools operate’. 
They added, “keeping the ‘education enterprise’ operating in an increasingly effective and 
efficient manner requires a ‘capital confidence’ from a diversity of actors-parents, teachers, 
students, taxpayers, political actors, financers, employers, etc.” (p. 19). An educational 
program can be separated from the institution where it is developed or implemented but 
being intermingled and complementary concepts an educational institution and its program 
can be evaluated simultaneously.  

Dill and Sporn (1995) define efficiency in HEI as a value for money and ensuring strong 
management were concerns for politicians and policymakers in the university sector as in 
the other public services. State demands to increase productivity, to develop new missions 
and in particular to achieve a leading role in technology transfer and innovation, to reduce 
their operating costs, to improve their drop-out rates, to match the demands of the job 
market, to pay attention to the societal needs. Lalić (2017) defines the quality of higher 
education for the students as the teaching quality and employment opportunities, and for 
the employers, professional/specific skills and teaching and learning activities that are 
responsive and relevant to demands from society. There are different models for evaluating 
educational programs. Stufflebeam (1971) developed four stages model: context evaluation, 
which continuously assesses needs and problems in the context to help decision-makers 
determine goals and objectives; input evaluation, which assesses alternative means for 
achieving those goals to help decision-makers choose optimal means; process evaluation, 
which monitors the processes both to ensure that the means are being implemented and to 
make the necessary modifications; and product evaluation, which compares actual ends 
with intended ends and leads to a series of recycling decisions. 

Guba and Lincoln (1981) delineated two concepts while evaluating (a) Merit, as they 
use the term, refers to the intrinsic value of an entity-value that is implicit, inherent, and 
independent of any applications that is established without reference to a context, and (b) 
Worth, is the value of an entity about a particular context or a specific application. It is the 
“payoff” value for a given institution or group of people. Talmage (1985) elaborated the 
same concepts into five categories evaluating curricula: (a) intrinsic value- addresses the 
curriculum’s goodness and appropriateness. It deals with both the planned curriculum and 
the finished (delivered) curriculum; (b) instrumental value- asks, what is the curriculum 
good for, and who is its intended audience and identify the types of students who are 
likely to benefit the most from the planned curriculum; (c) comparative value- proposes 
new program better than the one it is supposed to replace that stresses skills better that 
stresses contemporary world issues. It depends on educators’ values and priorities, and 
student achievement, ease of delivery, cost, demand on resources, role in the existing 
school/college organizations, and responsiveness to the community, national expectations; 
(d) idealization value- addresses ways to improve a curriculum that is program’s content, 
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materials, methods, and so on, so that students will optimally benefit but we need more 
refined assessment instruments to detect changes in students’ classroom learning and 
behaviors; (e) decision value- if those four questions have been addressed, the decisions 
made should be quality decisions whether to retain, modify, or discard the new program, 
decision value is an ongoing process. 

Evaluation, for Worthen and Sanders (1987) is “the formal determination of the quality, 
effectiveness, or value of a program, product, project, process, objective, or curriculum 
that includes inquiry and judgment methods” (p. 22), and for Tyler (1949) curriculum 
evaluation can be done through evaluating individual students based on to what extent they 
have learned the expected objectives, and then appraise to what extent the curriculum is 
effective. 

Professional skills for a school teacher 
The teacher education program aims to develop theoretical knowledge, teaching skills, and 
attitudes of professional development in prospective teachers. Theoretical understanding is 
essential for praxis (Freire 1972, p. 96), which is a model of transformation for a teacher to 
adapt oneself in diverse and specific classroom situations. The teacher preparation course 
does not teach every specialty they encounter in the future but fosters to face and solve 
with learning by doing (Hoffman-Kipp, Artiles & López-Torres, 2003). Therefore, to what 
extent the expected qualities have been developed in the prospective teachers must be 
evaluated and certified before passing them out. Since, a test, the device of evaluation is 
executed. As the tradition of the dominant role of the cognitive domain, valid items –i.e. 
all levels of cognition, knowledge, understanding... must be included in a set (Benzamin, 
1956; Marzano & Kendall, 2007; Bloom, 1965; Krathwohl, 2002). The general criterion 
for the cognitive test is that a set should comprise 20-30% items from knowledge and 
understanding, 40-50% from analysis, and 30-40% from the utilization of knowledge as 
the students are given the blended learning opportunities in higher education (Resnick, 
1987, p. 3). 
There are two issues mostly highlighted in the report of the education commission- (a) 
composing the three courses in a teacher education program that related to academic, 
teaching methods and promoting professional expertise, and (b) attracting and selecting 
the candidate in the program who can absorb the course and reproduce in the workplace 
(MoST, 2075, p. xix). External efficiency or validity of the program has been seriously 
questioned, yet, it has been re-evaluated based on finding on internal efficiency that is 
measured with the quality of teacher candidates (Lockheed & Hanushek, 1994). Students’ 
answer books are in the Nepali language and to keep its originality intact, depicted without 
translating despite the language of the article is English. Against the convention of the big 
potting table and secondary data in an appendix, they are included here in the main text to 
analyze in the source.

Methods of the Study
This study agrees with the assumption of “If anything exists, it exists in some amount. 
If it exists in some amount, it can be measured” (Thorndike, 1926, p. 38). By measuring 
students’ learning, the effectiveness of the program has been evaluated as- “to what extent 
stipulated objectives are achieved” as phrased by RW Tyler (Wraga, 2017, p. 232). Students 
to measure were selected as cluster sampling by selecting certain colleges. These colleges 
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were both constituents and affiliate campuses and can colleges represent all the colleges 
that run BEd program. 

A total of 259 students were studied who had voluntarily participated in the exam. Their 
answers are as much best as they could, since equal to the real exam. Some pieces of 
their answers have been selectively presented here to feel, realized, and understand the 
students in the program. Students and colleges are anonymous to protect them from the 
harm of research (Vanclay, Baines & Taylor, 2013). Measuring the learning achievement of 
students solely depends on paper and pencil tests, to measure their cognitive development, 
therefore, the validity of the question papers also has been analyzed. This study believes 
that the truth-finding is possible by describing the facts, thus follows descriptive design. 
It is almost guided by the positivist paradigm and quantitative approach (Trahar, 2013), 
except for the purposive presentation of the pieces of writing from answer books.

The researcher as a faculty engaged in this program, on the one hand, has attempted to 
have a professional development by proceeding spirally in teaching, testing, reflection, 
evaluation tasks under the profession (Phelps & Ryan, 1995; Sirotová, 2016), and on the 
other, a communicating quality to the stakeholder as professional accountability (Becker & 
Renger, 2017). A question set used by TU for its external exam of “educational psychology” 
BEd II year in 2075, was the tool of measurement. The primarily quantitative technique 
has been employed in item analysis, and information analysis, with a few contributions of 
expert judgment in item analysis and vignettes technique. 

The Efficiency of the B.Ed Program  
The efficiency of the program has been assessed based on product-oriented approaches that 
focus on instructional goals and objectives to determine whether they have been achieved 
by the students after the course. Since the efficiency of the program has been assessed 
through the quality of the products- learning achievement of the products. Before this, the 
validity of tools of measuring ‘learning achievement’- question set, has been analyzed. 
Besides, for qualitative understanding, a few pieces of answers have been selectively 
presented.  

Quality of question set for the achievement test of BEd
The items and question set of BEd II, Educational Psychology, 2075 has been analyzed 
based on Blooms et al, (1956), Marzano and Kendall (2007), and Resnick (1987), and each 
item has been written with bold marking what is its level in the taxonomy of cognitive 
domain. 
a)Cognitive level of objective items 
Attempt ALL the questions                    Tick (√) the best answers                     FM=20 
1.The application of psychological findings in the realm of education is known as…  (un   
   derstanding)
   a. Psychology of learning education               b. psychology of education
   c. Educational psychology                              d. physiology of education
2.	The concept of psychology extending from the last decade of the 19th century is mainly 

concerned with…  (knowledge)
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    a. Psychology is the study of behavior      
    b.  Psychology is a positive science of coscious behavior   
    c. Psychology is the purposive study of soul and mind  
    d. Psychology is the scientific study of cognitive behavior 
3. “Developmental psychology is the study of intra-individual and interindividual devel
    opmental changes.”   Who is the supporter of this statement? (knowledge)
  a. Alice Crow        b.  Elizbeth B Hurlock        c. Havighurst                  d. Stanley Hall  
4.  Which three things are necessary in early development according to Erikson?                 
     (knowledge)
     a. Food, care and guidance                       b.  Food guidance and control    
     c. Food, favor and love                             d. Food affection and attention 
5. Beginning of sex-role-typing is the characteristics of … (knowledge)
     a. infancy         b.  babyhood         c. early childhood       d. late childhood  
6.  Which of the following hormone is responsible for sexual maturity among boys and 
     girls? (knowledge)
     a. Gonadotropic            b. Testosterone          c. Progesterone         d. Estrogen   
7. What is the criterion for selecting a leader of a social group in adolescents? (knowl
     edge)
     a. Resourcefulness          b. Resentfulness          c. Poiseless               d. Stubbornness 
8. A child deviate from the normal children to lower extreme side on mental achievement 
    alls under…(knowledge)
    a. Gifted children                                     b. Delicate children
    c. mentally palsy children                        d mentally retarded children  
9. Which technique of counseling is based on common problems of individual? (under  
    standing)
    a. Individual technique                             b. Group techniques               
    c. Directive technique                               d. Eclectic technique
10. Which of the following is the main issue in learning that separate learning theories? 
       (understanding)
      a. How does learning occur?                         
      b. Are senses the sources of knowledge?     
      c. Is learning the process of   developing new knowledge?    
      d. is learning depends upon association between stimulus and response?  (knowledge)    
11. According to view of Gagne, putting two or more concept together in a relationship is 
      concerned with…(understanding)
       a. multiple discrimination learning               b. problem solving learning    
      c. principle learning                                      d. concept learning   
12. In which learning process UCS is given along with CS? (understanding)
      a. Cognitive learning                                      b. Cognitive constructivism   
      c. Operant conditioning                                  d. Classical conditioning 
13. The operatn condiong refers to… (knowledge)
      a. the fact that learner must perform a certain behavior before receiving a reward or 
          punishment   
      b. the fact that the process in which neutral stimulus by pairing with natural stimulus, 
          the learner acquire the behaviour   
      c. the fact that the repeated presentation of CS with UCS evoked responses   
      d. the fact that the process of stamping in of corrects response and stamping out of the     
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          incorrect response 
14. The tendency of learner to reproduce the action exibited by the real life or symbolic   
      models is term as…(understanding)
      a.   Classical conditioning               b. operatnt conditioning            
       c. identification                               d. insightful 
15.Which of the following learnig theory is considered as the product of cross-cultural 
     psychology in human development? (understanding)
     a.  Piagets’ constructivism                b. Vygotsky’s constrctivism  
     c. Kohler’s constructivism                d. Bandura’s observation  
16. Finding self-fulfilment and realization of one’s potential belongs to … (understand
      ing)
    a. physiological need                        b. safety need 
    c. self-esteem need                           d. self-actualization need 
17. Which of the following statement is correct? (understanding)
      a. Retention refers to capacity for retaining learned materials retention      
      b. Retrieval is process of fixation                 
      c. Reinforced practice is need for increasing             
      d. low degree of learning is theoretical cause of leaning
18. The rare and uniques talent in particular field of endevour is the definition of …
      a.   Concept                               b. Creativity                           
      c.  Understanding                     d. Elaboration    
19. What is the function of learner in cognitive phase of skill learning  (understanding)
      a.   Coordinates S-R unites is proper order       
      b. Practices S-R chains in proper order 
      c.  Analyses skill and starts to apply rules of skills    
      d. corrects behaviors until they automatic 
20. “all the chances the capacity to acquire new learning by developing the mental ability   
      of learners “ is the assumption of … (understanding)
      a. Theory of identical elements of transfer of learning  
      b. theory of generalization of transfer of learning 
      c. theory of G and S factors of transfer of learning        
      d. Theory of formal discipline of transfer of learning 
b. Cognitive level of subjective items
The action verb of the questions has been identified, and against the column average 
achievement score of the students has been presented in Table 1.  

Table 1  
The validity of the question paper: cognitive classification of the items 

QN  (FM of the questions as: QN 1-8×7=56 & 9-10×12=24=80) Mean

1.	 “The more a teacher knows the educational psychology, the more 
he knows how to teach.”  Discuss. (understanding)

1.40

2.	 “Development follows a definite and predictable 
pattern.”Comment on this statement from a developmental di-
rection viewpoint. (understanding)

0.84
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3.	 State the role of heredity in human growth and development (un-
derstanding)  OR  Explain the characteristics and applications of 
the longitudinal method of studying human development. (under-
standing)

0.87

4.	 Describe four reasons for the importance of foundations during 
babyhood.  (understanding)

0.60

5.	 What are the major changes in social behaviors at the age of pu-
berty? (knowledge) OR Describe the importance of studying the 
developmental task of adolescence. (understanding)

1.11

6.	 Clarify the concept (knowledge) of a child with special needs 
based on their characteristics. 

1.29

7.	 Explain (understanding) the need for educational guidance. 1.68

8.	 Describe the issue related to the role of practice, reward, and 
punishment. (understanding)   OR What is meant by the concept 
of classical conditioning learning (knowledge)? Explain (under-
standing) its characteristics in brief. 

1.43

9.	 Explain the concept, mechanism, and educational implication of 
socio-cultural constructivists learning. (understanding)

2.40

10. Define (knowledge) verbal learning and explain its instructional     
      steps. (under  standing)  OR Define (knowledge) concept with 
      example and explain its instructional steps. (understanding)

2.97

The sum of the scores in subjective answers 9.32

The sum of the scores in Objective answers in 20 Objective Questions 
that  are presented below

5.93

 Total score in both Subjective and Objective answers 19.65
Among the 20 objective questions, 11 are comprehension and 9 of knowledge level, and 
the total 17 subjective items including appendices and ‘or’ 12 are comprehension and 5 of 
knowledge level. Thus, the set violets general criteria (20-30% items from knowledge and 
understanding, 40-50% from analysis, and 30-40% from the utilization of knowledge) and 
deserves to question for its validity. 

c. Internal reliability of the items 
The coefficient of correlation among the items calculated based on students’ achievement 
scores is the way of calculating the internal reliability of a question set.

Table 2; Internal reliability 
Pearson Correlations

QN 1 2 3 4 5 6 7 8 9 10 Obj.

1 1

2 .143 1

3 .091 .307** 1

4 .303** .230 .020 1
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5 .235** .193 .253** .092 1

6 .339** .440** .327** .095 .198* 1

7 .527** .538** .236** .230* .411** .561** 1

8 .343** .256* .200* .191 .289** .308** .487** 1

9 .294** .653** .256** .075 .042 .709** .519** .330** 1

10 .307** .463** .274** .127 .255** .654** .473** .288** .615** 1

Obj. -.052 .095 .033 -.055 .105 -.121 .033 .074 -.166* -.097 1

**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed). 
     The value for Sig. (2-tailed) and Numbers of the item included were given for each 
    coefficient. 

Table 2 suggests the low reliability because the coefficient of correlation is low and 
even negative for a similar level of question. While scoring the answer I found students 
respond correctly for objective item no. 1 but incorrect for subjective item no. 2, whereas 
both questions measure the same concept. It indicates that responses are influenced 
by guessing, rote-memorizing, copying, etc. which challenged the reliability of the 
test administration also, though, low validity has already made the reliability issue 
meaningless.   
 
Students’ Quality  
The quality of the students is reflected in the scores they achieved in exam. The score me-
diates between the student (product of the program) and the stakeholders through certain 
expression of the students. A stakeholder can understand the quality of students a more ac-
curately if observed student’s expression directly. Therefore, some representative pieces of 
students handwritten answers, in the given questions, have been presented here, to realize 
the quality of students. 
Descriptive analysis of the scores 
Table 3, presents how many students attempt to answer each of the question and what is the 
average score in each item including minimum, maximum, and median score with standard 
deviation.  

Table 3; Descriptive facts of the students and items

Descriptive Statistics
QN N FM Maximum Median Mean SD
1 166 7 5.00 1 1.40 1.02
2 111 7 4.00 1 0.84 1.00
3 197 7 5.00 1 0.87 0.86
4 125 7 4.00 0 0.60 0.80
5 178 7 5.00 1 1.11 0.94
6 179 7 5.00 1 1.29 1.19
7 204 7 5.00 2 1.68 1.18
8 124 7 6.00 1 1.43 1.29
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9 162 10 9.00 2 2.40 2.26
10 170 10 8.00 3 2.97 2.30
Sum 259 28.00 8 9.32 7.27

Objective 242 16.00 6 5.93 2.18

Total 244 49.00 19 19.65 8.59
Table 3 shows the central tendency of each item is below half of the full mark. Analysis of 
achievement scores suggests that these students are below average students. This finding, 
on the one hand, suggests the low efficiency of the program, and questions about the quality 
of the graduates and their teaching in schools, on the other. 

a. Thematic analysis of answers
While scoring the answer copy, some of writings were found unexpectedly poor and 
sufficient to raise an issue of their cognitive level. Some selected pieces (photo snaps) of 
such writings have been presented here. 

These pieces of answers suggest that (a) the program admits ineligible candidates- e.g., 
"educational psychology has been describes as study of human anatomy in cadaver.  More-
over, the readers can analyze the quality of the students who are enrolled in teacher educa-
tion program.
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Conclusion
The teacher education program in Nepal, over the history of 60 years, is now struggling 
for its existence, instead of, being recognized as a quality assured and accredited program. 
Moreover, it is defamed for low efficiency, and admitting poorly prepared candidates. In 
order to assess the quality and efficacy of the program, measuring the learning achievement 
of the students who have completed the two years of study in the four-years program, sug-
gests that students' learning is poor- their average achievement score is 19.65 in Fullmark 
100. Moreover, the there is a validity crisis in question set- there is item to measure higher-
order-thinking skill which is desired to developed by curriculum. The selected pieces of 
students' answers presented here suggests that students of the poorest quality are also taken 
in the program, and they learned almost nothing of the course in whole year of study. These 
facts suggest that the program disguises itself by taking ineligible students and wasting 
their time.

The course ‘educational psychology' is the core of teacher education program. Such a poor 
quality of learning makes hopeless to the quality of prospective teachers.  Therefore, TU 
executives should immediately restructure the selecting and admitting students in the pro-
gram, and teaching. The ministry of education which is an apex regulatory body of higher 
education and employer of the graduates of the program should think seriously over the 
quality of the program and its product. Parents are recommended at first to get career coun-
seling and second to communicate with colleges for their children's education. Finally, 
faculties are asked for accountability- to bring significant output where we engage as a 
profession, and for that doing efforts to restructure the program. 
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Abstract
The importance of plant in the earth is widely explored, although the history of plant in 
the earth is still enigmatic. Paleobotany offers exciting tools to reveal history of plant life 
which is connected with their evolution, diversification and migration. There is a tendency 
among many young botanists to study modern technological tools such as plant breeding, 
genetic engineering, phytochemistry, phytogeography etc., however they may be unaware 
about the technologies that could answer the questions of history of plants associated with 
the climate, their origin and diversification. Further, paeobotany could some problems in 
phylogeny through investigations of the plant fossil record. The scope and significance of 
paleobotany is summarized in this short communication with some examples in Nepal. 

Keywords: Evolution, Fossil, Himalaya, Palaeobotany, Palynoway

Introduction
Palaeobotany (Palaeophytology) is the study of fossil plants (Gr. Palaeon = old; botany 
= study of plants). French botanist Adolphe-Theodore Brongniart (1801–76) published a 
paper on the distribution and classification of fossil plants for the first time that gave him 
the reputation of being the father of paleobotany. Palaeobotany is the branch of Palaeology 
which deals with the identification of the plant remains from geological contexts and use 
them for the biological reconstruction of the plant environments (paleography) and both 
the evolutionary history of plants with and the evolution of life in general. Palaeobotany 
includes the study of terrestrial plant fossils as well as the study of prehistoric marine 
autotrophs such as photosynthetic algae, weeds or kelps, and of course their remnants. 
Fossils are usually found in the layers of earth and certain layers of rocks. The most ancient 
plant fossils were microscopic algae that lived more than one billion years ago during 
Precambrian times. Macroscopic remains of true vascular plants are first found in the fossil 
records during the Silurian period of the Paleozoic era. Fossils of many plants (mosses and 
Lycopods) and animals (Orthopods and Arachnids) were found in the Rhynie chert and 
provide a unique window of the history of the early terrestrial life.

Plant derived macrofossils became abundant in the late Devonian and include tree trunks, 
fronds and roots. The earliest tree fossil is Archaepoteris. It bears simply fern like leaves 
spirally arranged on branches top and a conifer like trunk (Mayer et al., 1999). Angiosperms 
fossil first appear during the early cretaceous approximately 30 million years ago. Remains 
of macroscopic parts e.g., branches, petioles, leaves, fruits and seeds are termed mega-
fossils and those of microscopic structures e.g. pollens and spores are termed microfossils. 
If a fossil cannot be assigned to any genus containing extinct species, its genus is termed 
organ genus and if it cannot be assigned to a family it is placed in a form genus. Almost 
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every botany book gives details on Dawson’s discovery of Psilophyton (Dawson, 1859) 
and the subsequent work of Kidston and Lang (1917-21) in which extensive details of 
primitive land plants - the “psilophytes” - were elucidated. Most schemes of vascular 
plant classification recognize these discoveries and the types of plants represented by the 
“psilophytes” are often used to explain early evolution of plants. 

      

Figure 1 Archaropteris (Devonian plant fossil)
Palynology
Palynology is the science of studying pollens of plants, which is a branch of paleobotany to 
study fossilized and extinct spores and pollens. Palaeopalynology is the study of fossil pollens 
only. Theses pollens are found abundantly in peats. They are also found in alluvial soil and 
even in strata below. They are found in stratified layers, so that their age may be calculated.

Figure 2 Pollen grain of a Caryophyllaceous plant under; a:Light microscope ( × 600), b: 
Scan Electron Microscope ( × 4300), Scan Electron Microscope with detail view of tectum 
( × 10000) (Adhikari, 2009).

Study of pollen is useful in tracing the history of plant communities, showing the climate at 
the time they were shed, studying its influence on the environment and a future find of the 
same combination of fossil pollens is used in dating of the deposits. A very important use 
of palaeopalynology in modern days is that the presence of oil bearing strata is indicated by 
certain deposits. During boring for oil pits it has been useful to examine the fossil pollens 
in every depth which may serve as a surer indication of the presence of oil or even other 
minerals.
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The Paleobotanist
The paleobotanist is a plant historian who attempts to reveal the complicated picture of 
the history of the plant kingdom. Paeobotanist wonder about prehistoric life-how these 
organisms lived, what their patterns of behavior were, and even why they became extinct. 
The following facts about plants make a Paleobotany an interesting science.

a. Plants are the primary producers for most ecosystems.
b. Plants form the framework of the physical environment in which land animals live.
c. Plants influence sedimentation
d. The carbonization and exhumation of plants influences the carbon cycle.
e. Plants have a copious fossil record. Indeed, in the form of coal, they are economically 
    important.
f.  Land plant fossils, both macro and microscopic, are ubiquitous and precise 
    paleoenvironmental indicators.

Significance of Palaeobotany
The major aim of paleobotany is to reconstruct the whole plant, that is to say, to put the 
pieces of the puzzle back together. Because the majority of fossil plants are generally 
preserved in rocks as disarticulated plant parts, how did these plants reproduce, and how 
and what types of propagules were disseminated? Once this is accomplished, the research 
can turn to other areas, such as determining the group of living plants, if any, to which the 
fossil is most closely related. 
1. Palaeobotany is helpful in solving the problems connected with the formation of earth       
    and evolutionary (gradual development) relationship among plants.
2. It helps to discover the earliest occurrence of different kinds of plants in the geological          
    record. This knowledge of sequential occurrence of taxa is then used to develop an un  
   derstanding of environmental relationship among groups of plants.
3. Palaeobotany is helpful in determining what fossil plants were like, and the kinds of  
    animals that utilised then as food and habitat. This information may be helpful to infer 
   the characteristics of the ancient environment including the type of climate in which  
  plants grow (reconstruction of ancient ecological system and climate is known as 
  palaeoecology and paleoclimatology respectively). By studying the record of fossil 
   plants, it is possible to assess the time at which various major groups originated, the 
    time each reached its maximum diversity, and, in the case of certain groups, when they 
   became extinct. The most logical explanation for these differences is that the types of 
  plants changed, or evolved, through geologic time. Fossil plants and  floras from  
  one period of geologic time are different in size and shape, level of complexity,   
    and abundance from those of other time periods. 

      A number of paleobotanists study not only the plants themselves, but also the interactions 
  of the plants with other organisms in the environment, especially the symbiotic 
    interrelationships between plants and other organisms. When did plants first inhabit the 
  Earth and what did they look like? When did the first representatives of different 
      groups of plants first arise? Paleobotanists are also interested in the origin and  subsequent 
    evolution of major groups of plants and their interrelationships. 
4. Palaeobotany helps in the study continental collision and movement, including the                        
    origin of mountain system. For example, Himalaya is considered as the youngest 
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    moutains which is formed due to the collision between Indian and Eurasian continents, 
    and evolution of Himalaya influenced global climate pattern, drying of Tibet, evolution 
     of Asian monsoon system, and thereby diversification and migration of many organisms. 
5. The knowledge of Palaeobotany is also helpful in solving certain problems connected    
     with the search of petroleum and coal.
6. Palaeobotany has also become important to the field of archaeology (the analysis and 
     interpretation of plant tissues found at archaeological sites) primarily for the phytoliths 
    (a minute particle formed of mineral matter by a living plant and fossilized in rock) in 
     relative dating and relative Palaeoethnobotany.

Each perspective of Paleobotany presents a variety of questions that are unique to the 
discipline. One of the aspects of paleobotany, which makes it unusual and interesting, is 
that it is and can be approached from inherently interdisciplinary either a biological or a 
more geological perspective—or both together. In this context, Paleobotany is also called 
earth science, the study of fossil seeds and grains to farther archaeological knowledge, 
especially of the domestication of cereals. The proper chronological placement of a feature, 
object or happening in the geological time scale without reference to its absolute age is 
called relative dating.

Palaeobotanical Studies in Nepal
Himalaya is considered as one of the youngest mountains in the world, and is a biodiversity 
hotspot of floristic diversity. The formation of Himalaya and Tibet has shaped Asian 
monsoon system, which played significant role in evolution and diversification of floral 
diversity of the region. Palaeobotany in the Himalaya is highly critical to explain the 
geological, floral evolution and its diversification. Despite being the important window to 
see past changes in geology, climate and biodiversity, palaeobotany of Himalaya is poorly 
studied, and there are handfuls of palaeobotanists from Himalayan region.

There are many paleobotanical studies about the history of Kathmandu valley and its early 
climate and vegetation. Pollen studies revealed that both cold and warm climate existed in 
Kathmandu in the past and the vegetation was both cold adopted (Pinus wallichaina, Quercus 
semecarpifolia) and warm adopted (Pinus roxburghii, Quercus incana) (Nakagawa et al., 
1996). Similarly the pollen studies at Lukundole, Gokarna, Thimi, Patan (Kathmandu) 
indicated that the fossils are from Early Pliocene, Last glacial age which indicated cool 
climate, low rainfall (less by 500 mm than present) and Pinus, Quercus, Abies, Larix, Picea 
as cold adopted vegetation (Igarashi & Yoshida, 1988). Few paleobotanical studies are 
carried out from Siwalik hills of Nepal, Surai khola in western Nepal is one of the highly 
explored area in Nepal. The recent finding from Surai Khola section indicated that there 
was a strong emergence of C4 plants (replacement of C3 vegetation with C4 vegetation) 
as the climate in the history (Miocene-Pliocene boundary) got warmer (Neupane et 
al., 2020).  Kaligandaki region and Mustang is another well studied region in Nepal in 
terms of paleobotany and paleoclimate. Menges et al. (2019) reported the reduction of 
pollen in paleosols, decrease of vegetation cover (grazing and priming the landscape for 
desertification during early to middle Holocene period in Kaligandaki valley. There are 
in fact many more such localities which could give us strong evidence of climate and 
vegetation change in historical period in those regions. 
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Abstract 
This article has focused on the determinants of students' dropout. The affecting factors 
of regularizing the school education and the problems of students' dropout have been 
discussed. The prominent focus of this study is to find out the key causes of students' dropout 
at community schools in Nepal and to explore the ways to address the student’s dropout 
in community schools. This study is based on the secondary sources. Related literature 
review was used to identify the causes, consequences, and probable solutions of school 
dropout among the students. The study found that main causes of dropout were poverty, 
lack of value of education among parents, early marriage in some cases, more children in a 
family, failing in the examination, performing household and income generating activities, 
and ignorance of parents on the importance of education of their children etc. Then this 
study was found some probable solutions of student’s dropout such as awareness program 
should be conduct, should aware parents and students about important of education, should 
provide incentives to poor and disadvantage parents, reduce involvement of children in 
household works etc.

Keywords :Community School, Consequences, Students' dropout, Situation, Probable 
Solutions 

Introduction
Students' dropout has been seen as a major problem in school, especially in community 
schools of Nepal. If we see dropout rate of 2011/12 and 2012/13 there is no significant 
change. In 2011/12 the dropout rate was 5.4 where as in 2012/13 it was 5.2. Only change 
of 0.2 %(MoE, 2069). According to Flash Report I, 2014-015, from school year 2013-014 
to 2014-015 for primary grades(1-5) average 4.2% students are dropout from school and in 
lower secondary level(6-8) average 5.3% students are dropout from school (MoE, 2071). 
To minimize this problem government of Nepal decentralize in education. Parents, teacher 
and local government focus in education. However, student’s dropout seems high in school.
In this context, this study tries to explore that why students continuously drop out despite 
ample facilities and efforts made for them. This research tries to discover the major reasons 
of student’s dropout and tries to recommend some ways to be minimizing this type’s 
problem. In this way, study of school dropout itself is very important subject in social 
research. This study will be beneficial for increasing literacy rate by decreasing dropout 
rate of community school’s students in Nepal, it is also be helpful to gaining the aim of 
Education for All (EFA) by returning the dropout student in school, and therefore this study 
is needed. Main aim of this study is finding out the causes, consequences, and probable 
solutions of student’s dropout in the community schools, especially through the perception 
of the students under the study. The specific purposes of the study are; to find out the key 
causes of students dropout in community schools and to identify the ways to address the 
student’s dropout in Nepali community schools.
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Literature Review
This topic, which focuses on both empirical and theoretical evidence related to my research 
issue to uncover the perspective towards student’s dropout. While doing so, I do not merely 
discuss the concept and ideas but also portray them with critical lens to obtain a research 
gap and make conceptual framework related to community schools’ student’s dropout in 
Nepal.

According to Wagle (2012) reasons of dropout children are household income and poverty, 
child work and labor, gender disparities and early marriage, role of schools, disability and 
disease and then being with friend. Similarly, Sapkota (2014) claims that dropout due 
to unable to pass the examination, due to help their parents, there were more children, 
distance of the school from their home and left the school because they didn’t understand 
the important of education at that time.

Palu (2014) said that, family related factors such as home and school lack of communication, 
parents income and education, peer related factors like negative and positive peer activity, 
personal factors such as tine management, lower literacy proficiency, culture factors like 
lack of employment, not following culture and school related factors such as ineffective 
school organization, bullying actions etc. are major factors related to student’s dropout. 
Likewise, Wathanu (2010) argue that, peoples demographic factors; like age, gender, 
parental factors; such as parents level of income and education, socio cultural factors; like 
religion, social group and school factors are major influencing factors of school dropout.

Collins (2009) stated that, schools, parents, community members, administrators, school 
system personnel, and local state and federal governmental agencies would have to 
join forces in a collaborative manner if they ever hope to improve the graduation rate 
by lowering the dropout rate. In the same reason Şahin, Kılıç, & Arseven (2016) said 
that, five categories were found in research that causes student absenteeism and school 
dropouts. These categories were determined as; causes originating from the family, causes 
originating from director and teacher behaviors, causes originating from the school setting, 
causes originating from the student and environmental causes. Then 15 main themes were 
determined under these categories. These main themes are: family-child relationship, 
ignoring of absence, family problems, view of education, economic impossibilities, 
director-student relationship, teacher-student relationship, in-class behaviors of the teacher, 
attitude towards absence, school structure, negative school atmosphere, adaptation to 
school, individual reasons, relationships with the environment, and environmental factors.

According to Maluleque (2017) the empirical evidence shows that children drop out as 
a result of various factors. These factors are clustered as child based-, household-based-, 
school-based- and community-based factors. Starting with the child based factors, the 
findings revealed that children drop out due to factors like being overage in grade, gender 
issues biased against girl students like early marriages, pregnancies and initiation rites, 
poor academic performance of the children, child absenteeism, orphan hood, specific 
types of child labor, lack of interest in schooling on the part of the child, child migration, 
substance abuse and bad relationship with colleagues at school. In relation to the household-
based factors, poverty, poor educational attainment of parents and the composition of the 
household emerged as the powerful factors leading to dropout. As for the school-related 
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factors, the findings revealed a number of factors driving children out of school. These 
factors include poor education quality, bad teacher attitudes, teacher absenteeism, and 
cost of education, lack of pocket money for snacks at school, lack of money for party 
contributions, inadequate educational resources, and lack of parental involvement in the 
child’s schooling and poor quality of school management. With regards to the community-
based factors, the findings have shown that the decrease in the value given to education, 
enjoyment of night life, smuggling opportunities to children, illegal gambling mediated by 
playing cards and exaggerated freedom given to children are the factors pushing children 
out of school.

Wagle (2012) said in one study, there are current and long-term consequences of children 
dropping out from school. The current consequences were children working in different 
forms as works and laborers, use of alcohol and cigarettes, and the future consequences 
as lack of skill jobs, unemployment, crime, social-exclusion and foreign labor migration.
From the highlight of literature review, it seems that majority of literature try to focus 
on the cause of student dropouts like family socioeconomic background, students’ low 
academic achievement, student behavior, peer relationship etc. but those researches cannot 
try to identify the specific causes and consequences’ of student’s dropout through the case 
study by using various secondary sources. I think there is a research gap therefore we 
should identify real cause of student’s dropout, key constraints on the way to reducing 
student dropout rates and making them regular in school, the way to retain the students and 
promote their regularity in schools. 

Theoretical Understanding
General deviance theory looks at the relationship between deviant behavior and dropout. 
Deviant behavior includes delinquency, drug use, and early pregnancy. There is a very 
strong relationship as general deviance is a strong direct predictor of dropout beyond the 
effect mediated by poor academic achievement (Kalinga, 2013). Similarly, structural strains 
theory focuses on the relationship between demographic factors, such as socioeconomic 
status, gender and ethnicity, and dropout. Boys are much more likely to drop out than girls 
and dropout is most likely from of family with a low socioeconomic status. There has been 
connection over the influence of ethnicity on dropout rates. 

Framework           
The conceptual framework is an outline of the study it shows a tentative relationship 
between the dependents and independents or background variables chosen for this study. 
Here is a conceptual framework related to cause or related factors of community school 
students (CSS) dropout. This made to developing concept of student dropout through 
reviewing related literature.
A conceptual framework for Community School Students (CSS) Dropout 
The conceptual framework made in the context of studying the overall dropout phenomenon, 
it needed to be adapted to batter suit a study of perception of Community School Students 
(CSS) dropout as depicted by Figure 1. 
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Figure no 1.  Conceptual framework for analyzing Community School Student’s 
(CSS) dropout

Through the literature review, we can make a conceptual framework like figure 1. In 
this framework, we can see various factors like personal, institutional, household and 
socio-cultural related to the CSSs dropouts. But those factors are interrelated to each other.  
This conceptual framework show that, we can analyze the characteristics of CSSs dropout 
by relate different factor through deviant affiliation theory and structural stains theory. 

Methods
In this qualitative research, I have focus on subjective and multiple realities. I have 
discovered the underlying meaning of event and activities. Interpretive or constructivist 
paradigm and research design have to be used in this research, because this research 
paradigm and design may help to fulfillment of this research’s objective. In this study, I 
have to use secondary sources for data collection. To fulfill this research’s objectives, I 
have to collect different related resources like thesis, dissertation, report, journal article etc. 
In addition, collect data related to my research issue. For data analysis and interpretation 
qualitative content analysis used in this research because, this method is helpful to maintain 
this research quality. For this process, I have to use sing, symbols, memos for analysis and 
interpretation of the collected data.

In this study, I have to play the role as an instrument and collect data from different secondary 
sources. For validating research findings, I have to use authentic literature by searching 
various relevant website. In this study, I have to do proper citation and show references in 
the end of my research report to give credit and acknowledge of using secondary sources. 
In this way, I have to do my research work related to student’s dropout by using secondary 
sources.

Results
In this topic, I have explained the major causes, consequences, and possible solution of 
students' dropout in community school of Nepal through the students' perception by using 
secondary sources.



b Ph's]6/ hg{n                              jif{ ( c+s & 91

Causes and Consequences of Student’s Dropout
Various factors influence in children’s education. Major causes of students' dropout in the 
community school are economic, personal, socio-cultural, family, peer, and school related 
and educational factors. 

One study conducted by Sapkota in Sitaram Higher Secondary School, Kaski shows that out 
of 51 respondent 24 were dropout due to unable to pass the examination, 20 were dropout 
due to help their parents, 8 were dropout because there were more children who had to go 
school from same family. Similarly 7 respondents were dropout because of distance of the 
school from their home. 6 respondents left the school because they didn’t understand the 
important of education at that time. The major cases and issues of student’s dropout are 
illustrated below; 

Case 1 
“I am Hark Gurung. I am 18 years old. I have three sisters and all of them the younger than 
me. We were altogether 60 students in the single class room in class 7. It was very difficult 
to concentrate when there is lots of noise in the class as I always used to sit at the last 
bench. There were no such regulations of keeping students in a particular bench. Students 
who reached early used to stay in the front. As I had to complete my household work, I 
was always late in the class and was always a backbencher. I failed several times and was 
compiled to stay at the same class for 2 consecutive years. Later on, I was not interested in 
schooling and I left” (Sapkota, 2014). 

Issue
High student- teacher ratio due to lack of enough classrooms was the reason given by 
children leading to failing exams and grade retention. A small classroom with average 50-
70 students does not develop the quality of education of children.

In this case and issue, we can see student may dropout because of lacing infrastructure in 
educational instaurations. To minimize this type’s problem education budget should be 
increase and it should be proper utilize.

Case 2 
“My Name is Shusil Ranabat. I have one younger brother and one younger sister. I get up 
at 7a.m. My mother prepares tea for every family member. After having tea, most of the 
male members go to cultivate land. We come back to have our meal at around 11 a.m. After 
having launch, we take rest for some hours. In the afternoon, the whole family moves to get 
engaged again in farming. Female members do not have to perform any household chores 
in the day time. I start my work again at 3p.m. and work until 6p.m. However, female 
members come home to prepare the evening meal. After coming back at home, we together 
sit and have dinner. I usually go to bed at around 10 p.m” (Sapkota, 2014). 

During the fieldwork, a girl, aged 14 said:
“We are altogether 8 members in the family…….6 children and my parents. I am one of the 
elder siblings. The two younger members go to school. I too used to go to school before 
but now I have to help my family members including my younger brothers and sisters. My 
parents sell vegetables, which they grow in the farmland. They are busy for the whole day 
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in the market.

Nobody is at home. I have to complete household chores and look after my cattle. When 
there are holidays at school, my brothers and sisters stay at home and I too go to work in 
the farms and earn some money. I buy clothes for myself and the remaining money……I 
give to my parents” (Wagle, 2012).

A girl aged 10 said:
“I had to complete every household work in the morning and evening like cooking and 
cleaning utensils at home. I was often late to attend my school. It led to my irregularity to 
my school.

Later on during exams, I failed several times. When I failed my exams, I had to stay in the 
same grade the next year. I was in pressure of completing lots of household works………I 
did not want to go to school regularly. At last, I quieted my school” (Wagle, 2012).

A girl, aged 13 who was dropped out at grade 6 said:
“I perform every household chore like cooking and cleaning utensils, planting crops 
during the seasons, caring livestock because I am a girl. I had to leave school because I 
was responsible to look after my family……cares younger siblings as well. I cannot find 
jobs even if I am educated……..girls major duty is to stay at home and look after family and 
farms whereas boys are responsible for outer employment” (Wagle, 2012).

Issue 
Income to be generated from the farmland is more important for him and his family than 
education. He spends most of the time taking care of his farm land and working along with 
parents (Sapkota, 2014). 
From these cases and issue, we can see household work especially in girl child is one of 
the major causes of students' dropout. Therefore, we should think alternative way to do 
household work to minimize girl child dropout problem.

Case 3 
“I did quit the school because my mother could not afford” 
“Chhalimaya Pariyar, 16 was born in Thumakodanda VDC wad no 5 in 2056 B.S. She 
had one brother and 3 sisters. Her parents used to make a living mainly by working for 
others. They had a small piece of land, which was not enough to feed her family. All of her 
brother and sisters were admitted to school but they hardly were regular in the class as they 
had to support their parents for farming business. Her family was making a subsistence 
living any way. But the whole family became vulnerable and destitute when her father died 
of an accident while constructing an irrigation canal in the village. Chhalimaya’s father 
was only the breadwinner for her family. After the death of her father, their misery started 
getting worse day-by-day. Her mother now had to go out for two breads for the family. 
As her mother had to go out, Chhalimaya started to look after household activities in 
absence of her mother and became irregular in her classes. Because of her involvement in 
household activities, she could not manage to get in to the school one time. This affected 
her learning badly. Consequently, she could not manage to pass her exams. The stigma of 
failing in the exams in one hand and the absence of her father on the other hand made her 
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mentally disappointed towards her further education. The lack of financial support from 
her mother to fulfill basic needs for her studies was also fueling her disappointment. As 
the days went on, she now decided to quit the school for the sake of her brother and sister 
and her mother. She started to think of her brother and sister instead of her education. Her 
mother’s grief also made her to decide in dropping out the school. Finally, she married 
with a neighborhood boy who was studying in class seven. The story of Ms. Challimaya 
Pariyar is only an example how economic and family conditions compel poor families for 
school dropout. This is also an example how people living in poverty and vulnerability cope 
with the harsh conditions in the societies where state mechanisms are not fully protective 
towards her citizens” (Sapkota, 2014). 

During the field, a girl aged 10, who was dropped out at grade 3, said that daily income to 
sustain family is important for her mother (as father is missing since 5 years). She said:
“My family has lots of problems. Our biggest problem is money and the regular  income 
of my family. I had to leave school because of money problem. I miss my father at home. 
Before, I used to go to school when my father was with me. He used to take care of everyone. 
But now I cannot think that my only mother can help me to buy every education materials 
like exercise-books, pencils and uniforms. My mother works as a daily wage worker. She is 
busy in construction of buildings. My family does not owe any farm land. We only have a 
small hut to live. Even I am small, I too go to work during the rainy season. I plant crops in 
the landlord’s house, make some money and give to my mother” (Wagle, 2012).

Issue
After death or missing of income generating parents, it is more important to generate 
income from the farmland for her and her family than her education. 

In these types of case and issue, government should support financially for this types of 
family to reduce this types of dropout problems.

According to Wagle, the major causes of students dropout are; household income, 
poverty, child work and labour, gender disparity, early marriage, role of schools, 
disability, diseases and being with friends. Some cases are given below;
A boy aged 12 said:
      “I left school because of how my teacher used to abuse me physically and mentally. 
He used to beat me and often used to say ‘when you grow up you are going to be a rishaw 
puller instead of a good human being’. I felt that I cannot do anything even if I study 
because I am not good on my studies…..he used to greet me by saying ‘how are u … 
foolish…….” (Wagle, 2012).

By seeing previous issue we can say physically and mentally abuse in school by teacher 
is also may be cause of student’s dropout. Therefore any type’s physical and mental 
punishment and abuse should be avoided from school by teachers to minimize student’s 
dropout problem. 
During an interview, a boy, aged 13 was compelled to discontinue schooling at grade 3 due 
to physical disability. The respondent said that he used to go to school until he had not had 
any health problems. He said:



Students' Dropouts: A Case of Community Schools in Nepal 94

“I fell from the roof of the school….since then my legs are not working properly….I 
cannot walk…..need people’s support to move……had a wheel chair before…..now it’s not 
working….could not get proper treatment because of poverty.....wish to go to school….but 
the school is not disable friendly…..far….I am helpless” (Wagle, 2012).

From seeing, the case we can say physically disability is one of the major causes of student’s 
dropout. To minimize these types of problem school environment should be disable friendly.

During the fieldwork, a boy, aged 7 said:
“Many of my friends do not attend school. They stay at home playing marbles. I used to 
miss them when I was at school. I had to study every time at school. I did not get time to 
play. Now days when I am out of school, I feel happy to be with my friends. I spend most of 
my days with them playing games” (Wagle, 2012).

By seeing this case we can say, peer related factors like bad peer’ influential activities can 
play important role to student’s dropout. To minimize these types problem school should 
be enjoyable.

Possible Solutions of Student’s Dropout 
There are many solutions of student’s dropout. According to Devkota & Bagale, School 
environment, home environment and the surroundings are the major factors for the 
dropouts. Therefore, school family, school management committee, parent’s awareness, 
etc are some of the hindering factors that should be solved. There are different notions in 
achieving free and primary education but still there are gaps and chances of improvement 
to fulfill the nations demand, international plans, and policies. The following activities will 
help to decrease dropout rate in primary level 
      • Scholarship programs/ mid-day meal/tiffin as per the need
      • Provide basic physical facilities and educational materials
      • Enhance teacher quality-child-friendly teaching methods
      • Introduce alternative education provisions for dropouts
      • Encourage local and female teachers
       • Two languages (mother tongue) as a medium of instruction (Devkota & Bagale,2015).
Wagle suggest following measures to reduce the problem of dropout
      • Student scholarship programs
      • Academic intervention
      • Structural intervention of school
      • Community intervention 
      • Nutritional intervention of children (Wagle, 2012).
In other one research, Sapkota included the following suggestions to reducing student 
dropout;
    • Mass awareness program to encourage child education should be conducted in the form 
      of campaign. 
    • It is necessary to aware the parents and students about the importance of education. 
    • Provide incentives to poor and disadvantaged parents for the retention of their children    
      in school. 
    • Reduce involvement of children in housework and earning activities. 
    • This or that way, Poverty should not affect the poor students. For thesis only the patents 
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      can struggle no to involve the students in household chores. 
    • Students need to be motivated on learning rather than letting them pass time idle. 
    •  using learning abilities that combine teaching with learning materials through games, 
       stories, visits, competitions, audio-visual aids and local celebrations. The quality of 
      education and teaching methods would definitely attract the dropouts back to school 
       (Sapkota, 2014).
In this way, every problem has their solution but we should seek and identify effective 
way to minimize each problem according to situations. In student’s dropout problem there 
is also we can found many causes and possible solutions through case study by using 
secondary sources also and we can utilize them according to our situations.

Conclusion
In conclusion, we can say four main cause play important role for student dropout first one 
is personal causes of students such as disability and disorder, being friends etc. second is 
family and society related causes like gender disparity and early marriage. Third, one is 
economic causes such as household income and poverty, child work and labor. Fourth is an 
educational cause their included falling in exam, roles of schools etc.
      
To reduce students dropout, awareness program should be conduct, should aware 
parents and students about important of education, should provide incentives to poor and 
disadvantage parents, reduce involvement of children in household works, teaching and 
learning method should be improve, provide scholarship and mid day meal as per the need, 
provide alternative education for dropouts, encourage local teacher and use two languages 
as a medium of instruction.
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Abstract
 Semester system has been introduced by the academic institutions and universities to ensure 
quality education with the aim of producing quality human resources. Structure and duration 
of curriculum, pedagogical aspects, evaluation systems and theoretical bases are different 
between annual and semester system.  Pedagogical effectiveness is still controversial and 
people are arguing on adapting pedagogical difference in these two systems in academia. 
So, this review paper aims on comparing the pedagogical effectiveness between annual 
and semester system based on literature review. The result of the discussion generally 
reflects that semester system is a very proactive system which is perfect in ensuring the 
quality education with the aim of producing quality human resources. Learning strategies 
or methods adopted by the semester system is taken as more effective and have strong 
theoretical foundation which is more up to date and according the more acceptable and 
recent learning theories. The pedagogy applied is more student centered, focused in the 
learning situation of the students, provide students more democratic learning environment, 
enhance students’ collaborative cooperative learning, develop problem solving skill, and 
tries to make independent learner. 

Keywords: Annual system, constructivism, learning theories, pedagogy, semester

Background
Semester and annual systems are two types of education system in tertiary education 
in Nepal. Most of the education programs such as Master degree and other some have 
adopted semester system as an attempt to enhance the quality education. Though most of 
the Universities of Nepal have launched semester system in Masters and M. Phil. Degree, 
Bachelor level is still in yearly system including Tribhuvan University. There is vast 
difference between the two system regarding the structure and duration of curriculum, 
its pedagogical aspects, evaluation systems and theoretical underpinnings in which the 
systems are based. However, this paper consides the pedagogical aspects, and argue on the 
behalf of pedagogy used in semester system. 

Annual system is considered as traditional system while semester is modern education 
system that most of the developed and developing countries are following. Most of the 
countries which are showing their academic excellences for example, USA, UK, Norway 
etc. are following semester system. Two our neighboring countries China and India are 



Reflection on Pedagogical Aspects in Semester versus Annual System98

following semester system. In People’s Republic of China, all schools including elementary, 
middle and high schools, colleges and universities have two semesters (Mazumdar, 2010). 
This change in adopting the semester by these countries could be due to pedagogical 
effectiveness they found in the system. Furthermore, the annual system covers more 
syllabuses at a stretch and compels the student to remember all this till the end of the year, 
two or more topics included in the same paper but in contrary to this in semester system, 
the students get more advantage; since examinations are held within months, syllabus load 
will be less, reduces examination burden, students get more chances to improve also. The 
semester system is considered as a very proactive system as it engages both the faculty and 
the students throughout the year in academic activity and is the need of hour and a very 
effective one. Moreover to these differences, there are many argument in for and against of 
semester as well as annual system. So, this paper has tried to discuss and put the argument 
in pedagogical aspect of these two systems based on literature review. This review paper 
is a reflective paper which is based on the review of recent literatures. The context is more 
centered in context of Nepal.

Semester System in Nepal
Semester system has been introduced by the academic institutions and universities to 
ensure quality education with the aim of producing quality human resources. Introducing 
semester system in the replacement of the annual system during 1970s could be one of the 
important move for bringing quality in education (Pandey, 2015) in Nepal because several 
educationists advocated in favor of semester system for the reforms in education system 
even at that time (Lamsal, 2018). The employers in market are now reflecting that the 
resources from the semester system are found to be more potential, technology friendly 
and competent in comparison to the resources from the yearly system. The same could be 
the feeling of us too. 

Someone may put an argument that semester system is unsustainable so that replaced time 
to time, but it could be because of inefficient handling and not having efficient skill of 
developing the pedagogy what the semester system demands. This claim is now a day 
proved as misconception because most of the Nepalese universities are adopting semester 
system more sustainably. For example, we can take the example of Tribhuvan University. It 
restarted the semester system recently from 2014 and moving smoothly now a day. Several 
students’ unions had protested the decision of the university but now accepted by all and is 
running smoothly. The learning strategies or method in semester system is more effective 
than the teaching learning strategies used during the annual system.

Pedagogical Aspects
There are mainly two types of teaching learning approaches: student centered approach 
and teacher centered approach. Semester system based on student centered approach 
while annual system is based on teacher centered approach. The student-centered methods 
are found more effective than teacher centered methods. Generally, project method, 
experimental method, field trip method, problem solving method, laboratory method, and 
experiential method etc. are used in student centered learning while in teacher centered 
method lecture and demonstration methods are more commonly used. The student-
centered methods facilitate students to construct the meaning of the learning thus fruitful 
in construction of knowledge (Ertmer & Newby, 1993). Students are the active participants 
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of the learning process but the teachers are only the facilitator during the process. While 
using the mentioned student- centered methods, students have the active role and develop 
skill and learning become long lasting too. So, these points compelled me to claim 
and justify that the semester system which apply the student-centered method is more 
appropriate than the annual system which use teacher centered methods (where students 
are the passive listener).

The methods practiced in the semester are believed to be more recent and acceptable. 
Based on learning theories the curriculum or the learning environment is constructed. 
Behaviorism, cognitivism and constructivism are the major learning theories. To date, 
a focus on student-centered learning may well be the most important contribution of 
constructivism while behaviorism focuses on teacher centered (Cooper, 1993). The 
pedagogical aspect of semester system is more related to the cognitivism, constructivism 
and postmodernism while the annual system is more concentrated in behaviorism, 
positivism and post positivism (Ertmer & Newby, 1993). There we can find significant 
differences between traditional classroom and constructivist classroom. One can put 
the argument that only recent learning theories are the appropriate? Can’t we accept the 
concept of behaviorism like the learning concept that put forward by the Skinner (1953), 
Thorndike, Watson: S-R learning theory? Do these theories dead? Yes, these theories 
could be applied in some form of learning environment like traditional class room 
setting and while adopting traditional learning methods (lecture, demonstration) as we 
did practice in annual system. These theories could not activate the learner; do no focus 
on inductive way of learning. People say that semester classes are not using truly the 
cognitive constructivist approach of learning in practice, the advocates are still using the 
same traditional methods of learning like demonstration, power point presentation etc. 
that SR response theory explain. Here I want to argue that these could be due to lack of 
pedagogical expertise for developing the inductive, constructivist way of learning but they 
are using more advance technology (use of ICT, e-learning environment) and is according 
to the postmodern concept of personalization (Ertmer & Newby, 1993; Olusegun, 2015).

The constructivist view of learning considers the learner as an active agent in the process of
knowledge acquisition teachers encourage students to constantly assess how the activity is 
helping them gain understanding. This process enhances students’ logical and conceptual 
growth. Constructivist conceptions of learning have their historical roots in the work of 
Dewey (1929), Bruner (1961), Vygotsky (1962), and Piaget (1980). Bednar, Cunningham, 
Duffy, and Perry (1992) and von Glasersfeld (1995) have proposed several implications of 
constructivist theory for instructional developers stressing that learning outcomes should 
focus on the knowledge construction process and that learning goals should be determined 
from authentic tasks with specific objectives (Ertmer & Newby, 1993; Olusegun, 2015). 
Dewey argued that education and learning are social and interactive processes, students 
succeed in an environment where they are allowed to experience and interact with the 
curriculum, and all students should have the opportunity to take part in their own learning, 
relating the information to prior experiences thus creating the new knowledge. This type 
learning environment creates in the semester system. Vygotsky (1978) also highlighted 
the convergence of the social and practical elements in learning through practical activity 
a child constructs meaning on an intrapersonal level (Zhou & Brown, 2015). For Bruner 
(1961), the purpose of education is to facilitate a child’s thinking and problem-solving 
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skills which can then be transferred to a range of situations; education should develop 
symbolic thinking in children. Piaget’s theory of cognitive development is a comprehensive 
theory about the nature and development of human intelligence. He believed that children 
experience the world through actions, representing things with words, thinking logically, 
and using reasoning (Zhou & Brown, 2015). These all theoretical bases applied on semester 
system if the trained facilitator acts on it so the learning could become productive.

In the semester system the distance of formality is reduced, the teacher is thought as 
the facilitator rather than the teacher. Sharing of knowledge and authority between the 
students and teachers, teacher’s role as facilitator or guide and forming learning group 
of students from multicultural perspective etc. are basic characteristics of constructivist 
learning environment which we could not found in annual system (Olusegun, 2015). 
Honebein (1996; as cited in Olusegun, 2015) summarizes seven pedagogical goals of 
constructivist learning environments which could be found in semester system as: “1) 
To provide experience with the knowledge construction process (students determine how 
they will learn). 2) To provide experience in and appreciation for multiple perspectives 
(evaluation of alternative solutions). 3) To embed learning in realistic contexts (authentic 
tasks). 4) To encourage ownership and a voice in the learning process (student centered 
learning). 5) To embed learning in social experience (collaboration). 6) To encourage 
the use of multiple modes of representation, (video, audio text, etc.) 7) To encourage 
awareness of the knowledge construction process (reflection, metacognition).”   

The theoretical foundations deployed in semester system suggest that students are 
more benefited. Students can learn more, enjoy learning more than annual system, 
develop the problem solving skill, actively involved, rather than passive listeners, 
develop concentration ability on thinking and understanding, rather than on rote 
memorization, develop transferable learning, give ownership what they learn, have 
firsthand experiences,  help in designing the assessments as well, stimulates and 
engage students, promote social and communication skill, and promote collaboration 
and exchange of ideas etc. which are essential for success in the real world. 
            
Here, we found vast differences between annual and semester systems in several aspects like;
primary source of materials: text book vs. work book; learning based on repetition vs. 
interactive, disseminating information vs. recipient of knowledge, directive role of 
teacher vs. interactive role of teacher etc. (Olusegun, 2015). But some one could argue 
that practically it is difficult to attain and not happening in the classroom. Here, we want 
to challenge, let’s test the semester students in the field and say whether they are poor or 
rich in their knowledge and practical aspects than that of the product of the annual system.
   
Some classical education practitioner claims that classroom environment, huge numbers of 
students in the class, lack of technological skills, unavailability of appropriate instructional 
materials etc. are the factors that denied the use of students centered methods in the 
classroom. Moreover, we want to argue that if we desire we can develop our skills of adapting 
and developing appropriate pedagogy in stated conditions and we can make learning more 
students centered which is the demand of semester system. We can try to make the class 
more interactive, collaborative, we can develop the skill of developing improvised learning 
materials if not available in the market. So that we can develop the democratic learning 
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environment and facilitate students’ experiential learning, problem based learning etc. 
as Dewey and many more cognitive constructivists suggested (Zhou & Brown, 2015).

Conclusion
Finally, it can be concluded that semester system is a very proactive system; construct their 
own meaning from that information which is perfect in ensuring the quality education with 
the aim of producing quality human resources. Learning strategies or methods adopted by 
the semester system is seen more effective and have strong theoretical foundation which 
is more up to date and according the more acceptable and recent learning theories. In the 
system learning is active rather than passive. We found there are vast differences between 
annual and semester systems. To date, a focus on student-centered learning may well be the 
most important contribution of semester system. Students become the expert learners. With 
a well-planned classroom environment, the students learn ‘how to learn’. The pedagogy 
of the semester system is more student centered, focused in the learning situation of the 
students, provide students more democratic learning environment, enhance students’ 
collaborative cooperative learning, develop problem solving skill, make independent 
learner. So we again say, the pedagogy of semester system is better than the pedagogy of 
the yearly system.
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Abstract
This article aims at analyzing the Piaget’s theory of cognitive development, explaining the 
basic concepts stated in the theory along with different stages of cognitive or intellectual 
development of children and its educational implications. This study used the library method 
to collect data. Thus secondary resource materials like books, journal articles, websites 
are used to prepare this write up. This article focuses on the process, not only product, 
of children’s thinking, recognition of the crucial role of children’s self-initiated active 
involvement in learning activities, acceptance of individual differences in developmental 
process, observing the children’s behavior, activities and education, structured development, 
application of Piaget’s theory of cognitive development in the classroom, in other words, 
educational implications of Piaget’s theory and implications for instructional technology 
as well. Piaget identified four primary and important stages of cognitive and intellectual 
development. Piaget’s most implacable contribution regarding this theory concerns the 
developmental stages of children’s cognition. More over Piaget’s theory claimed the three 
fundamental processes: assimilation, accommodation, and equilibration involves in growth 
and development. Chauhan (2007) stated that there are two major aspects to his theory: 
the process coming to know and the stages we move through as we gradually acquire this 
ability.

Keywords : Acquisition of knowledge, Cognitive development, Cognitive structure, 
Educational implication, Instructional technology

Introduction
Jean Piaget was born in Neuchatel(Switzerland) on August 9, 1896. He has been labeled 
on inter-actionist as well as a constructivist. His interest in cognitive development came 
from his training in the natural sciences and his interest in epistemology. Piaget was very 
much interested in knowledge and how children come to know their world, particularly the 
growth and development of intelligence in human babies. For this purpose, he experimented 
with his own children, observing their behavior from the very beginning, and derived his 
findings in the form of a theory named as Piaget’s theory of intellectual development. 
Piaget claimed that intellectual development is the result of the interaction of heredity and 
environmental factors. A child always develops his/her intellect and constantly interacts 
with the world around him/her, knowledge is invented and reinvented. His theory of 
intellectual development is strongly grounded in the biological sciences. According to Piaget 
generally growth involves three fundamental processes; assimilation, accommodation, and 
equilibration. The term assimilation is related to a process of matching or fitting between 
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one’s already existing cognitive structure in the form of various schemas and the current 
environmental needs felt by him/her. The term accommodation is related to a new way of 
adapting or adjusting to the new situation. The term accommodation may thus be defined as 
a process of accommodating or giving way to new ways of thinking and behaving in place 
of assimilating or behaving in the same old fashion. The term equilibration may be defined 
as an adjustment mechanism adopted by the individual for maintaining a proper balance 
between his/her cognitive structure and the changing demands of his/her environment by 
organizing his/her experiences through the processes of assimilation and accommodation. 
As a plant grows and develops from a tiny seed to a tree, so does a child in his/her various 
dimensions of growth and development, namely, physical, intellectual, emotional, social 
and moral (Pathak, 2012).
Piaget’s theory has had a major impact on the theory and practice of education. First, the 
theories focused attention on the ideas of developmentally appropriate on education with 
environments, curriculum materials, and instruction that are suitable for students in terms 
of their physical and cognitive abilities and their social and emotional needs (Elkind,1989). 
In addition, several major approaches to curriculum and instruction or explicitly based on 
Piagetian theory and this theory has been influential in constructivist models of learning. 
The purpose of this write up is to acquaint readers with Piaget’s theory of intellectual 
development, explaining the basic concepts involved in his theory along with different 
stages of cognitive development and their educational implications.

Data Collection and Analysis Procedures
This article is prepared by using secondary resource materials or conducted library method. 
All result and discussions have been related with secondary sources of data like journal 
articles, books, reports and websites. ‘A secondary source is a document that relates or 
discusses information originally present elsewhere. Secondary sources are not original 
materials and they are not evidence, but rather commentary on the discussion of evidence’ 
(Khanal, 2073). For this study mainly, I used ‘Advanced educational psychology’ 
book written by S. S. Chauhan, Educational psychology book by Huitt, W., Hummel, 
‘Implication of Piaget and Vygotsky language learning theories in Pakistan context’ 
article by G. Kausar, ‘Educational psychology’ book of R. P. Pathak, ‘The Piaget theory 
of cognitive development’ article by B. Lefa, ‘Educational Implication of Jean Piaget’s 
theory cognitive development’ article retrieved from slideshare.net/ hamirahhamid, https://
www.researchgate.net/publication and got common summary to make themes. This study 
is qualitative in nature and data are presented in different themes in descriptive way. 

Process of Children’s Thinking
Instead of simply checking for a correct answer, teachers should emphasize the student’s 
understanding and process they used to get the answer. Appropriate learning experiences 
build on children’s current level of cognitive functioning, and only when teachers appreciate 
children’s methods of arriving at particular conclusions are they in a position to provide 
such experiences. Regarding the role of teachers in the process of children’s thinking, 
David Wood (1988, cited in Ghazala, 2010) views that-"A teacher can provide appropriate 
material and contents for development and organize time and space so that children are 
free to act upon the world with objects and tasks that serve to foster the emergence of 
operation and an understanding of invariance. But the basis for such an understanding is 
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constructed by the child through his own, self-selected problem solving, not through any 
direct effort of his teachers"(P.11).

The Role of Children’s Self-initiated, Active Involvement in Learning Activities 
In a Piagetian classroom, children are encouraged to discover themselves through 
spontaneous interaction with the environment, rather than the presentation of ready-made 
knowledge. Therefore, instead of teaching didactically, teachers provide a rich variety of 
activities that permit children to act directly on the physical world. Piaget also emphasizes 
that teachers should allow opportunities to classify and group information to facilitate 
assimilating new information with previous knowledge.

A De-emphasis on Practices Aimed at Making Children Adult Like in Their Thinking
The ‘De-emphasis of practices’ refers to Piaget’s concept of ‘American question?’(Chauhan, 
2007). His belief is that trying to speed up and accelerate children’s process through the 
stages could be worse than no teaching at all because it leads to superficial acceptance 
of adult formulas rather than true cognitive understanding. Piaget’s theory suggests that 
children are only capable of learning specific material in specific stages of cognitive 
development. Piaget emphasizes that learning take place as a result of active engagement 
of learners is important.

Acceptance of Individual Differences in Developmental Progress
Piaget’s theory of cognitive development assumes that all children go through the same 
sequence of development, but they do so at different rates. Teachers must make a special 
effort to provide classroom activities for individuals and small groups, rather than for the 
total class group (Kausar, 2010).Assessment should be based on individual progress, rather 
than on the normal standards of same age peers. As children develop, they progress through 
stages characterized by unique ways of understanding the world. Individuals construct 
their own knowledge during the course of the interaction with the environment. Teachers 
should try to teach broad concepts rather than just facts using materials and ideas relevant 
to the students.

Piaget’s Observation and its link with Education
Jean Piaget developed his methods of understanding children by directly observing them 
while they were working. He made many efforts to establish educational theory. His 
particular insight was the role of maturation in children’s increasing capacity to understand 
their world: they cannot undertake certain tasks until they are psychologically mature 
enough to do so,” according to learning and teaching information. Piaget declared four 
stages of intellectual development that allowed children to learn better. “ He saw these 
transitions as taking place  at about two years, 7 years, 11 or 12 years, and 15 years. This 
has been taken to mean that before these ages children are not capable of understanding 
things in certain way.

Piaget’s Structure of Cognitive Development
The cognitive structures result in behaviors from which the content of the structures can 
be inferred. Therefore, Piaget refers to such responses as “Cognitive content.”  Since the 
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cognitive structures vary in content from individual to individual according to personal 
experiences and level of maturation, the behaviors or cognitive content vary accordingly. 
JeanPiaget’s theories of development centered on structure. The concept of structure 
introduced four stages of development.
  1.Sensory motor stage (from birth to twoyears): The intellectual development of the 
     infants’ in this first stage is limited to direct sensory and motor interactions with their 
     environment(Pathak,2012, p.271). An infant tries to seek and explore the outside world 
    with the help of his/her sensory and motor activities. Imitation, memory and thought 
     begin to be utilized. The main characteristic of sensory motor period is motor activity. 
      
   2. Pre-operational stage(about two to seven years): In this second stage an infant begins 
         to make use of language with other symbolic representation or images for his/her thinking 
        about the objects in the environment (Pathak, 2012, p.272). The intellectual development 
          of the children is characterized by intuitive spirit in the sense that they can think intuitively 
                     rather than logically.   One of the main characteristics of this stage is symbolic representation.

   3. Concrete operational stage (about seven to eleven years): The children in the concrete 
   operational stage try to reach a satisfactory level of their intellectual development. 
    However, their intellectual functioning at this stage is somewhat limited to concrete 
    level, that is, operation with real events and actual objects (Pathak, 2012, p.273). The 
    ability to conserve is developed in the children and hence they are now in a position 
     to understand that the change in appearance of the objects does not bring change either 
  in their quantity or in theirnumber. Concept of mass conservation is the main 
     characteristic of this stage.

  4.Formal operational stage (about eleven to fifteen years): In this stage children begin to 
      learn to deal with abstraction. They may now think in abstract terms and utilize the tools 
     of symbolism and mental images as effectively as possible in their process of thought, 
   reasoning and problem solving. They develop the ability to analyze, synthesize, 
   generalize and arrive at abstract rules by operating in abstract terms. The main   
      characteristic of this stage is abstract thinking.

Jean Piaget’s Cognitive Development Theory: Application in the classroom 
Education is a process of effecting progressive change in individuals. Education of chil-
dren and adolescents addresses itself to various intellectual skills, social and moral values, 
knowledge of facts in specific areas, and so on. Piaget’s theories are very useful for class-
room teaching. The University of Arkansas suggests these six steps to structure preopera-
tional development:
   1. Use concrete props and visual aids whenever possible.
   2. Make instructions relatively short, using actions as well as words.
   3. Do not expect the students to consistently see the world from someone else’s point of 
       view.
   4. Be sensitive to the possibility that students may have different meanings for the   same 
       word or different words for the same meaning. Students may also expect everyone to 
       understand words they have invented.
   5. Give children a great deal of hands-on practice with the skills that serve as building 
       blocks for more complex skills like reading comprehension.
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     6.  Provide a wide range of experiences in order to build a foundation for concept 
          learning and language(www.slideshare.net)
Implications of Piaget’s Theory

Educational Implications
A Piagetian-inspired curriculum emphasizes a learner centered educational philosophy. 
The teaching methods which most American school children are familiar withteachers’ 
lecture, demonstrations, audio-visual presentations, teaching machines, and programmed 
instruction-do not fit in with Piaget’s ideas on the acquisition of knowledge. Intelligence 
grows through the twin processes of assimilation and accommodation; therefore, experienc-
es should be planned to allow opportunities for assimilation and accommodation (https://
www.researchgate.net/publication/). Children need to explore, to manipulate, to experi-
ment, to question, and to search out answers for themselves activity is essential. Teachers 
should be able to access the child’s present cognitive level; their strengths and weaknesses. 
Instruction should be individualized as much as possible and children should have op-
portunities to communicate with one another, to argue and debate issues. He saw teachers 
as facilitators of knowledge. The main points of educational implication are as follows: 
      1. Piaget’s theories emphasis on discovery approach in learning.
      2. His theories claim that curriculum should provide specific educational experience    
          based on children’s developmental level.
      3. Give idea to arrange classroom activities so that they assist and encourage self-
          learning.
      4.  Do not treat children as miniature adults; they think and learn differently form adults.
     5.   Emphasis on practical learning situations.
     6.   Learning should be simple to complex and project method of teaching.
     7.   Co-curricular activities have equal importance as that of curricular experiences in 
           the cognitive development of children.
     8.   According to Piaget major goals of education are equal to the creative and critical 
           thinking.

Implication of Instructional Technology
Jean Piaget’s theory is useful for instructional technology also. Technology can be applied 
according to developmental stages as categorized Piaget. Laboratories, workshops and 
technologies that encourage interactivity such as multimedia, hypermedia and virtual 
reality fit in with Piagetian thought. Computer software that is strictly drill and practice 
does not fit in with an active discovery environment. Drill and memorization practice, often 
used in language schools, do not encourage creativity or discovery. Students not only can 
use multimedia to learn, but they can also use it to communicate their understanding of the 
subject to those around them.
Every experience and interaction has an impact on development in early childhood. Swiss 
biologist and psychologist Jean Piaget recognized this when he studied and researched his 
own theories of cognitive development. Some of his research led to the belief that every 
interaction establishes cognitive structure in children. This is especially important in the 
classroom environment. Jean Piaget’s theories impact learning in many different ways, but 
keeping in mind the curriculum we are teaching as well as how we are teaching it, directly 
applies to the essentials of child development and the primary influential factors. 
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Conclusion
Piaget has identified four primary stages of development: Sensory-motor stage, preopera-
tional stage, concrete operational stage, and formal operational stage. Ghazala (2010) stat-
ed that a great contribution of Piaget to the theory and practice of education was his view 
of the child as an active constructor of his own knowledge, as an independent discovers and 
explorer. One contribution of Piagetian theory concerns the developmental stages of chil-
dren’s cognition. Mainly his work on children’s cognitive and intellectual development has 
provided mathematics educators with crucial insights into how children learn mathemati-
cal concepts and ideas. The knowledge of Piaget’s stages helps the teacher understand the 
cognitive development of the child as the teacher plans stage appropriate activities to keep 
students active.Piaget claimed that growth involves three fundamental processes; assimila-
tion, accommodation, and equilibration. In broad sense education is an active process of ef-
fecting progressive change in individuals. Education of children and adolescents addresses 
itself to various intellectual skills, social, and moral values, knowledge of facts in specific 
areas, and so on. Thus, Piaget’s theories are very useful for classroom teaching-learning 
environment.
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Abstract
GeoGebra is a multidisciplinary computer software for teaching mathematics. The research 
entitled  ‘Perceptions of Students towards the USe of GeoGebra in Learning Triangles’.
The purpose of the study was to explore the perception of students towards the use of 
GeoGebra in learning triangles. I employed the qualitative approach. I selected one school 
purposively in which GeoGebra was used in teaching mathematics. In-depth interview was 
used to collect the data. The collected data was transcribed, coded and thematized. Students 
have good perceptions for the use of GeoGebra in learning triangles and their proprities. 
GeoGebra motivates the students in learning specically it visualizes the geometrical content 
which helps for its conceptual understanding. It is recommended for the use of GeoGebra 
in every level of students in teaching learning process specically geometry. 

Keywords: Classroom, GeoGebra, ICT, Learning, Motivation

Introduction
Mathematics is an important in every step of life. Mathematical knowledge is very 
essential in science, commerce and even in research. Mathematics is the backbone of 
knowledge related with the concepts of structure, quantity, space and change. Mathematics 
is abstract in nature which is full of logical reasoning. Mathematics was started from 
counting, calculation, measurement, and the systematic study of the shapes and motions 
of physical object (Pandit & et. al, 2074). According to National Curriculum Frame work 
2063, published by Curriculum Development Center (CDC) written that mathematics 
is the compulsory subject for the Basic Level of school education, class nine, and ten. 
And optional subjects for class XI and XII of secondary level (CDC, 2063). Use of ICTs 
in teaching and learning activities is the genuine issue of the world. Throughout the 
advancement of Information and Communication Technology, the world is experiencing 
a real revolution in the dissemination of knowledge and the enhancement of instruction of 
knowledge. ICT can be used to find developed, analyzed and present information, as well 
as to model situations and solve problems (Acharya, 2072). ICT is very essential to develop 
the professional skills, content knowledge and communicative skills to motivate students 
in mathematics learning (Joshi, 2017). 

GeoGebra is unique and dynamic mathematical open software for learning and teaching 
mathematics in schools. Markus Hohenwarter and an international team of programmers had 
developed the GoGebra. Many softwares are developed and used for teaching mathematics 
including GeoGebra. Other software which are being used in teaching mathematics are 
Math lab, Mathematica etc. Among of them GeoGebra is one of the most popular and 
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easy software for teaching and learning in school level mathematics. GeoGebra combines 
geometry, algebra, statistics, graphing and calculus in one easy to use package (Stols, 
2009). GeoGebra has millions of users and is a rapidly expanding community in the world. 
GeoGebra is the leading of mathematics software, technology, helping science, engineering 
and mathematics education and innovations in teaching and learning worldwide. It has 
many features for teaching mathematics and also found in many languages and freely 
available for non-commercial users. GeoGebra and Geometry are inter-relative topic for 
teaching mathematics.

GeoGebra has unique features to teaching. It uses to visualize the geometrical problems. 
Triangle is one of the major content in geometry at school level. Students has been facing 
the problems to study triangle, parallelogram and circles due to not using of visua materials. 
So, it is very necessary to use the GeoGebra in teaching triangle. The concepts of algorithm, 
operation, function and set all have concrete manifestation in the world of computers to 
parallel their abstraction in mathematics (Millwood, 2015). Mathematics includes verbal 
and non-verbal aspects. Mathematical discourse revolves around different subjects. Using 
innovative pedagogy, it will be possible to guarantee reaching required goals, as well as the 
quality of teaching-learning-evaluation processes (Kivkovicha, 2015). 

Literature review is compact written summary of journal articles, books and the other 
document that portrays the past and current state of information on research topic which is 
going to be studied (W. Creswell, 2014). The main purpose of literature review is to find 
the how the research problem is new and what the gaps are or what works has been done 
and what has not been done in further research. Literature review is the valuable guide to 
defining the problems, recognizing its significance, suggesting promising data gathering 
device, appropriate study design and source of data a (Best & Khan, 2006). 

Ayub and Tarmizi (2018), studied on “ The Effects of GeoGebra on Mathematic Achievement: 
Enlightening Coordinate Geometry Learning “, The research was quasi-experimental study 
with non-equivalent control group post-test only. He concluded that the use of GeoGebra 
has positive effects to teaching of coordinate Geometry. GeoGebra upgraded the students’ 
performance in learning Coordinate Geometry. Stewart and Taylor (2007) had written an 
editorial in IJEDICT, The incorporation of Information and Communication Technologies 
(ICT) into the educational curriculum has been enhanced as a key step in bridging the 
digital divide. Pádraig Wims and Mark Lawler had written the article, “Investing in ICTs 
in educational institutions in developing countries: An evaluation of their effect in Kenya” 
– describes research that seeks to redress this by examining the impact of ICT projects in 
educational organization in Kenya. It was found that uses of computers in schools affected 
the career choices of former students. Zakaria (2012) researched entitled on “Teachers’ 
Perceptions toward the use of GeoGebra in the Teaching and Learning of Mathematics” 
in University Kebangsaan Malaysia, Bangi, Selangor, Malaysia. In this study around 
twenty percentage of Malaysian students failed to achieve the minimum pass marks in 
mathematics. Teachers’ has moderate level of perceptions toward GeoGebra features and 
high perceptions toward the basic construction of geometry and the transformation angle.

Similarly, Shadaan and Eu (2013), explored entitled “Effectiveness of use of GeoGebra 
on students understanding in learning circles” in orders to investigate the effectiveness of 
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using GeoGebra on students’ understanding circles, students’ perceptions about GeoGebra 
in the learning circle. Their findings indicated that the use of GeoGebra in learning circles 
has positive impact on students’ understanding. This study established GeoGebra as an 
effective tool for teaching circles focusing students’ understanding. GeoGebra is helpful in 
their teaching and learning process. GeoGebra was suitable for using in teaching primary 
level Zilinskienet and Demirbilek (2015). GeoGebra is beneficial to teachers and students 
in learning. It helps to teacher to teach in diverse classroom. It solves the curiosity of 
students in classroom (Arbain & Shukor, 2015).

Chalaune and Subedi (2020) studied that GoeGebra is an effective software for teaching 
mensuration subject. Students had positive perceptions towards the use of GeoGebra 
software. It is very useful to motivate students. The best features of GeoGebra is easy to use. 
Beginner also can learn this software very fluently. It visualizes the geometric relationships. 
Teachers and students easily can learn and understand the geometrical content through the 
GeoGebra (Venema, 2013).

Research Gap
GeoGebra is ICT based scientific tools for teaching learning mathematics. Many researchers 
had done the research to the use of GeoGebra in teaching mathematics at school to 
university level in Nepal as well as foreign countries. Through my literature review, I found 
that GeoGebra was used in primary levels. Among of varieties of content in school level, I 
found that the GeoGebra is less used in teaching ‘triangles’ topic. Not only that, most of the 
research was conducted in city areas. So, I conducted the research in the government school 
in Tanahun district in which most of the classroom was full of multicultural environment.

Theoretical Framework
There are many theories related to the human development and their learning such 
as behaviorist theory, cognitive theory, social constructivist theory and intellectual 
development theories. This study was based on social constructivism approach of learning. 
This theory says that learner construct the knowledge through active process then internalize 
new ideas, concept and knowledge based on their current situations and past knowledge 
(Cohen & Morrison, 2013). According to the social constructivism, knowledge is the best 
constructed when learners collaborate together. 

Vygotsky developed a “Zone of Proximal Development” (ZPD) which was the different 
between what a child is taught by together. He believed that children learn through 
social interaction and by learning to solve problems with others, he named this process 
is “scaffolding”(Vygotsky, 1978). The study drawn up on the constructivist theory social 
interaction for cognitive development. Learning occurs through social interaction between 
teacher and students (Bruner, 1973). The use of GeoGebra creates the interactive and 
participatory environment in the classroom. Students reflect their understanding and feeling 
without any difficulties in the classroom which is attached with social constructivism.

Research Questions 
Research questions creates the boundaries for my research. They are focused in what ways 
to accomplish the research. The main research questions of this study are; 

i.	  What are the perceptions of students towards the use of GeoGebra?
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ii.	 How does GeoGebra help in teaching triangle at grade nine? 

Rationale of the Study 
There are many affecting factors in teaching mathematics in secondary level school. 
Expansion and use of ICT is making the mathematics teaching easier. GeoGebra is one 
of the useful mathematics software in the world. This study is significant to mathematics 
teacher, curriculum developers, students, educationist, researchers etc. 

Research Methodology
This section describes the method of study, sample, instruments used to collect the data and 
data analysis procedures. This research followed the qualitative method. This research was 
conducted in Tanahun District. Among different schools in Tanahun district, I visited one 
government school purposively where GeoGebra was used in teaching geometry at grade 
nine. Six students were selected by the help of subject teacher (using which criteria?). 
Students were selected from the different categories such as performance in previous 
examination and different of gender. In-depth interview was applied to collect the data. 
Interviewed data were transcribed in English language, coded, categorized and written 
theme. They were analyzed relating with related literature and learning theories. 

Result and Discussion
This study was an attempt to explore the perceptions of students towards the use of 
GeoGebra in teaching triangle at school level. For this, I employed the in-depth interview 
with the students of GeoGebra assisted classroom. I analyzed and interpreted the views of 
students from the interviewed are on the basis of following themes: 

Students have Good Perceptions towards GeoGebra Assist Teaching
Subject teacher taught the all the topic by using the GeoGebra software. There were 
many changes in student’s behavior, such as; interest in doing homework, class room 
participation, involving the submission of class work, interacting with friends as well as 
teacher. While the question asked in the interview, “Share your views and suggestions for 
use of GeoGebra in teaching mathematics.”
R1, R2 and R3 responded that “I liked GeoGebra software for learn mathematics. It 
provided us very clear concept about triangle and its types. I am confident that I’ll do 
better in coming examination. In the same question R4 said, I felt it would be better, if we 
could learn always by using GeoGebra in teaching mathematics”. 
GeoGebra touches the student’ mind in learning. They were much benefited in learning 
triangles. Their confident level was also increased. Students shared their feelings in 
interactive class. Social interactive class increased the achievement of student and they 
become the positive in teaching and learning process (Vygotsky, 1973). There were positive 
perceptions of students towards GeoGebra in teaching triangle.

GeoGebra for Conceptual Learning
Students were involving in classroom activities. They were shared their understanding on 
researchers’ questions. The responses on “What differences you got between learning in 
conventional teaching and GeoGebra assist teaching were? 
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R3 and R4: “There are many difference in learning GeoGebra assisted class and 
conventional method class. In conventional class I learn from teacher’s doing on the 
board. But in GeoGebra assist teaching, I learnt by watching the visualized materials. 
After watching the projector, I could solve the other questions of exercise in my own way. 
By analyzing the views of R3 and R4, mathematics classes become very fruitful by using 
the help of GeoGebra. GeoGebra helped to see the mathematics. It helps for the concept 
formation and long term memorization.
Likewise, response of next interviewers was;
R1 and R2: “I am very excited to learn mathematics in the GeoGebra assist class, because 
I can easily understand the mathematics and I can easily memorize, write what I learnt in 
the classroom.”

These responses showed that, GeoGebra assist teaching was becoming very helpful to 
the learner for conceptual development of knowledge. When the students feel happy 
in learning that denotes they understand the mathematics. They were able to say, write 
what they learn means improvement of learning. GeoGebra is dynamic software. We can 
see the visual of mathematical concept. It is great innovation in the field of mathematics 
teaching.  It is very useful for teachers and students. In the class, there are different levels of 
students. ZPD(Zone of Proximal Development) describes the different cognitive levels of 
learner(Vygotsky, 1978). GeoGebra helps to student in conceptual learning of mathematics 
and visualize the mathematical concept (Shrestha, 2019). Since, in the GeoGebra assist class 
room, by the visualization of triangle properties helped to student for concept formation. 
It was directly connected to the cognitive process. As a result, there was the positive effect 
on mathematics learning.

GeoGebra for Visualization of Mathematical Problems
In the GeoGebra assisted classroom, each contents were visualized. Students were able 
to see the mathematics not only practices. Respondents (R1, R2, R3 and R4) were feeling 
excited and responded like as “How the sum of two sides became greater than third side? 
Are there every isosceles triangle have base angles equal?” Is it possible to visualize all 
properties of triangle?”
From, the above responses of students, I conclude that GeoGebra is visualizing software. 
It has the properties that every geometrical concept can be taught in visualizing. The 
visualization of mathematics helps to students to better understand and to make active in 
learning also. Other topics such as; number system, trigonometry, statistics and probability 
also possible to visualize. GeoGebra is a dynamic and visualization software which 
visualize to geometric contents (Hohenwarter  & Preiner, 2007).

GeoGebra as a Motivator for Learning Mathematics
In the GeoGebra assist class, students were involved in interacting and solving the 
mathematical problems with friends as well as teacher. They were interested in practicing 
mathematics. Respondents’ (R3 and R1) says, “We like to practice mathematics watching 
through the projector. Also asked that, ‘Is it possible all topics of mathematics watch through 
projector? Can we make this videos to broadcast through our television at home?”.
Motivation is major parts for the learning. Without motivation there aren’t any possibilities 
of learning. Deci and Ryan (2000) say that “To be motivated means to be moved  to  do  
something”. So, Students should be motivated in learning. Without motivation no learning 
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is possible. Students’ perception of success in learning mathematics is highly related to 
their motivational attitudes. Teachers’ actions, attitudes and instructional design quality for 
mathematics lessons have greatly influenced students’ motivation (Middleton & Spanias, 
1999). From the above responses, students are motivated to learn the mathematics. So, 
GeoGebra is the motivational software.

Student’s participation was increased in GeoGebra Assisted Classroom
GeoGebra is dynamic software for teaching learning mathematics. While GeoGebra 
assist class run by Researcher, most of the students were participated in teaching learning 
activities. Students were interested to learn more topics on the same day. They were 
shared their views with the researcher that “Sir, nowadays, mathematics period is very 
short. I forget to do other work if I start to practice mathematics. Will you teach us other 
mathematics topics also by using GeoGebra?”

It shows that there was huge participation of students in learning. Most of the students 
used to show their answer to teacher in the classroom. In the GeoGebra assited class, there 
wasn’t homework doing problem. Students were motivated to practice mathematics. So, 
they were involving in classroom activities. There was good co-operation between students 
to students and students to teacher. Schoenfeld (1985) proposed a framework including four 
categories of knowledge and behaviour necessary for characterization of problem-solving 
performance: they are resources, heuristics, control and belief system. So, it increases the 
participation of students. 

From the above discussion, I concluded that student have good perceptions towards the use 
of GeoGebra. It helps for concept formation of students. It increases student’s participation 
in mathematics classroom. Its use motivates students in learning. The dynamic software 
GeoGebra linked the different area of mathematical contents such as geometry to arithmetic, 
algebra, physics etc. (Jalton, Thomas & V.P.M., 2017). GeoGebra software helps learners 
to develop geometrical reasoning skills. When the teacher uses board and marker only, 
students may not be motivated in study always. For the improvement of students’ 
achievement, there must be provide the concept of the topics. The teacher should provide 
the clear concept about the topics. Students of the 21st century aren’t the passive listener and 
receiver. They want to participate and need the value of learning in the class room. They are 
updated of science and technology. Teacher should provide them technological knowledge 
and participative environment in teaching learning classroom. It also encourages students 
in learning mathematics as well as other subjects also. Use of materials has positive effects 
for learning mathematics. 

Conclusion
This research was based on proper use of GeoGebra and it’s in teaching mathematics at 
secondary level. The objectives of this research was to explore student’s perceptions toward 
the use of GeoGebra in ‘Triangle and Triangle’s Properties’. The study was conducted on 
one governmental school at Tanahun district. In depth interview was used as data collection 
tools. Validity of the tools was insured by expert judgment.
Interviewed data were analyzed by categorized, coded, transcribed and written theme in 
descriptive method. Based on the analysis of the data, the major findings were; students 
have positive perceptions towards GeoGebra, GeoGebra is very useful for visualization 
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of mathematical concepts, GeoGebra increased the student’s participation in teaching, 
it motivates the students in learning, it supported students for conceptual learning of 
mathematics. So, GeoGebra is good software to use in teaching mathematics at school 
level.

Students have positive perception towards GeoGebra assist teaching. GeoGebra played the 
role of ZPD of the student and the level of the understanding was increasing. GeoGebra 
helped to students to unlock the hidden talent. It would be better if curriculum development 
center includes GeoGebra in secondary level. The use of GeoGebra in teaching triangle 
has proven that best strategy in geometry teaching for the better construction and better 
understanding than conventional approach in the context of Nepal. The use of GeoGebra in 
teaching mathematics helps to inspire the students for the learning and improve the scores 
in mathematics. It is one of the innovative software for teaching mathematics. I found that 
it has many educational implications in the educational field as well as ICT based learning 
such as; supportive materials for teacher, students, policy maker, educational researcher, 
software developer and curriculum developer. Through my research, I recommended that 
to use the GeoGebra in teaching basic level to higher level mathematics classroom.
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Introduction 
The book I used to review is Leadership and Management Development in Education and 
chapter I review in this book is preparing and supporting leaders in developed countries 
by author Tony Bush, 2008 but I had reviewed so many books related to leadership for 
supporting the literature. In this book, Bush deals with the topic of how educational 
leaders are, and perhaps might be, prepared and developed for their crucial roles. This 
book provided a comprehensive overview of international practice in school leadership 
covering both developed and developing nations and practice is shown to vary widely 
according to context culture and inevitably, available resource. In topic preparation and 
supporting leaders in developed countries, he concluded that to support successful school 
leader, decentralized system and induction program helped good leadership at school. I 
believe that to become an effective school leader, one must be able to bond with their 
followers by developing leadership knowledge to forward the school environment (Conley 
& Cooper, 2011). 
Bush provided an in-depth look at the school leadership and competence of effective school 
leaders. This book is written for people who are going to be taken leadership in teaching in-
stitutions and already operating in a teaching institution as leaders and those who aspire to 
improve their leadership effectiveness. Bush in current research in leadership management 
and development provided new thought of supporting leadership in developed countries 
with relevant insights from the social sciences. The book is suitable for working better 
school headship seeking to better understand the proper and effective role of best leaders 
in the workplace. 

Objectives 
The following are the objectives of reviewing this book :
        To explore the condition of leadership and management in schools in developed 
        countries. 
        To learn the lesson from developed countries for the effective ways of leadership and 
        management of the school.
         To empower leaders who are going to be taken leadership in teaching institutions and   
         already operating in a teaching institution as leaders and those who aspire to improve    
        their leadership effectiveness.

Summary of the Chapter
The author states the fundamental task of leaders and leadership development in developed 
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countries. He stated that supporting leader in developed countries is by planned induction 
and unplanned induction of leadership to the principal of a school. Like that, pre-service 
training before interning the principal post and after being taught, in-service leadership 
training will be fruitful for the principalship of school, which help to management of school 
and movement of the academic school program (Bush, 2008, pp.  65-68).  The authors point 
out that although this is true, many leaders today simply ignore the fact that decentralized 
leadership and induction leadership are such a large part of being a successful leader of 
school (Conley & Cooper, 2011). The book starts by describing how a great school principal 
success is dependent on working through their leadership and driving the followers and 
institution in the right direction. By understanding the power of leadership principal in the 
workplace, principal leaders will not only attain goals such as better school results and the 
retention of talent but will also see improvements in an organization’s intangibles such as 
higher morale, the motivation of students in school, the commitment of increasing fund and 
academic environment of the school (Bush & David, 2005). 

Supporting leadership planned induction and unplanned induction is important in 
developed countries such as in Sweden “the induction training program was introduced 
to help new principals in their first year of office, the main focus is on administration but 
the principal should also be introduced to pedagogical leadership” (Bush, 2008, p. 66). In 
modern organizations, it is still the leader’s job to drive follower in a positive direction. 
After all, when a leader drives headship positively, it brings out the best in everyone (Bush, 
2008). The topic of this book then goes on to describe how not only leaders but people, in 
general, rely on their connections with other people for leadership responsibility, the fact 
that other people can change our leadership. This is especially true of the school principal/
leader simply because everyone watches the boss. Even when the boss isn’t visible, his or 
her attitude affects the mood of his direct subordinates, and a domino effect will eventually 
ripple through the school climate. In this way, the authors demonstrate the reason why 
a successful school leader must be credible at all times (Bush & David, 2005). The last 
part of the topic of the book describes how exactly training of principal was conducted 
in different developed countries and it affects results in different countries. In New South 
Wales have wide-ranging and leads to a certificate of School leadership and management 
which include peer-assisted leadership, mentoring, coaching and shadowing, seminars and 
study leave (Bush, 2008, p. 69). 

Critique of the Chapter 
The central ideas contained in this book closely related preparation and supporting leaders 
in both developed and developing countries. Here I focus my critique only on chapter five 
of preparing and supporting leaders in developed countries, on that topic my main focus 
is on supporting leaders in developed countries which was written by bush (2008). Here, 
Bush included developed countries which had a high gross domestic product (GPD) per 
head, decisions about the extent and nature of leadership and management development in 
developed economies including Australia, New Zealand, Hong Kong, Singapore, Canada, 
USA, North America and most of the Asia Pacific and European countries (Bush, 2008, 
p.53).  Bush identified two main strategies for potential school leaders selection i.e. 1. 
applying for the available post and submitting themselves to the selection criteria which 
is the decentralization process, 2. Used centralized system, is a planned approach, leading 
to central decisions about who should be considered for promotion, mainly candidates are 
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selected by the bureaucracy at municipal, regional or national levels and where there is no 
open completion for the post (2008, pp. 53-54). According to a bush decentralized system 
of leadership arising from the redistribution of power from educational bureaucracies to 
individual school bodies which are found in England, in where each school appoints its 
headteacher (2008, p. 54) but in Denmark,  school board complete the selection process 
and recommend the municipal council which cannot ensure that sufficient well- qualified 
candidates will apply, but in Cyprus and Malta both tend to appoint highly experienced 
teachers as heads around the age of 55 ( Bush, 2008, p.55).  

Centralized system leadership is a bureaucratic system of selection and preparation of 
leadership, are found in Singapore, which promotes teachers in a different managerial 
position of school (Bush & David, 2005). Most of the European countries, principal posts 
are not usually advertised and selection is made at the district level and appointed by 
district officer but in France, the successful candidates are initially appointed as deputy 
headteachers and then headteachers in any part of the country.  Bush found that such system 
mainly focuses on male appointment in school principal and that system is mainly show 
loyalty towards the government party to get the appointment (2008, p. 56). But most of the 
European countries modifying what was previously highly centred system of leadership 
and committee recommends one of the shortlisted candidates to the Municipal Council for 
the appointment. 

The recruitment and appointment of school principals follow the succession processes. In 
centralized systems, selection criteria are developed by senior personnel but in Cyprus, 
the teacher is appointed, located, transferred and promoted by the Educational Service 
Commission(ESC)), an independent body appointed by the president (Bush & David, 
2005) which is seen more democratic in a centralized system of supporting the leadership 
development. The ESC took the support of three factors when a selection of assistant 
principals and principals are: years of service, worth and excellence as a teacher, and 
other diplomas, degrees or academic credentials. This scenario is seen fruitful for school 
leadership but most of the teachers are appointed secondary principals being over 50 years 
old (Bush, 2008, p.62). The competence of teachers for performing the work is scarcely 
taken into account. According to the bush, In Singapore, standardized promotion procedure 
based on performance appraisal grading system is applied which help to select the qualified 
headship but Local government try to control it in a centralized system. The system also 
reinforces patriarchy with 68 percent of principals being men, despite women being the 
majority in the teaching profession (2008, p.62).

The strong leadership selection procedure is found in France, where one-third applicants 
are rejected in the process of scrutinized process of National jury of inspectors and 
headteachers, and oral examination conducted by inspectors, headteachers and private 
sectors managers to access candidates’ motivation and capacity to be a leader (Conley & 
Cooper, 2011).

In decentralized systems, headships and other senior posts are advertised and there is 
an open competition for the post and candidates’ qualification, experiences including a 
panel interview, often supplemented by practical activities, which may include teaching 
and managerial task (Bush, 2008, p. 63). According to Bush, in European countries, 
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in a decentralized system, the candidate of headship is selected by the combination of 
different agencies and are treated equally regardless of gender, race, disability and other 
personal variables but Bulgaria has found bureaucratic system (2008, p. 63). It is found 
more democratic in Estonia, Iceland, Denmark and Italy in the case of appointment of 
headship but strong selection procedure is found in England. According to the bush, only 
Master degree in educational administration and selected by different people/agencies can 
be considered for an appointment but the most focus is provided for political process rather 
than professional and technical procedure (2008, p.64).

Induction for leadership is supporting procedure by which new incumbents become familiar 
with the context in which they are leading, including the school culture (Conley & Cooper, 
2011). Bush (2008) distinguished between professional socialization and organizational 
socialization but principals need professional socialization more but in leading in 
unfamiliar school, organizational socialization is also required. Bush added induction has 
three dimensions: socialization, achieving competent performance and understanding the 
culture (2008, p. 65).  For those purposes both planned or unplanned induction learning 
process is inevitable.

Planned induction is the supporting function to newly appointed /incumbents principals 
about school management and leadership. According to the bush, it is two years training 
process containing aspects of municipal and national administration, occupational 
counselling, leadership training, educational management, organizational theory, 
economics and information technology (2008, pp. 65- 66). The supporting training program 
was found different in different countries. In Sweden, the induction training program was 
introduced to help new principals in their first year of office focusing on administration 
but should also be introduced to pedagogical leadership, similar arrangements have been 
proposed for Belarus and Ireland but implementation is unclear (Bush & David, 2005). But 
in Germany, further education was provided for newly appointed headteachers with new 
roles. According to Bush, early headship provision(EHP) is highly flexible and allows new 
heads to design their learning visions and pathways, for that New Zealand has seen more 
innovating induction program (2008, p.66) for newly appointed headteachers for quality 
enhancement of leadership in the school.
Australia has found a new principal supporting program which comprises four phases:
   1. A start-up conference, focusing on practical strategies, for newly appointed principals.
   2. Assignment to a colleague, who provides access to collegial networks
   3. District orientation, to familiarize principals with the operation of the district, and its 
       support mechanisms
   4. A follow-up conference, focusing on theory and practice, establishing networks and 
       providing access to experienced school leaders and to government officials (Bush, 
       2008, p.66).

Different countries have an unplanned and vague supporting program for the newly 
appointed headteachers. According to the bush, there is little support for principals from 
the authorities in the rural area of the Hungari and Bulgaria due to lack of educational 
expertise (2008, p. 67). Most of the countries have not formal provision, principals need 
to make their supporting arrangement. In Netherland, every new head starts his or her job 
with trial and error, a similar case is found in Norwegian countries also (Bush & David, 



Book Review: Supporting Leadership in Developed Countries120

2005), where induction is absent or inadequate, principals’ leadership behaviour is likely 
to depend on their previous experience but in Cyprus, previous principals as their better 
example of their role model. According to Bush, where induction occurs, moreover, it may 
be regarded as a key stage in an ongoing process of continuing leadership development 
(Bush, 2008, p.67).

Like that in-service leadership training is another supporting program for those school 
leaders who have not taken previous induction support. Such provision may be seen as 
complementary to pre-service preparation or as a substitute for it (Conley & Cooper, 2011). 
According to Bush, In Italy, such pre- service training was conducted for outstanding 
development for lacking the headship previous knowledge. According to Bush Finish 
municipal departments earmark funding for professional development. Like that Helsinki 
also announced a high amount for principals participate in advisory meetings, national 
conferences of heads of schools, seminars and international congresses (2008, p.68). In 
France also principals attend in-service training courses at a regional or national level which 
will be helpful to adjust the new educational environment. In Europe, opportunities are less 
structured and depend largely on the individual initiative of principals. This scenario can be 
seen in Estonia where the philosophy tends to be that it is up to the individual support but in 
Slovenia, a saissez-faire approach is evident and principals are not required to refresh their 
development. If they feel they should update their knowledge and skills, they can attend 
in-service courses but not further training is formally required. But in Norway support is 
focused on updating heads on national law and curricula, and the role of school leader 
(Bush, 2008, p.69).

School leadership training development of principals was found applicable in Sweden and 
New South Wales, Australia, in where pre- assisted leadership, mentoring m coaching and 
shadowing m seminars and study leave is provided for the head principals. In contrast, 
experience principals receive an annual professional development budget to spend on 
conference or training (Bush, 2008, p. 69). England also made the provision of leadership 
development in where more than 7000 heads having participated.

Singapore was the first country to make structured provision for middle managers, 
through what is now called the Diploma in Departmental Management of 17 weeks full-
time program that enhances the capability of heads of department (Bush & David, 2005). 
He added that much of the program focuses on departmental management, including 
instructional leadership, team management and staff development and appraisal. 

All the above demonstration show that there is diversity in in-service leadership development 
provision and not yet universal. Recognition that there is required continuing professional 
development.

Reflection
I have to say that, in the end, I would recommend this book to someone wanting to learn more 
about school leadership or how to be a better principal. As I stated in the summary section 
of this review, I believe the main idea behind this book was summed up in just chapter 
five of the book entitled “Preparing and supporting leaders in developed countries” (Bush, 
2008). This chapter’s main focus was on the preparing and supporting leaders in developed 
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countries, in where my focus was supporting the leaders in developed countries, which the 
authors believe are induction in supporting the leaders and in-service leadership training is 
a crucial aspect of anyone leaders for supporting their successful school leadership (Conley 
& Cooper, 2011).

I believe that to be a successful leader in today’s schools, one must possess a combination of 
qualities and traits that result in a school leader who is communicative, diverse, influential, 
and capable of developing a strong, solid, strategic direction by developing a trusting 
culture within which to lead people (Bush, 2008). The selection procedure of leadership 
should be transparency and democratic. The political shadow can be seen in the selection 
procedure of leadership which should be minimized recruiting minimum qualification 
of Master degree in educational administration, which is seen in England (Conley & 
Cooper, 2011). Bureaucratic system of leadership selection procedure also found in many 
developed countries but it is not appropriate for the future. Teacher service commission is 
found function-able in Sweden, which is appropriate and transparency for the recruitment 
of school leaders, which should be mandatory all over the world for the recruitment of 
school leaders. Like that there should be regular research about present school management 
and leadership, its productivity and how can it improve academic Excellency (Conley & 
Cooper, 2011) of leading institutions in coming days for better school leadership both in 
developed and developing countries.

At last, I believe that after reading several books of leadership, someone would understand 
that there is much more to being a successful school leader as Bush and other books sug-
gested.
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