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Gender-based violence in education refers to acts of eliminated
violence, discrimination, bulling and harassment that target
individuals based on their gender within educational settings.

Major components to reducing ways:

Promoting Gender Equality, Awareness and Empowerment, Legal
Knowledge, Psychological and Emotional Support




Gender-based violence

* Gender-based violence refers to any form
of violence or discrimination that is based
on an individual's gender, typically
targeting women/ girls and sexual
minorities .

* This violence takes various forms, such as
physical, sexual, or psychological abuse,
and it occurs in different settings, including
homes, workplaces, schools, and public
spaces.

* Itis a global issue that affects societies
across the world.




I“ According to the United Nations defines
violence against women as "any act of gender-
based violence that results is likely to result in,
physical, sexual, or mental harm or suffering to
women, including threats of such acts, force
and deficiency of freedom, whether occurring
in public or in private life."



Some related data related to gender-based
violence in education

Global prevalence: Gender-based violence in education is a
widespread issue affecting both girls and boys, although girls
tend to be disproportionately affected. According to a UNESCO
report, around 246 million children worldwide experience
gender-based violence in and around school in every year.

In Nepalese condition also 85 percent of school-going
adolescents' girls had suffered from some kind of sexual
harassment like sexual gazing, sexual gestures, and blaming
relation with others (Gyawali et al., 2020).

In African countries, around 300 million women with age of
under five years are forced toS genital Mutilation
(UNWOMEN, 2017).

Every one girl or women faced forcefully sexual intercourse
around ten girls and women.(UNWOMEN, 2017)



The prevalence estimates of lifetime intimate partner
violence range from 20% in the Western Pacific, 22% in
high-income countries and Europe and 25% in the WHO
Regions of the Americas to 33% in the WHO African
region, 31% in the WHO Eastern Mediterranean region,
and 33% in the WHO South-East Asia region.

Globally as many as 38% of all murders of women are
committed by intimate partners. In addition to intimate
partner violence, globally 6% of women report having
been sexually assaulted by someone other than a partner,
although data for non-partner sexual violence are more
limited. Intimate partner and sexual violence are mostly
perpetrated by men against women(WHO02021).



According WHO
2021,Violence
against women —
particularly intimate
partner violence and
sexual violence —is a
major public health
problem and a
violation of women's
human rights.




Impact on
girls'
education

Gender-based violence hampers girls’
access to education, retention, and
academic achievement.

In many cases, girls face sexual
harassment, assault, or threats on
their way to school, within the school
premises, or from teachers and peers.

This creates a hostile environment
that discourages girls from pursuing
education.




Efforts to eliminate address gender-
based violence eliminate in education:

* Many countries and organizations are taking measures |I

to combat gender-based violence illumination in
education. Where includes implementing policies and
legislation that protect students from violence and
harassment, promoting safe school environments,
providing Through: comprehensive sexuality education
with gender equality education and training teachers
and staff to address and prevent gender-based violence
to eliminated GBV from schools and campus.



Long-term consequences: Gender-based
violence iliminitation in education has long-
term consequences for individuals and society.

It continues gender equalities, women's

empowerment, and their opportunities for
socio-economic advancement.

To achieve the Sustainable Development Goal
4 of providing inclusive and equitable quality
education for all.
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Concept of Inclusion

Diversity Oppression Democracy Unemployment
Discrimination Equity Intolerance Castism
Collaboration Conflict Prosperity Gender stereotype
|_| St Of WO rd S Access Poverty Segregation Social justice
Equality Cultural awareness Development Marginalization
Girl Rich Poor Boy
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Concept of Inclusion

Words that represent inclusion Words that represent exclusion
Diversity Development Discrimination Unemployment
Democracy Equity Intolerance Castism
Collaboration Prosperity Conflict Gender stereotype
Access Social justice Segregation Poverty
Equality Cultural awareness Oppression Marginalization
Rich Boys Poor Girl
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Meaning ?

Concept of Inclusion

Creating an environment in which all children including
girls, marginalized, disadvantaged, and disabled are
treated equally regardless of their ability, gender, caste,
ethnicity, sexual orientation, and any other attributes.

Sense of

. | Participation
belonging P

Acceptance
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Concept of Inclusive Education

Message
conveyed by
this picture ?

Can all students in our classroom achieve
determined objectives to a similar extent?




Due to individual
differences, ""One
Size Does Not Fit

All"
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Concept of Inclusive Education
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If so, let’s think the questions given below:

Do all learners including girls and children with disabilities have

similar needs and interest?
Can all students attain a list of objectives to a similar extent?

Does the content selected within a curriculum is valid and

significant for all students?
Can all students get benefit from similar teaching strategies?

Can all instructional materials be useful to all learners?

Do all students get benefit from similar physical infrastructures?

Can particular evaluation technique be useful for all students?

Can all students learn content in same pace?
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Nepal is a
diversified
country in

terms of:

XX v AURORA
Concept of Inclusive Educatlon

/*2* Culture \

+* Religion
* Language
¢ Socio-economic status
01* Caste
% Ethnicity
*2’ Geographical location

\2 Ability and so forth. /

O Such diversity has also been reflected in each classroom.
 Inclusive education can be the best alternative to address such
diversity.
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Concept of Inclusive Education

Inclusive education is both a vision and a practice of
welcoming, valuing, empowering, and supporting the
diverse academic, social, and cultural learning of all
students in shared environment — Villa & Thousand,

2016. ® Wwelcomes all children.
® vialues their differences.
® Empowers them to be effective learners.
® Supports for their academic growth .

® provides shared learning environment.

Meaning ?

Source: Villa, R. A., & Thousand, J. S. (2016). The inclusive education checklist: A self-assessment of best practices. Dude Publishing.
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Concept of Inclusive Education

Inclusive education is a form of social justice in
education. It seeks fair and equitable educational
practices for all students by breaking discrimination
and prejudice based on specific differences — Zelta,

Meaning ? 2016.

® Resources are equitably distributed.
® Attempts to ensure access and success.
® provides equitable educational practices.

® Rejects any type of discrimination.

Zelta, B. (2016). Inclusive education: Perspective on pedagogy, policy and practice. Rutledge, Tayler and Francis Group.
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What i1s NOT Inclusive Education

Gifted Regular Students with
students RETE disabilities
Excluded
Inclusive education is
not mainstreaming. Students
Gifted R I with
students SALLED .y enene
students disabilities

Get access
to education

Source: Villa, R. A., & Thousand, J. S. (2016). The inclusive education checklist: A self-assessment of best practices. Dude Publishing.
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What i1s NOT Inclusive Education

Inclusive education is not Segregation
automatically grouping |

. . egeye e ‘ fk - .
students with disabilities. P S e

Inclusion

Source: Villa, R. A., & Thousand, J. S. (2016). The inclusive education checklist: A self-assessment of best practices. Dude Publishing.
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Concept of Inclusive Education
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Natural |
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proportion

Source: Villa, R. A., & Thousand, J. S. (2016). The inclusive education checklist: A self-assessment of best practices. Dude Publishing.
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Concept of Inclusive Education

Engaging
] instruction
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Source: Villa, R. A., & Thousand, J. S. (2016). The inclusive education checklist: A self-assessment of best practices. Dude Publishing.
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Gender based Violence in
Education




* Gender-based violence in education refers to
acts of violence, discrimination, or
harassment that target individuals based on
their gender within educational settings.

* [t includes various forms such as physical,
sexual, or psychological violence, as well as
bullying or harassments.



Gender-based violence

Gender-based violence refers to any form of violence or
discrimination that is based on an individual's gender,
typically targeting women/ girls and sexual minorities .

It is a global issue that affects societies across the world,
including Nepal, India, and other countries.

This violence takes various forms, such as physical,
sexual, or psychological abuse, and it occurs in different
settings, including homes, workplaces, schools, and public
spaces.

Understanding the types and examples of gender-based
violence in different countries can help shed light on the
extent and nature of the problem.



* The United Nations defines violence against
women as "any act of gender-based violence
that results in, or is likely to result in,
physical, sexual, or mental harm or suffering
to women, including threats of such acts,
coercion or arbitrary deprivation of liberty,

whether occurring in public or in private
life."



Some related data related to gender based violence in
education

Global prevalence: Gender-based violence in education is a
widespread issue affecting both girls and boys, although girls tend to
be disproportionately affected. According to a UNESCO report, around
246 million children worldwide experience gender-based violence in
and around school every year.

In Nepalese condition also 85 percent of school-going adolescents
girls had suffered from some kind of sexual harassment like sexual
gazing, sexual gestures, and blaming relation with others (Gyawali et
al., 2020).

79 percent of girl students in Kathmandu valley had experienced sexual
harassment in public transport (Mishra and Lamichhane ,2018)

In African countries , around 300 million women with age of under
five years are forced for genital Mutilation (UNWOMEN, 2017).

Every one girl or women faced forcefully sexual intercourse around
ten girls and women.(UNWOMEN, 2017)



According WHO 2021,Violence against women — particularly
intimate partner violence and sexual violence — is a major public
health problem and a violation of women's human rights.

Estimates published by WHO indicate that globally about 1in 3
(30%) of women worldwide have been subjected to either
physical and/or sexual intimate partner violence or non-partner
sexual violence in their lifetime.

Most of this violence is intimate partner violence. Worldwide,
almost one third (27%) of women aged 15-49 years who have
been in a relationship report that they have been subjected to
some form of physical and/or sexual violence by their intimate
partner.

Violence can negatively affect women’s physical, mental, sexual,
and reproductive health, and may increase the risk of acquiring
HIV in some settings.

Violence against women is preventable. The health sector has an
important role to play to provide comprehensive health care to
women subjected to violence, and as an entry point for referring
women to other support services they may need.



* Over a quarter of women aged15-49 years who have been
in a relationship have been subjected to physical and/or
sexual violence by their intimate partner at least once in
their lifetime (since age 15).

* The prevalence estimates of lifetime intimate partner
violence range from 20% in the Western Pacific, 22% in
high-income countries and Europe and 25% in the WHO
Regions of the Americas to 33% in the WHO African
region, 31% in the WHO Eastern Mediterranean region,
and 33% in the WHO South-East Asia region.

* Globally as many as 38% of all murders of women are
committed by intimate partners. In addition to intimate
partner violence, globally 6% of women report having
been sexually assaulted by someone other than a partner,
although data for non-partner sexual violence are more
limited. Intimate partner and sexual violence are mostly
perpetrated by men against women(WHO02021).



Impact on girls' education

* Gender-based violence hampers girls' access
to education, retention, and academic
achievement.

* In many cases, girls face sexual harassment,
assault, or threats on their way to school,
within the school premises, or from teachers
and peers.

* This creates a hostile environment that
discourages girls from pursuing education.



Efforts to address gender-based violence
in education:

* Many countries and organizations are taking
measures to combat gender-based violence in
education. This includes implementing policies
and legislation that protect students from
violence and harassment, promoting safe
school environments, providing
comprehensive sexuality education, and
training teachers and staff to address and
prevent gender-based violence.



* Long-term consequences: Gender-based
violence in education has long-term
consequences for individuals and society.

* It perpetuates gender inequalities, restricts
women's empowerment, and limits their
opportunities for socio-economic
advancement.

* It also undermines efforts to achieve the
Sustainable Development Goal 4 of providing
inclusive and equitable quality education for
all.
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Introduction

Goals stated in the 2030 agenda for sustainable development of united nations

« Ensure inclusive and equitable quality education, promote lifelong learning opportunities for all and achieve
gender equality,

« Empower all women and girls, and undertake reforms to give women equal rights to economic resources as
well as access to all kinds of property ownership

Gender differences are still issues in society

» To give quality education for all to provide equal right in the access of property ownership for women

Learning Outcomes
e Explore the gender issues associated with the education in society
e Analyze the women access to ownership and control over land and other forms of properties with respect to

gender perspective in society.
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Learning Readings
Sex and Gender
* Associated to characterize men and women
» Sex represents the biological differences of being male and female
» Female only can get pregnant and breast feeding for the children
» Males have more possibility of having mustache than female
» Gender represents the social differences of being men and women
» Males are supposed to provide economic support to the family
» Females are the caretaker of the family
» Gender difference in education
» |s a potential issue
« Still gaps or inequalities or differences in getting access to education
 Increasing attention has been given to the importance of

increasing gender equality in education
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Gender equality in education

 Equal rights, responsibilities, and opportunities of men and women in education

* Interests, needs and priorities of both women and men are taken into consideration,
» Recognizing the diversity of different groups of women and men.

Gender equity in education

Process of allocating resources, program and decision making from the perspective of social justice

Address the needs of both men and women without any bias on sex

Educational institution needs to address any imbalance in the benefits available to males and females

Ensure everyone has access to all opportunities to achieve the social, psychological, and physical benefits in the

field of education.
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Gender Issues in Education
Ensuring equal access to both boys and girls for all levels of education with equality or equity principles according to
context of the society.
Providing equal preference, access, and opportunities for both boys and girls in enrollments, selection of academic
courses, demonstration of performance, and choice of academic institution (private/government).
Promoting women or girls in the employment of academic institution and removing cultural barriers.
Eliminating gender-bias/stereotypes in overall teaching and learning process in educational institutions, particularly in
rural/marginalized society.
Making and implementing gender-friendly curriculum and eliminating all kinds of women discrimination/violence in

curricular and co-curricular contexts of academic institution.
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Strengthening women or girl’s capacity to empower them in academic activities from school to higher level of
education to ensure job for them in the global market.

Removing cultural, social, and religious barriers and disparities, particularly for women, in getting quality
education from school to higher education level.

Adopting gender-friendly pedagogy and inclusive education, particularly in rural/marginalized community.
Promoting healthy relationships in the classroom irrespective with gender and ensure equal participation in

reflecting, sharing, interacting and in overall activities of classrooms.
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Property Ownership in Society
Property ownership is the recognition of one or more people’s rights and control over certain kinds of property
If the ownership is documented legally then certain responsibilities and rights are defined over property to the individual who
has its ownership.
In a society, the people have access, rights, and control over certain kinds of property including the right and control over land,
food, house, water, jungle, car, and other productive and economic resources.
If a person owns a property, then it is called individual property ownership and if more than one person owns the property then
it is called joint property ownership.

The person who has ownership over property is called the owner of the property. Thus, the owner has right and control over the

property.
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Gender in Property Ownership
« Ownership over the property creates the power and control over not only property but almost all things and

activities in society.

It is becoming a gender issue in society because the ownership of almost all property belongs to men.

Men are more likely to own property than women (Gaddis et al., 2020).

Improving the property rights of women is a matter not only of human rights and gender equality; it is a

fundamental principle that underlines economic development for all people (Rebenhorst & Bean, p. 20).

Property ownership (for example the ownership of house) is protective for women from domestic violence

(Bhatta et al., p. 100).
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Women’s disadvantage in property ownership limits their bargaining power within the marriage and their feedback options
on the dissolution of marriage or on the death of husband (Gaddis et al., 2020).

These disadvantages are due to discriminatory property laws for women.

The results of (Gaddis et al., 2020) further suggests that equal right to own property and laws providing for the valuation of
non-monetary contributions may matter mor for married women’s property ownership than inheritance rights and laws
mandating equal remuneration for equal work.

The women in the developing countries have been faced several barriers related to have property ownership in society
including in Nepal.

International Organization for Migration (2016) shows that the social and cultural barriers are still a major challenge for
women in Nepal to have land ownership and other property rights.

Because of patriarchy system, the male member in the family who gets all the parental property and is also at the forefront of
all land-related transactions (1bid).

The study further reveals that the lack of proper legal and administrative support has been further aggravated the situation on
the land ownership for women.

However, the provision of tax exemption, to some extent has promoted land registration in women’s name.
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Gender Issues Associated with Property Ownerships
Making equitable access to resources including land, financial resources, and other assets in the family for
both women and men.
Eliminating cultural, religious, traditional, and legal discrimination, particularly for women, to optimize
their economic potentials.
Valuing contribution of women in economic development of society, particularly in developing countries.
Empowering women rights, access, and control over property in society and eliminating the domestic
violence for women.
Enhancing women leadership and sensitizing them into social, political, technological, cultural, religious,
educational, and economical awareness in society to remove gender discrimination on property ownership.
Motivating governmental and non-governmental organization to promote women empowerment in society

In all sectors including employments and economic fund generation activities to secure life.
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Learning Activities
Facilitate students to discuss the concepts of sex and gender in society and motivate them to share ideas on such concepts
with examples in their own contexts
Help students to explore the issues related to gender in education and list such issues in global contexts.
Encourage students to find the ways of minimizing and addressing gender issues in education in their own contexts
Guide students to analyze the property ownership with respect to gender issues in society and motivate them to explore
the women access and control over land, house, and other form of properties in their own contexts.
Empower students to explore the societal barriers to women for property ownership in their own context and find the
possible ways of promoting women empowerment in getting access, right and control over property in society.

Motivate students to prepare a reflective note on gender issues related to education and property ownership in society.
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