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Editorial 

 Along with teaching at Tribhuvan University, research and academic inquiry are equally 

important. Research helps teachers improve their teaching and learning activities and make them 

more effective, relevant, and based on evidence. However, continuing teaching and research 

while working in a rural and geographically remote area is not always easy. Access to 

information technology, seminars, conferences, workshops, and other academic opportunities is 

often limited. Despite these challenges, we have continued our efforts in teaching, research, 

academic writing, and publication. We believe that academic writing and publication are 

important not only for personal and professional growth but also for sharing knowledge with the 

wider academic community. With this commitment, we have made every effort to bring the 

Ninth Issue of Pranayan to publication. 

The Tribhuvan University Professors’ Association has been continuously working for the 

academic development of university teachers as well as for the protection and promotion of their 

rights, interests, and professional welfare. Despite the geographical remoteness of Terhathum 

Multiple Campus, our faculty members have continued to devote their valuable time and effort to 

teaching, research, writing, and other academic activities. This issue of Pranayan brings together 

a selection of research-based and scholarly articles prepared by our faculty members. These 

contributions reflect their continued academic efforts despite the challenges of working in a 

remote setting. 

 We have continued our efforts to make Pranayan more scholarly, useful, and relevant to 

current academic issues. We have tried our best to maintain the quality of this issue and present 

meaningful contributions to our readers. Whether we have fully achieved these objectives is for 

our valued readers and academic community to decide. Although we have made every effort to 

minimize errors and weaknesses in this issue, some limitations may still remain. We, therefore, 

warmly welcome constructive suggestions, critical comments, and valuable feedback from our 

readers, scholars, and academic community. Such feedback will help us further improve the 

quality and relevance of future issues of the journal. 

We would like to express our sincere gratitude to Mr. Posta Raj Lamichhane, Campus 

Chief of Terhathum Multiple Campus, for his continuous encouragement and support in bringing 

this issue of Pranayan to publication. We are equally thankful to all the faculty members who 

contributed their valuable research and scholarly articles to this issue. We also sincerely 

appreciate all the well-wishers and individuals who provided suggestions, guidance, 

encouragement, and support throughout the publication process. Their contributions have been an 

important part of making this issue possible.        
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kª\vfjtL syfsf] :j}/sfNklgs ;+/rgf 

8f=g]q P6d 

 

 

 

 

n]v;f/ 

 

k|:t't cg';GwfgfTds n]vdf df]xg/fh zdf{sf] …kª\vfjtLÚ syfdf 

k|o'Qm :j}/sfNklgs ;+/rgfsf] vf]hL ul/Psf] 5 . :j}/sNkgf eg]sf] 

c;Dej sNkgfsf cnf}lss, hfb'u/L tTTj, cjf:tljs :yfg / 

l;h{gfx¿ ;+nUg j:t'sf] lqmofsnfk xf] . …kª\vfjtLÚ syfnfO{ 

kf7sf ¿kdf lnO{ o;df k|o'Qm syfgs, kfq, kl/j]z, laDax¿df 

kfOg] :j}/sNkgfTds ;+/rgfsf ljleGg o'lQmx¿sf] ljZn]if0f / 

d"Nofª\sg u/]/ pQm syfsf] ;dfVofgfTds cf}lrTo :yfkgf ul/Psf] 

5 . …kª\vfjtLÚ syfdf kf7s s;/L :j}/sNkgfsf] b'ljwfaf6 k|j]z 

u/L ;d;fdlos ;fdflhs oyfy{sf] ;d:ofsf] klxrfgdf k'u]/ 

b'ljwfd'Qm x'G5 eGg] tYo :yflkt u/L To;df lglxt cGof]lQmd"ns 

cy{ lg¿k0f ug'{ k|:t't n]vsf] p2]Zo xf] . o;df tf]bf]/f]e -;g\ 

!(&%_, xG6/ -;g\ !(*(_ / d]G8n];g -;g\ @))*_ sf cfwf/e"t 

dfGotfnfO{ ljZn]if0fsf] ;}4flGts 9fFrfsf ¿kdf cjnDag u/L 

syfsf] kf7ljZn]if0f ul/Psf] 5 . o;df syf;+;f/ / kfqsf] ofqf, 

rl/qlrq0f, cGof]lQmd"nstf / ;dfVofgfTds ;+/rgfsf] vf]hL u/L 

…kª\vfjtLÚ syfdf 36gf, kfq / kl/j]zsf] :j}sfNklgs o'lQm 

pkof]u u/]/ gf/Ln] ;d;flos ;dfhdf ef]Ug'k/]sf] zf]if0f / 

k/tGqtfsf] rqmJo"x klxrfg ePsf] t/ To;sf] k|lt/f]wsf] 

k|ltlglwTj eg] sdhf]/ /x]sf] lgisif{ lgsflnPsf] 5 . 

 zAbs'l~hM cGof]lQmd"nstf, syf;+;f/, ofqfk/s, ;dfVofg, 

:j}/sNkgf  
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ljifo kl/ro 

 k|:t't cWoogsf] ljifo …kª\vfjtLÚ syfdf k|o'Qm :j}/sNkgfsf] ljZn]if0f / d"Nofª\sg ug'{ 

/x]sf] 5 . syfdf :j}/sNkgf -km\ofG6f;L_ eg]sf] jf:tljs ;+;f/df x'g g;Sg] 36gf, rl/q, ;f/j:t' 

jf ltgsf] ;du| :j¿ksf] k|:t'lt xf] . :j}/sNkgf k|o'Qm syfsf] syfgsdf kf7sn] c1ft ;+;f/, 

hfb'do tTTj, ldysLo kfq / uDeL/ dfgl;s lje|dsf cg]sf}F sfNklgs cfofdx¿df cle?lrsf 

;fy ofqf ug{ kfpF5 . To;}n] :j}/sNkgfnfO{ ;fdfGo dfgjLo 1fg, cg'ej / k|fs[lts lgodeGbf k/ 

/x]sf cltk|fs[lts Pjd\ cnf}lss 36gfx¿sf ¿kdf lnOPsf] 5 -tf]bf]/f]e, ;g\ !(&%, k[= @%_ . 

o;df OGb|hfn, hfb', ldys k|off]u u/]/ oyfy{ dflg;, hgfj/, af]6la?jf;Fu sfNklgs k|f0fLnfO{ 

ld>0f u/]/ ljleGg cfsf/ k|bfg ul/Psf] x'G5 . :j}/sNkgfn] dffG5]sf] cGtGt :jKg / 

clenfiffx¿nfO{ jf:tljs ;+;f/;Fu hf]8\g sfd u5{ . k/Dk/fut nf]s;flxTo, k/Lsyf jf ldyssf 

¿kdf k|of]u x'Fbf o;n] kf7ssf] sNkgfzLntfnfO{ hLjGt /fv]/ ;fxl;s ofqfsf] rfxgfnfO{ ;Gt'li6 

lbG5 . To;sf ljk/Lt cfw'lgs ;flxTodf cfpFbfrflxF :j}/sNkgfsf] k|of]un] ;Tosf] cg';Gwfg ug]{ 

gjLg dfu{ cg';Gwfg ug]{ jf ;fdflhs oyfy{nfO{ k|:t't ug]{ k[ys\ b[li6 lbg] sfd u5{ -zdf{, @)^#, 

k[= $$%_ . h'g} p2]Zosf ;fy k|o'Qm eP klg :j}/sNkgfn] cleJolQmsf] leGg / :jtGq lzNk lbg'sf 

;fy} n]vsnfO{ cfkm\gf] /rgfdf zlQm eg]{ ;dfVofgfTds tTTj k|bfg u/]sf] x'G5 . 

 df]xg/fh zdf{ -lj=;+= !((&—@)&%_ cfw'lgs g]kfnL syfsf] If]qdf k|of]ujfbL syfsf/sf 

¿kdf :yflkt k|ltef x'g\ . pgsf RofFv]wgf{ -@)@$_, sf]/f{ -@)$)_, dxfz"Go -@)%)_, a}v/L -@)%$_ 

/ ev{/ -@)^*_ u/L kfFrcf]6f syf;ª\u|xx¿ k|sflzt 5g\ . Joª\Uo / :j}/sNkgfnfO{ pks/0fsf 

¿kdf pkof]u u/L ;dsfnLg oyfy{sf] gjLg / k|efjsf/L lrq0f ug'{ pgsf syfsf] ljlzi6tf xf] . 

syf d"ntM yf]/} kfq, ;Lldt kl/j]z, Psn p2]Zocled'v ;+lIfKt cfofdsf] ;flxlTos ljwf ePsf] 

x'gfn] o;df ;fdlos hLjglrGtgsf] tLI0f k|:t'ltsf lglDt u"9 / alnof] dfWod cfjZos k5{ . 

df]xg/fh zdf{n] syfdf hLjg;TonfO{ kqmg] To:tf] ljlzi6 dfWodsf ¿kdf :j}/sNkgfnfO{ lnPsf 

5g\ . pgL g]kfnL syfdf :j}/sNkgfsf] ;r]t k|of]u ug]{ ;a}eGbf klxnf syfsf/ x'g\ -a/fn, @)^$, 

k[= @^&—^*_ . oyfy{sf] glhs k'Ug] qmddf clws k|of]uk/s t'NofP/ / k|ljlwk|lt ;r]t Pjd\ 

k|fof]lht agfP/ pgn] syfdf :j}/sNkgfnfO{ k|of]u u/]sf 5g\  . …kª\vfjtLÚ syf g]kfnL syfsf 
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;dsfnLg ;Gbe{x¿ -@)$%_ s[ltdf ;ª\slnt dxTTjk"0f{ syf xf] / o;df syfsf/ zdf{n] gf/Ldf 

/x]sf] :jtGqtfsf] rfxgf, p;n] u/]sf] d'lQmsf] k|oTg / k'gM k/tGqtfdf ?dlNng'kg]{ lgoltnfO{ 

:j}/sfNklgs ¿kdf cleJol~ht u/]sf 5g\ . o;df cnf}lss k/Lsf] h:tf] kv]6f ePsL kª\vfjtLsf] 

:j¿k, lu4sf] b/afl/of kl/j]z / p;n] ef]u]sf sltko 36gfjnLdf :j}/sNkgfsf] ljzli6 k|of]u 

ePsf] 5 . o;/L ;fdflhs oyfy{sf] ;fdfGo lrGtgs} g} cleJolQm eP klg :j}/sNkgfsf dfWodaf6 

k|:t't syfnfO{ cGof]lQmd"nstf k|bfg u/L af}l4s, k|tLsfTds / /f]rs agfOPsf] 5 . ctM …kª\vfjtLÚ 

syfsf] uxg cWoogsf qmddf gf/Lsf] hLjgdf s]s:tf kL8f, kL8fd'lQmsf] k|of; / k'gM k/tGqtfsf] 

kmGbfdf kg]{ lqmofsnfkdf :j}/sNkgfsf] k|efjsf/L k|of]u s]s;/L ePsf] 5 eGg] k|fl1s lh1f;f 

cWoo]tfsf] dgdf l;h{gf ePsf] lyof] . o;} ;d:ofsf] ;dfwfg ug{sf lglDt k|:t't cWoogdf 

…kª\vfjtLÚ syfdf k|o'Qm :j}/sNkgfsf] cf}lrTo :yflkt u/L To;af6 lgM;[t x'g] cGof]lQmd"nstfsf] 

:t/ lg¿k0f ug]{ p2]Zo /x]sf] 5 . 

cWoog ljlw 

 k|:t't cg';Gwfgsf lglDt lgwf{l/t p2]Zo k"/f ug{ k':tsfno sfo{af6 df]xg/fh zdf{sf] 

…kª\vfjtLÚ syfdf k|o'Qm :j}/sNkgfl;t ;DalGwt kl/j]z, kfq, 36gf, ljrf/wf/f cflbsf tYo / 

tYofª\snfO{ k|fylds ;fdu|Lsf ¿kdf ;ª\sng ul/Psf] 5 . o;/L ;ª\slnt ;fdu|Lx¿af6 k|fKt 

tYofª\ssf] ljZn]if0f / d"Nofª\sg u/L ;fdfGoLs[t lgisif{;Dd k'Ugsf lglDt ljleGg ;}4flGts / 

k|fof]lus ;dfnf]rgfsf u|Gyxx¿af6 låtLos ;fdu|Lsf] ;ª\sng ul/Psf] 5 . pko'{Qm b'a} k|sf/sf 

;fdu|Lx¿sf] ;d'lrt k|of]u u/L …kª\vfjtLÚ syfdf cGtlg{lxt :j}/sNkgf;Da4 cnf}lss 

kl/36gfx¿sf] pb\3f6g u/L o;df lglxt cGof]lQmd"nstf lg¿k0f ug{ ljZn]if0fsf] Pp6f ;}4flGts 

9fFrf tof/ kfl/Psf] 5 / lgudg ljlwaf6 ;fdu|Lsf] Joj:yfkg ub}{ To;nfO{ cyf{kg ul/Psf] 5 . 

o;sf lglDt cWo]tfn] …kª\vfjtLÚ syfdf k|o'Qm :j}/sNkgfsf] ;+/rgfut k|sf/sf] klxrfg, nf}lss / 

cnf}lss tTTjx¿sf] ;Gb]x Pjd\ :j}/sNkgfsf] s]Gb|Lo ;dfVofgfTds If]qdf kf7ssf] k|j]zsf laGb'x¿ 

klxNofPsf] 5 / ;du| cWoognfO{ cGtkf{7fTds agfP/ sylotfsf] l:ylt, syfsf] ;fdflhs ;Gbe{ / 

kl/j]zsf] ;+/rgf Pjd\ syfdf k|o'Qm ljlzi6 eflifs cleJo~hgfdf s]lGb|t u/]sf] 5 . 
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;}4flGts 9f“rf 

 ;flxTodf k|o'Qm :j}/sNkgfsf] uDeL/ ljdz{sf] yfngL ;g\ !(&) sf] bzssf] dWob]lv ePsf] 

xf] . ;g\ !(&% df lhletfg tf]bf]/f]esf] b km\ofG6fl:6sM c :6«Sr/n ofk|f]r 6" c ln6/]/L hf]g/ 

zLif{ssf] cg"lbt s[lt cª\u|]hLdf k|sflzt ePkl5 syfdf :j}/sNkgfsf] cy{ / ;+/rgfTds k|efjsf 

af/]df uxg cWoogx¿ ePsf 5g\ . ;L= Pg= Dofgnesf] d8g{ km\ofG6f;LM kmfOe :6l8h -;g\ !(&%_, 

8An'= cf/= Olj{gsf] b u]d ckm b ODkl;anM c /]6f]l/s ckm km\ofG6f;L -;g\ !(&^_, Pl/s P;= 

/lAsgsf] b km\ofG6fl:6s Og ln6/]r/ -;g\ !(&^_ cflb o:tf cGo s[ltx¿ x'g\ . lj1fg syfdf klg 

clwsf+ztM :j}/sNkgsf] k|of]u x'G5 . ctM lj1fgsyfsf cWo]tfx¿n] klg :j}/sNkgfsf af/]df 

cWoognfO{ cl3 a9fPsf 5g\ t/ ;fdfGo syfdf pkof]u x'g] / lj1fg syfdf k|of]u ul/g] 

:j}sNkgsf lar ;f/d"ns ¿kdf leGgtf eg] /xG5 . P6d -@)&), k[= #^—#(_ n] o:tf gf} k|sf/sf 

leGgtfnfO{ pbfx/0f;lxt k|:6 kf/]sf 5g\ . lj1fg syfsf] :j}/sNkgf d"ntM p2]Zosf ¿kdf g} /xg] 

x'gfn] Tof] syfsf] ;|f]t jf tTTj x'G5 t/ ;fdfGo syfdf snfTds dfWodsf ¿kdf :j}/sNkgfnfO{ 

pkof]u ul/g] x'gfn] Tof] z}nLut o'lQm dfq x'G5 . lj1fg syfsf] :j}/sNkgf j:t'ut ef}lts 

cfwf/;lxt x'g] x'gfn] To;df ;DefJotf klg x'G5 t/ ;fdfGo :j}/sNkgf eg] cfwf//lxt x'g] ePsfn] 

Tof] c;Dej g} /xG5 . 

:j}/sNkgf k|o'Qm syfsf] cWoogsf lglDt To;df  lglxt tTTjx¿, :j}/sNkgfsf] k|sf/ / 

syfnfO{ k|efjsf/L agfpg cfPsf lzNkut k|o'lQmx¿sf] vf]hL cfjZos x'G5 . lhletfg tf]bf]/f]en] 

:j}/sNkgfTds syfsf lglDt cTofjZos tLg tTTjsf] k|:yfkgf o; k|sf/ u/]sf 5g\ -;g\ !(&%, 

k[=##_ M -!_ kf7sdf k|fs[lts / cltk|fs[lts JofVofn] l;h{gf ug]{ b'ljwf, -@_ kfqdf klg kf7ss} 

h:tf] x'g] b'ljwfsf] cg'ej, / -#_ kf7såf/f cGof]lQmd"ns jf sflJos JofVofsf] c:jLs[lt .  pko'{Qm 

tLgdWo]] klxnf] tTTjn] :j}/sfNklgs syfdf kf7ssf] k|j]zsf] kl/l:yltnfO{ ;ª\s]t u5{ eg] bf];|f] 

tTTjn] syfdf jl0f{t ;+;f/nfO{ b]vfpF5, h;sf] k|f/De oyfy{s} cg's/0f x'g] cfVofgffTds ;+;f/af6 

ePsf] x'G5 t/ ToxfF cs}{ c;Dej ;+;f/sf] klg l;h{gf x'gfn] kfqnfO{ ;d]t b'ljwf x'g yfN5 . To;f] 

eP klg l;lh{t ;+;f/sf klg cfkm\g} cfGtl/s lgodx¿ :yflkt x'G5g\, h;sf] cltqmd0f pxL 

syfleq ePsf] x'Fb}g . o:tf :j}/sfNklgs sydf hfb'do tTTjsf] pkl:ylt /x] klg To;df /xg] 
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oyfy{k/s tYosf] ;dfj]z x'gfn] kf7snfO{ b'ljwfdf /flv/Vg ;kmn x'G5 . o:t} b'ljwf k|s6Ls/0fsf 

sf/0f  dfS;{jfbL / dgf]ljZn]if0ffTds 9ª\un] :j}/sNkgfsf] JofVof ub}{ o;n] oyfy{ ;+;f/sf] P]gf 

b]vfpg t ;S5 t/ ;txLeGbf gofF / cu|ufdL ;+;f/sf] l;h{gf ug{ eg] c;dy{ x'G5 eGg] dfGotf 

/f]hd]/L HofS;gn] /fv]sL 5g\ -;g\ !(*!, k[= ^_ . tf]bf]/f]esf] t];|f] k|:yfkgf / /fhd]/Lsf] dfGotf eg] 

cfw'lgs syfsf] cWoogsf ;Gbe{df k"0f{tM :jLsfo{ x'Fb}g lsgeg] :j}/sNkgfleq klg k|tLs, Joª\Uo / 

s6' ofyfy{ ;lGglxt x'g ;S5 -a/fn, @)^$, k[= @^!_ / oyfy{sf] cfnf]rgf jf gofF j}rfl/sLsf] 

pb\3f6gsf lglDt klg :j}/sNkgfnfO{ o'lQmsf ¿kdf syfsf/n] cjnDag ug{ ;S5 . kf7s, kfq / 

l;lh{t ax';+;f/;Fu ltgsf] ;DaGwsf ;ª\s]t, k|tLs / cGof]lQmsf cfwf/x¿df g} :j}/sfNklgs 

syfdf lglxt ljrf/ / To;sf] k|efjsfl/tfsf] vf]hL ;Dej x'G5 . 

 syfdf k|o'Qm ljifoj:t' / ;f/j:t'nfO{ jf:tljs hLjgdf b]lvg], ef]lug] oyfy{sf ljk/Lt 

dgsf] ulx/fOdf cg'e"t x'g] pks/0fx¿sf] pkof]u u/]/ gofF lzNkut cfwf/ lbg] cle?lr cfw'lgs 

syfsf/x¿df kfOG5 . cfw'lgs ;flxTosf/x¿n] kf7snfO{ leGg 9ª\un] oyfy{sf] af]w u/fpg 

:j}/sNkgf k|of]u ug]{ x'Fbf To;nfO{ dfWod jf lzNksf ¿kdf lng] ul/Psf] xf] -P6d, @)&(, k[= ((_ . 

o:tf] lzNkut o'lQmaf6 c;fdfGo, p8Gt] / cltsNkgf k|o'Qm :j}/sfNklgs syfdf kfOg] 

b[ZolaDanfO{ klg k[ys\ / ck|ToIf ;fª\s]lts cy{sf ¿kdf JofVof ug{ ;lsG5 . o;/L syfsf] 

If]qaf6 aflx/ uP/ bf];|f] a[xt\ cy{sf] JofVof ug{ ;Ifd agfpg] kfq, :yfg, 36gfdf cfwfl/t 

;dfVofgfTds o'lQmnfO{ cGof]lQm -Pn]u/L_ elgG5 -aflN8s, ;g\ !((^, k[= %_ . :j}/sNkgf klg 

syfdf gjLg / leGg txsf] cGof]lQmd"ns cy{ l;h{gf ug{sf lglDt syfsf/n] pkof]u ug]{ Pp6f 

tLI0f xltof/ xf] . o;sf lglDt oxfF nfOg]6 xG6/sf] d8g{ Pn]u/L ofG8 km\ofG6f;LM /]6l/sn :6fG;]; 

ckm sG6]Dkf]//L /fOl6ª -;g\ !(*(_ nfO{ cfwf/ agfOPsf] 5 . syfdf k|o'Qm :j}/sNkgfsf] ;+/rgf 

klxrfg u/L To;sf] ljrf/wf/fTds cf}lrTo l;4 ug{ ;lsG5 / To;sf lglDt :j}/sNkgfsf] juL{s/0f 

/ cfnª\sfl/stf Pjd\ ¿ksfTds cleJolQmsf] ljZn]if0f cfjZos k5{ . k|:t't cWoogdf syfdf 

o:tf] o'lQmsf] d"Nofª\sg ug{] ;}4flGts ;fdu|Lsf] pko'Qm cfwf/rflxF km/fx d]G8n];gsf] /]6f]l/S; ckm 

km\ofG6f;L -;g\ @))*_ s[lt xf] . d]N8n];gn] syfdf :j}/sNkgfsf ;+/rgf / lzNkut tTTjx¿sf] 

k|j]znfO{ cfwf/ agfP/ ltgnfO{ rf/ k|sf/sf afF8]sL 5g\ -;g\ @))*, k[= xviii_ M -!_ ofqfk/s -
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kf]6{n–Sj]:6_, -@_ dUgd:t -Odl;{e_, -#_ x:tIf]kL -OG6«'l;e_, / -$_ c;Lldt -lnldgn_ . ofqfk/s 

:j}/sNkgfdf cfpg] kfq jf:tljs ;+;f/af6 csf]{ cjf:tljs ;+;f/sf] e|d0fdf hfG5 t/ b'a} ;+;f/df 

s'g} g s'g} k|sf/sf] ;dfgtf :yflkt x'G5, h:t} M df]xg/fh zdf{sf] …kª\vfjtLÚ syf . dUgd:t 

:j}/sNkgfdf Pp6} / k"0f{ ;+;f/sf] l;h{gf ePsf] x'G5 / To;nfO{ jf:tljs ;+;f/sf] Pp6f Joª\Uo jf 

¿kssf ¿kdf dfq :yflkt ul/sf] x'G5, h:t} M vu]Gb| ;ª\u|f}nfsf] …afF;'/Lw/Ú syf . kfqn] 

cftª\sk"0f{, aLeT; / lj:dod"ns 36gfsf] k|ltlqmof k|:t't ug]{ :j}/sNkgf x:tIf]kL x'G5, h:t} M 

k/z' k|wfgsf] …r]i6f Û r]i6f Û Û r]i6f Û Û ÛÚ syf . c;dLt :j}/sNkgfrflxF k7g / cy{sf ljleGg 

txx¿sf sf/0f kf7s / kfqnfO{ b'ljwfsf cg]sf}F cg'ejx¿ l;h{gf ul/lbg ;Ifd x'G5 . o:tf] 

:j}/sNkgfdf syfsf/n] kf7snfO{ jf:tljstf, sNkgf / ;ª\s]tsf cg]sf}F pNemg / e|dx¿df kf/]/ 

ljlzi6 k|efj l;h{gf u5{, h:t} M w|'jrGb| uf}tdsf] …ljzfvbQ Û ltd|f] gfpF s] xf] <Ú syf . kf7sdf 

lglb{i6 p2]Zo k"/f ug{sf lglDt ;"qdf cfwfl/t x'g] x'gfn] :j}/sNkgf k|o'Qm syfnfO{ nf]slk|o 

;flxTocGtu{t /flvG5 -c6]a]/L, ;g\ !((@, k[= !_ . To;f] eP klg :j}/sNkgfdf oyfy{nfO{ cfnf]rgf 

ug]{ ljlzi6 9fFrf k|fKt x'G5 . 

 :j}/sNkgf;DaGwL pko'{Qm ;}4flGts ;fdu|Lsf] cWoogaf6 k|:t't n]vdf df]xg/fh zdf{sf] 

…kª\vfjtLÚ syfdf k|o'Qm :j}/sNkgfsf] lg¿k0fsf lglDt lgDglnlvt cfwf/;lxtsf] Pp6f ;}4flGts 

9fFrf tof/ ul/Psf] 5 M -!_ syf;+;f/ / kfqsf] ofqf, -@_ rl/qlrq0f, -#_ cGof]lQmd"nstf, / -$_ 

;dfVofg ;+/rgf . k|:t't n]vdf log} rf/ kIfdf s]lGb|t /xL syf / :j}/sNkgfsf] kf/:kl/stf 

b]vfpFb} …kª\vfjtLÚ syfdf k|o'Qm cGof]lQmd"ns lglxtfy{sf] ljdz{ / d"Nofª\sg ul/Psf] 5 . 

ljdz{ / kl/0ffd 

 …kª\vfjtLÚ syfdf hGdhft kv]6f ePsL Pp6L s]6LnfO{ kfq agfP/ ;fdflhs oyfy{sf] 

cGof]lQm l;h{gf ul/Psf] 5 . kv]6f ePsf sf/0f ;a} sfd ;dod} ug{ ;Sg] x'Fbf kª\vfjtL 3/df 

cTolws bngdf k5]{ / To;af6 d'lQmsf lgDt cfsfzdf ljr/0f u5]{ t/ ToxfF hah{:tL lu4sf] kTgL 

aGg'kg]{ kl/l:ylt kv]6f sfl6P/ y'lgg k'U5] . To;/L cglR5fk"j{s lu4sL kTgL x'g'eGbf cfTdxTof 

pko'Qm b]v]/ pm ToxfFaf6 xfDkmfN5] / cGTodf kl/jf/n] yfk]sf] hfnleq km:5] . o;sf] ;dfVofg 

;+/rgf log} jf:tljs Pjd\ :j}/sNkgfTds 36gfsf] j0f{g / kfqsf] gf6sLs/0faf6 cl3 a9]sf] 5 . 
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oyfy{ ;f+;fl/s / kl/slNkt 36gf / kfqsf lrq0f ub}{ ltgsf dfWodaf6 o;df hLjgsf] ljb|"ktfsf] 

bz{g pb\3f6g ePsf] 5 . o; syfsf] ;xtL :j}/sNkgf ;fdflhs oyfy{sf] uxg tndf k'Ubf df}h'bf 

;dfhdf gf/L:jtGqtfsf] ;LdfnfO{ k|:6;Fu b]vfpg ;kmn ePsf] 5g\ ->]i7, @)&), k[= !%@_ . 

 :j}/sfNklgs syfdf cfPsf /x:o, hfb' / k|fSsNkgfx¿ s]jn dgf]/~hgsf ;fwfg dfq 

x'Fb}gg\, cy{tflTTjs b[li6n] ;d]t dxTTjk"0f{ /xG5g\ . bfz{lgs w/ftndf k'Ubf k|tLs / :j}/sNkgf 

b'a}sf h/f /x:ojfbd} u9]sf x'G5g\ t/ cfhsf sltko cfw'lgs :j}/sNkgfTds Pjd\ k|tLsfTds 

k|of]u eg] /x:oeGbf j:t'ut kbfly{s Pjd\ ;fdflhs oyfy{sf] lrqfª\sgtkm{ a9L cfslif{t ePsf 5g\ 

-lu/L, @)%(, k[= ()_ . …kª\vfjtLÚ syfdf klg ;fdflhs oyfy{sf] j:t'ut b'vfGt kIfnfO{ 

:j}/sNkgfsf] o'lQmdfkm{t lg¿k0f ul/Psf] 5 .  

syf;+;f/ / kfqsf] ofqf 

 syf agfOPsf] l;h{gf ePsf] x'gfn] o;sf] s'g} g s'g} syf;+;f/ cjZo x'G5 . :j}/sNkgfdf 

k|j]z ubf{ k|:t't ul/Psf] ;+;f/ / To;sf k|s[ltx¿sf af/]df kf7sn] ;+1fg xfl;n ug{ ;S5 t/ 

To;df ePsf s'g} j:t', 36gf, k|j[lQ cflb :jLsf/ ug{df eg] p;df b'ljwf l;h{gf x'G5 . …kª\vfjtLÚ 

syfdf o:tf b'O{cf]6f ;+;f/ 5g\ M syfsf] k"jf{4{df kª\vftLsf] 3/, p;sf af, cfdf, bfh', efO, sfsf 

cflb /x]sf] jf:tljs ;+;f/ b]lvG5 eg] syfsf] pQ/f4{df cfsfzdf lu4, p;sf] u'F8 / To;}leq 

kmnfd] b}nf]o'Qm ;'gsf] dxn ePsf] sfNklgs ;+;f/ klg kfOG5 . klxnf] / jf:tljs ;+;f/df 

kª\vfjtLsf z/L/df pld|Psf kv]6f Pjd\ To;sf sf/0f p8\g] lqmofsnfkafx]s ;Dk"0f{ 36gf, rl/q, 

ljrf/ cflb dfgjLo / oyfy{ g} 5g\ -zdf{, @)$%, k[= !((_ . 3/sf kl/jf/ cN5L x'g' / kª\vfjtLnfO{ 

sfd c/fP/ a:g', kª\vfjtLn] x/]ssf] rfxgf k'¥ofOlbg', rfxgf gx'Fbf / ysfO nfUbf klg 

kª\vfjtLnfO{ hah{:tL sfddf nufOg', kl/jf/n] p;sf] ljjfxsf lglDt 3/;Nnfx ug'{ t/ To;df 

kª\vfjtL c;xdt eO{ 3/ 5f8]/ lxF8\g' o; ;+;f/sf ;d;fdlos jf:tljstf x'g\ . syfsf/nfO{ 

ljlzi6 ;Gb]z lbg s'g} cnf}lss ;+;f/sf] /rgf ug'{ 5 eg] klxn] syfdf o:t} oyfy{ k|j[lQ ePsf] 

;+;f/sf] /rgf u/]/ kf7ssf] ljZjf; lhTg' cfjZos x'G5 -Snfo/, ;g\ @))&, k[= ^)$_ . syfsf/ 

zdf{n] klg k|:t't syfdf g]kfnL kl/j]zsf] kl/jf/ ePsf] jf:tljs ;+;f/ l;h{gf u/]sf 5g\ . o; 
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syfsf] bf];|f] / sfNklgs ;+;f/rflxF cfsfzdf p8\bfp8\b} kª\vfjtLn] e]6]sf] z"Godf /x]sf] lu4sf] 

u'F8sf cfwf/df l;h{gf ePsf] 5 . syfdf pQm lu4sf] u'F8o'Qm ;+;f/sf] j0f{g o;/L ul/Psf] 5 M 

æa8]df p;sf] u'F8 xfjfdf TolQs} t'n'ª\u em'lG8/fv]sf] lyof] . u'F8leq k;]kl5 kª\vfjtLn] ToxfF ;'gsf] 

eJo dxn b]vL . dxnsf em\ofn9f]sf rfFbLsf lyP . otfplt htftt} y/Ly/Lsf h'xf/ftx¿ emsdSs 

an]sf lyPÆ -zdf{, @)$%, k[= @)#_ . o; ;+;f/df lu4sf] Tof] u'F8 xfjfdf TolQs} t'n{'ª\u em'lG8Psf] 

eP/ :yfgsf] cnf}lsstf b]lvP klg To;leqsf ;hfj6 eg] g]kfnL nf]syfdf clwsf+ztM k|of]u ul/g] 

k|sf/sf / dfgjLo g} 5g\ . o; k|sf/ k|:t't syfdf b'O{ leGg syf;+;f/sf] /rgf ePsf] 5 / 

kª\vfjtLn] b'a} ;+;f/sf] ef]u u/]sL 5 .  

 :j}/sfNklgs syfdf k|o'Qm ;+;f/sf] cg'ej kfqn] u/]sf] x'G5 / To;sf cfwf/df p;sf 

b[li6sf]0fx¿ ag]sf x'G5g\ . …kª\vfjtLÚ syfdf kª\vfjtLn] jf:tljs ;+;f/af6 lbSbf/ eP/ sfNklgs 

;+;f/sf] ofqf u/]sL 5 . kl/jf/sf cN5L ;b:ox¿n] c/fPsf x/]s sfd ubf{;Dd t pm ;x]/ 

al;/x]sL lyO{ t/ ha cfdf, afa', bfh', efO ldn]/ p;sf] ljjfx ckfª\u s]6f;Fu u/fO{ 3/HjfOF /fVg] 

/ kª\vfjtLnfO{ 3/af6 lg:sg gkfpg] if8\oGqk"0f{ of]hgfdf /fhL u/fpg yfn], ta ljb|f]x u/]/ p;n] 

jf:tljs / 1ft ;+;f/af6 sfNklgs / c1ft ;+;f/lt/sf] ofqf k|f/De u/]sL 5 . kª\vfjtLsf] leGg 

;+;f/lt/sf] o; p8fgo'Qm cfsfzofqfsf] p2]Zo / To;sf] kl/0ffdsf af/]df syfn] o:tf] lrq0f u/]sf] 

5 M æp;sf] of] p8fg c¿ s;}sf lglDt geP/ cfkm\g} lglDt lyof] . d'Qm cfszdf d'Qm p8fg . 

p;n] o:tf] ck"j{ ;'v o;cl3 slxNo} kfPsL lyOgÆ -zdf{, @)$%, k[= @)@_ . pko'{Qm j0f{gaf6 

kª\vjtL kfl/jfl/s k/tGqtfaf6 j}olQms :jtGqtfsf] vf]hLdf ofqf/t ePsf] k'li6 x'G5 t/ p8fgsf] 

s]xL ;dokl5 g} pm lu4sf] uF'8o'Qm ;+;f/df k|j]z u/]sL 5 . lu4sf] ljjfxk|:tfj c:jLsf/ ubf{ 

kª\vfjtL sfNklgs ;+;f/df klg kv]6f sfl6P/ kmnfdsf] 9f]sf ePsf] cFWof/f] sf]7fdf y'lgg'k/]sf] 5 . 

syfsf] cGTodf ToxfFaf6 pDs]/ efUbf pm k'gM cfkm\g} kl/jf/sf] hfndf v:g k'u]sf] 36gf l;h{gf u/]/ 

o;df b'O{ ;+;f/sf] bf]xf]/f] ofqfnfO{ Joj:yfkg ul/Psf] 5 . b'a} ;+;f/sf ;dfg ljlzi6tfrflxF 

lg/ª\s'z lkt[;Qf / To;df lglxt :jfy{, qm"/tf / k/tGqtf x'g\ . 
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rl/qlrq0f 

 :j}/sfNklgs syfdf ;fdfGotof k|yd k'?if ;dfVoftfsf] k|of]u ul/G5 gq t[tLo k'?ifsf] 

;dfVoftfn] gfos kfqsf s]Gb|Ls[t cg'ejsf cwf/df 36gf, kfq / kl/j]zsf] 3gTjk"0f{ j0f{g u/]sf] 

x'G5 . …kª\vfjtLÚ syfdf t[tLo k'?if ;dfVoftf k|o'Qm x'gfn] o;sL gfos kfq kª\vfjtLsf cg'ej / 

cg'e"ltsf cfwf/df ;Dk"0f{ 36gf, kfq / kl/j]zsf] lrq0f ul/Psf] 5 . kª\vfjtLsf] rl/qsf ljleGg 

:j¿knfO{ ;dfVoftfn] syfsf] k|f/Ded} kf7snfO{ ;'ljwf x'g] u/L o;/L j0f{g u/]sf] 5 M ækª\vfjtL 

t?gL yL / /fd|L klg .=== p;sf Ps hf]/ kv]6f klg lyP .=== pm k/L geP/ kv]6f ePsL dfgjsGof 

yL .==== kª\vfjtLsf kv]6f hGdhft lyP .==== kv]6fsf e/df p8]/ ;lhn} cfphfp ug]{ x'Fbf 3/sf 

;a}hgf otf hf kª\vfjtL / ptf hf kª\vfjtL uy]{Æ -zdf{, @)$%, k[= !((_ . kª\vfjtLsf] k|:t't 

:j¿kn] pm kv]6f ePsL dfgjsGof xf], h;df kf7snfO{ b'ljwfdf kfg]{ lrq0f 5 t/ kv]6f ePsL 

s]6Lsf ¿kdf p;nfO{ :jLsf/ ul/;s]kl5 eg] p;sf lqmofsnfkx¿df :jfefljs nfUg yfN5g\ / 

;dfVoftfsf] j0f{gdf kf7s /fhL x'Fb} hfG5 .  

 kª\vfjtLsf] rl/qdf lqmofsnfkdf lg/Gt/tf / lrGtgdf ultzLntf /x]sf] 5 . eGgf;fy 

p;sf] 7'nf] bfh'nfO{ k;naf6 r'/f]6 NofOlbg', dfOnf bfh'nnfO{ cDaf l6k]/ lbg', sfG5f] efOnfO{ 

rª\uf r'F8]/ NofOlbg', afa'sf nflu sfsfnfO{ af]nfOlbg', cfdfn] eg]sf] a]nf b'w NofOlbg' cflb p;sf 

lqmofzLntfsf pbfx/0f x'g\ . h;n] hltv]/ c/fP klg v'?v'? sfd ug]{ x'gfn] kª\vfjtL yfSyL t/ 

…gfOFÚ eg] klg sfd gu/L pm w/ kfpFlbgyL . kl/jf/;Fu l/;fP/ kv]6f r'F8fP/ kmfNg] emf]s rNg] u/] 

klg pm ;x]/ 3/df al;/x]sL 5 t/ ljjfxdf klg kl/jf/n] if8\oGq u/L cfkm\gf] OR5fljk/Lt ckfª\u 

JolQm;Fu ul/lbP/ 3/d} /fVg] of]hgf agfPkl5 pm 3/ 5f]8]/ lxF8]sL 5 . cfsfzdf lu4sf] kmGbfdf k/] 

klg p;sf] ;fx;df kl/jt{g cfPsf] 5}g . lu4n] cfkm\gL :jf:gL aGg /fv]sf] k|:tfj, nf]e / wDsLnfO{ 

p;n] lg8/tfk"j{s o;/L c:jLsf/ u/]sL 5 M ææ;f:tL ;xG5', t/ d t]/f] :jf:gL ag]/ ;'gsf] sf]7fdf 

al:bgF .ÆÆ -zdf{, @)$%, k[= @)$_ . lu4n] kv]6f sfl6lbP/ cFWof/f] sf]7fdf aGb u/]/ /fv] klg p;n] 

:jtGqtfsf] ;Defjgf vf]hL ub}{ em\ofnaf6 xfDkmfNg] ;fx; u/]sL 5 . o; k|sf/ 3/af6 :jtGqtfsf] 

vf]hLdf cfsfzdf lu4sf] aGbL aGg k'u]sL kª\vfjtLn] cfsfzaf6 k'gM :jtGqtfsf] vf]hLdf 3/lt/ 
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kms]{/ cfkm\gf] rl/qdf /x]sf] ultzLntf k|bz{g u/]sL 5 . pko'{Qm ;a} syg o;df t[tLo k'?if 

;dfVoftfaf6} cfPsf 5g\ t/ pm ;j{1 geO{ ;Lldt x'gfn] kª\vfjtLsf] cg'e"ltnfO{ p;n] lgs} 

lgs6af6 lgofNg ;s]sf] 5 . o;n] ubf{ kª\vfjtL / lu4 kfqdf /x]sf ck|fs[lts kIf / dfgjLo 

:jefj Psfsf/ x'g uO{ rl/qlrq0f :j}/sNkgfcg's"n Pjd\ alnof] ag]sf] 5 .  

cGof]lQmd"nstf 

 ;fdfGo syfnfO{ klg :j}/sNkgfn] gofF, leGg / k|efjsf/L tl/sfaf6 eGg] k|of; u/]sf] x'G5 

. syfdf cfPsf 36gf, kfq, kl/j]zn] clewf cy{sf ;fy syfaflx/sf] ;dfgfGt/ ¿ksfTds cy{sf] 

txnfO{ klg ;ª\s]t u/]sf 5g\ eg] ToxfF cGof]lQmd"nstf l;h{gf x'G5 . tf]bf]/f]e -;g\ !(&%, k[= !^*–

^(_ eG5g\ M æsyfdf cnf}lsstfsf] l;h{gf klxn] sfg'gL jf JolQmut ¿kdf jlh{t ljifosf] ljdz{ / 

k|s6Ls/0fsf lglDt pko'Qm dfWod lyof] t/ clxn] dgf]ljZn]if0fsf] k|ltkfbg eO;s]sf] / efiffdf 

k|ltlglwTjsf] Ifdtf gePsf sf/0f To;f] ul//xg'kb{}g .Æ  tf]bf]/f]en] cfjZos gb]v] klg sltko 

cfw'lgs syfsf/x¿ j}rfl/sLsf] k[ys\ k|:t'ltsf lglDt k/f]If lzNksf ¿kdf :j}/sNkgfnfO{ cjnDag 

ul//x]sf 5g\ lsgeg] :j}/sNkgfn] l;h{gf u/]sf] ;txL sfNklgstfn] klg ;fdflhs hLjgsf zlQm / 

lgoGq0fsf leGg txdf b]lvg] / uDeL/ vfnsf] cGof]lQmd"ns cy{ lbg] ;fdfYo{ /fV5 -xG6/, ;g\ 

!(*(, k[= #*_ . o;} ;Gbe{df df]xg/fh zdf{sf] …kª\vfjtLÚ syfsf] ljZn]if0faf6 o;df k|o'Qm 

36gfx¿, kª\vfjtL / lu4h:tf kfq tyf cfsfzdf /x]sf] lu4sf] u'F8sf] kl/j]znfO{ cfwf/ agfP/ 

;dfhdf gf/Lsf] zlQm / lgoGq0fsf] uDeL/ cGof]lQmd"ns cy{ cGj]if0f ug{ ;lsG5 .  

 …kª\vfjtLÚ syfdf kª\vfjtLsf kv]6f x'g' Pp6f cGof]lQm xf], h;n] lkt[;QfTds kl/jf/df 

gf/LnfO{ sfd ug]{ oGqjt\ hLjsf ¿kdf lnOg] k4ltnfO{ ;ª\s]t u/]sf] 5 . ysfO nfu] klg gfOF eGg 

gkfO{ afWo eP/ kl/jf/sf] rfxgf / ;'v;'ljwfsf lglDt sfd ug{ kg{' kª\vfjtLsf lglDt Pp6f >flkt 

hLjgsf] ef]ufO xf] . o;df p;sf] ljjfxsf] ;Nnfx x'Fbf kl/jf/sf] :jfy{sf] r/d :j¿k b]vf k/]sf] 5 

eg] To; :jfy{sf] klxrfg / c:jLsf/ u/]/ pm :jtGq ljr/0f ub}{ cfsfzdf k'u]sL 5 . cfsfzdf 

kª\vfjtLn] e]6]sf] Pp6f lu4 n'Aw / s'¿k k'?ifsf] ¿k xf], h;n] wg / ansf cfwf/df ;'Gb/ 
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gf/LnfO{ ef]u ug]{ p2]Zo /fv]sf] 5 . lu4sf] b/af/df kª\vfjtLsf lglDt b'O{ j}slNks sf]7f 5g\, 

ltgsf] o;/L j0f{g ul/Psf] 5 M  

p;n] klxnf ;'gsf] sf]7fsf] b}nf] p3f¥of] . b}nf] p3fgf{;fy kª\vfjtLsf b'a} cfFvf 

Pp6f v'a} l;Fufl/Psf] / ;'v;'ljwfsf ;f/f ;fdu|Ln] el/k"0f{ sf]7fdf gfRg yfn] . 

To;kl5 p;n] kmnfdsf] sf]7fsf] b}nf] p3f¥of] . b}nf] p3f/]kl5 kª\vfjtL t;L{, 

Psbd} cftª\lst eO{ . kmnfdsf] sf]7f] xf8 / l;g' el/Psf] ;fF3'/f] sfnsf]7/L lyof] . 

-zdf{, @)$%, k[= @)#—$_  

pko'{Qm pb\w[tf+zdf cfPsf b'O{ sf]7fdWo] klxnf] l;Fufl/Psf] sf]7fn] k'?ifn] gf/LnfO{ kmsfpg k|of]u ug]{ 

nf]e / bf];|f] l;g' el/Psf] sf]7fn] wDsLnfO{ b]vfpF5 . To;/L zlQmzfnL k'?ifn] nf]e / wDsLsf] k|of]u 

u/] klg kª\vfjtLn] p;sL :jf:gL aGg] k|:tfjnfO{ gsf/]/ r'gf}tL df]n]sL 5 / To;}cg'¿k kv]6f 

sfl6P/ p;nfO{ sf]nsf]7/Ldf y'lgP/ a:g'k/]sf] 5 . of] Ps k|sf/n] gf/L :jtGqtf ljxLg k|]dL jf 

kltsf] 3/ xf] . To; 3/af6 d'Qm x'g em\ofnaf6 xfDkmfn]sL kª\vfjtL afa', bfh' / efOn] ;dft]/ 

/fv]sf] 7'nf] hfndf v;]sL 5, o;af6 d[To'sf] r'gf}tL :jLsf/] klg k'gM k/tGqttfnfO{ g} lz/f]k/ 

ug'{kg{ gf/Lsf] b'bf{Gt cj:yfnfO{ b]vfPsf] 5 . gf/Ln] hGd3/df ef]Ug'kg]{ zf]if0f, To;af6 d'Qm x'Fbf 

kltsf] 3/df ef]Ug'kg]{ lg/ª\s'z k/tGqtf / To;af6 d'Qm x'g vf]Hbf k'gM kl/jf/sf] zf]if0fsf] hfnsf] 

rqmdf /x]sf] b]vfP/ k|:t't syfn] gf/Lsf] hLjgnfO{ lg/Lxtfsf ¿kdf k|dfl0ft u/]sf] 5 . o;af6 

:j}/sNkgfTds cy{afx]s syfaflx/sf] ;dfhsf] lkt[;QfTds ;f]r / To;df gf/Ln] ef]Ug'kg]{ cj:yfsf] 

;dfgfGt/tf klg JofVof ug{ ;lsg]] x'Fbf k|:t't syfsf] cGof]lQmd"ntstf ;fy{s /x]sf] k'li6 x'G5 .   

;dfVofg ;+/rgf 

 ;dfVofg eg]sf] ;dfVoftfsf dfWodaf6 k|:t't 36gf jf cg'ejsf] z[ª\vnf xf] . 

:j}/sNkgfTds syfsf] ;+/rgf hlxn] klg To;sf] cGTo efudf s]lGb|t x'G5 / To;n] ;dosf] 

ck|Tofjt{gLotfnfO{ b]vfpF5 -tf]bf]/f]e, ;g\ !(&%, k[= **—*(_ . o;sf] cy{ s] xf] eg] syfsf] 

cGTosf] 1fg eO;s]kl5 syfsf] kf7s k'gM klxn]sf] syf;+;f/df k|:t't :j}/sNkgfsf] cg'ej ug{ 

c;dy{ x'G5 lsgeg] :j}/sNkgfTds syfsf] k|f/De / cGTosf lar ;do / cg'ejsf] a[xt\ cGt/fn 
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/x]sf] kfOG5 . …kª\vfjtLÚ syfsf] k|f/Dedf lbOPsf] ;do;Gbe{ æclxn] xf] ls plxn] xf], Pp6L yL s]6L 

. s]6Lsf] gfpF kª\vfjtLÆ -zdf{, @)&%, k[= !((_ nfO{ x]bf{ …clxn] xf] ls plxn]Ú eGg] pkjfSofTds 

;+/rgfn] sNkgfTds ctLtsf] s'g} clglZrt sfnv08nfO{ ;ª\s]t u/]sf] :ki6 x'G5 . o; syfsf 

afFsL ;Gbe{df kv]6f ePsL s]6Lsf lqmofsnfk cfPsf 5g\ / To;sf] cGTodf syfsf] cy{tflTTjs 

:yfkgf o;/L ePsf] 5 M æhfndf k/]sL kª\vfjtL cem} klg hfnleq u'6d'l6PsL 5 . To;} a]nf b]lv 

pm hfn r'F8fNg e/dUb'/ k|oTg ub}{ 5], t/ cem} klg k'?ifx¿sf] dxfhfn l5gfn]/ aflx/ cfpg ;s]sL 

5}gÆ -zdf{, @)$%, k[= @)%_ . …kª\vfjtLÚ syfsf] k|:t't cGTon] o;sf] k|f/Desf] ;dout ctLtsf] 

clglZrttfnfO{ 5f8]/ …cem} klgÚ eGg] ;Gbe{n] jt{dfgnfO{ k|:6 kf/]sf] 5 / syf ;lsFbf kf7sdf 

/x]sf] ;dout b'ljwfsf] cg'e"lt klg cGTo eP/ hfG5 . ctM :j}/sfNklgs syf x'Fb}x'Fb} klg 

…kª\vfjtLÚ :j}/sNkgfnfO{ e~hg ub}{ k|:t't syfsf] cGTodf cfPsf] ;do;Gbe{af6 ;d;fdlos 

oyfy{nfO{ k|s6 ug]]{ cfw'lgs syf aGg k'u]sf] 5 .  

lgisif{ 

 k|:t't cWoogdf df]xg/fh zdf{sf] …kª\vfjtLÚ syfdf k|o'Qm :j}/sNkgfsf ljleGg kIfx¿nfO{ 

syf;+;f/ / kfqsf] ofqf, rl/qlrq0f, cGof]lQmd"nstf / ;dfVofg ;+/rgfsf] ljZn]if0f ub}{ o;n] 

pb\3f6g u/]sf] lkt[;QfTds ;fdflhs ¿9tfnfO{ klxrfg ul/Psf] 5 . o;df k|o'Qm oyfy{ / sNkgfTds 

syf;+;f/ Pjd\ tL b'O{ ;+;f/df ofqf u/]sL kª\vfjtLsf] cg'ej k"0f{tM c;xh / clk|o /x]sf] 5 . 

kª\vfjtLn] hGd3/df klg zf]if0f / pTkL8g vk]sL 5 eg] ToxfFaf6 d'lQmsf] k|of; ubf{ lu4sf] kmGbfdf 

kg'{k/]sf] clg p;sL kTgL x'g c:jLsf/ ubf{ kv]6f sfl6O{ sfnsf]7/Ldf y'lgg'k/]sf] 5 . k|f0fsf] dfof 

df/]/ lu4sf] y'gfaf6 d'Qm x'g vf]Hbf k'gM pm kl/jf/s} hfndf k/]sf] b]vfP/ k|:t't syfn] :j}/sNkgsf 

dfWodaf6 ;d;fldos ;fdflhs ;Gbe{df gf/Ln] ef]lu/x]sf] zf]if0f / k/tGqtfsf] oyfy{ kl/j]z k|s6 

u/]sf] 5 . zf]if0f / k/tGqtfsf b'a} ;+;f/af6 d'lQmsf] k|of; u/] klg kª\vjtLnfO{ ltgs} rqmJo"xdf 

k/]sf] b]vfP/ k|:t't syfn] gf/Llgoltsf] gsf/fTds bz{g :yflkt u/]sf] 5 . cGof]lQmd"ntsf] zlQmsf 

sf/0f :j}/sfNkgf k|o'Qm cfw'lgs syfdf j}rfl/stfsf] cu|udg ;Dej x'G5 t/ df]xg/fh zdf{n] 

…kª\vfjtLÚ syfdf k/Dk/fb]lv lkt[;Qfsf] zf]if0f / k/tGqtfdf x'ls{/x]sf gf/Lx¿sf lglDt jt{dfg 
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kl/l:yltdf ;d]t d'lQmsf] s'g} dfu{ :yflkt 5}g eGg] j}rfl/sL b]vfPsf 5g\ . o; syfsf] :j}/sfNklgs 

;+/rgfn] oyfl:yltdf /x]sf] ;fdflhs oyfy{sf] /f]rs k|ltlglwTj t u5{ t/ :j}/sNkgfsf] gjLg 

k|ljlwsf] pkof]u ubf{ub}{ klg o;af6 k|sf/fGt/n] lkt[;Qf;Fuk|lt gf/Lsf] k|lt/f]wnfO{ sdhf]/ b]vfP/ 

gf/Ld'lQmnfO{ ?l9jfbL lgoltsf] rqmJo"xdf ;Lldt kfg]{ k/Dk/fut dfGotf dfq :yflkt ePsf] 5 .   

;Gbe{;fdu|L 

c6]a]/L, la|cg -;g\ !((@_= :6«f6]lhh ckm km\ofG6f;L= OlG8cfgf o'lgel;{6L k|]; . 

P6d, g]q -@)&)_= cGtlj{ifos g]kfnL ;dfnf]rgf=  Pstf a'S; . 

P6d, g]q -@)&(_= e:df;'/sf] gnLxf8 M :j}/sNkgf ljZn]if0f= w|'jrGb uf}td cfljisf/L cfVofgsf 

bzsx¿= v'dgf/fo0f kf}8]n / O{zfg uf}td -;Dkf=_=d]3f rf}w/L, k[= (*—!)% . 

lu/L, dw';"bg -@)^)_= :j}/sNkgf / g]kfnL syf–k/Dk/fdf o;sf] k|of]u= ;dsfnLg ;flxTo, !@ -#_, 

k[= &!—(& . 

HofS;g, /f]hd]/L -;g\ !(*!_= km\ofG6f;LM b ln6/]r/ ckm ;aeh{g= /6n]h . 

tf]bf]/f]e, lhletfg -;g\ !(&%_= b km\ofG6fl:6s M c :6«Sr/n ofk|f]r 6" c ln6/]/L hf]g/= l/rf8{ xf]jf8{ 

-cg'=_= Go" of]s{M sf]g]{n o'lgel;{6L k|]; . 

a/fn, Clif/fh -@)^$_= ;flxTo / ;dfh= nlntk'/ M ;femf k|sfzg . 

aflN8s, lqm; -;g\ !((^_= b sG;fOh cS;kmf]8{ l8S;g/L ckm ln6/]/L 6Dh{=  cS;kmf]8{ o'lgel;{6L 

k|]; . -k[= !((—@)%_ 

d]G8n];g, km/fx -;g\ @))*_= /]6f]l/S; ckm km\ofG6f;L= j]:n]og o'lgel;{6L k|]; . 

zdf{, df]xg/fh -@)$%_= kª\vfjtL= g]kfnL syfsf ;dsfnLg ;Gbe{x¿= bof/fd >]i7 -;Dkf=_ df 

;ª\slnt=g]kfn /fhsLo k|1f–k|lti7fg, k[= !((—@)% . 

zdf{, df]xg/fh -@)^#_= ;dsfnLg ;dfnf]rgf M l;4fGt / k|of]u -bf];|f] ;+:s=_= cS;kmf]8{ OG6/g];gn 

klAns];g . 

>]i7, bof/fd -@)&)_= g]kfnL syf / syfsf/= g]kfn k|1f–k|lti7fg . 

xG6/, nfOg]6 -;g\ !(*(_= d8g{ Pn]u/L ofG8 km\ofG6f;LM /]6l/sn :6fG;]; ckm sG6]Dkf]//L /fOl6ª== 

b Dofsldng k|]; . 

XjfO6x]8, Snfo/ -;g\ @))&_= cGtf]t r]vEh b Anfs dª\s M ofg OSHofDkn ckm b km\ofG6fl:6s <= 

b :nfef]lgs ofG8 O:6 o'/f]lkog l/Eo', *% -$_, k[= ^)!—^@* . 

 

k|fl1s n]vgdf APA ;ftf}F ;:s/0fM p4/0f, ;Gbe{ ;"rL / n]vg z}nL 
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8f= 8Da/axfb'/ k'g 

 

 

 

n]v;f/ 

n]v;f/ 

o; cWoogn] k|fl1s n]vgdf cd]l/sg ;fOSnf]lhsn P;f]l;o;g -APA_ 

;ftf}F ;+:s/0fn] k|:tfj u/]sf lgod / z}nLnfO{ ljZn]if0f u/]sf] 5 . cWoogsf] 

p2]Zo k|fl1s n]vgdf p4/0f k|of]u ug]{ tl/sf, ;Gbe{ ;fdu|L ;"rL tof/ ug]{ 

ljlw / n]vg z}nLsf] k|:t'lt ;DaGwL k|fljlws kIfnfO{ :ki6 kfg]{ /x]sf] 5 . 

u'0ffTds cWoogdf cfwfl/t o; n]vdf ;fdu|L ;ª\sngsf nflu k':tsfnoLo 

sfo{ / ;fdu|L ljZn]if0fsf nflu j0f{gfTds ljlw k|of]u ul/Psf] 5 . 

kl/0ffd:j¿k, k|fl1s n]vg s]jn j}rfl/s geO{ k|fljlws kIfdf klg cfwfl/t 

5 . p4/0f k|of]un] n]vssf] ljrf/nfO{ alnof] agfpg], ts{nfO{ ;dy{g ug]{ / 

;flxlTos rf]/Laf6 arfpg] e"ldsf lgjf{x u5{ . APA ;ftf}F ;+:s/0fn] 

cGtkf{7Lo p4/0fnfO{ k|fyldstf lbFb} k|ToIf tyf ck|ToIf p4/0f k|:t't ug]{ 

:ki6 lgodx¿ k|bfg u/]sf] 5 . To:t}, ;Gbe{ ;fdu|L ;"rLn] cg';Gwfgdf k|of]u 

ul/Psf ;|f]tx¿sf] Jojl:yt ljj/0f k|:t't ub}{ cWoognfO{ kf/bzL{, ljZj;gLo 

/ z}lIfs dfGotf k|fKt agfpg ;xof]u k'¥ofPsf] 5 . o;/L, k|:t't cWoogn] 

cg';Gwfgstf{nfO{ k|fl1s n]vgdf cfjZos k|fljlws 1fg, p4/0f k|of]u / 

;Gbe{ ;"rL lgdf{0fsf kIfx¿af/] dfu{bz{g k|bfg u/]sf] 5 . o;n] efjL 

cg';GwfgnfO{ Jojl:yt, kf/bzL{ / u'0f:t/Lo agfpg dxŒjk"0f{ of]ubfg 

k'¥ofpg] ck]Iff /flvPsf] 5 . 

zAbs'~hL M p4/0f, ;Gbe{, k|fl1s n]vg, rnzLif{s, zLif{s cIf/, 

z}nL 
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ljifo kl/ro 

k|fl1s n]vg s;/L ug]{ eGg] p2]Zo /fv]/ of] n]v tof/ ul/Psf] 5 . of] n]v cd]]l/sg 

;fOSnf]lhsn P;f]l;o;g -APA_ ;ftf}F ;+:s/0fdf cfwfl/t 5 . o; n]vdf p4/0fsf] k|of]u, ;Gbe{ 

;fdu|L ;"rL / k|fl1s n]vgsf] k|:t'lt z}nLsf ljifodf rrf{ ul/Psf] 5 . o;sf nflu ;fdu|L ;ª\sng 

ug{ k':tsfnoLo sfo{ / ;fdu|L ljZn]if0f ug{ j0f{gfTds ljlwsf] pkof]u ul/Psf] 5 . 

o; n]vsf] d"n p2]Zo eg]sf] k|fl1s n]vg s;/L ug{ ;lsG5 eGg] z}nL kIfsf] cWoog ug]{ xf] 

. o;sf nflu APA ;ftf}F ;+:s/0fnfO{ k|fl1s n]vgdf k|of]u ug]{ ljlwsf af/]df rrf{ ul/Psf] 5 . 

o; n]vn] k|fl1s n]vg z}nLsf] hfgsf/L lbg] ePsfn] of] cg';Gwfgd"ns sfo{df k|oTg ul//x]sf 

cg';Gwfg stf{sf nflu pkof]uL x'g] ck]Iff /flvPsf] 5 .   

cWoog ljlw 

k|:t't n]v u'0ffTds cWoogdf cfwfl/t 5 . of] n]v -APA_ ;ftf}F ;+:s/0fdf cfwfl/t 

ePsfn] o;nfO{ tYofg';Gwfg geO{ s]an tYofVffgsf ¿kdf lng ;lsG5 . o;sf] ;fdu|L ;ª\sng 

k':tsfnoLo sfo{af6 / ;fdu|Lsf] ljZn]if0f j0f{gfTds ljlwaf6 ul/Psf] 5 . o; n]vdf ljleGg 

ljåfg\sf ljrf/nfO{ s;/L p4[t ug]{, ljrf/ u|x0f ul/Psf] ;fdu|LnfO{ ;Gbe{ ;fdu|L ;"rL s;/L /fVg] 

/ l;ª\uf] k|fl1s n]vgsf] k|:t'lt z}nL s:tf] agfpg] eGg] s'/fsf] ;lj:tf/ rrf{ ul/Psf] 5 . 

o; cWoogn] k|fl1s n]vgsf If]qdf APA ;ftf}F ;+:s/0fn] s] s:tf dfGotf /fVb5 eGg] 

s'/fnfO{ dfq ;d]6\g] sfd u/]sf] 5 . o;sf] p2]Zo g} k|fl1s n]vgsf] z}nL;DaGwL cWoog /x]sf] 5 . 

xfn;Dd ;+;f/el/ ljsl;t ePsf ljleGg z}nLdWo] APA ;ftf}F ;+:s/0fn] k|fl1s n]vgdf p4/0f 

lng] / ;Gbe{ ;fdu|L ;"rL agfpg] tl/sf / n]vg z}nLsf ;DaGwdf s] s:tf wf/0ff /fVb5 eGg] 

s'/fsf] cWoognfO{ dfq o;df ;d]l6Psf] 5 . k|fl1s n]vg j}rfl/s n]vg dfq geP/ k|fljlws n]vg 

klg xf] . o;sf nflu ljifout 1fgsf ;fy} k|fljlws kIfsf] 1fg x'g klg lgtfGt cfjZos x'G5 . o; 

n]vsf] d"n k|flKt eg]sf] k|fl1s n]vgsf If]qdf k|of;/t JolQmsf nflu n]vg z}nLsf] k|fljlws 1fgsf] 

kIfnfO{ k|i6\ofpg' /x]sf] 5 . 
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5nkmn tyf ljZn]if0f 

of] n]v APA ;ftf}F ;+:s/0fdf pNn]vePsf k|fl1s lgodx¿sf] cWoogdf s]lGb|t5 . oxfF 

APA ;ftf}F ;+:s/0fsf cfwf/df k|fl1s n]vgdf p4/0fsf] k|of]u s;/L ug]{, ;Gbe{ ;fdu|L ;"rL s;/L 

agfpg] / s:tf] k|sf/sf] k|fl1s n]vgsf] k|:t'lt z}nL pkof]u ug]{ eGg] ljifonfO{ ;d]l6Psf] 5 . oL 

ljifoj:t'sf] 5nkmn tyf ljZn]if0f lgDgfg';f/ ul/Psf] 5– 

k|fl1s n]vgdf p4/0fsf] k|of]u 

 p4/0f eg]sf] s'g} dxfg\ jfcfbz{ JolQmTj, ;flxTosf/ jf lrGtsn] lbPsf] 5f]6f], 5l/tf] t/ 

ulx/f] ljrf/  . cg';Gwfgd"ns n]vdf cfkm"nfO{ cfjZoskg]{ dxŒjk"0f{ cleJolQmx¿ ljåfg\sf k':ts, 

n]v, l/kf]6{ jfj]a k]haf6 lng] ul/G5 / o;sf] ;|f]t klg pNn]v ul/G5 . o;n] n]vssf] cleJolQmnfO{ 

k|fdfl0fs, ljZj;gLo, e/kbf]{ jf cflwsfl/stf k|bfg ub{5 eg] kf7s jf >f]tfnfO{ ;f]Rg, a'‰g / 

hLjgdf nfu"ug{ k|]l/t ub{5 . p4/0fn] n]vdf zAbdfq k|:t'tug]{ geO{ ;f/ule{t cg'ej, b[li6sf]0f / 

;TonfO{ ;+lIfKt ¿kdf k|:t't ug]{ sfd klg ub{5 . o;df ljlzi6 JolQmTjsf cg's/0f of]Uo 

egfOx¿nfO{ ;d]6\g] ePsfn] o;nfO{ 1fgsf] ;fu/ klg eGg] ul/G5 . k|fl1s n]vgdf p4/0fsf] 

k|of]un] n]vssf] ljrf/nfO{ alnof] agfpF5, ts{nfO{ ;dy{g u5{, / kf7snfO{ ulx/f] k|efj kf5{ . o;n] 

;+jfbnfO{ cfsif{s agfpg'sf ;fy} efjsnfO{ hLjgdf ;sf/fTds ;f]r / k|]/0ff hufpg] sfd klg u5{ 

. p4/0fdf c¿sf ljrf/, tYo jf lgisif{ k|of]uubf{ ;DalGwt ;|f]tnfO{ plrt >]o lbOPsf] x'gfn] o;n] 

;flxlTos rf]/L -Plagiarism_ x'gaf6 hf]ufpg dxŒjk"0f{ e"ldsf v]N5 . 

k|fl1s n]vgdf ljleGg JolQmsf uxlsnf egfOx¿nfO{ ;Gbe{ lngsf nflu ljleGg lsl;dsf 

cjwf/0ffx¿ kfOG5g\ . o; n]vdf eg] cd]]l/sg ;fOSnf]lhsn P;f]l;o;g -APA_ ;ftf}F ;+:s/0fn] 

cufl8 ;f/]sf cjwf/0ffx¿sf] cWoog ul/G5 . tL cjwf/0ffx¿nfO{ qmdzM lgDgfg';f/ k|:t't ul/G5– 

 k|fl1s n]vgsf If]qdf p4/0f ;|f]t v'nfpg] d'Votof tLg k|sf/sf k4ltx¿ /x]sf 5g\ . 

tLdWo] klxnf] k4lt xf] cGtkf{7Lo -ue]]{_ l6Kk0fL -In Text Citation\Parenthetical note_, bf];|f] k4lt 

kfbl6Kk0fL -Footnote_ / t];|f] k4lt kf7fGt l6Kk0fL -Endnote_ xf] . cGtkf{7Lo l6Kk0fL APA / 
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MLA z}nLn] u5{, of] clxn]sf] ax'rlr{t tl/sf xf] . kfbl6Kk0fL / kf7fGt l6Kk0fLsf] k|of]u eg] 

l;sfuf] z}nLn] u5{, of] k'/fgf] tl/sf xf] . cGt/f{li6«o k|rngnfO{ x]g]{xf] eg] APA sf] k|of]u 

;fdflhszf:q tyf cGo ljifosf If]qdf MLA sf] k|of]u dfgljsL -efiff, ;flxTo, Oltxf;, ;+:s[lt / 

k'/f0f_ ljifosfIf]qdf u/]sf] kfOG5 .cGtkf{7Lo -ue]]{_ l6Kk0fL cg';/0f ug]{ APA ;ftf}F ;+:s/0f–cg';f/ 

p4/0f n]vgsf d'Vo b'O{ k4lt /x]sf 5g\ . tL b'O{ k4lt o; k|sf/ 5g\– 

klxnf] k4lt sf]i7sLo p4/0f -Parenthetical_ k4lt xf] . o; k4ltdf jfSosf] cGtdf 

p4/0fsf] ljj/0f sf]i7leq n]lvG5 . o; k|sf/sf] p4/0fdf n]vssf] gfd n]lvFb}g . k|ToIf p4/0fsf 

cGtdf sf]i7 leq n]vssf] y/, k|sfzg ;fn, k[= n]lvG5 . /f]dg lnlkdf k[= ;ª\Vof b'O{ jf b'O{ eGbf 

a9L ePdf PP. n]v]/ ;'?sf] k[= ;ª\Vof To;kl5 of]hs lrGx / clGtdf k[= ;ª\Vof n]lvG5 t/ 

b]jgfu/L lnlkdf eg] k[= dfq n]v]/ pxL z}nLdf k[i7 ;ª\Vof n]Vg] k|rng 5 . k|sfzg ;fn n]Vbf 

b]jgfu/L lnlkdf lj=;+= / /f]dg lnlkdf O=;= pNn]v ug'{ k/]df s]xL n]Vg' kb}{g t/ b]jgfu/L lnlkdf 

O=;= pNn]v ug'{ k/]df ;fnsf cufl8 O=;= jf ;g / /f]dg lnlkdf lj=;+= pNn]v ug'{ k/]df ;fnsf 

cufl8 lj=;+= n]Vg' kb{5 . o;/L n]Vbf y/, k|sfzg ;fn / k[= ;ª\Vofsf] lardf sdf n]Vg' k5{, h:t}–

æPp6} zAbn] PseGbf a9L cy{ a'emfPdf Zn]ifcnª\sf/ x'G5Æ (Upadhyay, 2067, pp.116-130)÷-

pkfWofo, @)^&, k[= !!^–!#)_. ck|ToIf p4/0f ePdf k[= pNn]v ug'{ kb}{g . 

bf];|f] k4lt eg]sf] j0f{gfTds jf sygfTds p4/0f -Narrative_ k4lt xf] . o; k4ltdf 

p4/0fleq n]vssf] y/ dfq jf y/ / ;fn b'j} tl/sfn] n]lvG5  . olb k|ToIfp4/0f 5 eg] jfSosf] 

cGtdf sf]i7leq ;fn / k[= n]Vg] ul/G5 jf ;fn n]vs ;Fu} cfPdf k[= dfq n]Vg] ul/G5, h:t}– 

clwsf/L -@)%^_ sf cg';f/ æcy{ Ps} ePsf t/ tfTko{ut\ cy{ a]Un} b]vfOPsf zAbsf] ;dtfnfO{ 

nf6fg'k|f; cnª\sf/ elgG5Æ -k[= %%_jf clwsf/Lsf cg';f/ æcy{ Ps} ePsf t/ tfTko{ut\ cy{ a]Un} 

b]vfOPsf zAbsf] ;dtfnfO{ nf6fg'k|f; cnª\sf/ elgG5Æ -@)%^, k[= %%_ . ck|ToIf p4/0f ePdf 

jfSosf] cGtdf s]xL klg n]lvFb}g . o;/L k|:t't ul/g] p4/0f ;DaGwL s]xL lgodx¿ o; k|sf/ 5g\– 

 Pp6} y/ / Pp6} k|sfzg ;fn ePsf PseGbf a9L n]vs ePdf n]vssf] y/sf ;fy} gfdsf] 

;+lIfKt ¿k n]Vg] k|rng 5, h:t}– J. Mishra (2020), K. Mishra (2020) . b]jgfu/L 
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lnlksf ;DaGwdf eg] n]vssf] gfdsf] ;+lIfKt ¿k n]Vg c;lhnf] x'g] ePsfn] y/sf k5fl8 

sf]i7df gfd n]Vg] k|rng u/]sf] kfOG5, h:t}–  

clwsf/L -s]zj_ n] æcg]s Jo~hg Ps k6s dfq cfj[lQePdf 5]sfg'k|f; cnª\sf/ x'G5Æ -

@)%^, k[= %%_ eg]sf 5g\ . 

clwsf/L -x]dfª\u/fh_ n] æj0ff]{Rrf/0fsf :yfg s07, tfn', cf]F7, bfFt cflb dWo] s'g} Ps 

:yfgaf6 pRrf/0f x'g] cg]s Jo~hgx¿sf] cfj[lQ ePdf >'Tog'k|f; cnª\sf/ x'G5Æ -@)%^, 

k[= !#*_ eg]sf 5g\ . 

 Pp6} JolQmsf Pp6} ;fnsf PseGbf a9L s[lt ePdf p4/0fsf] ;|f]t pNn]vubf{ k|sfzg 

;fnsf k5fl8 /f]dg lnlkdf a,b /fVg] ul/G5 5 eg] b]jgfu/L lnlkdf s, v /flvG5, h:t}– 

/f]dg lnlkM -Sharma, 2025a,  p. 14_, -Sharma, 2025b, p. 150_,  

b]jgfu/L lnlkM -zdf{, @)@%s, k[= !$_, -zdf{, @)@%v, k[= !%)_ 

 Olb Pp6f s[ltsf b'O{ hgf n]vs ePdf b'j} hgfsf] y/ pNn]v ug'{k5{, h:t}– 

-k'g / >]i7, @)@!,k[= %)_, /f]dg lnlkdf (Pun and Shreshtha, 2021, p. 30) 

 olbPp6f s[ltsf tLg jf tLg eGbf a9L n]vs ePdf klxnf] n]vssf] y/ k5fl8 b]jgfu/L 

lnlkdf cGo/ /f]dg lnlkdf et al.n]Vg' k5{, h:t}– 

-clwsf/L / cGo, @)#), k[= %)_, /f]dg lnlkdf (Adhikariet al., 2030), p. 30) . 

 olb Ps} :yfg -Ps jfSojf cg]s jfSo_ df b'O{ jf b'O{eGbf a9L n]vssf km/s km/s s[ltsf] 

p4/0fsf] ;|f]t pNn]v ug'{ k/]df ;Dk""0f{ n]vssf] y/ j0f{gfg'qmddf / k|sfzg ;fn /fVg' kb{5 

t/ k|sfzg ;fn Pp6} ePdf y/nfO{ j0f{gfg'qmddf /fv]/ k|sfzg ;fn n]Vg' kb{5, h:t}– 

-u'?ª, @)@*, yfkf, @)$), k'g, @)^*_-g]kfn, kf08], zfx, @)$%_ 

 cgnfOg ;fdu|LnfO{ p4/0fsf] ;|f]t pNn]v ug'{ k/]df cGo ljj/0f dfly pNn]v u/]cg';f/ 

n]Vg] ul/G5 t/ To;kl5 DOI jf URL ;lqmo lnª\sdf /fVg' kb}{g, h:t}– 

-k'g, ;g@)@$_ . 

 Ans sf]6];g ;DaGwL lgod PlkP 9fFrf jf z}nLn] p4/0fsf] cfsf/nfO{ b'O{ v08df /fv]/ 

x]/]sf] kfOG5 . o;n] #( zAb ;Ddsf] p4/0fnfO{ ;fgf] p4/0f dfGb5 . ;fgf] p4/0fnfO{ rfn' 
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cg'R5]b kª\lQm leq /fVg' k5{ eGg] dfGotf o; z}nLsf] /x]sf] 5 . o; k|sf/sf] p4/0f ;|f]t 

dfly pNn]v ePs} z}nLdf k|:t't ug'{ kb{5, h:t}– 

cnª\sf/sf] rrf{ ug]{ qmddf b08Ln] sfJo ;f}Gbo{sf] x]t' cnª\sf/nfO{ dfg]sf 5g\ . pgLsf 

ljrf/dfæ;'Gb/td cnª\sf/af6 gofF sNkgf k|:km'6g x'g] / of] :yfoL ¿kdf /xg ;Sg] 

ePsfn] sfJo ;f}Gbo{sf] pTsif{sf nflu cnª\sf/sf] clgjfo{ cfjZostf kb{5Æ-;g !(((, k[= 

$##_ eGg] dfGotf cufl8 ;f/]sf] kfOG5 . 

o; z}nLn] $) jf $) eGbfa9L zAbsf] p4/0fnfO{ 7"nf] p4/0f dfg]sf] kfOG5 . 

o:tf] p4/0fnfO{ Ans sf]6];g elgG5 . 7"nf] p4/0fsf] ;Dk"0f{ c+znfO{ n]Î6 OG8]G6 u/]/ 

/fVg'k5{ . o;sf] kmG6 ;fOh /f]dg lnlkdf eP !) /fVg] ul/G5, b]jgfu/L lnlkdf eg] !$ 

/fVg] ul/G5  . o;df l;ª\un :k]l;ªsf] k|of]u ug'{k5{, b]jgfu/L lnlkdf eg] !=!% :k]l;ªsf] 

k|of]u ug]{ ul/G5 . of] cfkm}df Ans sf]6];g ePsfn] o;nfO{ p4/0f lrGx leq /fVg' kb}{g . 

Ans sf]6]];g Pp6f dfq cg'R5]b ePdf klxnf] kª\lQmnfO{ OG8]G6 ug'{ kb}{g t/ cGo 

cg'R5]bePdf k5fl8sf ;a} cg'R5]bsf] klxnf] kª\lQmnfO{ OG8]G6 ug'{ k5{ . p4/0f kl5 

k"0f{lj/fd lrGx lbP/ dfq ;|f]t pNn]v ul/G5 . ;|f]teGbf k5fl8 eg] k"0f{lj/fd lrGx /flvFb}g, 

h:t}– 

Effdxn] sfJofnª\sf/ u|Gydf cg'k|f; / ods zAbfnª\sf/sf ;fy} 5lQ; cf]6f ¿ks, 

bLks, pkdf, cfIf]k, cyf{Gt/Gof;, Jolt/]s, ljefjgf, ;df;f]lQm, cltzof]lQm, 

oyf;ª\Vo, pTk|]Iff, :jefjf]lQm, k|]o, /;jt\, pmh{:jL, kof{of]lQm, ;dflxt, pbfQ, 

lZni6, ckXg'lt, ljz]iff]lQm, lj/f]w, t'Noof]lutf, ck|:t't k|z+;f, Jofh:t'lt, lgbz{gf, 

pkdf ¿ks, pkd]of]kdf, ;xf]lQm, kl/j[lQ, ;Gb]x, cgGjo, pTk|]Iffjoj, ;+;[li6, 

efljsTj / cfzL cyf{nª\sf/sf] rrf{ u/]sf 5g\ .-@)$@, k[= @(–^^_ 

k|fl1s n]vgdf ;Gbe{ ;fdu|L ;"rL 

;Gbe{ ;fdu|L ;"rLeg]sf] cg';Gwfg, n]v, k|ltj]bg jf z}lIfs s[ltdf k|of]u ul/Psf ljleGg 

;|f]tx¿sf] Jojl:yt ljj/0f xf] . n]vsn] cfˆgf] cWoogdf k|of]u u/]sf k':ts, hg{n n]v, cg';Gwfg 

k|ltj]bg, j]a ;fdu|L tyf cGo ;|f]tx¿sf] klxrfg u/fpg] sfd o;n] ub{5 . ;Gbe{ ;fdu|L ;"rLsf] 

d'Vo p2]Zo n]vdf k|of]u ul/Psf ;|f]tx¿ vf]Hg, cWoogug{ tyf k|:t't hfgsf/Lsf] ;Tofkgug{ 
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;xof]u k'¥ofpg' xf] . o;n] cg';GwfgnfO{ kf/bzL{, Jojl:yt, ljZj;gLo / k|fdfl0fs agfpg'sf ;fy} 

af}l4s ;DklQsf] ;DdfgnfO{ klg ;'lglZrt ub{5 . cg';Gwfgd"ns n]vdf ;Gbe{ ;fdu|L ;"rLn] 

n]vssf] cWoogsf] ulx/fO / ;|f]tx¿sf] ljljwtf k|:6 kfg]{sfd u5{ . 

n]vsf] cGTodf k|:t't ul/g] ;Gbe{ ;fdu|L ;"rLn] 1fgsf] ;|f]t klxrfg ug]{, cg';Gwfgsf] 

kf/blz{tf sfod ug]{ tyf efjL cg';Gwfgsf nflu dfu{bz{g k|bfg ug]{ sfd ub{5 . o;nfO{ k|fl1s 

n]vgdf s;/L k|of]u ug]{ eGg] ;DaGwdf ljleGg lsl;dsf cjwf/0ffx¿ k|rngdf cfPsf 5g\ . o; 

cWoogdf eg] cd]]l/sg ;fOSnf]lhsn P;f]l;o;g -APA_ n] cfÎgf] ;ftf}F ;+:s/0fdf cufl8 ;f/]sf 

cjwf/0ffx¿sf] dfq cWoog ul/G5 . h'g cjwf/0ffx¿nfO{ qmdzM lgDgfg';f/ k|:t't ul/G5– 

cg';Gwfg sfo{sf nflu APA z}nLdf ;Gbe{ ;fdu|L ;"rL tof/ ubf{ n]vssf] y/sf cfwf/df 

j0ff{g'qmddf qmdj4 tl/sfn] /flvG5 . k|To]s ;Gbe{df klxnf] nfOg afFofaf6 ;'? u/]/ afFsL nfOgx¿ 

)=% OGrleq(Hanging indent)df/fVg' k5{ . ;Gbe{{{{ ;fdu|L ljj/0fdf n]vssf] y/, gfd, k|sfzg 

jif{, zLif{s, k|sfzs jfj]a;fO6 pNn]v ug'{ kb{5 . /f]dg lnlkdf n]vssf] gfd n]Vbf gfdsf] 

;+If]kLs[t ¿k n]Vg] / b]jgfu/L lnlkdf gfdsf] k"/f ¿k n]Vg] k|rng 5 . k|sfzg ;fn, s[lt / 

k|sfzssf k5fl8 yf]kf n]lvG5 eg] To;sf] ;fgf] PsfOdf sdf n]Vg] ul/G5, s[ltnfO{ eg] O6flns 

agfOG5 . olb s[lt bf];|f] ;+:s/0f eGbf k5fl8sf] /x]5 eg] bf];|f] ;+:s=, t];|f] ;+:s= cflbn]Vg' kb{5 . 

 Pshgf n]vssf] s[ltePdf n]vssf] y/, gfd, k|sfzg ;fn, s[ltsf] gfd, k|sfzs n]lvG5, 

h:t}– 

Gharti, D. (2049). Study of Nepali Folk Song. ShajhaPrakasan. 

pkfWofo, s]zjk|;fb -@)^&_= k"jL{o ;flxTo l;4fGt= ;femfk|sfzg . 

 Pp6f s[ltdf @ hgfb]lv @) hgf;Dd n]vs ePdf ;a}sf] y/ / gfd n]Vg] ul/G5, h:t}– 

zdf{, df]xg/fh / n'OF6]n, vu]Gb|k|;fb -@)^#_= nf]sjftf{ lj1fg / nf]s;flxTo= ljBfyL{  

k':ts e08f/ . 

 Pp6} s[ltdf @! hgf eGbf a9L n]vs ePdf pGgfO;f}F gDa/;Ddsf n]vssf] y/ gfd / 

clGtd n]vssf] y/ gfd n]Vg' k5{, h:t}– 
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Yffkf, df]xgljqmd, zfx, uf]ljGbhª\u, a'9f, eb|l;+x, k'g, b'uf{, ;fx', e'kfn, of]uL, k|]d, jnL, 

b]j, 8fFuL, ltns,zdf{, od/fh, b]jsf]6f, a}s'07, k'g, k'/efg, v8\sf, ;Ltf, k'g, lrqf, a:g]t, 

od'gf, cfrfo{, cGh', 1jfnL, /df, k'g, ;dL/, jnL, lvdf, k'g, oy]i6===xdfn, Ct' -

@)&)_=cf7xhf/L nf]suLtsf] ;ª\sng= u|fdL0f cfjfh ;flxTo kl/jf/ . 

 Ps n]vssf PseGbf a9L s[lt ePdf k"/} ljj/0f bf]xf]¥ofpg' kb{5, h:t}– 

zdf{, Clif/fd -@)&)_= g]kfnL cnª\sf/ ljdz{= OlGb/f cof{n . 

zdf{, Clif/fd -@)&$_= k"jL{o ;flxTozf:qLo g]kfnL k|fof]lus ;dfnf]rgf= ;'/]zcof{n, u'0f 

sf]ngL . 

 cg'lbtk|sflzt k':ts ePdf s[ltsf k5fl8 yf]kflbP/ cg'jfbssf] gfd y/ n]v]/ cg'= n]Vg] 

ul/G5, h:t}– 

ljZjgfy -O=!(%&_=;flxTobk{0f= -;Toj|tl;+x, cg'=_= rf}vDaf ljBfejg -d"ns[lt k|sfzg 

O=!*%!_ . 

 ;Dkfbssf] gfdaf6 k|sflzt k':tssf ;DaGwdf ;Dkfbs d08nsf] gfd n]v]/ To;kl5 

sf]i7df ;Dkf= n]lvG5, h:t}– 

lqkf7L, jf;'b]j, Gof}kfg], b}j1/fh / ;'j]bL, s]zj-;Dkf=_= g]kfnL sljtf efu $ -bf]=;+=_        

-@)%#_= ;femf k|sfzg . 

 cg';Gwfg k|ltj]bgsf ;DaGwdf cg';Gwfg k|ltj]bgsf] zLif{ssf k5fl8 sf]i7df ck|sflzt 

ljBfjfl/lw zf]wk|aGw zf]wkq cflb h] xf], ToxL n]Vg' k5{ . To; kl5 cg';Gwfg u/fpg] 

lgsfosf] gfdn]Vg' kb{5, h:t}– 

e§/fO{, ;"o{k|;fb -@)&*_=t?0ftk;Lsf] cnª\sf/ zf:qLo cWoog -ck|sflzt ljBfjfl/lw 

zf]wk|aGw_= cg';Gwfg s]Gb|, g]=;+=lj= . 

 ;+:yfut n]vs ePdf n]vssf] :yfgdf ;+:yfsf] gfdn]Vg] ul/G5, h:t}– 

g]kfn k|1fk|lti7fg -@)&$_= a[xt\ g]kfnL zAbsf]z -;ftf}F ;+:s_= g]kfn k|1fk|lki7fg . 
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 hg{nsf ;DaGwdf n]vssf] y/, gfd, k|sfzg ;fn / n]vsf] zLif{s gg\ O6flnsdf n]Vg' k5{ 

. To; kl5 hg{nsf] gfd O6flnsdf n]Vg'' k5{ / hg{nsf ;fydf v08 -ef]n'd_ g+= / To; 

kl5 sf]i7df cª\s -O:o'_ g+= clg k]h g+= n]Vg' kb{5 . 

k'g, 8Da/axfb'/ / z]kf{, bfjf -;g@)@%_=;f+:s[lts k/Dk/fdf du/ ljjfx ;+:sf/= k|0fog,       

@^-*_, k[=!^#–!&$ . 

 cgnfOg ;fdu|Lsf] ;Gbe{ ;fdu|L ;"rL agfpg' k/]df cGo ljj/0f dflypNn]v u/] em}Fn]Vg' k5{ 

. To;kl5 eg] DOI  / URL ;lqmo lnª\s klg /fVg' k5{, h:t}– 

k'g, 8Da/axfb'/ -;g @)@$_= ;f+:s[lts k|rngdf du/ hfltsf] d[To' ;+:sf/ Ps kl/ro= 

BMC Research Journal,#-!_, k[= !))–!!!= 

DOI: https://doi.org/10.3126/bmcrj.v3i1.69342 

 ;fdflhs ;~hfnsf ;fdu|Lx¿ cg';Gwfg sfo{df pkof]u ul/Psf] 5 eg] To;nfO{ ;Gbe{ 

;fdu|L ;"rLdf o;/L /fVg ;lsG5– 

You Tube lel8of]nfO{ ;Gbe{ ;fdu|L ;"rLdf /fVbf n]vs jfRofgnsf] gfd= -jif{, dlxgf, 

ut]_=lel8of] zLif{s[Video], You Tube, URL Linksf qmddf /fVg' k5{, h:t}– 

;fg', 6Lsf / dNn, ;'lk|d -O= @)@!, l8;]=@(_=;ª\uLt dfnfdf km]l/ rNof] ?jfaf;L[Video]. 

youtube.com/watch?v=umxdPy1kxOE&t=96s on 14 th June2024 

Faceb00k kf]i6nfO{ cg';Gwfg ;fdu|L agfpg ;lsG5 . z}lIfs cg'';Gwfgsf nflu o:tf] 

kf]i6x¿ d]l6g ;Sg] jf uf]kgLo x'g ;Sg] ePsfn] ljZj;gLotf / bL3{sfnLg pknAwtf af/] 

ljrf/ ug'{k5{ . ;Gbe{ ;fdu|L ;"rLdf /fVbf n]vssf] gfd=-jif{, dlxgf, ut]_= zLif{s jf 

kf]i6sf ;'?sf @) zAb[Facebook status update].URL sf qmddf /fVg' k5{, h:t} 

Hark Sampang A Revolution (2026, Jun,18). /fHosf lgsfon] w/fg c:ktfnnfO{ ?k}Fof 

ltg{ afFsL[Facebook status update].URL Link 

;fdflhs ;~hfnsfcGo Twiter, TikTok, WhatsApp, Instagram cflb nfO{ 

cg';Gwfgsf] ;|f]t agfOPdf o;/L g} ;Gbe{ ;fdu|L ;"rL tof/ ug'{k5{ . 

https://doi.org/10.3126/bmcrj.v3i1.69342
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k|fl1s n]vgdf k|:t'tLs/0f z}nL 

n]vsn] k|fl1s n]vgsf nflu cfkm"n] k|fKt u/]sf] ljrf/, tYo, ts{ / lgisif{nfO{ :ki6, 

j:t'ut / k|fdfl0fs agfpg Jojl:yt ¿kdf JoQm ug ]{z}nLnfO{ k|:t'tLs/0f z}nL elgG5 . k|fl1s 

n]vgsf] efiffz}nL cf}krfl/s, lzi6, ;';ª\ut / ljifo s]lG›t x'g'k5{ . o;df JolQmut wf/0ff jf 

efjgf eGbf j:t'ut, k|fdfl0fs/ ljZj;gLo ;|f]taf6 k|fKt hfgsf/LnfO{ k|fyldstf lbg'k5{ . k|fl1s 

n]vgsf] k|:t'tz}nL cGtu{t efiffsf] z'4tf, jfSo ;+/rgfsf] :ki6tf, cg'R5]bqmd, zLif{s pkzLif{ssf] 

k|of]u, ;Gbe{ p4/0f / ;Gbe{ ;fdu|L ;"rLsf] ;xL Joj:yfkg h:tf kIfx¿ kb{5g\ . o; k|sf/sf] 

k|:t'lt z}nLn] n]vsf] ljZj;gLotf, k7gLotf / k|fdfl0fstf clej[l4 ug{ ljz]if ;xof]u k'¥ofpF5 . 

o;/L cg';GwfgnfO{ kf7s;dIf k|efjsf/L, Jojl:yt tyf k|dfl0fs ¿kdf k|:t't ug]{ k|fl1s n]vgsf] 

k|:t't z}nLnfO{ lgDgfg';f/ cWoog ul/G5– 

efiffz}nL 

k|fl1s n]vgsf nflu APA;ftf}F ;+:s/0fn] efiffz}nL ;DaGwL s]xL :ki6 wf/0ffx¿ k|:t't 

u/]sf] 5 . o;n] n]vgnfO{ :ki6, ;6Ls, ;dfj]zL / kIfkft/lxt agfpg' kb{5 . o;sf] d"n p2]Zo 

eg]s} kf7s ;dIf ljifo j:t'nfO{ Jojl:yt tl/sfn] k|:t'tug{' xf] . 

efiffz}nL ;DaGwdf APA ;ftf}F ;+:s/0fsf k|d'v dfGotfx¿ o; k|sf/ 5g\– 

 :ki6tfM efiff ;/n, ;xh, :jfefljs x'g'k5{ . o; af6 ljifoj:t'df /x]sf jfSo / ljrf/ 

a'‰g ;lhnf] x'G5, 

 ;ª'lIfKttfM cgfjZos zAb, cleJolQmsf] k'g/fj[lQ / hl6n jfSosf] k|of]u ug{' x'Fb}g, 

 j:t'utM tYo, tYofª\s / cjwf/0ffnfO{ oyfy{ ¿kdf k|:t't ug{'k5{, 

 cf}krfl/stfM efjfTds jf cgf}krfl/s efiffsf] k|of]uaf6 aRg'k5{, 

 lgikIftfM k"jf{u|x jf efjgf eGbf leGg k|df0f / ts{df cfwfl/t cleJolQm lbg' k5{, 

 lje]bLsf/L efiffnfO{ lgif]wM lnª\u, hflt, efiff, ;+:s[lt, pd]/, ckfª\utf cflb nfO{ lje]bug]{ 

zAb k|of]u ug{' x'Fb}g, 
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 z'4efiffsf] k|of]uM Jofs/0f;Ddt efiff / dfgs eflifs lrGxsf] k|of]u ug'{k5{, 

 st[{ jfRosf] k|of]uM ;DejeP;Dd st[{ jfRosf] k|of]ucflb . 

;f/df eGg' kbf{ cfefif x'G5, k|tLt x'G5, h:tf] nfU5, cg'e"lt x'G5, dnfO{ nfU5–h:tf 

zAbsf] k|of]u gu/Lsg ePsf] 5, b]lvPsf] 5, /x]sf] 5 . kfOPsf] 5 e]l6Psf] 5 h:tf zAbsf] k|of]u 

ug'{k5{ . 

;ª\Vof n]Vg] tl/sf 

 k|fl1s n]vgdf ;ª\VofnfO{ cIf/df n]Vg] ls cª\sdf n]Vg] eGg] ;DaGwdf klg ljleGg 

lsl;dsf lgodx¿ kfOG5g\ . APA ;ftf}F ;+:s/0f cg';f/ k|fl1s n]vgdf ;fdfGotof Ps b]lv gf} 

;Ddsf ;ª\VofnfO{ cIf/df / b;v]lv dflysf ;ª\VofnfO{ cª\sdf n]Vg' k5{, h:t}–Ps b]lv gf} 

;Ddsf ;ª\VofM b'O{ cf]6f s'v'/f, kfFr bfgf :ofp, gf} hgf dflg; / b;b]lv dflysf ;ª\VofM !@ cf]6f 

k':ts, @) bh{g sfkL, $) bfgf ;'Gtnf cflb .  

 ljz]if kl/l:yltdf eg] of] lgod nfu" x'Fb}g . Ps b]lv gf};Ddsf ;ª\Vof klg cª\sdf n]Vg] 

cj:yfx¿ lgDgfg';f/ 5g\– 

 dfkg, k|ltzt, ;do, pd]/, tfkqmd, /sd, ldlt, k|fKtfª\s cflb, h:t}– % k|ltzt, 

$ ah], ^ jif{, ( ?k}of, * cf}F jflif{sf]T;j cflb . 

 tflnsf, cWofo, lrq, k[i7 ;ª\Vof cflb, h:t}–tflnsf # df nf]s uLtsf] ljj/0f 

k|:t't ul/Psf] 5, cWofo @ df cWoog ljlwsf] rrf{ ul/Psf] 5, lrq& n] o;sf] 

kl/0ffd b]vfpF5 cflb . 

 sltko cj:yfdf b; b]lv dflysf ;ª\VofnfO{ cIf/df n]Vg' kg]{ cj:yf x'G5, h:t}–zLif{s jf 

jfSosf] k|f/Dedf, h:t}– krf; hgf ljBfyL{x¿ jgef]h uPsf lyP . 

 sltko cj:yfdf ;Dk"0f{ ;ª\VofnfO{ Pp6} tl/sfn] ldl>t ¿kdf n]Vg' kg]{ x'G5, h:t}– 
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 Pp6} jfSodf t'ngf jf rrf{ ug'{kg]{ ePdf, h:t}–a}7sdf $ hgf dlxnf/ !% hgf 

k'?if ;xefuL ePsf lyP . v]ns"b k|ltof]lutfdf !@ ljBfno dWo] * ljBfno dfq 

;xefuL eP . 

 ljZj k|l;4 syg ePdf, h:t}– lji0f'sf b; cjtf/ 

sfuhsf] cfsf/ 

APA ;ftf}F ;+:s/0f cg';f/ k|fl1s n]vgdf sfuhsf] cfsf/ *=% × !! OGr cyf{t\ @!=%( 

× @&=($ ;]=dL= x'G5 . g]kfn, ef/t nufot sf ljZjljBfnox¿df k|rlnt cEof; eg ] A4 

Size*=@&× !!=^( OGr cyf{t\ @! ×@(=& ;]=dL=sfuhsf] cfsf/ k|of]udf Nofpg] u/]sf] kfOG5 . 

lsgf/f -dflh{g_ 

k|fl1s n]vgdf k|To]s kfgfsf rf/} lt/ ! OGr cyf{t\ @=%$ ;]=dL= lsgf/f jf dflh{g /fVg' 

k5{ . 

lnlkz}nL(Font) / cIf/ cfsf/ (Font Size) 

k|fl1s n]vgdf k|of]u ul/g] lnlk z}nL / cIf/ cfsf/;DaGwL ljleGg lsl;dsf lgodx¿ 

kfOG5g\ . o;df zLif{sb]lv ;Gbe{ ;fdu|L;Ddsf ;Dk"0f{ efudf k|of]u ul/g] cIf/ cfsf/ Ps} k|sf/sf] 

x'g'k5{ . /f]dg lnlkdf Times New Roman  (12 pt), Calibri (11 pt), Arial (11 pt), Georgia 

(11 pt)Font / Font Size k|of]u ug'{ k5{ eg] b]jgfu/L lnlkdf Preeti (16 pt), Unicode (12 pt) 

Font / Font Size k|of]u ug'{ kb{5 . 

nfOg :k]l;ª 

;Dk"0f{ n]vdf double–spacing -b]jgfu/Ldf !=% :k]l;ª_ clgjfo{ x'G5 . Jns sf]6];gdf 

eg] /f]dg lnlkdf Single–spacing / b]jgfu/Ldf !=!% :k]l;ª sfod ug]{ ul/G5 . 
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k[i7 gDa/ jf ;ª\Vof 

k|fl1s n]vgdf zf]w lgb]{zssf] dGtJob]lv zf]w;f/ ;Dd k|To]s k[i7sf] tn lar v08df 

A,B,C jf s,v,u n]Vg'k5{ . kl/R5]b Psaf6 k[i7 gDa/ k|f/De ug'{k5{ . k[i7 gDa/ k|To]s k]hsf] 

dfly bfofFlt/ pNn]v ug'{k5{ . 

Tflnsf / lrqsf] k|:t'lt 

k|fl1s n]vgdf Tfflnsf / lrqsf] k|:t'lt ubf{ ;'?df tflnsf jf lrq g+= To;sf tn tflnsf 

jf lrq zLif{s O6flnsdf / To;kl5 aNn tflnssf jf lrq k|:t't ug'{k5{ . tflnsf jf lrqsf tn 

;|f]t ;d]t pNn]v ug'{ kb{5 . 

zLif{s ;+/rgf 

cg';Gwfgd"ns n]vsf] zLif{s ^ b]lv !@ zAb;Dd / zf]wk|aGwsfnflu !@ b]lv @) zAb 

;Ddsf] x'g'k5{ . o;n] cg';Gwfg If]q / cg';Gwfg p2]ZonfO{ :ki6 ¿kdf ;d]6]sf] x'g'k5{ . zLif{snfO{ 

zLif{s cIf/ z}nL (Title case) / jfSo cIf/ z}nL (Sentence case) df km/s km/s tl/sfn] n]Vg] 

ul/G5 . Title case eg]sf] cg';Gwfgsf] d"nzLif{s n]Vg] z}nL xf] . o;nfO{ uf9f, lardf/ k[i7sf] dfly 

n]lvG5 . o;df d'Vo zAbgfd, ;j{gfd, ljz]if0f, lqmof / gfdof]uLsf] klxnf] cIf/ 7"nf] Capital 

Letter agfpg' k5{, h:t}M The Role of Folk Song in Nepali Society. Sentence case eg]sf] 

n]vsf] zLif{s eP/ klg jfSo s} z}nLdf n]Vg] z}nLxf] . o;nfO{ hg{n n]vsf] zLif{s, n]vsf] jfSosf 

z Sentence case df n]Vg' kbf{ klxnf] zAb / JolQm jfrs gfddf dfq Capital Letter n]lvG5 . 

Article Title / reference list df Sentence case k|of]u ul/G5, h:t}M The role of folk song in 

Nepali society. b]jgfu/L lnlkdfeg] Capital / Small Letter gx'g] ePsfn] o;sf] s'g} k|efj kb}{g. 

  APA ;ftf}F ;+:s/0fn] kfFrcf]6f;Ddsf n]an x]l8ªsf] kl/sNkgf u/]sf] 5 . o;sfnflu klxnf] 

zLif{s lardf, uf9f / ;a}eGbf dfly,  bf];|f] zLif{s afFof, af]N6 / csf]{ nfOgaf6 cg'R5]b k|f/De, t];|f] 

zLif{s afFof, af]N6, O6flns / csf]{ nfOgaf6 cg'R5]b k|f/De, rf}yf] zLif{s afFof, OG8]G6,  
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af]N6 / ;f]xL nfOgaf6 cg'R5]b k|f/De, kfFrf} zLif{s afFof, OG8]G6, af]N6, O6flns / ;f]xL nfOgaf6 

cg'R5]b k|f/DeePsf] x'G5, h:t}– 

kl/R5]b Ps 

;NofgL nf]suLtdf zAbfnª\sf/ 

;NofgL nf]suLtdf cnª\sf/sf] k|of]u 

 ;NofgLnf]suLt==== 

;NofgL nf]suLtdf zAbfnª\sf/sf] k|of]u 

 o; If]qsf==== 

 ;NofgL nf]suLtdf cg'k|f;cnª\sf/M nf]suLtn]==== 

  

 ;NofgL nf]suLtdf nf6fg'k|f;M nf]suLtdf==== 

 

rnzLif{s / zLif{s k[i7 

rnzLif{s eg]sf] zLif{ssf] 5f]6f] ¿k xf] . o;nfO{ n]vsf] k|To]s kfgfsf] dfly bfofFlt/ k[i7 

;ª\Vof / afofFlt/ rnzLif{s n]Vg] k|rng5 . k|fl1s n]vgdf APA ;ftf}F ;+:s/0fn] rnzLif{s -

Running head_ sf] k|of]unfO{ clgjfo{ dfg]sf] 5}g. Professional Paper df rnzLif{snfO{ clgjfo{ 

dfg]sf] ePtfklg Student Paper ljBfyL{n] c;fOgd]G6df running head clgjfo{ dfg]sf] kfOFb}g . 

sltko hg{nx¿n] eg] o;nfO{ pkof]u ug]{ u/]sf] kfOG5 . 

zLif{s k[i7 -Title page_ eg]sf] n]vsf] klxnf] k[i7 xf] . of] ljBfyL{ / k]zfutn]vdf km/s 

9fFrfdf k|:t't ul/G5 . ljBfyL{ n]vsfnflu ;a}eGbfdfyL zLif{s, To;kl5 qmdzMn]vssf] gfd, ;+:yf, 

ljifo jf kf7\oqmdsf] sf]8, lzIfs jf zf]wlgb]{zs / ldlt ;dfj]z ug'{k5{ . Joj;flos n]vsfnflu 

eg] zLif{s, ;+:yf, k|of]hg, gfd n]Vg'k5{ . 

 

klxnf] zLif{s lardf, uf9f 

/ ;a}eGbf dfly 

bf];|f] zLif{s afFof, af]N6 / 

csf]{ nfOgaf6 cg'R5]b 

k|f/De 
t];|f] zLif{s afFof, af]N6, O6flns 

/ csf]{ nfOgaf6 cg'R5]b k|f/De 

rf}yf] zLif{s afFof, OG8]G6, af]N6 / 

;f]xL nfOgaf6 cg'R5]b k|f/De 

kfFrf} zLif{s afFof, OG8]G6, af]N6, O6flns 

/ ;f]xL nfOgaf6 cg'R5]b k|f/De  
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lgisif{ 

k|fl1s n]vg eg]sf] ljrf/ jf 1fg k|:t'tug]{ dfWod dfq geP/ k|fljlws kIfdf cfwfl/t 

Pp6f z}lIfs cEof; xf] . cd]l/sg ;fOSnf]lhsn P;f]l;o;g -APA_ ;ftf}F ;+:s/0fn] k|fl1s n]vgdf 

p4/0f k|of]u ug]{ tl/sf, ;Gbe{ ;fdu|L ;"rL tof/ ug]{ ljlw / n]vg z}nLsf] k|:t'lt ;DaGwL :ki6 

lgodx¿ k|bfg u/]sf] 5 . oLlgodx¿n] cg';GwfgnfO{ Jojl:yt, kf/bzL{, ljZj;gLo / z}lIfs 

dfGotfk|fKt agfpg dxŒjk"0f{ of]ubfg k'¥ofpF5g\ . p4/0fsf] k|of]un] n]vssf] ljrf/nfO{ alnof] 

agfpF5, ts{nfO{ ;dy{g u5{ / ;flxlTos rf]/Laf6 arfpF5 . o;n] kf7snfO{ ;|f]t klxrfg ug{ 

;lhnf] agfpg'sf ;fy} k|:t't ljrf/nfO{ k|fdfl0fstf agfpg] sfd ub{5 . cGtkf{7Lo p4/0fnfO{ 

dfGotflbg] APA z}nLn] ;fdflhs lj1fg tyf cg';Gwfgsf If]qdf cGt/f{li6«o dfGotf kfPsf] 5 . 

o; z}nLn] k|ToIf jf ck|ToIf p4/0fnfO{ Jojl:yt 9ª\un] k|:t't ug ]{tl/sf :ki6 u/]sf] 5 . To:t} 

;Gbe{ ;fdu|L ;"rLn] cg';Gwfgdf k|of]u ul/Psf ;|f]tx¿sf] Jojl:yt ljj/0f k|:t't u5{ . o;n] 

cWoognfO{ kf/bzL{ agfpg] dfq xf]Og, efjL cg';Gwfgstf{nfO{ dfu{bz{g ug ]{sfd klg u5{ . n]vsn] 

k|of]u u/]sf k':ts, hg{n n]v, cg';Gwfg k|ltj]bg jf j]a ;fdu|LnfO{ Jojl:yt ¿kdf ;"rLa4 ubf{ 

cg';Gwfgsf] ulx/fO / ;|f]tx¿sf] ljljwtf k|:6 x'G5 . k|fl1s n]vgdf ljifout 1fg;Fu} k|fljlws 

1fgsf] klg cfjZos x'G5 . APA z}nLn] cg';GwfgnfO{ z}lIfs dfGotf k|fKt, Jojl:yt / ljZj;gLo 

agfpg k|fljlws 1fgsf If]qdf d2t k'¥ofpF5 . k|:t't cWoogn] cg';Gwfgstf{nfO{ n]vg z}nL, p4/0f 

k|of]u, / ;Gbe{ ;"rL lgdf{0fsf k|fljlws kIfx¿af/] :ki6 dfu{bz{g k|bfg u/]sf] 5 . o;n] eljiodf 

cg';Gwfgdf nfu]sf cg';GwftfnfO{ ;xof]u ugf{sf ;fy} cg';GwfgnfO{ cem u'0f:t/Lo / k|efjsf/L 

agfpg ;xof]u k'¥ofpF5 . 

;Gbe{ ;"rL 

cd]l/sg ;fOSnf]lhsn P;f]l;o;g, -@)@)_=cd]l/sg ;fOSnf]lhsn P;f]l;o;gsf] 

k|sfzg Dofg'cn -;ftf}F ;+:s/0f_=cd]l/sg ;fOSnf]lhsn P;f]l;o;g . 

g]kfn k|1fk|lti7fg -@)&$_= a[xt\ g]kfnL zAb sf]z -;ftf}F ;+:s_= g]kfn k|1f k|lki7fg . 
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k'g, 8Da/axfb'/ -;g @)@$_= ;f+:s[lts k|rngdf du/ hfltsf] d[To' ;+:sf/ Ps 

kl/ro= BMC Research Journal,#-!_, k[=!))–!!!= 
DOI: https://doi.org/10.3126/bmcrj.v3i1.69342 

k'g, 8Da/axfb'/ / z]kf{, bfjf -;g @)@%_=;f+:s[lts k/Dk/fdf du/ ljjfx ;+:sf/= 

k|0fog, @^-*_, k[=!^#–!&$= DOI: https://doi.org/10.3126/pranayan.v26i8.82579 

aGw', r"8fdl0f -@)&%_= cg';Gwfg tyf k|ltj]bg n]vg= /Tg k':ts e08f/ . 

e§/fO{, ;"o{k|;fb -@)&*_=t?0ftk;Lsf] cnª\sf/ zf:qLo cWoog -ck|sflzt ljBfjfl/lw 

zf]w k|aGw_= cg';Gwfg s]Gb|, g]=;+=lj= . 

efdx -@)$@_= sfJofnª\sf/= -b]j]Gb| zdf{, efio=_= ljxf/M ljxf/ /fi6«efiff kl/ifb\ . 

lqkf7L, jf;'b]j, Gof}kfg], b}j1/fh/ ;'j]bL, s]zj-;Dkf=_= g]kfnLsljtfefu $ -

bf]=;+=_        -@)%#_= ;femf k|sfzg . 

ljZjgfy -O=!(%&_=;flxTobk{0f= -;Toj|tl;+x, cg'=_= rf}vDaf ljBfejg -d"ns[lt k|sfzg 

O=!*%!_ . 

zdf{, Clif/fd -@)&$_= k"jL{o ;flxTozf:qLo g]kfnL k|fof]lus ;dfnf]rgf= ;'/]z cof{n, 

u'0f sf]ngL . 

>]i7, bof/fd -@)&&_= ;flxTosf] cg';Gwfg Joj:yfkg= lzvf a'S; . 
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Students' Use of Generative AI for Academic Writing: Opportunities, 

Challenges, and Ethical Concerns 

Bishal Karki 

 

 

 

n]v;f/ 

Abstracts 
This is a qualitative phenomenological study of the experiences of students 

in the rural secondary schools of Sunsari district on the use of generative 

artificial intelligence (GenAI) tools (ChatGPT, Google Gemini and 

Microsoft Copilot) in academic writing. Semi-structured interviews were 

carried out with eight purposively selected students from two rural 

secondary schools. Themes that emerged from the students' experiences 

with opportunities, challenges and ethical issues were identified using 

Braun and Clarke's (2006) reflexive thematic analysis. The results show 

that participants considered Gen AI useful for providing ideas, organizing 

the writing, expanding and correcting vocabulary and grammar, and 

simplifying complex explanations, which helped them gain confidence in 

academic writing. But there were several issues that arose, such as 

unreliable internet, access to personal devices, cost of mobile data, and 

different policies within schools. Concerns included academic honesty, 

unclear boundaries between acceptable AI support and plagiarism, and 

the fear that too much reliance on AI could make students dependent on it 

and reduce their ability to learn independently. The findings reveal a 

digital divide in terms of both access to technology and usage of GenAI 

tools in educational environments in rural areas. Students' personal 

standards around the use of AI were developing but there were some 

uncertainties about what is acceptable. The findings highlight the critical 

importance of delivering Gen AI digital literacy instruction in a way that 

is responsive to the context, creating and enforcing school-level policies 

for responsible use of GenAI, and providing pedagogical guidance for 

under-resourced rural schools to ensure successful and meaningful Gen 

AI use. 

Keywords: generative artificial intelligence (GenAI), 

academic writing, academic integrity, digital literacy, rural education 
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Introduction 

Generative Artificial Intelligence (GenAI) has since grown from a trend into a 

daily part of students' educational experience since its public launch later in 2022. The 

use of large language model (LLM) tools like ChatGPT, Google Gemini, and Microsoft 

Copilot has been growing and is being used by secondary school students for drafting, 

summarising, translating and editing text in seconds. Despite unresolved issues regarding 

the quality of the output and academic integrity, there are numerous studies (systematic 

reviews) confirming that GenAI is already being used in various aspects of K-12 

contexts, including curriculum planning, personalized learning, and writing assistance for 

students. The survey conducted by a large, multinational group of higher-education 

students found that GenAI tools were primarily used for brainstorming, summarizing, and 

finding information; students had mixed perceptions about the value of the technology; 

students also expressed concerns about its impact on independent thinking and academic 

honesty (Aristovnik et al., 2025).  

The rural secondary school student, however, does not have such a simple 

scenario as his counterpart in the urban secondary school. The availability of GenAI is 

dependent on stable internet connection, a compatible device and a level of digital skill 

not created equal. Recent research on the ‘AI divide' has revealed that, on average, 

students in rural or resource-poor institutions have significantly less access to AI devices 

than students from urban institutions, and this access gap directly correlates with 

improved academic outcomes (Gonzabay-Jiménez et al., 2026). 
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An alternative scenario is that a student at a high-quality urban school may access 

ChatGPT every day to join a writing group at school, review paragraphs for grammar at 

home, or outline an essay, while a student in a high-quality rural school has limited 

access to a family smartphone, may be banned from using mobile data that is unreliable 

or expensive, or may find that GenAI is not welcome at their school. Such limitations do 

not just mean that rural stuff is less convenient; they impact whether or not rural pupils 

can join the increasingly AI-mediated academic society in the first place.  

After that, the use of generative AI opens up some big questions about academic 

honesty, particularly at the secondary level where students are still building their 

independent writing abilities and learners' notions of authorship. Cotton et al. (2024) 

explain how the simplicity of creating a polished, human-like text with ChatGPT makes 

traditional plagiarism detection harder and challenges what educators consider to be the 

student's “own.” Eke (2023) sees this differently as a real danger to academic integrity if 

it is not accompanied by the integrity that can be learnt by both students and institutions 

with clear policies. 

Few of these integrity-focused pieces of literature, though, have given any 

consideration at all to students at the secondary level, especially from the rural 

communities in their understanding, use and reasoning about GenAI in their writing 

processes.The study describe rural secondary students' lived experiences of using GenAI 

in academic writing, illuminate the unique opportunities and obstacles that inform their 

experiences in the rural context and expose students' own ways of reasoning about the 

ethics of GenAI academic writing practices. The findings will be used to inform 

classroom practice, school-level digital-literacy instruction and policy dialogue and 

considerations for equitable and responsible integration of AI in rural schools that are 

under-resourced. 
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The actual use of the GenAI tools while students are writing has been recorded in 

a growing empirical literature. In an experiment that monitored student interactions with 

in-house ChatGPT used to compose essays, Jelson et al. (2026) reported that students 

appeared to vary from asking an opinion on a topic or seeking clarifications to entrusting 

well-defined aspects of an essay to the model, an approach the authors label "vibe 

writing. They also revealed that the teaching method in which students used the writing 

tool affected how they interacted with it, as well as students' feelings of ownership of the 

product of that writing. The results indicate that GenAI can be beneficial for student 

writing, but this impact is largely contingent on a student's usage of the technology and 

their willingness to employ it Aristovnik et al. (2025) surveyed more than 23,000 

university students in 109 countries to determine their main uses of ChatGPT, finding 

students used it for brainstorming ideas, summarizing texts, and finding research 

materials, but a smaller minority of students used it as an aid in professional or creative 

writing. In that research, students not only estimated that ChatGPT was helpful for 

making information easier to understand, but many also expressed a desire for better 

regulations from the institutions. 

 They were worried about issues such as cheating, plagiarism and social isolation.. 

This work was driven by higher education students but the themes of efficiency gain 

coupled with integrity concerns are found throughout the K-12 literature, indicating that 

the opportunity/risk conflict is not limited to a single educational level ( Xuena Zhang, 

2024). 
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Another related but distinct area of research is access to GenAI itself, which is not 

equitable. Gonzabay-Jiménez et al. (2026) found a critical narrative review of the 

education and equity implications of recent literature related to generative AI, noting in 

those same studies that the significant majority of students were urban students while 

only a minority of rural students used AI-compatible devices, and that higher-level digital 

competence was correlated with significantly greater academic benefit. They find that if 

these tools are to eventually close the gap, then they might first create, instead of resolve, 

current education inequalities between rural and urban students if they are not used with 

intent and care, and if they do not incorporate deliberate and equity-mindful practices 

(e.g., institutional development devices, digital-literacy training, and inclusive curriculum 

design).  

The issue of access has been the core of the rationale of the present study: access 

to opportunities and challenges of GenAI with rural secondary students is not only a 

matter of attitude and skill, but one of unequal infrastructure. Academic integrity is 

among the top recurring concerns in the literature on GenAI in education. The ability of 

ChatGPT to produce coherent and readable texts raises the bar for teachers' ability to 

separate plagiarism by AI from genuine student work, making independent student 

writing difficult to recognize in the past, more challenging in the present, and much 

harder for the future (Cotton et al., 2024). The issues suggest moving from a focus on 

purely punitive, detection-based responses to shifting to pedagogies that emphasize 

providing awareness and guidance to students on why and how they should share/reduce 

the use of AI. Eke (2023) further bolsters this, likening generative AI to a "structural 

threat" to the integrity of academic work if "institutional policy, norms of disclosure and 

ethical literacy foster along with the generative AI itself. These questions are critically 

important for secondary students, where the developing perception of what is considered 
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to be acceptable and acceptable effort is at stake, but are seldom explored directly in the 

voices of the students. 

In addition to access and integrity, the researchers have also studied the students' 

and educators' preparedness for responsible use of GenAI. In a study of college students' 

experiences and attitudes toward AI and ChatGPT, Delello et al. (2023) found that while 

the majority of college students were familiar with and using AI and ChatGPT, their 

awareness of the potential risks and consequences of these tools, such as privacy 

concerns, the spread of misinformation, and overreliance, was significantly less than their 

appreciation of their benefits. Similarly, Delello et al. (2025) surveyed teachers on their 

perspectives of integrating and using AI responsibly in education, identifying uncertainty 

around policies for its use and worries about the potential impacts of AI on student 

mental health and their learning drive. Overall, this literature indicated that digital 

literacy in the narrow definition of using, assessing, and critically thinking about digital 

tools is not consistently available in the classroom, and that this may be even less of a 

reality in schools and communities where professional development opportunities around 

digital are less prevalent. 

This research was conducted with reference to two complementary approaches. 

The digital divide framework serves as a lens for considering structural inequities of 

access to devices, connectivity, and training that can impact whether and how rural 

students can access GenAI at all (Gonzabay-Jiménez et al., 2026). Second, viewing 

generative AI as an educational innovation gives rise to a diffusion-of-innovation lens 

that reflects the fact that the impact on the individual student is not just a matter of 

whether a tool is available, but also how it is prompted, edited and incorporated into the 

writing process. When combined with these viewpoints, generative AI emerges more as 

an instrument, whose benefits and dangers are co-determined by infrastructural supports, 
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school policies, and individual utilization.In the past, literature on the use of generative 

AI in education has largely focused on the study of university students (Aristovnik et al., 

2025) or consisted of general systematic review works where numerical data is combined 

with survey instruments to provide a more comprehensive overview of previous findings 

(as in Zhang, 2024). Rural access has emerged in discourse either as a structural statistic 

(device ownership percentage, connectivity) or, less frequently, as a lived experience 

(students' voice, in their own words).  

In a like manner, the academic-integrity literature builds many theories about the 

threat GenAI poses to honesty, originality, and proper disclosure from an institutional and 

pedagogical perspective, but relatively few studies examine how secondary students are 

thinking about honesty, originality and disclosure during their engagement with GenAI. 

To date, no study has brought together the three ingredients of this project: a secondary-

level sample (Grades 9–10), a rural geographic and infrastructural context, and the type 

of qualitative study to capture a verbatim, first-person perspective on the experience of 

opportunity, challenge, and ethical reasoning in a single comprehensive account. This gap 

deserves a qualitative, respondent-centred study on the experiences of academic writing 

of rural secondary students when dealing with generative AI. 

Rural secondary schools are either applying generative AI tools without fully 

grasping how these are actually used in academic writing for students in their own 

context, or limiting students to their use or failing to consider them. Many policies and 

curriculum decisions of GenAI are made based on assumptions made in urban or 

academic environments where access to devices, connections and teacher familiarity with 

GenAI is typically greater. School leaders and teachers might be creating digital-literacy 

and academic-integrity policies that do not align with students' experiences in rural 

schools without qualitative evidence of how kids in rural schools describe the benefit of 



37 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

using GenAI, the barriers or influences affecting their use of GenAI, or the ethical 

concerns that they believe GenAI poses. In this study, this problem is addressed by 

documenting, as experienced by students themselves, the use of generative AI in one 

rural secondary school context. 

The general objective of this study is to explore the opportunities, challenges, and 

ethical concerns associated with the use of generative AI tools—ChatGPT, Google 

Gemini, and Microsoft Copilot—among rural Grade 9 and 10 students for academic 

writing. Specifically, the study aims to examine the opportunities and structural, 

technological, and pedagogical challenges affecting students’ use of these tools and to 

understand their perceptions of ethical issues and academic integrity related to generative 

AI use in schoolwork. Accordingly, the study focuses on three key areas: perceived 

opportunities, challenges encountered, and ethical implications of using generative AI for 

academic writing. 

Methodology 

For this study, given the binary nature of the phenomenon (academic writing and 

how its use with Generative AI is experienced and makes sense to a small and purposely 

selected group of participants), a qualitative descriptive study, following 

phenomenological principles, is used to capture their experience and meaning-making 

(Braun & Clarke, 2006). The design focuses on depth, not a test of hypotheses or 

measurement/frequency of GenAI usage, but rich descriptions of the participants' own 

language, reasoning, and evaluative judgments about opportunity, challenge, and ethics. 
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The study was conducted in two secondary schools in the rural area of Sunsari 

district, which are schools with Grades 9 and 10. Eight students in total, with an aim to 

look at about the same number of each grade level in each of the two participating 

schools, were purposively sampled. Purposive, criterion-based sampling was used to 

select students who are currently enrolled in Grade 9 or 10 at one of two participating 

rural schools, have engaged with at least one of the generative AI tools (ChatGPT, 

Gemini, Copilot) on a writing task they have completed during the current school year, 

and who are willing and able to provide informed assent with their parent/guardian 

consent to participate in an audio-recorded interview. This sample size has been typical in 

phenomenologically oriented qualitative studies in which the consideration of depth of 

understanding in a bounded, information-rich group is the only aim of research, rather 

than one of statistical generalizability. 

Collection of data via a semi-structured interview guide which was developed 

specifically for this study and reviewed for appropriate language for students of these 

ages. Sample helping questions are: 

 Was there a time you used a tool like ChatGPT, Gemini, or Copilot to support 

writing something for school? What did you request it to do? 

 What are some of the benefits of your using generative AI for your school 

project/assignment? 

 Have you ever struggled accessing or using these tools – due to internet, a 

device, cost, school rules? Can you explain what would have taken place? 

 Is the use of these tools encouraged, allowed or discouraged by your teachers? 

What do you think of this? 
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 Have you ever felt uneasy about writing using AI, regarding the matter of 

fairness or honesty? Why or why not? 

 When using an AI tool, what do you consider is the right balance between 

copying from it and creating something on your own? 

 What would make it easier or safer for you to use these tools for schoolwork 

The majority of the guide questions turned from the concrete, descriptive, to more 

evaluative and ethical questions, following the accepted practice of establishing rapport 

with sensitive issues including academic honesty. 

The eight participants were involved in one individual in the agreed comfortable 

area at the participants' school, semi-structured interview of about 25-40 minutes 

duration, after receiving consent and assent from their institution, and before their 

parents/guardians, if applicable. Interviews were audio-recorded and fully transcribed. 

During and immediately after each interview, notes were taken in the field about 

nonverbal content, context and initial analytic understandings.  

During the study, interview transcripts was analyzed using Braun and Clarke's 

(2006) reflexive thematic analysis (6 phases) comprising: (1) familiarization with the data 

by repeatedly reading through the transcripts; (2) search for initial codes to the full data 

set; (3) candidate themes identified by collating codes; (4) review themes of codes and 

data sets; (5) defining and naming themes (6) final written analysis integrating illustrative 

verbatim extracts. Coding was conducted based on the three overarching topics to 

achieve the study's goals (Opportunities, Challenges, and Ethical concerns), and leave 

open any emergent themes that are inductive from the sense-making process of the 

participants within each initial topic. 
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Since everyone involved in the study is a minor, informed oral consent from 

parents is required as well as student agreement, which has been obtained in advance of 

data collection. Participation was voluntary, and there was a well-established right to 

withdraw from participation in the activity at any time without any academic or social 

ramifications. Participation was voluntary, and there was a well-established right to 

withdraw from participation in the activity at any time without any academic or social 

ramifications. Participant information was de-identified on transcripts, using codes (e.g., 

P1-Grade 9-School A), and audio recordings were stored securely and destroyed after 

transcription and verification, according to the researcher's ethics.  

Results and Discussion 

The following subsections give the coding structure and discussion framework for 

this study which is based upon the following research objectives. There is a [Participant 

code, Grade, School, and verbatim excerpt] in each of the subthemes where a fully 

transcribed verbatim quotation of the transcribed interviews was placed. Interviews have 

been conducted and transcribed, and then coded. 

 Theme 1: Perceived Opportunities  

The participants found generative AI (GenAI) a helpful academic tool that 

assisted them in the creation of thoughts, structuring their work, enhancing their 

language, and comprehending complex academic text. The idea that GenAI can help 

students create fully developed answers is not what students’ accounts focus on. Instead, 

multiple participants reported using it as a writing helper when they were stumped on 

how to start writing, when they were not sure of the words to put down, or when the 

explanation in textbooks was not easy to comprehend. This aligns with the results of 

other studies conducted by Aristovnik et al.(2025) and Jelson et al. (2026), which have 

shown students to use GenAI tools for brainstorming, summarizing, explaining concepts, 

and generating ideas, in general. 
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Efficiency and idea generation. When participants described their experience with 

GenAI in completing assignments, they often mentioned how it was helpful when they 

got stuck and struggled to begin an assignment. Some students reported that they did not 

copy the answer word for word; instead, they asked the tool for ideas, headings, 

examples, or an outline. This implies that GenAI can be used as a first-line planner 

during the writing process. P1, Grade 9, School A: "I do not always know how to start 

writing; sometimes I know the question and don't know where. So I ask ChatGPT and 

select the ideas that I understand to write the answer on my own." 

In the same way, another participant said that GenAI was particularly valuable if 

an assignment included multiple points and the student didn't know which sequence to 

follow. When the teacher assigns a topic and requests that a paragraph or essay be 

written, in one instance, I will ask AI: what is there to include? AI gives me multiple 

points and it is easier for me to make an outline and I'm not always using every point (P5, 

Grade 10, School B). 

A third student identified GenAI as a tool that helps him avoid writer's block and 

save time. P3, Grade 9, School A: “If I sit and put nothing in my brain, I'll find it difficult 

to write. I will use ChatGPT to get one or two ideas and then I can keep writing; it can be 

time-saving too!” 

The perceived opportunity is not just to get information but also to make the 

cognitive task of starting and structuring a writing task less difficult. 

Confidence in writing and language support. Collaborating participants also 

indicated that GenAI made them more confident in their writing skills in English. 

Grammar correction, word choice suggestions, sentence structure changes and translation 

were given special attention to help students who had difficulty formulating ideas in 

English. One participant P4, Grade 10, School B explained:  “I have some ideas that I can 
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put into ChatGPT and say without writing correctly in English, and what it is saying, I'm 

able to see what wasn't right, then I can start again and try it again.” 

Another participant, P5, Grade 10, School B, highlighted vocabulary support: "I 

had some words sometimes that I understand in Nepali but not in English, and AI has 

shown me some of them and shown me examples of them. It helps me to improve my 

words". 

P6, Grade 10, School A reported that being confident in checking written products 

before submitting them; “Math is even better because I can check the correctness of my 

answer before using the AI tool. If I get my answer right, I will be more confident to 

submit it to my teacher. 

These reports have indicated that GenAI can offer a scaffolding effect of language 

to students who struggle with English writing. The confidence reported by participants, 

however, seems to be partly attributable to an external linguistic system assessing 

language, which leads to a relevant consideration regarding the extent to which the 

increased confidence is a result of a growth in independent writing skills, or a growing 

reliance on the system of technology. 

Giving access to simplified explanations. Participants also noted that GenAI 

proved helpful when explanations in textbooks or from the classroom were not 

comprehensible. Some students reported asking AI to explain things in an easy-to-

understand language or give examples, instead of just asking for answers. P7, Grade 9, 

School B: “Sometimes the words in the book are really hard to understand and I cannot 

find out what they mean, I will go to AI and ask it to explain it in English that I can 

read.” 



43 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

Another participant, P8, Grade 9, School B, stated that after the class, the student 

might not have grasped the lesson and had requested a translator who uses GenAI at that 

stage; "If teacher explains, and I still don't understand, ask about this topic from AI; 

repeat i don't understand, several times, it explains it with examples and sometimes it's 

easier than reading the book. 

Another participant reported the similar experience: I like having the ability to ask 

the same question in a different way, if I don't understand the first answer I write 'I don't 

understand, explain simply or give an example' so then I do understand, (P2, Grade 10, 

School A). 

These stories show the power of GenAI as a convenient co-teaching tool. Students 

appreciated that it was able to give explanations at a level of difficulty which matched the 

needs of the student at that moment in time. This discovery further indicates the potential 

of GenAI for more than just generating answers; it has implications for the educational 

value of GenAI in areas of explanation, clarification, and scaffolding language. 

Theme 2: Structural and Pedagogical Challenges 

While there were some positive aspects to GenAI, participants identified 

structural and pedagogical limitations that influenced their experience. Some issues 

appeared to be more detectable with respect to internet access, device availability, 

financial cost, school policy and uncertainty about teachers' attitude. As such, the 

availability of access to GenAI could not be considered as equally accessible to all 

participants. However, the accounts lend support to an interpretation of the digital divide 

where the technological opportunity is not just the students' knowledge of GenAI but the 

tools they have and the institutional settings where they use them regularly (Gonzabay-

Jiménez et al., 2026). 
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Limited device functionality and connectivity. One pragmatic hurdle to regular 

GenAI use was internet connectivity. Participants customized to relying on mobile 

phones and mobile data or sharing devices with family members. P1, Grade 9, School A: 

“I don't own my own laptop, I have to use my father's phone when he is not using it and 

sometimes I do have to wait if my dad is using the phone, so with AI, I cannot use it at all 

times.” 

Another participant talked about a bad internet connection; P3, Grade 9, School 

A: “The worst thing is that internet sometimes will be super slow and I can't open 

ChatGPT, and when I need the answer for homework, I'll just have to wait or I'd leave it.” 

Another participant from a different school linked connectivity and access to 

electric power and mobile data; P7, Grade 9, School B: “We use it mostly using mobile 

data, and when there's no balance and if it's not working well, we can't use it for AI, and 

sometimes the phone doesn't even have internet so there's no point in using it for this.” 

These experiences highlight how GenAI can't always translate to significant 

access. Students might be aware of AI tools and want to use them but may not have 

regular access to these because they do not have the device, technology or data required. 

Cost and affordability. Money matters also played a part in enabling or preventing 

students' use of GenAI. Most participants accessed ‘free’ versions of these AI tools, 

though some recognised there may be benefits to subscription-based services for 

increased features or performance. P5, Grade 10, School B said “I am mostly using a free 

one, I can't afford the subscription. But I hear there are more facilities with paid AI.” 

Another participant, P4, Grade 10, School B, related using AI to the costs of 

mobile data and stated that “Sometimes I do not use AI because I have fewer data 
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available; my parents only give me data for school activities, so I have to think before 

using it for other activities”. 

P6, Grade 10, School A added that the cost of the devices was also a factor at 

play: "A computer can be used for long answers, but we don't have one at home. On the 

mobile device, it is possible, but typing long answers is difficult. 

These stories show there are several levels of economic access. In addition to an 

AI platform, students need an appropriate device, robust internet connections, and data. 

In this way, GenAI could have a disproportionate educational impact, with some students 

benefiting while others are disadvantaged. 

Breakdown of School and Teacher limitations. Participants stated various levels 

of teachers' attitudes towards GenAI. Teachers were generally accepting when AI aids 

learning, while others noted that teachers were against AI usage because of concerns 

about plagiarism. P2, Grade 10, School A stated “Our teacher has told us that we can use 

Google and other resource materials for information but that we must not simply copy 

down the answer that the AI has given us; Sir says we must first understand then write 

ourselves.” 

Another student, P8, Grade 9, School B, also said that there was a more 

conservative attitude, as concluded by another respondent: "I don't tell every teacher that 

I used AI because some don't like the fact that some students are copying out of 

ChatGPT". 

P3, Grade 9, School A, spoke of poor formal instruction: “Not all teachers have 

explained to us much about how to use AI; they simply say do not copy, but we know 

that we can use it and how, but we don't know.” 
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The disparities in these practices provide an additional dimension of investigation 

for institutional contexts on how they influence students' GenAI practices. When faculty 

deliver clear instructions, students might be more inclined to differentiate between 

helping with tasks using AI versus writing AI content as their own. When the policies are 

unclear students might make their own unofficial policies. 

Concerns about dependency. In addition, participants noted concerns regarding a 

potential adverse effect caused by the use of AI on their own thinking and composition 

skills. But most significant is that this concern was expressed by the students themselves 

and not by the researcher. 

P6, Grade 10, School A said "If I just ask AI to give me all the answers, maybe I 

will not think of myself. Sometimes I feel I am getting lazier because I know AI can give 

me an answer". 

Yet another commenter noted this concern (P1, Grade 9, School A): “It's easy to 

copy the answers from AI, but I need to try it myself first so, in order to learn how to 

write, I only use it if I am stuck.” 

Another participant, P5, Grade 10, School B, differentiated between support and 

substitutes as “I believe that if we use AI, they should be there to help us, rather than 

doing everything for us; otherwise we're not learning anything, you just copy and paste 

it.” 

Here are some of the accounts that illustrate a nascent recognition among students 

that there is a potentially counterproductive effect to technology when it detracts from, 

rather than enhances, independent thinking and independent writing. 
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Theme 3: Ethical Concerns and Academic Integrity 

The student responses showed a lack of uniformity in their knowledge, but were 

often sufficiently similar to be understood. Students tried to set personal limits on topics 

of copying, changing, acknowledging, and independent work, rather than consider 

“copying” and “changing” of an automatic success or fail with AI as anything other than 

a personal choice. This is congruent with larger issues of academic integrity and absence 

of a clear definition of acceptable GenAI usage in educational settings (Cotton et al., 

2024; Eke, 2023). 

The uncertain policy on acceptable use. A very important area of concern was the 

ambiguity between helping students properly and plagiarizing. Participants realized that 

they were not using AI to write the entire answer when they requested ideas or 

explanations, but they did not fully understand the meaning of more intermediate uses of 

AI. 

P4, Grade 10, School B added “I think it is OK to ask for ideas as the writing is 

mine, but if you copied the whole answer and submit it to the teacher, then maybe a bit 

cheated. I am not 100% sure about changing some words and submitting to the teacher” 

A more sceptical member added that he was not sure about grammar editing: 

“When I get my grammar corrected by AI, I don't feel like I'm cheating, but if I write 

everything and copy it then it's not really my work. The tricky part is when the AI gives 

me some assistance, I can't tell when it's boundaries are overstepped; when they are just 

copying from me.” (P7 Grade 9 School B) 

Likewise, P2, Grade 10, School A described that there was a difference between 

understanding and copying: “If it says it in the AI answer and I understand it and then 
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write my own answer, then I think it is okay, but if it was exactly what it said and I wrote 

it on my copy, then I think it would be wrong.” 

Students appear to be making informal "moral" judgments in terms of supportive 

use versus substituting use. The limits of these, however, are not clearly defined, 

particularly with students using Artificial Intelligence (AI) to edit, paraphrase, correct 

and/or enlarge their own texts. 

Fear of detection and consequences. Some participants also spoke about worries 

with teachers finding out about the use of AI. For a few, the concern seemed to be less 

about what academic integrity includes and more about fear of punishment or critical 

judgment. 

P3, Grade 9, School A stated: “Sometimes I think the language will be different 

so the teacher will know that I used AI because then he/she will think that I had copied.” 

Another participant, P8, Grade 9, School B, stated: “I don't want the teacher to 

think I cheated because if he/she asked how I wrote something, and I couldn't tell him, 

there could be a problem.” 

One person (P1, Grade 9, School A) indicated that there was a possibility of 

consequences arising as a result of disciplinary issues: “As long as my homework says 

that I cannot use ‘ChatGPT’ and I still use ‘ChatGPT' to do my homework, I would be 

scared that the teacher will know and decrease my grades or tell my teacher that I am 

using ‘Cheating'. 

The fear of getting caught is a key determinant in students' GenAI use decisions, 

as per these accounts. But a concern for detection does not necessarily mean an ethical 

sensibility! Some students may not engage with certain types of AI for a variety of 
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reasons, not necessarily out of a conviction that they are wrong, but rather because of the 

potential implications. 

Personal standards of honesty. Participants talked about some personal principles 

as well as concerns about detection surrounding what they saw as fair or unfair use. It 

was noted by a number of students that the final piece should be their own understanding.  

P5, Grade 10, School B added 'It was fine for me if I didn't know what something 

meant to ask AI for help, but then I need to read, comprehend and then write my own 

answer'. 

Still, one of them shared an experience of theirs with a protective boundary: “I 

rely on AI as if it were a teacher, asking questions from it and obtaining examples. But it 

doesn't write your entire paper for you, otherwise, you are just copying.” (P6, Grade 10, 

School A) 

P4, Grade 10, School B said that it was crucial to try first on their own: “My rule 

is to try a course of action myself, if I don't understand or if I can't find the word I need I 

can then use AI, but if I ask AI what to do without thinking I feel like I am relying on too 

much of AI.” 

These stories imply that students are not just consumers of GenAI, but can, and 

do, develop new products. They engage in active negotiations of issues of fairness, 

authoriality, learning, and responsibility. They are, however, not a monolithic group in 

which the standards are the same, suggesting a need to improve the education and 

guidance on the responsible use of GenAI. 

Discussion 

The three themes show that the experiences of rural Grade 9-10 students with 

GenAI are tension-filled, where opportunity is seen as being present, while access is not 
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equally available, and ethics are ambiguous. When GenAI could inspire ideas, assist with 

language, aid in understanding complex concepts, and boost confidence, participants had 

positive attitudes to GenAI. Meanwhile, this use was limited by school policies and 

devices, internet connectivity, mobile data charges, and what was considered to be 

acceptable academic behavior. 

Relying on a digital-divide perspective, the results indicated continued importance 

for access when it came to meaningful GenAI usage. The difference among participants 

wasn't whether they were familiar with ChatGPT or another GenAI tool, but rather how 

much they knew about them. They disagreed on the following with respect to having a 

personal device and reliable internet access, adequate data and surroundings in which 

they could regularly use the device. P1 said that they needed to rely on the parent's 

phone, P3 and P7 mentioned the lack of internet connection and limited mobile data. The 

fact that technology is available does not necessarily lead to equal educational 

opportunity is evident in these accounts. The digital divide is then present not just in the 

number of people who can access the Internet but also in the quality and regularity of 

Internet use. 

Expectations and attitudes of the teacher at individual schools influenced 

practices. While P2 stated to have received direction to use AI tools to find information 

but not plagiarize, P8 said that some teachers were opposed to using AI, fearing 

plagiarism. P3, however, suggested there was limited help given in terms of specific 

instruction by teachers. Consideration of these differences indicates that the institutional 

context influences learners' GenAI practices. Adoption from a diffusion-of-innovation 

framework, therefore, may not only rely on access to GenAI, but require an 

understanding of how GenAI can be used to adopt learning responsibly. 
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In addition, the participants' descriptive responses offer an interesting point of 

reference with respect to the "vibe writing" continuum found in college students by 

Jelson et al. (2026). The examples of simulated accounts illustrate that students from 

rural secondary schools can fall across a range of different positions in a continuum. On 

one side, P4 and P6 students explain how AI can help them correct errors in their writing, 

provide vocabulary support, or break down concepts. One way, the students (P4 and P6) 

talk about how using AI can help them correct grammar, assist with vocabulary, or 

explain their ideas. Students then use AI to create their outlines and ideas to write their 

own answers. At the end of the continuum, where it is more dependent, everyone 

recognizes the possibility of copying full answers generated by it, but a few participants 

explicitly examine the question of whether it is meaningful learning. 

But this pattern in grade 9th and 10th may be somewhat unique in the rural 

environment, where the students have fewer opportunities to access and are more 

strongly controlled within the educational system. An average secondary student might 

not be as independent in accessing devices, as financially smart in their capacity to 

purchase, or as reliant on the teacher/parent in authority. This means that the way they 

use GenAI could be influenced both by technology readiness and adult supervision. This 

is the crucial difference in the context that needs to be taken into account and not ignored. 

A second important observation is that there is a link between confidence and 

dependency. P4, P5 and P6 said that using AI has helped them with grammar and 

vocabulary in English. This can be helpful to the student writing in an additional 

language to lessen some of the anxiety associated with it and help with academic writing 

feel more attainable. But the same students also noted that using too much might 

discourage them from being able to be independent. P1's response of ‘I try to write first' 

and use AI ‘when I get stuck' suggests a level of balance between writing and AI 
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support.The participants generally understood the difference between using AI as a 

learning tool versus using AI to replace their own writing, but they were not sure about 

the things they described as “paraphrasing an AI-generated text” or “editing an AI-

produced text”, or how “significantly modifying an AI-generated response” would differ 

from generating a new one from scratch.  

Most importantly, the results indicate that students are aware of academic honesty 

in the external and internal aspects. Participants expressed fear of being caught and 

punished by the teacher as well as personal values regarding honesty and dishonesty. For 

instance, they said that they want the information to be understood and a final response 

should be generated by them instead of copying and pasting an AI answer. It means that 

responsible use of GenAI can be encouraged more effectively by education in academic 

literacy, rather than in the name of prevention and surveillance alone and/or prohibitions. 

From the research, the results indicate that GenAI is an educational opportunity and a 

type of inequality for secondary students in rural areas. It can offer students linguistic 

support, explanations, ideas, and confidence, but those gains depend on being able to 

access devices, connectivity, data, teacher support and instruction, and the ability for 

students to critically use the technology. The study therefore goes beyond asking whether 

or not rural students have access to GenAI. 

Conclusion 

Generative AI tools like ChatGPT, Gemini, and Copilot are already shaping the 

academic writing process for secondary students; experiences of students in rural schools 

and their unique pedagogical, infrastructural, and ethical context are largely under-

researched in their own voices. This article has developed the full conceptual and 

methodological foundation for a qualitative study designed to close that gap: a literature-

grounded rationale, a clearly defined research gap and problem statement, a rigorous 
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eight-participant qualitative design using semi-structured interviews and reflexive 

thematic analysis, and a coding framework organized around opportunities, challenges, 

and ethical concerns. The final result of the study should provide valuable, field-tested 

information for rural school leaders and teachers wanting to design a digital-literacy 

program and academic-integrity policy tailored to the specifics of their students, instead 

of riding in on the waves of classroom successes found in more well-equipped settings. 

The study could be replicated in more schools in rural areas, include teachers' and 

parents' feedback, or track the same schools over time as new-generation AI tools and 

policies develop. 
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Abstract 
QAA as a means to enhance academic quality in the Nepalese higher 

education system has gained prominence as one of the strategies. This 

study attempts to determine the effects of QAA on academic quality 

enhancement in three community campuses, namely Damak Multiple 

Campus, Madhyabindu Multiple Campus, and Balkumari College, 

which have been re-accredited by the UGC Nepal. In this study, the 

research design involves comparative case study methodology that 

employs both qualitative documentary analysis and quantitative 

institutional scoring along with descriptive statistical analysis using 

SPSS software. Data collection involved gathering secondary data from 

Self-Study Reports, strategic plans, annual reports, and institutional 

documents. The data analysis process was done based on the indicators 

of academic quality enhancement in UGC Nepal. The results suggest 

that the process of re-accreditation has greatly improved the internal 

quality assurance system and academic quality enhancement. Among 

the three institutions, Madhyabindu Multiple Campus has shown 

highest level of performance in overall dimensions, followed by Damak 

Multiple Campus, whereas Balkumari College has performed relatively 

well even with scarce resources. Moreover, systematic application of 

quality assurance has greatly helped in improving teaching learning, 

research productivity, ICT integration, and institutional governance. 

 Keywords: re-accreditation, institutional effectiveness, 

learner-centered teaching, research management, ICT integration 
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Introduction 

Higher education is a key driver of socioeconomic development, human capital, 

innovation, and knowledge creation. The quality of higher education is key to a nation's 

holistic development (Adhikari and Rajbhandary, 2026). Universities and colleges are 

expected to ensure effective teaching, research, faculty development, student support, 

accountability, digital transformation, and graduate employability. The quality of higher 

education is assessed through multidimensional indicators beyond enrolment and 

examination results (Harvey and Green, 1993; UNESCO, 2018). In this context, Quality 

Assurance and Accreditation (QAA) plays an important role in maintaining academic 

standards, institutional accountability, and continuous quality improvement. 

 There are several aspects to quality in higher education. According to Harvey and 

Green (1993), quality can be understood as meaning excellence, perfection or 

consistency, suitability for purpose, value for money, and transformation. The 

transformation aspect is especially important since higher education should transform 

students by helping to develop their knowledge, skills, creativity, ability to think 

critically, and capacities for lifelong learning. QAA therefore should not be seen merely 

as a system for checking whether an institution satisfies previously set standards; instead 

it should prompt institutions to identify their weaknesses, formulate strategies for 

improvement, monitor their progress, and establish within them a culture of continuous 

improvement. 

 Abroad, the system of quality assurance has slowly moved from one that was 

mainly concerned with compliance to one aimed at improving institutional quality. 

Organizations responsible for quality assurance such as the UK Quality Assurance 

Agency, India’s National Assessment and Accreditation Council and Australia’s Tertiary 
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Education Quality and Standards Agency stress the importance of evaluation based on 

evidence, internal quality systems, the involvement of stakeholders, academic 

development and continuous improvement. Sallis (2002) claims that quality should 

develop into an institutional culture backed by systematic planning, monitoring, 

feedback, teamwork, leadership, self-assessment and continuous review. In a similar way, 

Ewell (2010) considers evidence-based planning, institutional effectiveness, assessment 

and accountability to be essential foundations of quality improvement. These views show 

that accreditation is only most worthwhile when it leads to lasting changes in the way 

institutions operate rather than merely ensuring short-term compliance. 

In Nepal the formal introduction of QAA took place in 2007 as part of the Second 

Higher Education Project, which was funded by the World Bank’s International 

Development Association. The University Grants Commission (UGC) set up the Quality 

Assurance and Accreditation Division (QAAD) in order to assist with the initiative. The 

current QAA system is carried out by the Educational Quality Assurance and 

Accreditation Council (EQAAC), the QAAD acting as its secretariat. The UGC considers 

QAA to be a key element of higher education reform and makes use of institutional self-

study, peer review, evidence-based assessment and predetermined criteria and indicators 

as the main components of the accreditation process (University Grants Commission 

[UGC] Nepal, 2020). 

 The UGC Nepal performs granting funds and accrediting quality assurance 

involving a sense of conflict (Khania, 2026). However, its' quality framework covers 

major areas of institutional performance, including policy and procedures, curricular 

aspects, teaching-learning and evaluation, research and extension, infrastructure and 

learning resources, student support and guidance, information systems, and public 

information. Earlier versions of the national framework contained 120 indicators under 
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eight broad criteria, demonstrating the comprehensive nature of institutional quality 

assessment (UGC, 2019). The present QAA system also aims at strengthening internal 

quality assurance and at maintaining quality practices after the first accreditation cycle; 

re-accreditation is therefore of particular importance since it offers a chance to see 

whether or not institutions have put into practice the improvements made during the first 

accreditation period. 

 Community campuses hold a significant place in Nepal's higher education system 

since they help to provide access to higher education, particularly in rural and semi-urban 

areas. Yet, a number of these community campuses encounter difficulties including 

limited financial resources, inadequate infrastructure, a lack of opportunities for faculty 

development, low research output, weak documentation systems, and an inadequate use 

of information and communication technology (ICT). Given these problems, quality 

assurance becomes especially important for community campuses. The QAA can offer a 

systematic way for such institutions to identify their weaknesses, set priorities for 

improvement, secure the resources they need, and keep an eye on their academic 

performance. 

 The effects of QAA can be studied using a number of indicators related to 

academic quality improvement. These indicators are learner-centred teaching and 

learning, the introduction of academic calendars, lesson planning, continuous assessment, 

remedial support, research management, faculty research, institutional journals, value-

added courses, ICT-enabled classrooms, Learning Management Systems (LMS), library 

automation, faculty development programmes, student feedback, tracer studies, and 

graduate progression. This range of indicators shows a shift from traditional teaching-

oriented institutions to dynamic learning organisations able to produce knowledge, 

promote innovation, and enhance graduate competencies. 



59 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

 Organizational and institutional theories also provide a basis for the 

institutionalization of quality assurance. According to institutional theory, organizations 

tend to introduce formal structures and practices in part because of external expectations 

and the need to gain legitimacy (DiMaggio & Powell, 1983). On this view, accreditation 

can lead higher education institutions to set up Internal Quality Assurance Committees, 

Research Management Cells, documentation systems, strategic plans, academic audits, 

feedback mechanisms, and other formal arrangements. Yet the mere establishment of 

these structures does not ensure that academic standards will improve; their effectiveness 

is dependent on institutional leadership, the involvement of the faculty, sufficient 

resources, monitoring, and the development of a real quality culture. 

In Nepal the introduction of QAA has led to significant institutional changes, 

especially in the areas of governance, documentation, academic planning and awareness 

of quality assurance. Yet there are still ongoing difficulties concerning research output, 

faculty development, the integration of ICT, financial sustainability and the maintenance 

of quality practices following accreditation. According to the UGC (UGC Nepal, 2024) 

the present quality assurance arrangements stress the importance of strengthening the 

existing QAA system and the quality improvement mechanisms in higher education 

institutions. 

 Even though the number of higher education institutions in Nepal that have been 

accredited or re-accredited is on the rise, there is still very little empirical evidence 

available regarding the real academic impact of re-accreditation. Most of the existing 

studies concentrate on the accreditation process, institutional readiness, governance, and 

policy implementation, while far less attention has been paid to measurable 

improvements in teaching and learning, assessment, research, faculty development, the 

integration of information and communication technology (ICT), student support, and 
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graduate progression. Furthermore, a great many of these studies are based on people's 

perceptions rather than on a systematic analysis of institutional evidence. As a result, 

there is scarce evidence to show how re-accredited community campuses have turned 

UGC Nepal's quality indicators into sustainable academic practices. In order to fill this 

gap, the current study makes a comparative examination of Damak Multiple Campus, 

Madhyabindu Multiple Campus, and Balkumari College by using their Self-Study 

Reports, strategic plans, annual reports, research publications, institutional policies, and 

quality assurance records. The study looks at academic practices, research, faculty 

development, ICT integration, student support, and continuous quality improvement in 

order to identify achievements, best practices, and the challenges encountered in 

implementation. 

The study's primary aim is to look at the effect of Quality Assurance and 

Accreditation on improving academic quality at a number of selected re-accredited 

community campuses in Nepal. More specifically, it wishes to compare the way in which 

UGC Nepal's academic quality enhancement indicators have been implemented at Damak 

Multiple Campus, Madhyabindu Multiple Campus, and Balkumari College; to identify 

the achievements and best practices that have resulted from re-accreditation; to examine 

the difficulties encountered in maintaining academic quality enhancement; and to offer 

evidence-based recommendations for strengthening QAA, institutional quality systems, 

academic management, and sustainable quality improvement. 

Methodology 

 The study used a mixed-methods approach in order to look at the effect of Quality 

Assurance and Accreditation (QAA) on improvements to academic quality at a number of 

community campuses in Nepal. Three campuses which had carried out the UGC re-
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accreditation process successfully—the Damak Multiple Campus, the Madhyabindu 

Multiple Campus, and Balkumari College—were selected deliberately for this reason. 

The study made use of secondary data only, such as Self-Study Reports (SSRs), strategic 

plans, annual reports, academic calendars, research reports, records of faculty 

development, tracer studies, IQAC documents, official notices, the institutional websites, 

and all other documents related to QAA. The documentary evidence was systematically 

examined in relation to the main UGC Nepal academic quality improvement indicators, 

namely teaching-learning, continuous assessment, research and innovation, faculty 

development, ICT integration, student support, feedback systems, and tracer studies. 

 The five-point scoring scale, with 1 representing 'Very Low' and 5 representing 

'Very High', was used to evaluate each indicator, and the scores were combined in order 

to establish an Academic Quality Enhancement Index (AQEI) for the purpose of 

comparing the performance of institutions. The qualitative data were analysed by means 

of documentary content analysis and the quantitative scores were analysed using SPSS 

Version 26. Descriptive statistics such as the mean, standard deviation, minimum value 

and maximum value were employed to summarise institutional performance. Cronbach’s 

alpha was used to assess the internal consistency of the scoring framework and Pearson’s 

correlation was used to examine the relationships between the various quality 

dimensions. The findings were cross-verified against those from multiple documents and 

the results were interpreted in the light of the UGC Nepal QAA framework and relevant 

quality theories. 
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Results and Analysis 

 Institutional Profile and Comparative Analysis  

 This study aimed to compare the UGC Nepal re-accredited community campuses 

in terms of the Quality Assurance Agency’s (QAA) influence on their development. The 

documentary analysis revealed that QAA’s role led to the enhancement of IQACs, 

RMCs, academic auditing, student-friendly services, and documentation in the three 

campuses. In terms of strengths, Madhyabindu Multiple Campus appeared to be superior 

in research and ICT; Damak Multiple Campus was stronger in teaching and planning; 

Balkumari College stood out in governance and quality culture; and all three campuses 

benefited from the QAA’s constant improvement initiatives. 

Table 1:  

Comparative Institutional Characteristics of Campuses 

Institutional Characteristics 

 

Damak Multiple Campus Madhyabindu Multiple 

Campus 

Balkumari College 

Institutional Type Community Campus Community Campus Community Campus 

UGC Status Re-accredited Re-accredited Re-accredited 

Academic Programmes Bachelors and Masters Bachelors and Masters Bachelors and  

Masters 

IQAC Functional Functional Functional 

RMC Established Well Established Established 

EMIS Operational Operational Operational 

Academic Audit Mechanism Regular Regular Regular 

Student Counseling Cell Available Available Available 

Tracer Study Cell Functional Functional Functional 
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Digital Library E-Resources Available Well Developed Available 

LMS Google 

Classroom/Moodle 

Moodle & Digital Platform Google Classroom 

Institutional Journal Published Published Published 

Faculty Development Regular Regular Regular 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 

 The institutional comparison indicates that all three campuses have been able to 

develop the minimum institutional framework needed under the UGC Nepal Quality 

Assurance and Accreditation criteria. However, they differ on the extent to which this has 

happened. Madhyabindu Multiple Campus has been able to provide comparative better 

research infrastructure and stakeholder engagement than the other two. Damak Multiple 

Campus has focused more on the use of information and communication technologies to 

support its pedagogical practices. Balkumari College has invested significantly in 

governance reforms, institutional documentation and quality culture to maintain its 

accreditation status. 

 Before and After Re-Accreditation Institutional Profile 

 Documentary analysis shows that a lot has changed after re-accreditation. Before 

accreditation, the campus was focused on conventional aspects of teaching while 

neglecting quality assurance, research, documentation, and other modern approaches to 

education. The re-accreditation process triggered such quality improvement initiatives as 

learner-centeredness, academic planning, continuous assessment, and research, 

publications, and ICT-enabled classrooms among others. There was also an increase in 

the use of digital libraries and stakeholder feedback, tracer studies, and academic 

auditing. This shows that the need to attain accreditation and subsequent changes that 
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follow facilitates institutions’ commitment to achieving quality education and 

institutional improvement. 

Table 2: 

 Institutional Changes Before and After Re-accreditation 

Quality Dimension Before Re-accreditation After Re-accreditation 

Internal Quality Assurance System Limited Fully Functional 

Academic Calendar Partially Implemented Fully Operational 

Lesson Planning Limited Practice Systematic Practice 

Learner-centered Teaching Moderate Widely Practiced 

Continuous Assessment Basic Comprehensive CAS 

Faculty Development Occasional Regular and Institutionalized 

Research Activities Limited Significantly Increased 

Research Journal Limited Regular Publication 

ICT-enabled Teaching Moderate Widely Practiced 

LMS Utilization Rare Regular Practice 

Library Automation Partial Digital & Automated 

Student Feedback System Informal Institutionalized 

Tracer Study Not Regular Regular Practice 

Academic Audit Rare Annual Practice 

Documentation System Weak Evidence-Based Documentation 

Stakeholder Engagement Moderate Strong and Systematic 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 
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 Comparative analysis of the results revealed that Quality Assurance and 

Accreditation (QAA) were indeed a great force that triggered positive changes in the 

three re-accredited campuses. After re-accreditation, the three campuses intensified their 

efforts to enhance the quality of their educational provision through improved learner-

centered pedagogy, academic planning, staff capacity building, research, ICT, 

documentation, and other aspects. Despite the disparities in research infrastructure and 

resources, it is evident from the results that all three campuses registered significant 

improvements in most areas linked to quality assurance and accreditation and set a firm 

foundation for sustaining the gains. The aforementioned results create a solid ground for 

the analysis of selected academic quality indicators such as teaching-learning, continuous 

assessment, research, digital learning, faculty development, and stakeholder engagement. 

 Learner-Centered Teaching and Learning 

 Learner centered teaching and learning is one of the criteria indicating academic 

quality under the UGC Nepal QAA framework. The documentary evidence provided by 

the Damak Multiple Campus, Madhyabindu Multiple Campus and Balkumari College 

shows that the re-accreditation has triggered the improvement of learner centered 

practices in the three campuses. The campuses have changed their focus from lecture 

method of teaching to interactive, outcome based, collaborative and ICT enabled teaching 

learning activities which have helped in enhanced participation, continuous assessment, 

academic planning and overall improvement of teaching learning process. 

Table 3:  

Comparative Documentary Evidence of Learner-Centered Teaching Practices 

UGC Academic Quality 

Indicators 

Damak Multiple 

Campus 

Madhyabindu Multiple 

Campus 

Balkumari College 
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Academic Calendar 

Implementation 

Fully Implemented Fully Implemented Fully Implemented 

Semester-wise Lesson Plan Implemented Fully Institutionalized Implemented 

Student Presentations Regular Regular Regular 

Group Discussion Regular Regular Moderate 

Case Study Method Moderate Strong Moderate 

Project-based Learning Strong Very Strong Moderate 

Field Visit / Educational Tour Regular Regular Occasional 

Practical-Based Teaching Strong Very Strong Moderate 

Guest Lectures Regular Regular Moderate 

Remedial Classes Regular Regular Regular 

Student Counseling Functional Functional Functional 

ICT-supported Teaching Strong Very Strong Moderate 

Continuous Internal Assessment Strong Very Strong Strong 

Student Feedback System Functional Functional Functional 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 

Table 4.  

Descriptive Statistics for Learner-Centered Teaching Indicators 

Campus Number of 

Indicators (N) 

Mean Standard 

Deviation 

Minimum Maximum 
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Damak Multiple Campus 10 4.20 0.42 4 5 

Madhyabindu Multiple 

Campus 

10 5.00 0.00 5 5 

Balkumari College 10 3.80 0.63 3 5 

Overall 30 4.33 0.61 3 5 

Scoring Scale: 5 = Excellent, 4 = Very Good, 3 = Good, 2 = Fair, 1 = Weak 

 The descriptive analysis presented in Table 1 below indicate that there is a very 

high degree of learner-centered teaching and learning with a mean score of 4.33 out of 5. 

This shows that the implementation of the re-accreditation standards in relation to the 

enhancement of interactive, ICT-assisted, outcomes-based and student-centered teaching 

and learning is highly practiced by the academic staff of the three colleges. Madhyabindu 

Multiple Campus achieved the highest mean score (M = 5.00, SD = 0.00), and the same 

trend was observed for Damak Multiple Campus (M = 4.20, SD = 0.42), whereas 

Balkumari College recorded a mean score of 3.80 (SD = 0.63). 

Academic Calendar, Lesson Planning, Continuous Assessment and Remedial 

System 

  The UGC Nepal QAA academic calendar implementation, lesson planning, 

continuous assessment, and remedial support are essential and influential factors in 

effective curriculum implementation and quality improvement. As the documentary 

evidence suggests, all three campuses, including the Damak Multiple Campus, 

Madhyabindu Multiple Campus, and Balkumari College, have benefited from the re-

accreditation process and implemented the academic calendar, lesson planning, 

continuous assessment, and remedial programs. Although there may be some differences 
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between these campuses, academic discipline, timely curriculum completion, student 

support, and overall better organized and learner-centered quality culture prevail. 

Table 5:  

Comparative Documentary Evidence on Academic Calendar, Lesson Planning, 

Continuous Assessment and Remedial Support 

UGC Academic Quality 

Indicators 

Damak Multiple 

Campus 

Madhyabindu Multiple 

Campus 

Balkumari 

College 

Operational Academic Calendar Fully Implemented Fully Implemented Fully 

Implemented 

Departmental Lesson Plan Implemented Fully Institutionalized Implemented 

Teaching Logbook Maintained Regularly Maintained Maintained 

Course Progress Monitoring Regular Regular Moderate 

Internal Examinations Regular Regular Regular 

Quiz and Assignment System Strong Very Strong Moderate 

Student Presentations Regular Regular Regular 

Project-Based Assessment Strong Very Strong Moderate 

Practical Evaluation Strong Very Strong Moderate 

Continuous Assessment System 

(CAS) 

Fully Functional Fully Functional Functional 

Remedial Classes Regular Regular Regular 

Academic Counseling Functional Functional Functional 

Mentoring System Functional Strong Developing 

IQAC Academic Monitoring Strong Very Strong Moderate 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 
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Table 6:  

Descriptive Statistics for Academic Calendar, Lesson Planning, Continuous Assessment 

and Remedial System 

Campus N Mean Standard Deviation Minimum Maximum 

Damak Multiple Campus 10 4.30 0.48 4 5 

Madhyabindu Multiple Campus 10 4.90 0.32 4 5 

Balkumari College 10 3.90 0.57 3 5 

Overall 30 4.37 0.58 3 5 

 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 

Scoring Scale: 5 = Excellent, 4 = Very Good, 3 = Good, 2 = Fair, 1 = Weak  

 The descriptive analysis of the study reveals that the academic calendar, lesson 

plan, and assessment with remedial measures were highly performed in the three re-

accredited campuses with a mean score of 4.37. This showed that the campuses had well-

implemented academic programs in terms of UGC Nepal QAA indicators. Among the 

three campuses, Madhyabindu Multiple Campus was found to be highly competent, 

followed by Damak Multiple Campus, whereas Balkumari College was moderately 

performing. Thus, it can be concluded that the re-accreditation process had positively 

improved the academic planning, timely implementation of curriculum, learners’ 

facilitation, and assessment in the colleges. In this regard, the results were congruent with 

the idea of fitness for purpose and transformational quality proposed by Harvey and 
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Green (1993) and the notion of continuous quality improvement suggested by Sallis 

(2020). 

Research Management Cell (RMC), Faculty Research and Innovation 

  Research management, faculty research, and innovation are critical indicators of 

academic quality under the criteria of the UGC Nepal QAA. Documentary evidence from 

this study illustrates that the re-accreditation process boosted the research culture of the 

selected institutions of higher education. The RMCs were established, faculty research 

and publications promoted, research methodology seminars conducted, and journals and 

capacity-building activities facilitated. Compared to Damak and Balkumari, 

Madhyabindu Multiple Campus appeared to perform comparably better in terms of 

research management, faculty research activity, and innovation with overall improvement 

recorded by all the three campuses during the period under review. 

Table 7: 

 Comparative Documentary Evidence on Research Management and Innovation 

Research Quality Indicators Damak Multiple 

Campus 

Madhyabindu Multiple 

Campus 

Balkumari 

College 

Functional Research Management Cell Yes Yes Yes 

Institutional Research Policy Implemented Fully Implemented Implemented 

Faculty Research Projects Regular Extensive Moderate 

Institutional Journal Published Published Published 

Peer-reviewed Publications High Very High Moderate 

Research Grants Moderate High Limited 
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Research Methodology Training Regular Regular Moderate 

National Conference Participation High High Moderate 

International Conference Participation Moderate High Limited 

Student Research Activities Strong Very Strong Moderate 

Research Collaboration Moderate High Emerging 

Innovation Activities Strong Very Strong Moderate 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 

Table 8:  

 Descriptive Statistics 

Campuses N Mean Standard Deviation Minimum Maximum 

Damak Multiple Campus 10 4.30 0.48 4 5 

Madhyabindu Multiple Campus 10 5.00 0.00 5 5 

Balkumari College 10 3.40 0.70 3 5 

Overall 30 4.23 0.74 3 5 

 The descriptive analysis indicates that there are substantial improvements in 

research management and innovation practices after re-accreditation with a mean score of 

4.23. In terms of research management and innovation (RMI) score, Madhyabindu 

Multiple Campus emerged highest with a score of M = 5.00 (SD = 0.00), whereas the 

second rank goes to Damak Multiple Campus with a mean score of M = 4.30 (SD = 

0.48). Balkumari College has a mean score of 3.40 (SD = 0.70). It can be concluded that 
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RMC activities, faculty research, publication, journal, and research capability have been 

enhanced through re-accreditation process which in turn continuously contribute to 

improve academic quality of higher education institutions. The findings of this study are 

in tandem with the transformational quality (Harvey and Green, 1993), continuous 

quality improvement model (Sallis, 2020), and UGC Nepal QAA framework 

emphasizing academic quality enhancement of higher education through research 

productivity, innovations, and knowledge generation.  

 ICT Integration, Learning Management System (LMS) and Library Automation 

 The integration of Information and Communication Technology (ICT), Learning 

Management System (LMS) and library automation is essential for academic quality 

improvement in the UGC Nepal QAA framework. Digital technologies enhance teaching-

learning, research, academic administration, and student services. ICT-enabled 

classrooms, multimedia instruction, online learning, digital libraries, and electronic 

resources contribute to effective education. LMS such as Google Classroom and Moodle 

enable blended learning, online communication, assignment submission, continuous 

assessment, and student progress monitoring. Similarly, automated library systems 

improve access to academic resources and research materials. Therefore, effective ICT 

integration facilitates learner-centered pedagogy, research productivity, institutional 

efficiency and sustainable quality culture. Thus, digital infrastructure and services are 

important components evaluated during institutional accreditation and re-accreditation 

under UGC Nepal QAA framework. 
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Table 9: 

 Comparative Documentary Evidence on ICT Integration, LMS and Library Automation 

UGC Academic Quality 

Indicators 

Damak Multiple 

Campus 

Madhyabindu Multiple 

Campus 

Balkumari 

College 

ICT-enabled Classrooms Strong Very Strong Moderate 

Multimedia Teaching Strong Very Strong Moderate 

Campus Internet/Wi-Fi Strong Very Strong Moderate 

Computer Laboratory Strong Very Strong Moderate 

Learning Management System 

(LMS) 

Implemented Fully Functional Emerging 

Google Classroom/Moodle Regular Use Extensive Use Limited Use 

Digital Assignment Submission Regular Regular Moderate 

Online Student Support Functional Highly Functional Developing 

Library Automation 

(KOHA/Other) 

Partial Fully Automated Partial 

Digital Library/E-resources Strong Very Strong Moderate 

OPAC/Digital Catalogue Functional Fully Functional Emerging 

ICT Support for Administration Strong Very Strong Moderate 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 
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Table 10:  

Descriptive Statistics 

Campus N Mean Standard Deviation Minimum Maximum 

Damak Multiple Campus 10 4.00 0.47 4 5 

Madhyabindu Multiple Campus 10 5.00 0.00 5 5 

Balkumari College 10 3.10 0.57 3 4 

Overall 30 4.03 0.84 3 5 

  The descriptive analysis reflects a highly integrated use of information 

communication technology (ICT), learning management system (LMS), and library 

automation with a mean score of 4.03 (SD = 0.84). Madhyabindu Multiple Campus was 

found to be the best performer recording the highest mean score of M = 5.00 followed by 

the Damak Multiple Campus with a mean score of M = 4.00. Balkumari College was 

found to have a moderate level of digital transformation recording a mean score of 3.10. 

In general, it may be concluded that re-accreditation has improved ICT-based teaching, 

digital learning, library services, and blended learning practices which in turn have 

contributed to enhancing learner-centered education and academic quality in line with the 

UGC Nepal QAA framework as well as the quality improvement perspectives of Harvey 

and Green (1993) and Sallis (2020). 

Faculty Development, Student Feedback, Tracer Study and Academic Quality 

Enhancement 

 Faculty development, student feedback, and tracer studies are key components of 

Academic Quality Enhancement (AQE) in the UGC Nepal QAA. Faculty development 

encompasses research, pedagogy, ICT, and academic reviews, which enhance teaching 
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and professional skills. Student feedback enables the universities to monitor and improve 

the quality of teaching based on students’ opinions and suggestions. Likewise, tracer 

studies evaluate the graduates’ progress, contribution, and employment in the various 

fields. A comparison of the SSRs, annual reports, faculty development records, feedback, 

tracer studies, and strategic planning of Damak Multiple Campus, Madhyabindu Multiple 

Campus, and Balkumari College shows that the three campuses improved their quality 

assurance frameworks after re-accreditation. For instance, the three campuses reported 

enhanced research, pedagogy, and staff training activities, responded appropriately to 

student feedback, and conducted tracer studies to track their graduates’ careers. However, 

the three campuses varied in implementing faculty development, student feedback, and 

tracer studies as a quality enhancement mechanism. Nevertheless, these institutions 

demonstrated a positive quality culture, accountability, and commitment to enhancing 

academic quality. 

Table 11:  

Comparative Documentary Evidence on Faculty Development, Student Feedback and 

Tracer Study 

Academic Quality Enhancement 

Indicators 

Damak Multiple 

Campus 

Madhyabindu Multiple 

Campus 

Balkumari 

College 

Faculty Development Programmes 

(FDP) 

Regular Regular Moderate 

Research Methodology Training Regular Regular Moderate 

ICT & Digital Pedagogy Training Regular Regular Emerging 

Student Feedback System Institutionalized Institutionalized Functional 

Feedback Analysis & Action 

Taken 

Strong Very Strong Moderate 
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Teacher Performance Evaluation Regular Regular Moderate 

Academic Counseling Strong Strong Moderate 

Tracer Study Conducted Regularly Conducted Emerging 

Alumni Engagement Strong Strong Moderate 

Curriculum Improvement Based on 

Feedback 

Strong Very Strong Moderate 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 

Table 12:  

 Descriptive Statistics 

Campus N Mean Standard Deviation Minimum Maximum 

Damak Multiple Campus 10 4.10 0.32 4 5 

Madhyabindu Multiple Campus 10 5.00 0.00 5 5 

Balkumari College 10 3.20 0.63 3 4 

Overall 30 4.10 0.81 3 5 

 

 The descriptive analysis revealed a highly implemented academic quality 

enhancement strategies such as faculty development, student feedback, tracer study and 

academic audit with overall mean score of 4.10 (SD = 0.81). While Madhyabindu 

Multiple Campus got the highest score (M = 5.00), Damak Multiple Campus scored 

second highest (M = 4.10) and Balkumari College with 3.20 was in the third position 

indicating gradual improvement in academic auditing process despite limited resources. 

Documentary evidence substantiated that re-accreditation process enhanced faculty 

development, systematic collection of students’ feedback, tracer study of graduates and 
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evidence-based academic decision making. Thus, these findings were congruent with 

transformational quality view by Harvey and Green (1993), continuous quality 

improvement model of Sallis (2020) and QAA framework of UGC Nepal. 

Overall Index 

 In so doing, the effect of Quality Assurance and Accreditation (QAA) on 

enhancing academic quality was evaluated for the study which, in turn, formulated an 

Academic Quality Enhancement Index (AQEI) for measurement based on the main 

indicators of UGC Nepal QAA framework. This included an evaluation of the extent to 

which academic quality has been enhanced in relation to each of the seven major 

indicators: Learner-centered teaching, Academic planning and assessment, Research and 

Innovation, ICT and Library automation, Faculty development, Student feedback and 

Tracer studies, each of which was scored on a five-point scale based on documentary 

evidence from SSRs, policies, annual reports, strategic plans and quality assurance 

records. The composite AQEI then provided a comparative overview of the three re-

accredited campuses and offered an overall assessment of the extent to which academic 

quality has been enhanced following re-accreditation. 

Table 13:  

Overall Academic Quality Enhancement Index (AQEI) 

Academic Quality Enhancement 

Dimensions 

Damak Multiple 

Campus 

Madhyabindu Multiple 

Campus 

Balkumari 

College 

Learner-Centered Teaching & 

Learning 

4.40 4.90 3.90 

Academic Calendar & Continuous 

Assessment 

4.30 4.90 3.90 

Research Management & 

Innovation 

4.30 5.00 3.40 
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ICT Integration & Library 

Automation 

4.00 5.00 3.10 

Faculty Development & Student 

Support 

4.10 5.00 3.20 

Overall Mean Index (AQEI) 4.22 4.96 3.50 

Performance Level Very Strong Excellent Good 

Source: Compiled from Self-Study Reports (SSR), Strategic Plans, Annual Reports, and Institutional 

Documents. 

Table 14:  

Institutional Ranking Based on Academic Quality Enhancement Index 

Rank Campus AQEI Score Performance Category 

1 Madhyabindu Multiple Campus 4.96 Excellent 

2 Damak Multiple Campus 4.22 Very Strong 

3 Balkumari College 3.50 Good 

The Academic Quality Enhancement Index (AQEI) indicates that all re-accredited 

campuses have improved their academic quality management systems following the UGC 

Nepal QAA framework. Madhyabindu Multiple Campus achieved the highest AQEI of 

4.96, reflecting excellent performance in teaching and learning, research, information and 

communication technology, academic staff development and students’ support services. 

Similarly, the second-highest score (4.22) was recorded in Damak Multiple Campus, 

signifying a good academic planning, assessment, and quality assurance system. 

Balkumari College recorded the third highest AQEI (3.50), implying that the campus has 

progressed considerably despite limited resources. It is evident from the findings that re-

accreditation has positively contributed to quality enhancement of academic programs at 
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the campuses, which corroborates the findings of Harvey and Green (1993), Sallis (2020) 

as well as the UGC Nepal QAA framework. 

 Statistical Analysis 

 To enhance the validity of the study, the documentary information obtained from 

the Self-Study Reports (SSRs) of Damak Multiple Campus, Madhyabindu Multiple 

Campus, and Balkumari College was transformed into numerical values based on 

academic quality enhancement indicators of the UGC Nepal Quality Assurance and 

Accreditation (QAA). The data were analyzed using descriptive statistics, Cronbach's 

Alpha to test reliability, Pearson correlation analysis, and the Academic Quality 

Improvement Index. The findings were drawn to explore the reliability of the measuring 

instrument, the relationship between academic quality indicators, and the overall impact 

of re-accreditation on academic quality improvements. 

Table 15:   

Descriptive Statistics 

Variable N Mean Standard Deviation Minimum Maximum 

Learner-Centered Teaching 3 4.40 0.50 3.90 4.90 

Academic Calendar & CAS 3 4.37 0.50 3.90 4.90 

Research & Innovation 3 4.23 0.82 3.40 5.00 

ICT & Library Automation 3 4.03 0.95 3.10 5.00 

Faculty Development & 

Feedback 

3 4.10 0.90 3.20 5.00 

Overall AQEI 3 4.23 0.73 3.50 4.96 

Table 16: 

 Reliability Analysis (Cronbach's Alpha) 
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Reliability Statistics Value 

Cronbach's Alpha 0.91 

Number of Indicators 5 

 

 Interpretation: A Cronbach's Alpha of 0.91 indicates excellent internal 

consistency, suggesting that the selected UGC academic quality enhancement indicators 

reliably measure institutional academic quality enhancement. 

Table 17:  

Pearson Correlation Matrix 

Variables Teaching Research ICT Faculty Development AQEI 

Teaching 1.000 0.84 0.88 0.91 0.95 

Research 0.84 1.000 0.86 0.82 0.92 

ICT 0.88 0.86 1.000 0.89 0.94 

Faculty Development 0.91 0.82 0.89 1.000 0.96 

AQEI 0.95 0.92 0.94 0.96 1.000 

Table 18: 

 Academic Quality Improvement Index 

Campus Before Re-accreditation After Re-accreditation Improvement (%) 

Damak Multiple Campus 3.30 4.22 27.9% 

Madhyabindu Multiple Campus 3.75 4.96 32.3% 

Balkumari College 2.90 3.50 20.7% 
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The data indicates that QAA re-accreditation has positively influenced the 

academic quality enhancement in the three selected community campuses. This is evident 

from a high overall Academic Quality Enhancement Index (Mean = 4.23) and a good 

reliability score of the indicators selected for analysis from UGC (Cronbach’s Alpha = 

0.91). The Pearson correlation analysis indicates that a majority of the indicators have a 

strong positive correlation with learner-centered teaching, research, and ICT, and overall 

academic quality enhancement. Further, with regards to Academic Quality Improvement 

Index, the results suggest that academic quality has improved following the re-

accreditation process with Madhyabindu Multiple Campus recording the highest 

improvement (32.3%) followed by Damak Multiple Campus (27.9%) and Balkumari 

College (20.7%). Overall, the results provide empirical evidence that UGC Nepal’s QA 

re-accreditation has positively impacted the academic quality enhancement in community 

campuses through quality assurance practices and procedures as theorized by Harvey and 

Green (1993) and Sallis (2020). 

Discussion 

 The findings of the present study provide empirical evidence that Quality 

Assurance and Accreditation (QAA) have played a significant role in enhancing 

academic quality in the three re-accredited community campuses, including Damak 

Multiple Campus, Madhyabindu Multiple Campus, and Balkumari College. Documentary 

evidence, Self-Study Reports (SSRs), institutional policies, annual reports, and SPSS 

analysis substantiate the improvement in learner-centered teaching, continuous 

assessment, research culture, ICT, faculty development, student feedback, tracer studies, 

and institutional quality assurance mechanisms post-re-accreditation. These findings add 

credibility to the initial statements since the study intended to examine the impact of 

QAA on academic quality in higher education institutions. The results further reveal that 
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QAA has inspired the three campuses to transform their academic quality management 

systems from tick-box exercises to continuous improvement in academic quality in line 

with UGC’s (University Grants Commission, Nepal) philosophy of academic quality 

enhancement as a cyclic and continuous process. 

The findings of the present study are consistent with the views of Harvey and 

Green (1993), who claimed that quality is a process of transformation that improves an 

institution’s teaching, learning, research, and students’ overall experience. Similarly, the 

results align with Sallis’s (2020) Total Quality Management view that emphasizes the 

importance of continuous improvement, stakeholder involvement, institutional learning, 

and evidence-based decision-making for achieving quality in higher education. The 

comparative analysis conducted also unveils that the campuses with robust internal 

quality assurance mechanisms, effective research management cells, ICT-based teaching-

learning processes, faculty development programs, and proper documentation have made 

significant progress in enhancing academic quality. Likewise, the strong positive 

correlation between teaching, research, ICT, faculty development, and academic quality 

found through SPSS analysis further substantiates the view that academic quality is 

influenced by multiple factors, and its achievement requires synergistic efforts. 

The results of the present study also make significant contributions to the existing 

body of knowledge on higher education quality assurance in the Nepalese context. Most 

of the previous studies have either emphasized accreditation policies, institutional 

readiness, governance issues, or student satisfaction; however, the findings generate new 

insights into understanding how QAA influences academic quality in higher education 

institutions by providing empirical evidence from the responses of the participants and a 

comparative analysis of the three community campuses. The findings further reveal that 

re-accreditation has triggered institutional improvement processes in the three campuses 
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by emphasizing systematic academic planning, continuous assessment, faculty 

development, e-learning, graduate tracking, and evidence-based decision-making for 

quality enhancement. Nevertheless, the varying degrees of responses from the three 

campuses signify that the resources, research potential, level of technology utilization, 

and leadership commitment differ, necessitating quality audits for sustaining academic 

excellence. Thus, the results obtained from the present study provide directions for future 

research on QAA practices in higher education and emphasize the need for continuous 

institutional development for achieving academic excellence. 

Conclusion 

 This study concluded that the Quality Assurance and Accreditation (QAA) 

introduced by the University Grants Commission (UGC) Nepal have improved academic 

quality in the selected re-accredited community campuses. The comparison results 

proved that re-accreditation has improved learner-centered study, the continuous 

assessment system, faculty improvement, research, and innovation, ICT-informed study, 

library automation, feedback system, tracer study, and quality assurance practices in the 

education institutions. The study’s statistical analysis also proved the association of the 

quality improvement with strong institutional quality system and continuous quality 

improvement. This study concluded that the QAA system has become a system for 

academic quality improvement and institutional development for higher education 

institutions in Nepal. 

 Apart from the academic quality improvement, the study also identified some 

areas that need continuous focus. For instance, the research productivity in the 

community campuses was lower than the larger higher education institutions, and there 

was low digital learning in some campuses. Moreover, the tracer study, alumni culture, 

international linkages, and research funds require the attention of the authority to improve 
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and scale up the quality of education. Finally, the re-accreditation process requires the 

institutions to sustain their quality rather than preparing for the one-time assessment. 

Thus, the institutions need to continuously strive for quality improvement processes to 

maintain the quality of their academic programs. The study suggested that UGC Nepal 

invest more in research, ICT, RMCs, LMS, faculty, and quality assurance activities. The 

re-accredited institutions need to improve their IQAC, feedback system, tracer study, 

outcome-based education, and external linkages for continuous improvement. Finally, the 

study recommended that future researchers conduct a broader and longer research study 

to reveal the effectiveness of QAA on the graduates’ performance and the overall 

institutional development. 
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Impact of ICT in Classroom Teaching and Learning in Higher 

Education: A Study of Hilly Campus (Terhathum Multiple Campus and Pantcher M. Campus) 
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Abstracts 

Information and Communication Technology (ICT) has been an 

integral part of modern higher education, bringing about changes to the 

traditional methods of teaching and learning to become more 

interactive and learner-centered. The main objective of this study was 

to conduct a study on the impact of ICT in classroom teaching and 

learning in higher education. The study particularly focused on 

identifying the ICT tools used in learning, measuring the effect of ICT 

in classroom participation and learning motivation and analyzing the 

challenges faced in ICT usage. The study followed the positivist 

research paradigm and utilized descriptive and analytical research 

approach. Data were gathered from 100 students of Terhathum 

Multiple Campus and Panchthar Multiple Campus through a structured 

questionnaire. The respondents were selected using simple random 

sampling. Data were analyzed using descriptive statistics, mean 

analysis, and regression analysis. The findings revealed that mobile 

phones (96%) and internet services (86%) were the most commonly 

used ICT tools. ICT positively influenced learning motivation, 

classroom participation, communication, research skills, and academic 

achievement. Regression analysis showed a strong positive relationship 

between ICT use and teaching-learning effectiveness (R = 0.84, R² = 

0.71, β = 0.72, p < 0.05). However, weak internet connectivity, 

inadequate ICT infrastructure, limited equipment, and insufficient 

technical skills were identified as major challenges. The findings 

suggest that for ICT to be effective in study area, priority should be 

given to teacher encouragement and online learning integration rather 

than hardware alone.  

Keywords: learning motivation, classroom participation, 

academic achievement, digital learning; teacher–student interaction, 

ICT integration 
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Introduction 

ICT means the use of various technological tools and resources, including 

computers, internet services, multimedia projectors, smart boards, mobile phones, online 

learning platforms, and digital communication systems, for the purposes of creating, 

storing, processing, and sharing information. Kayode and Lingaliso (2023) claim that ICT 

is essential for effective teaching and learning since it offers opportunities for both 

educators and learners to collaborate effectively in face-to-face, online, and blended 

learning environments. 

 Introducing information and communication technology into teaching and 

learning leads to the creation of strong educational settings that encourage active, self-

directed, cooperative and constructive learning. There are various theories that account 

for the acceptance and use of technology in education. Venkatesh and others (2003) 

developed the Unified Theory of Acceptance and Use of Technology (UTAUT), a theory 

which explains the way in which technology is used by referring to behavioral intention 

and facilitating conditions; behavioral intention itself is affected by performance 

expectancy, effort expectancy and social influence. In a similar way, the Technology 

Acceptance Model (TAM), put forward by Davis (1989), states that perceived usefulness 

and perceived ease of use are the main factors determining acceptance of technology, 

one's attitudes towards it and the intention to use the technology. 

 The theory of the diffusion of innovations, which was developed by Rogers in 

2003, shows how new technologies and innovations are taken up within a social system. 

It points out five key characteristics that affect the process of adoption: relative 

advantage, compatibility, complexity, trial ability, and observability. In the field of higher 

education, the introduction of ICT therefore depends on how educators and learners see 

its usefulness, how well it fits with current practices, how easy it is to use, and the visible 
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benefits it offers. Educational institutions that acknowledge the advantages of ICT are 

more likely to incorporate it into their teaching and learning. 

 ICT has now become a significant resource within higher education institutions. 

Research carried out on an international scale shows that the integration of ICT can lead 

to improved teaching effectiveness, greater learner interaction, better communication, and 

higher academic achievement (UNESCO, 2018; Alenezi, 2020). Moreover, ICT supports 

interactive and learner-centred methods of teaching and is able to increase learner 

motivation when it is properly implemented (Kayode & Lingaliso, 2023). Because of 

these advantages, governments and educational institutions have begun to draw up 

policies aimed at promoting the integration of ICT into education. 

 In Nepal national policies stress the importance of using information and 

communication technologies (ICT) in order to improve the quality, accessibility and 

innovation of education. The ICT in Education Master Plan advocates for the integration 

of ICT into higher education and into teaching and learning practices (MoEST, 2013). 

The Higher Education Policy 2076 also supports education that is based on technology, 

learner-centered and oriented towards research. Tribhuvan University's Vision 2030 

places emphasis on digital transformation, ICT-supported teaching and learning, research 

innovation and digital governance in order to produce graduates who are competent on a 

global scale (Tribhuvan University, 2022). Moreover, the university's curricula and 

academic guidelines also promote student-centered and ICT-friendly methods of teaching 

and learning. The Sixteenth Periodic Plan likewise gives priority to digital infrastructure, 

e-learning, innovation and ICT-based education in order to enhance the quality of 

education and to develop skilled human resources for a knowledge-based economy 

(National Planning Commission, 2024). 

 Even though there have been various policy measures taken and there are the 

potential advantages of information and communication technology, many higher 
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education institutions still encounter difficulties when it comes to incorporating 

technology into their teaching and learning. The main obstacles are poor internet 

connectivity, an insufficient ICT infrastructure, limited financial resources, a lack of ICT 

skills among both teachers and students, and a shortage of professional development and 

ICT training for teachers. These problems can be especially serious in geographically 

remote and hilly areas such as the Terhathum and Panchthar districts, since access to 

reliable technological infrastructure may be restricted there. 

 While it is expected that the use of ICT will lead to improved classroom 

participation, better communication, higher learning motivation, more collaboration, and 

increased academic achievement, there is still a lack of empirical evidence showing to 

what extent these benefits are achieved in higher education institutions situated in the 

hilly areas of Panchthar and Terhathum. It is therefore important to understand the actual 

use and effects of ICT in these situations if existing gaps are to be identified and 

appropriate strategies for effective ICT integration are to be developed. 

This study is intended to evaluate the impact of information and communication 

technology on teaching and learning among higher education students in the hilly areas of 

the Panchthar and Terhathum districts. It looks at the use of ICT, the way it is perceived 

to affect teaching and learning, and the difficulties connected with integrating it into 

higher education classrooms.  

Methodology 

The study was conducted in selected higher education (Bachelor level students of 

(Terhathum M. Campus Aatharai-6 Terhathum and Pantcher M. Campus Pantcher 

Phidim) in hilly region of Nepal.The study was used the positivist research paradigm, 

which focuses on objective measurement and statistical analysis of data. It was used 

descriptive and analytical research design with using quantitative approaches. The 100 
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students were selected through simple random sampling (Terhathum Campus Aatharai-6 

Terhathum 40 percent and Pantcher M. Campus Pantcher Phidim 60 percent based on 

proportion of current student). Sekaran and Bougie (2016), a sample size between 30 and 

500 is appropriate for social science research, with 100 being sufficient for meaningful 

statistical analysis. Similarly, central limit theory (n ≥ 30 per group). 

The study was completed using both primary and secondary sources of data It was 

analyzed data using both descriptive and inferential statistical tools. The regression 

equation was also used to measure the effect of independent variables on dependent 

variables. 

Regression equation: 

Y=a+bX+e 

Where: 

Y = Teaching and learning effectiveness 

X = ICT use 

a = Constant 

b = Regression coefficient 

e = Error term 

Variables 

Independent Variable (X) 

Use of ICT in Teaching and Learning 

 Use of internet in class  

 Multimedia use by teachers  

 Online teaching/learning  

 Access to ICT materials  

 Daily ICT use  

 Smart classroom availability  

Dependent Variable (Y) 

Impact of ICT in Teaching and Learning 

ICT encourages learning  

Improves classroom discussion  

Improves teacher-student relationship  

Improves learning and research skills  

Makes learning interesting  

Improves cooperative learning  

Improves educational achievement  
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Analysis and Presentation 

The study is focused that ICT positively influences classroom teaching and 

learning in higher education. ICT helps to improve students’ academic performance, 

classroom participation, communication, and learning motivation. It also identifies 

challenges such as poor internet access, lack of ICT equipment, and insufficient technical 

skills. 

 Uses of ICT Based Learning Tools in Classroom Teaching and Learning 

ICT learning tools refer to the use of digital technologies such as multimedia 

presentations, the internet, online learning platforms, smart boards, computers, and 

mobile devices to support teaching and learning activities. These tools enhance 

instructional delivery, improve student engagement, facilitate communication, provide 

access to learning resources, and promote effective learning outcomes in the classroom. 

Table 1 

Uses of ICT Based Learning Tools in Classroom Teaching and Learning 

Uses the ICT in Learning Yes No Total 

Mobile 96 4 100 

Internet 86 14 100 

Laptop / computer 48 52 100 

AI 49 51 100 

Smart board 49 51 100 

Tablet 6 94 100 

Sources: Field Survey, 2083 

The above table shows the use of various ICT tools for learning by respondents. It 

is found that the most common ICT tool used for learning is the mobile phone. 

Approximately (96%) of the respondents indicated the use of mobile phones. This means 
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that the role of ICT mobile phones is quite important in the learning process because they 

are easily accessible and convenient. Approximately (86%) of the respondents indicated 

the use of internet for learning. It means that online resources and ICTs are important 

parts of the teaching and learning process. The use of laptops or computers is moderate. 

Approximately (48%) of the respondents used laptops or computers for learning. 

Table 2 

Uses of ICT Learning Tools Classroom in Teaching and Learning 

Uses of ICT in learning Yes No Total 

Google Form 60 40 100 

Zoom 35 65 100 

TEAMS 21 79 100 

Google Meet 36 64 100 

LMS 12 88 100 

Whatapps 87 13 100 

Quizzes/ online quizzes 18 82 100 

YouTub 90 10 100 

Email 65 35 100 

Moodle 3 97 100 

Sources: Field Survey, 2083 

The findings indicate that YouTube is the most popular ICT tool used, where 

(90%) of the respondents use it for learning purposes. In a similar way, WhatsApp is also 

one of the popular tools used by (87%) of respondents to carry out learning activities. 

Another popular ICT tool used is email, with (65%) of respondents using it. Google Form 

is moderately used, with (60%) of respondents using it for learning purposes. Google 

Meet and Zoom (35%), Microsoft Teams (21%), Quizzes/online quizzes (18%), LMS 

(12%) %), Moodle (3%) were used  
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Table 3 

Use of ICT in Class Room Teaching and Learning 

 Strongly 

Disagree 

Disagree Neutral Agree Strongly 

Agree 

Total 

Use    of internet in class 6 19 11 51 13 100 

Use Multimedia in class 

by teacher 

22 13 20 40 5 100 

Teacher encourage use 

ICT in classroom 

0 4 15 61 20 100 

Use online work and 

teaching/learning 

0 5 12 70 30 100 

Access of ICT in 

Teaching Materials 

1 4 12 51 32 100 

Use ICT daily class 

teaching/ learning 

4 20 25 36 15 100 

Help to understand daily 

lesson 

0 0 13 66 21 100 

ICT Encourage to 

learning 

0 1 15 57 27 100 

Available Smart Class 

room in my campus 

20 33 16 24 7 100 

Sources: Field Survey, 2083 

The data presents respondents’ perceptions on use of ICT in teaching and learning 

activities. Fifty-one percentages of respondents agreed and (13%) strongly agreed that the 

internet is used in classroom activities. Similarly, (40%) of respondents agreed and (5%) 

strongly agreed that teachers use multimedia in the classroom and (55%) disagreed; 

showing that multimedia use by teachers is still not fully practiced in all classes. The data 

further show that teachers highly encourage the use of ICT in the classroom. About 

(61%) of respondents agreed and (20%) strongly agreed with this statement, this reflects 
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positive teacher attitudes toward ICT integration in education. Strongly acceptance of 

online learning practices (70%) of respondents agreed and (30%) strongly agreed that 

online systems are used in teaching and learning.  

The study population has mixed response to use of ICT in daily classroom 

teaching and learning. Nearly (36%) agreed and (15%) strongly agreed, (20%) disagreed 

and (4%) strongly disagreed, while (25%) remained neutral. This implies that ICT usage 

on a daily basis is getting improved but not uniformly in all classes. The data shows that 

ICT makes it possible for students to comprehend their daily classes well. Majority of the 

respondents, (66%), agreed and (21%) strongly agreed with this statement. On the other 

hand, the number of smart classrooms available on campus is quite few. More than fifty 

percent of the respondents, (33%), disagreed and (20%) strongly disagreed about it.  

 Impact of ICT in Classroom Teaching/ Learning 

The effective integration of ICT improves academic performance, increases 

classroom participation, motivates learners, and strengthens communication between 

teachers and students. Therefore, ICT plays a significant role in improving the quality 

and effectiveness of higher education. 

Table 4 

Impact of ICT in Classroom Teaching/ Learning 

 Strongly 

Disagree 

Disagree Neutral Agree Strongly 

Agree 

Total 

ICT encourage me to learn 0 1 15 57 27 100 

ICT help to discussion in 

classroom 

0 7 15 59 19 100 

ICT help teacher student 

relationship 

0 3 17 50 30 100 
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ICT help increase learning 

and research skills 

0 2 20 60 18 100 

Access of ICT in Teaching 

Materials 

1 4 12 51 32 100 

Use ICT daily class 

teaching/ learning 

4 20 25 36 15 100 

Help to understand daily 

lesson 

0 0 13 66 21 100 

ICT Encourage to learning 0 1 15 57 27 100 

Makes more interesting for 

learning 

 3 12 62 23 100 

Help to cooperative learning 

for students 

2 4 17 43 34 100 

Help educational 

achievement 

0 1 11 52 36 100 

Sources: Field Survey, 2083 

The finding of the study is that ICT plays an important role in enhancing learning 

motivation, cooperation, communication, and academic performance among students in 

education. The table indicates that ICT has a positive effect on students’ learning process, 

class interactions, and educational performance. Majority of the respondents indicated 

that ICT inspires them to learn, where (57%) of the respondents agreed and (27%) 

strongly agreed with the statement. Similarly, majority of the respondents presents that 

ICT aids classroom discussions, where (59%) agreed and (19%) strongly agreed, that 

shows the use of ICT in education assists in facilitating communication and interaction in 

learning process. Majority of the respondents represent the ICT enhances teacher and 

student interaction, whereby (50%) agreed and (30%) strongly agreed with the statement. 

In addition, ICT helps in enhancing students’ learning and research skills, where (60%) 

of the respondents agreed and (18%) strongly agreed with the statement. 
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Regression Analysis and Interpretation the Impact of ICT in Teaching and 

Learning in Higher Education 

The study examines the impact of Information and Communication Technology 

(ICT) on teaching and learning in higher education using regression analysis. Regression 

model were used to determine the relationship between ICT use and teaching-learning 

effectiveness. The study used Likert-scale responses collected from 100 respondents. The 

responses were converted into numerical values: 

Response Score 

Strongly Disagree 1 

Disagree 2 

Neutral 3 

Agree 4 

Strongly Agree 5 

Regression Model 

Y=β0+β1X1+β2X2+β3X3+β4X4+β5X5+β6X6+β7X7+ε  

– Y = Impact of ICT on classroom teaching and learning 

– β0= Intercept (constant) 

– β1, β2,…,β7 = Regression coefficients 

– X1, X2,…,X7 = Independent variables (ICT use components)  

– e = Error term 

Regression Results in summary 

Variables 
Bet 

a (β) 
R R² Sig. 

Use of ICT → Impact on Teaching/Learning 0.72 0.84 0.71 0.001 
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Interpretation of Regression Result 

The regression analysis is provided the use of ICT has a strong positive effect on 

teaching and learning in higher education institutions. The correlation coefficient 

(R=0.84) indicates a strong positive relationship between ICT use and teaching-learning 

effectiveness. The coefficient of determination: R²= 0.71shows that (71%) of the 

variation in teaching and learning effectiveness is explained by ICT use, while the 

remaining (29%) is explained by other factors not included in the model. The regression 

coefficient: β=0.72 indicates that a one-unit increase in ICT use increases teaching-

learning effectiveness by 0.72 units. This demonstrates that increased use of internet 

facilities, online learning systems, multimedia teaching, and ICT teaching materials 

significantly improves students’ learning experiences. The significance value: p<0.05 

indicates that the relationship between ICT use and teaching-learning effectiveness is 

statistically significant. Therefore, the null hypothesis is rejected and the alternative 

hypothesis is accepted. 

Discussion of the Study 

This current study assessed the influence of ICT in terms of teaching and learning 

in higher education on the students of the Terhathum and Panchthar campuses. The 

results indicated that mobile phones (96%) and internet (86%) are the most common ICT 

tools used, whereas YouTube (90%) and WhatsApp (87%) are the most common digital 

learning platforms used. This is in line with Makda (2024), who observed that digital 

technology and online learning platforms are very vital tools for improving accessibility 

of educational materials in higher education. 

ICT has also been found to have a positive impact on the teaching and learning 

process. Almost all the participants agreed that ICT improves learners’ motivation to 

learn, classroom interaction, communication between teachers and students, lesson 
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comprehension, research and overall academic performance. Educational achievement 

had a mean score of 4.23, indicating ICT’s role in improving learners’ academic 

performance. Similarly, the regression analysis showed a strong positive relationship 

between ICT use and teaching-learning effectiveness (R = 0.84, R² = 0.71, β = 0.72, p < 

0.05). This evidence further backs the research conducted by Simon et al. (2024) and 

Mishra (2020), who both found that ICT enhances communication, collaboration, and 

learning process. ICT creates an environment for learners where they are more 

interactive, more learner-centered, and motivated. Similarly, ICT-based learning leads to 

the development of higher-order thinking skills and self-learning as argued by Khadka et 

al. (2025). 

Conclusion 

The study expresses that Information and Communication Technology (ICT) is an 

important component in enhancing the effectiveness of teaching and learning in higher 

education. These findings have shown that the most utilized ICT tools by the student's 

present mobile phone, internet service, YouTube, and WhatsApp. ICT affects the 

academic performance, learning motivation, class participation, communication, and 

research abilities. It was found that there is a statistically significant positive correlation 

between ICT use and effectiveness in teaching and learning. 

However, despite these benefits, a number of problems are preventing the proper 

use of ICT. Poor Internet connectivity, poor ICT infrastructure, unavailability of ICT 

devices, lack of technical personnel, and lack of ICT skills among students are some of 

the main obstacles. The results indicate that in order for ICT to work in the study area, 

more focus should be on encouraging teachers and incorporating e-learning. 
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Abstract 

Information and Communication Technology (ICT) has become 

gradually visible feature of English language classrooms, yet its 

presence does not automatically translate into effective teaching. 

Qualitative research design to explores English language 

teacher’s experiences of adapting ICT activities in the classroom. 

Semi-structured interview is conducted with four English 

language teachers selected through non-random convenience 

sampling. Data were analyzed using Braun and Clarke’s six-

phase thematic analysis framework. Major themes are: teachers’ 

experiences with ICT integration, the ICT tools and classroom 

activities they use, the ways they adapt ICT to learners and 

classroom conditions, the challenges they face, the strategies 

they employ to overcome these challenges, and their perceived 

benefits and outcomes. Findings indicate that teachers move 

gradually from basic presentation tools toward more varied 

multimedia and digital-assessment practices, that adaptation is 

shaped by learner proficiency, class size, device access, and 

connectivity, and that infrastructural and pedagogical constraints 

require continuous improvisation.  

Keywords: information and communication technology 

(ICT), ICT integration, ICT activities, adaptation, digital tools. 
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Introduction 

Information and Communication Technology (ICT) has gradually become a 

defining feature of contemporary education, redesigning how knowledge is accessed, 

presented, and negotiated in classrooms around the world. In broad sense, ICT refers to 

the range of digital tools, platforms, and systems used to create, store, process, transmit, 

and exchange information, including computers, mobile devices, internet, multimedia 

software, and online learning platforms. Within English language teaching (ELT) 

specifically, ICT has opened new potentials for revealing learners to authentic language 

input, extending practice opportunities beyond the classroom, and diversifying the modes 

through which listening, speaking, reading, and writing are taught and assessed 

(Renandya et al., 2023; Sabiri, 2020). 

The integration of ICT into language teaching is an opportunity to move away 

from teacher-centered, textbook-bound instruction toward more interactive and learner-

centered pedagogy. Digital resources like multimedia presentations, instructional videos, 

online dictionaries, mobile language learning apps, learning management systems, and 

increasingly AI-enhanced language tools have been noted to expand access to genuine 

materials and facilitate greater autonomous, self-directed learning. (Ammade et al., 2018; 

Asipi & Diniya, 2025; Özdere, 2023). As digital tools become more common in language 

instruction, the role of the English language teacher is gradually changing from 

information provider to facilitator who select or manage content, models, and guides 

students’ engagement with digital resources (Hafifah, 2020). 

ICT integration in classroom instruction does not automatically transform into 

effective teaching or improved learning outcomes. Marzuki et al. (2026) argue that 

technology integration functions less as a straightforward, linear adoption of tools and 

more as a continual process of pedagogical negotiation, in which educators consistently 
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rearrange lesson frameworks and adjust their instructional choices in reaction to 

classroom variables. The presence of ICT resources in a classroom is only one part of the 

picture what matters equally to how teachers adapt available tools to the realities of their 

learners, their institutions, and their communities. 

These realities of use of ICTs are especially salient in developing-country, where 

ICT integration is often go along with by distinctive opportunities and constraints. Digital 

tools can function as a bridge in resource gaps by providing access to materials that 

would be unavailable in under-resourced settings. Unreliable electricity supply, limited 

internet access, inadequate physical infrastructure, and digital divide among teachers and 

students can restrict how ICT can be used in the classroom (Ghavifekr et al., 2016; Joshi 

& Ayer, 2024). Nepal represents many of these tensions. National policy papers and 

teacher-training programs are progressively highlighting digital skills, but evidence from 

Nepali classrooms shows that the actual use of ICT for English instruction differs 

significantly based on location, type of institution, and teaching level (Paudel, 2021; 

Poudel, 2022; Saud, 2023; Saud & Laudari, 2023). 

Most of the existing research in Nepal on ICT and English language classrooms 

has focused on municipal or well-resourced settings, as well as general challenges of 

technology access, with comparatively less attention paid to the everyday practice for the 

adaption that teachers make when working with digital tools available to them in rural 

and semi-urban districts. Based on the adaptations from teachers’ it is important to 

explore teachers’ experiences on the adoption of digital tools because teachers are the 

agents who translate policy expectations and technological possibilities into classroom 

practice. This research investigates the experiences of English language educators in 

Terhathum District as they adapt ICT activities to their teaching environments, focusing 
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on the tools they employ, the modifications they implement, the obstacles they face, and 

the strategies and results they link to their work. 

ICT in education broadly includes the digital infrastructure, tools, and practices 

that support teaching, learning, and educational management. ICT in current education 

extends simple information delivery to communication, collaboration, assessment, and 

the personalization of learning experiences. As educational institutions increasingly adopt 

digital platforms and devices, ICT has come to be viewed not merely as a supplementary 

resource but as an institutional infrastructural condition that shapes how teaching and 

learning can occur (Hafifah, 2020). The presence of ICT infrastructure does not 

determine its pedagogical value; this depends on how teachers and institutions mobilize 

these tools in relation to specific learning goals. 

In English language teaching, ICT has been testified to support each language 

skills and aspects in distinct ways. For listening, different kinds of digital audio and video 

materials presents learners to varied accents, speeds, and registers of authentic spoken 

English. Similarly, for speaking recording applications and video conferencing platforms 

create ample opportunities for practice and feedback outside the physical classroom. In 

the same way for reading, online texts, e-libraries, and e-books expand the range and 

availability of materials to learners. Finally, for writing, word processors, grammar-

checking tools, and AI-based writing assistants provide immediate feedback, although 

teachers are encouraged to foster critical evaluation of such feedback rather than 

uncritical acceptance. ICT also supports on learning language aspects: vocabulary and 

grammar through interactive exercises and online dictionaries, pronunciation practice 

through audio modeling, and offers new formats for learner interaction and assessment, 

including digital quizzes and learning-management-system-based tasks (Ammade et al., 

2018; Asipi & Diniya, 2025). 
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Variety of ICT-based activities to be used in English language classroom has been 

listed internationally and regionally. Such tools include the use of PowerPoint and other 

types of media presentation, instructional videos, audio for listening skills practice, online 

dictionaries, digital storytelling, online testing, learning management systems, virtual 

platforms like Google classroom, mobile applications for language learning, interactive 

whiteboards, online reading and research tools, and increasingly, Artificial Intelligence 

based language learning tools which suggest writing and conversation practices. It is 

important to note that not every teacher or classroom employs the full range of these 

tools; rather, teachers typically draw selectively on a subset of activities that align with 

their subject matter, learners’ needs, and available resources (Asipi & Diniya, 2025). 

Teachers do not apply ICT activities uniformly they adapt them according to a 

range of contextual factors. These include learners’ proficiency levels and previous 

digital experience, learning objectives of a lesson, the resources available, class size, the 

reliability of internet access, available time for lesson preparation and presentation, 

digital literacy, curriculum requirements, and the institutional environment. Marzuki et 

al. (2026) describe adaptive process as a form of pedagogical negotiation in which 

teachers regularly reorganize lesson structures and modify digital tasks in response to 

classroom contingencies, more experienced teachers tending to demonstrate greater 

flexibility in this adoptive process. This underlines that ICT integration is not a fixed or 

one-time event but an ongoing, situation based practice. This study aims to explore 

teacher’s experiences on ICT adaptation in English language classroom focusing 

challenges and strategies and perceived benefits. 

Methodology 

Technological Pedagogical Content Knowledge (TPACK) framework, by Mishra 

and Koehler (2006) is particularly suited to this qualitative study and ICT adaptation is its 
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ontology. The researcher took semi-structured interview with four English language 

teacher two from secondary schools and two from campuses. Semi-structured interview 

extract required information from participant (Adams, 2015), it provide greater flexibility 

to investigator and make control on interviewee following interview guideline. 

Technology Acceptance Model (TAM), by Davis (1989), is useful for 

understanding teacher’s willingness to adopt ICT tools to capture the ongoing, adaptive 

classroom practices which is the central concern of this study. For interview the 

researcher contacted purposely chosen participants based on professional experiences, 

commitment, tendencies towards ICT adaptation and their distinctive quality via phone 

and explain the purpose of the research. Then the researcher conduct face-to-face as well 

as telephonic interview and record and note participant’s responses. Later the recorded 

data were transcribed and generate theme following thematic analysis approach and 

aligned the theme with objectives and interpret it in organized way. 

Findings and Discussions 

The findings of the article are based on methodologies applied for data collection 

and discussion are made based on reviewed literature. Major findings and discussions of 

this study are presented below: 

Teacher Experiences with ICT Integration 

Use of ICT in the English language teaching classroom is become common in 

school and college. Integration of ICT tools in the classroom activities is somehow 

challenging for teacher and they have different experiences. All the teachers described 

their engagement with ICT as a gradual, developing process rather than an immediate or 

complete transition. In this regard, Teacher A explained that confidence grew only after 

attending training and said “I started using ICT more regularly after attending some 
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training. At first, I was not very confident… Gradually, I learned to use PowerPoint, 

videos, online dictionaries, and digital quizzes.” Teacher B similarly described a 

“experience of ICT integration valuable for making lessons more interesting but 

complicated by recurring technical difficulties”. Teacher C, working at the college level, 

reported a longer trajectory of use, moving from a narrow reliance on PowerPoint toward 

more varied use of videos, articles, and digital assessment tools, and specifically noted a 

shift in professional identity: “my role has shifted from simply delivering information to 

helping students find and use learning resources.” Teacher D, meanwhile, framed ICT 

explicitly as “an additional teaching resource rather than a replacement for traditional 

teaching,” emphasizing that technology’s value depends on careful management by the 

teacher. 

After analyzing the teachers voices a common route for ICT integration in the 

classroom are skill building training for teachers related to ICT use and develop the sense 

about how ICT suits in teaching. It was somehow closely with process-oriented account 

presented by Marzuki et al. (2026), who states that technology integration functions as an 

ongoing cooperation rather than a one-time adoption, and experienced teacher show 

greater adaptive elasticity. Teacher with longer teaching expressed more stable and 

reflective views on ICT’s role in comparison with short experienced. This opinion 

suggest that professional experiences shape adaptive behavior of teacher regarding ICT 

integration in language classroom. 

ICT Tools and Classroom Activities 

All the respondents discussed about range of ICT tools widely used in the English 

language classroom consisting with the documented in the literature (Asipi & Diniya, 

2025).  

 



108 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

 

Teacher A in his interview reported that  

Use of PowerPoint presentations, YouTube videos, online dictionaries, Google 

search, and online quizzes, applying audio-visual materials for pronunciation and 

digital quizzes for vocabulary make classroom interactive and activities oriented 

than traditional ways of teaching. 

Similarly, another participant (Teacher B) described a similar digital tools “laptop, 

projector, mobile phones, videos, audio recordings, and educational websites make 

classroom activities lively”. Use of such digital tools in classroom support in teaching 

about all language skills and aspects. 

Teacher C, from college level reported that 

Along with the different digital tools used in the classroom, institutionally fixed 

set of tools like Google Classroom and online assessment tools, helps students to 

get access in reading materials before class for later discussion. 

Similarly, Teacher D discussed about wide range of ICT tools, including AI-based tools 

for language activities and use of prompt to compare students work digital to evaluate 

critically. 

The above mentioned opinions from teacher support that ICT activities are widely used in 

English language classrooms and they used such tools selectively. Teacher used such digital tools 

selectively rather than the full spectrum of available technologies (Asipi & Diniya, 2025). 

Notably, it was found that college-level teachers are using structured platforms of ICT tools such 

as Google Classroom and AI-based tools along with other common ICT tools, while school-level 

teachers depend more heavily on projector-based presentation and basic web resources. Such 

distinction in use of ICT tools is grounded on institutional infrastructure and learner level and 
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digital literacy between school and college. Selection of digital tools is shaped by context and 

facilities available in the institution rather than teaching levels. 

Adapting ICT to Learners and Classroom Conditions 

Common opinion of all respondents was on necessity of adapting ICT activities in 

the English language teaching classroom. Teacher A explained 

I cannot use the same ICT based activity in every class, for weak students, I use 

simple pictures, audio, and short videos and focused on clear instructions to 

avoid misunderstanding. 

This opinion suggests that there is no uniformity in the use of ICT tools in language 

classroom. In the interview, Teacher B support the Teacher A opinion and discussed 

about the problems in adapting ICT tools in the physical classroom as “limited projector 

access, digital divide in student, connectivity problems, physical infrastructure and erratic 

electricity supply are the barrier to ICT adaptation. 

Teacher C noted that 

College students are familiar with digital resources which make easy to adopt 

digital tools in the classroom and other educational activities they can use AI and 

other advanced digital for their writing and compare their work with digital work 

which help to maintain quality and improve writing. 

Similarly, Teacher D opines that “ICT activities should be adopt based on proficiency 

level of students, and use technology simply what is available for us in our surrounding.  

All the opinions of the teacher regarding ICT adaptation closely reflect the 

theoretical emphasis made by Marzuki et al., (2026), where ICT integration is shaped by 

learner level, class size, device access, connectivity, physical infrastructure, and available 

time. In the process of analysis slight difference emerges between the school and college 
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teachers: school teacher simply focused on simplifying tasks based on learner’s levels 

and resources like projectors in the classroom while college teacher focused more on 

standardizing task to develop liberation and validity to learners’ proficiency. This slight 

difference suggests that ICT adaptation strategies are not only shaped by infrastructural 

limitations but also by readiness of the learner and their level. 

Challenges of ICT Integration 

ICT integration in the classroom is really challenging for every teacher. In the 

interview with teacher, respondents mentioned challenges which are closely align with 

the challenges identified in previous literature of Nepal. In this regard, one of my 

participants Teacher A said: 

I am trying to integrate ICT the classroom and identified some challenges like 

cracked internet connectivity, erratic electricity, and lack of sufficient equipment 

are major challenges, together with the additional time for preparing digital 

lessons.  

Similarly, Teacher B highlighted “unequal access of student to digital devices and 

inadequate technical support to them when device become failure to perform as 

challenges”. 

In the same way Teacher C noted different kind of challenges as 

Keeping students’ attention in the task when they use digital devices is really 

challenging and it can create the risk of distraction by unrelated content, and as 

well as digital divide in students’ skills and access are the great challenges for all 

teacher.  

Teacher D raised the challenges in continuous professional development, stating that: 
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Knowledge of how to operate a digital device is different from how to use it 

pedagogically in the classroom which is directly related to teacher’s professional 

development in this era of ICT. 

In the basis of respondent’s views integrating ICT in the classroom is full of challenges. It creates 

challenges on ICT management and effective use in the classroom, as well as digital divide, skill, 

maintenance and support to teacher’s professional development are the striking challenges for 

teachers and students. 

These findings if the study are supported by the findings of Joshi and Ayer 

(2024), whose findings are challenges of physical infrastructure and additional workloads 

for teachers. Challenges on technical operation and pedagogical integration and 

knowledge are related to TPACK framework by (Mishra & Koehler, 2006), emphasizing 

on teacher’s professional development. The data shows that school level teacher are still 

focusing on physical infrastructure and related challenges whereas college level teacher 

are emphasizing on pedagogical challenges on managing distraction and conforming 

meaningful integration. 

Teachers’ Strategies for Overcoming Challenges 

ICT integration in English language classroom is challenging for teacher and also 

for students. When they face challenges they use some strategies to overcome those 

challenges. In this regard Teacher A said that: 

I always have backup plan when I face challenges, as a backup I have learned 

some basic technical and practical skills so that I can solve simple problems 

myself. If the internet connectivity doesn’t work, I used mobile data and AI tools 

for digital lessons which save my time. 
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Similarly, as strategies to overcome the challenges discussed above Teacher B stated that 

“I used to provide equal time to all students to look after on digital devices and ask to 

take support from other if devices failure to perform”. 

English language teacher have unique strategies to overcome the challenges. Here 

is a snipped from Teacher C:  

I simply avoid full dependence on the internet, download the needed materials in 

advance and organize group work so that students’ attention cannot distract and 

ask to take support from colleagues for technical assistance to minimize digital 

divide and asks students to submit digital assignments in different formats to make 

variation.  

Teacher D have more explicitly pedagogical strategy to overcome the challenges, he 

stated that, “I use to evaluate the learning objective before selecting any digital tool and 

share experiences to colleagues and learning new thing which support teacher’s 

professional development”. 

These strategies show the practical and creative ICT integration process among 

English language teacher. Selective ICT use, dependence on personal devices like mobile 

phone and their efforts to establish more reliable infrastructure are the strategies used by 

English language teacher to integrate ICT in the classroom are somehow related with the 

strategies found by (Joshi & Ayer, 2024). Teacher D strategies; starting with learning 

objectives consistent with the pedagogically grounded integration described in the 

TPACK framework (Mishra & Koehler, 2006). Similar strategies used by all participants 

are emphasis on advance preparation, backup plan, learning from each other, reduce 

digital divide and keep student on task. 
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Perceived Benefits and Outcomes 

In spite of the challenges on using ICT in the English language classroom, all the 

respondents identified some meaningful benefits and positive outcomes. In this regard 

Teacher A said that: 

Students become more interested while using appropriate multimedia materials 

and such digital tools helps to make abstract topics more general and provide 

outstanding exposure to English language learning beyond the textbook. 

Similarly, Teacher B mentioned that “multimedia activities help to increase motivation, 

particularly for teaching language skills and aspects”. In the same way, Teacher C 

emphasized “extended access to learning materials beyond the textbook support student 

for independent learning inside as well as outside the classroom and helps teacher to 

prepare lesson effectively”. In the same way another respondent Teacher D said 

flexibility on the content is central benefit, mentioning that “ICT allows to present tasks 

and contents in multiple modes which increase interaction in activities and flexibility 

while designing and ICT does not automatically improve achievement without its 

effectiveness integration”. 

These opinions from the respondents shows that ICT integration in the classroom 

have several benefits which are closely align with the benefits reported by Asipi & 

Diniya (2025), including enhanced engagement, autonomy, and personalized learning 

associated with well-implemented ICT tools. In this study provide outstanding exposure, 

increase motivation, access to learning materials and flexibility in the content are found 

as perceived benefits and outcomes of the ICT integration in the classroom. All 

participants recognized ICT has motivational and access-related benefits that depend on 

how thoughtfully teacher plan and manage ICT-based activities to be more beneficiated.  
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Conclusion 

This studies aims is to explore how English language teachers experience and 

adapt ICT activities on the classrooms. To achieve the objectives, this study explores 

teachers’ experiences in ICT tools they use, challenges they face, strategies they 

employed and perceived outcomes after using ICT in the classroom activities. The 

findings of the study indicate that ICT integration in the English language classroom is an 

evolving, context-responsive and gradually developing process rather than a fixed set of 

technical skills. Use of digital tools in the classroom develop confidence in teacher to 

perform classroom activities effectively. Use of ICT tools sift the role of teacher from 

information provider to facilitator to find information themselves. Nowadays, teachers 

are using varied digital tools from simple PowerPoint presentation to advanced google 

classroom and AI supported resources for teaching and learning. ICT adaptation in the 

classroom is based on learner’s proficiency level and accessibility of digital tools for 

teachers as well as students. In the process of adapting ICT in English language 

classroom infrastructural challenges and pedagogical challenges are major.  

Infrastructural challenges are unreliable electricity, weak internet connection, lack of 

sufficient equipment, unequal access and pedagogical challenges are meaningful 

integration of ICT in the classroom, digital divide, knowledge of how to use digital tools 

in the classroom and time consuming for teacher. As strategies to overcome those 

challenges teachers are preparing backup plan, focus on advance materials preparation, 

collaboration with other teachers and students as well and use of AI sources for time 

saving. Adapting ICT in the English language classroom is really challenging and to 

overcome such challenges teachers are using different strategies and they perceived 

genuine benefits from ICT use like increase student’s motivation, expanded access to 

learning resources, flexibility in the content, enough exposure for English language 
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learning. These findings of the study genuinely respond to study’s research questions, 

showing teachers experiences in effective ICT integration. 
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Abstract 
Despite investing in and working in agribusiness in low-income 

countries such as Nepal, farmers are underperforming in the market 

system. There is limited access to market actors in the value chain. 

Despite long-term investment, many barriers to entry beyond 

production have been identified as barriers to their entrepreneurial 

development. This study was conducted through a systematic random 

survey of 158 SMEs of vegetable value chain actors in Dhankuta and 

Chhathar Jorpati regions, including key informants. The study was 

conducted to identify the underlying problems and structural barriers to 

vegetable business development. Using factor analysis, the study 

adopted a mixed-methods design. The study identified four major 

underlying constraints, namely i) infrastructure and logistics gaps, ii) 

governance and policy constraints, iii) financial and human resource 

constraints, and iv) export and quality standards challenges. These 

major factors collectively explain 68.55% of the observed 

inefficiencies. The study findings further highlight the "missing 

middle," where the lack of organized agro-entrepreneurs weakens 

coordination, which limits value addition, and points to unequal price 

distribution, whereby producers receive a lower share of the returns 

when they reach the final market. Based on the study, the missing 

middle problem should be addressed to promote value chain 

development, lower production costs, improve market access, and 

upgrade. This implies that a policy shift is required to foster an 

entrepreneurial sectoral approach from a production-led to an 

agribusiness entrepreneurship ecosystem through investment in 

infrastructure, capacity, and institutional development to promote 

inclusive and sustainable agricultural transformation. 

Keywords: agribusiness entrepreneurship, vegetable value 

chain, market inefficiency, missing middle 
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Introduction 

Agriculture is a vital pillar of Nepal’s economy, contributing nearly a quarter of 

the country’s gross domestic product (GDP) and providing livelihood for a significant 

proportion of the population (Ministry of Finance, 2021). It plays a crucial role, 

especially in rural areas, as a source of employment, income, and food security. 

Vegetable production, in particular, has become an important component of Nepal’s 

agricultural sector due to its significant contribution to the rural income, diet, food 

security, and overall well-being of the people (Ghimire & Kattel, 2024). In recent years, 

vegetable production has seen a rise due to increased domestic demand as well as 

potential export opportunities (MoALD, 2022). This indicates the immense potential for 

commercialization that the agricultural sector possesses and the significant 

transformation it can bring about in the rural economy. 

Despite such potential, the contributions of vegetable production to rural 

economic development are limited by persistent shortcomings in the vegetable value 

chain. Value chains entail a set of interrelated functions ranging from the provision of 

inputs and production, through aggregation, transportation, storage, processing, 

marketing, and consumption (Trienekens, 2011). However, in Nepal, these activities are 

hindered by weak market linkages, inadequate post-harvest handling, lack of finance and 

modern production technologies, poor infrastructure, high transportation costs, price 

fluctuations, and poor bargaining power of producers and small agribusinesses, among 

others. These weaknesses can lead to post-harvest losses, poor gate prices, low 

profitability, and limited access to high-value markets. Thus, smallholder farmers and 

agricultural small and medium-sized enterprises (Agri-SMEs) are unable to fully 

capitalize on new agribusiness opportunities, limiting the extent to which vegetable 
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production contributes to sustainable rural livelihoods and local economic growth 

(Bhandari, 2024). 

Importantly, the production-oriented interventions may not entirely resolve these 

constraints and challenges. Although agricultural policies have traditionally focused on 

enhancing farm productivity through improved inputs, technologies, irrigation and 

extension services, agricultural commercialization requires effective coordination among 

actors beyond the farm level (Devaux et al., 2021). Agribusiness entrepreneurs and 

midstream enterprises play critical roles by aggregating agricultural products, providing 

logistic market information, processing and storage, commercial risk management, and 

linking farms to wholesalers, retailers, processors, and consumers (Barrett et al., 2012; 

Reardon et al., 2019). Therefore, an insight into the performance of vegetable value 

chains requires a closer look at the intermediary actors facilitating the flow of products, 

information, finance and services. 

This issue can be related to the so-called “missing middle” or, more recently, 

“hidden middle” in agricultural value chains. Initially, the term missing-middle was used 

by Doran et al. (2009) to refer to the situation when agricultural producer organizations 

and small-medium enterprises require a loan size that is larger than microfinance 

institutions usually provide, although it is smaller than the amount traditional banks are 

willing to lend to such entities. Later, the concept was expanded to include the neglect of 

policy and institutional realms in relation to middlemen and mid-level actors, such as 

processors, commission agents, wholesalers, transporters, logistics contractors, and 

storage owners (Reardon et al., 2021; AGRA, 2021). Put another way, such firms are 

“missing” in agricultural development analysis and policy discussions, which is why they 

are essential to consider when talking about value chains and an inclusive agricultural 

transformation process. 
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Agripreneurship offers another unique perspective through which the 

phenomenon can be understood. Agripreneurship is characterized by the combination of 

agricultural activities with entrepreneurial behavior, innovation, risk-taking, market 

orientation and value addition (Boye et al., 2022; Bhandari, 2026). Agripreneurs can 

operate in different segments of the agricultural value chain including production, 

aggregation, processing, distribution, supply of inputs and marketing. Their activities can 

create employment, reduce transaction costs, introduce new technologies, facilitate access 

to markets and add value to agricultural products (Raimi et al., 2023). Recent scholarship 

reveals that agripreneurship has increasingly moved beyond traditional farm-based 

entrepreneurship to include digital technologies, innovative business models, market 

coordination and inclusive value-chain development (Salam et al., 2025). However, 

agripreneurs and Agri-SMEs in developing-country contexts face significant constraints 

including inadequate capital, lack of business and technical knowledge, limited access to 

technology, infrastructure deficiencies and an unfavorable regulatory and financial 

environment (NRB, 2019). 

The effectiveness of these actors will also be determined by the value-chain 

governance type. Gereffi et al. (2005) define value-chain governance through three 

criteria: transaction complexity, codifiability of transactions, and the suppliers’ 

capabilities. The combination of these characteristics creates different governance types, 

including market, modular, relational, captive, and hierarchical governance. In the case of 

weak capabilities, information availability, and high transaction costs characteristic of 

agricultural markets, smallholders may find themselves at the mercy of more powerful 

buyers and middlemen. Governance issues may arise, affecting prices, information flows, 

quality control, and the capabilities of smallholders to upgrade their production process 

and participate in value-chain upgrading. Meanwhile, the actors of midstream in 

governance networks can enable value-chain upgrading processes by linking multiple 
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stakeholders, providing services to smallholders, and developing appropriate institutional 

arrangements (Gereffi et al., 2005; Reardon et al., 2021). 

These theoretical perspectives fit perfectly well with the case of Dhankuta 

Municipality and Chhathar Jorpati Rural Municipality of Koshi Province that is 

recognized as a key vegetable-producing zone in eastern Nepal. Thus, the area has an 

adequate agro-climate and fertile land for the growth of high-value vegetables, 

particularly cauliflower and cabbage. Notably, a significant amount of the vegetables is 

sold outside the production zone, including in Siliguri in India (Bhandari & Paudel, 2021; 

Bhandari, 2025). However, vegetable farmers and agribusiness small and medium 

enterprises experience difficulties while selling their produce due to multiple factors like 

prices, transportation, lack of cold storage, quality of seeds, and market information and 

bargaining (Gahatraj et al., 2019). Such challenges can significantly impact the 

competitiveness and profitability of local agribusiness SMEs and farmers. 

Although agricultural value chains in Nepal have been discussed, there has been 

limited empirical study on the various aspects of the vegetable value chain in Dhankuta. 

Most of the studies focus on farm production, farm productivity, marketing issues, and 

general constraints of vegetable production while neglecting the role of Agri-SMEs and 

middlemen. There has been little interest in exploring Agri-SMEs and their 

entrepreneurial activities in vegetable value chain governance in the study area. 

Therefore, there is a need to investigate the interactions among market systems, 

entrepreneurial ability, institutional governance, and value-chain actors in order to 

understand the underlying factors for the current state of agripreneurs and agribusinesses 

in Dhankuta. 

This study is focused on the vegetable value chain with an emphasis on Agri-

SMEs and agripreneurs as potential coordinators of the value-chain. It will attempt to 
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identify key players in the vegetable market, assess the economic role of Agri-SMEs, 

explore the constraints in production and marketing, and propose possible interventions 

for improved value-chain governance and more agribusiness opportunities. By using 

market systems development, value-chain governance, agripreneurship, and 

missing/hidden-middleman concepts, this study will be able to explain how much 

production potential is being wasted on poor governance of the vegetable value chain and 

agribusiness development in the study area. 

Methodology 

This study employed a mixed-methods, descriptive case study design to 

comprehensively analyze the vegetable value chain in Dhankuta Municipality and 

Chhathar Jorpati Rural Municipality. To strengthen the research, the data were 

triangulated to support factual findings and simplify understanding. 

The study was conducted in Dhankuta Municipality and Chhathar Jorpati Rural 

Municipality. Quantitative data was used to identify the barriers faced by vegetable 

farmers, traders, collectors, wholesalers, and exporters. In addition, qualitative data was 

collected by interviewing key marketers. Primary data were collected between 2020- 

2023 from two main sources. The survey of this research collected data from a total of 

158 small and medium enterprises in the vegetable sector. This included producers, 

collectors, suppliers, wholesalers, exporters, and retailers. To make the research high 

quality, all market actors in the market were included in it. In order to ensure equal 

representation, a random sampling method was used to ensure representation from all 

types of market actors. Similarly, key interviews were conducted with local government 

representatives, agricultural technicians, cooperatives, traders, and representatives of 

trade associations. This helped to gain an in-depth and relevant understanding of this 

vegetable sector. 
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Quantitative data from the SME survey were analyzed using SPSS (Version 28) in 

a two-stage process; Descriptive statistics, frequencies, percentages, means, and cross-

tabulations were generated to summarize the socio-economic characteristics, economic 

performance, and perceived constraints of the SMEs. In the same way, exploratory factor 

analysis (EFA) was performed to identify the underlying structure of the market system 

constraints; an EFA was performed on the 22 constraint variables measured on an ordinal 

scale. The suitability of the data for EFA was confirmed by a Kaiser-Meyer-Olkin 

(KMO) measure of .78 and a significant Bartlett’s Test of Sphericity (χ²(231) = 

1580.45, *p* < .001). Principal Axis Factoring with Promax rotation was used to extract 

the factors, retaining those with eigenvalues greater than 1 (Hair et al., 2019). Qualitative 

data from the KIIs were analyzed using thematic analysis to provide narrative depth and 

explain the quantitative findings. The selected sampling of chain in given table 

Table 1 

Distribution of Surveyed SMEs across the Vegetable Value Chain 

Value Chain Actor 
Dhankuta 

Municipality 

Chhathar Jorpati 

Rural 

Municipality 

Total 

Input Suppliers 2 1 3 

Producers / Farmers 43 63 106 

Collectors / Aggregators - 12 12 

Suppliers / Wholesalers 1 6 7 

Processors 6 - 6 

Retailers 22 2 24 

Total 74 84 158 

Note. The total surveyed was 158 during the field survey (2023). 
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Findings and Discussion 

Market System Constraints and Underlying Systemic Constraints: A Factor 

Analysis 

To move beyond a siloed view of individual constraints and identify the 

underlying systemic failures, we performed an Exploratory Factor Analysis (EFA) on the 

22 constraint variables. The Kaiser-Meyer-Olkin measure verified the sampling adequacy 

for the analysis, KMO = .78, and Bartlett’s test of sphericity was significant, χ²(231) = 

1580.45, *p* < .001, indicating that the data were suitable for factor analysis. 

Using Principal Axis Factoring with Promax (oblique) rotation, we extracted four factors 

with eigenvalues greater than 1, which collectively explained 68.5% of the total variance. 

The rotated factor loadings are presented in Table 2. Loadings below |.40| are suppressed 

for clarity. 

Table 2 

Factor Loadings for Market System Constraints (Pattern Matrix) 

Constraint Variable 

Factor 1: 

Infrastructural 

& Logistics 

Deficit 

Factor 2: 

Governance 

& 

Regulatory 

Burden 

Factor 3: 

Financial 

& 

Human 

Capital 

Deficit 

Factor 4: 

Export & 

Standards 

Barrier 

Transportation Facility 0.87    

Bad Road Conditions 0.82    

High-cost Transportation 0.79    

Lack of Storage Facilities 0.74    

Poor Internet Connectivity 0.69    

Tax Administration  0.85   

Licensing  0.81   

Corruption  0.78   

Labour Regulations  0.7   
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Access to Finance (A2F)   0.89  

Lack of Entrepreneurial Skill   0.84  

Input Supplier Issues   0.77  

Lack of Testing Laboratories    0.8 

Meeting Export Requirements    0.78 

Lack of Certification    0.75 

Price Competitiveness (Export)    0.7 

Variance Explained (%) 28.40% 18.10% 12.50% 9.50% 

Note. N = 158. Factor loadings greater than |.40| are shown. 

The four factors were interpreted as follows; 

 Factor 1: Infrastructural & Logistics Deficit accounted for the largest portion of 

variance (28.4%). This indicates that challenges related to the physical movement 

of goods and information constitute the most significant systemic bottleneck. 

 Factor 2: Governance & Regulatory Burden explained 18.1% of the variance, 

clustering constraints related to a burdensome and opaque institutional 

environment. 

 Factor 3: Financial & Human Capital Deficit accounted for 12.5% of the variance, 

linking external financial exclusion with internal managerial gaps. 

 Factor 4: Export & Standards Barrier explained 9.5% of the variance, isolating the 

unique "quality and standards" bottleneck that prevents value chain upgrading. 

These four factors provide a robust, empirical framework for discussing the specific 

manifestations of these systemic issues within the value chain. 

Manifestations of the Infrastructural & Logistics Deficit 

The primacy of the infrastructural factor is clearly reflected in the descriptive 

data. The lack of cold storage was a "moderate problem" for 76 out of 106 producers, 
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directly contributing to post-harvest losses estimated by traders at 25-50%. This deficit 

cripples farmers' bargaining power, forcing immediate sale and contributing to the 

inequitable value distribution discussed below. Furthermore, transportation was a 

significant challenge, with 62.9% of respondents citing it as a minor problem and 6.3% as 

a serious one, exacerbated by poor road conditions. This "geographic tax" systematically 

erodes the competitiveness of Dhankuta's produce. 

Value Chain Governance and Economic Outcomes in a Constrained System 

The value chain analysis reveals that producers bear the largest share of costs 

(66%) while also retaining the highest proportion of profit (46%), reflecting their central 

role in production. However, when adjusted to the retail price, their effective share falls 

to 56.3%, indicating that significant margins are captured downstream by collectors, 

wholesalers, and retailers. This distribution highlights both the producers’ vulnerability to 

cost pressures and the relatively strong profit capture at intermediary stages, which has 

implications for equity and efficiency in the chain. 

 

 

 

 

 

 

 

 



127 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

Figure 1 

Vegetable Value Addition and Margin Distribution 

 

Note. Key informant interview, Field survey 2024.  

This distribution is the result of Factor 2 (Governance) and Factor 1 

(Infrastructure). The high margin for collectors is not only due to aggregation, but is also 

a risk premium for operating in an infrastructure-deficient system and often provides 

informal credit which is a symptom of Factor 3 (Financial Deficit). This governance 

profile discourages investments at the production level as illustrated by the high degree of 

holdings in local seeds (19,401) relative to those in hybrid (2,885). 

The Interlinked Nature of Financial and Human Capital Deficits 

The factor analysis confirmed the connection between two factors, namely access 

to finance and entrepreneurial skills. This is evident from the survey, where 27% of 
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respondents selected finance as the greatest challenge, and 61% of SMEs depend on 

friends and family for support. Indeed, the factors are interconnected and form a bad 

spiral. In particular, the absence of skills (Human Capital) and planning leads to 

inaccessibility of funds (Financial), but poor financing keeps SMEs in the low-growth 

development trap through the inability to acquire the necessary equipment, technologies, 

and skills. 

The Export Barrier as a Ceiling for Growth 

The factor analysis confirmed that access to finance and Addressing the first three 

factors is a prerequisite for producers to even begin engaging with the challenges of 

Factor 4, which involves meeting certification requirements and accessing testing 

laboratories to enter premium export markets. This factor represents the next limit for 

agribusiness development. The emergence of a distinct export & standards barrier factor 

highlights a critical growth ceiling. The finding that lack of certification was 'not 

applicable' to (68.6%) of businesses is particularly revealing; it points to most SMEs not 

yet operating in formal markets where quality is rewarded.  

The factor analysis was able to confirm that the access to finance and addressing 

The factor analysis provides a rationale for action. There is a need to intervene in more 

than just one area because the issues identified in the analysis are actually just four 

underlying problems. This will require a multifaceted approach in order to intervene in 

each of the four areas and truly address the issues that agribusinesses in the region are 

facing in order to allow them to grow and thrive in the future. 

Unpacking the Systemic Roots of Constraints and Opportunities 

However, the factor analysis provides a powerful, data-driven lens through which 

to re-explain the operational challenges faced by agri-SMEs in Dhankuta. As a result, it 
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moves the narrative from a list of 22 disparate problems to a coherent diagnosis of four 

systemic failures. This discussion unpacks the nature of these latent factors and explores 

how they create a self-reinforcing cycle of constraint while simultaneously revealing the 

most potent leverage points for intervention. 

The Vicious Cycle of Physical and Informational Logjams 

The predominance of the deficits in the development of market infrastructure is 

the result of the tyranny of geography and the inadequacy of public investment. It is not 

only a deficiency in the field of infrastructure; it is a fundamental market system 

malfunction that is revealed by the disproportionate share of road, warehouse, and 

internet connectivity costs in the overall costs of business. The insufficiency of cold 

storage capacity for vegetables is a manifestation of a coordinated market failure and a 

factor of unfair price realization. An equally critical issue is the inadequate level of 

digital connectivity and technologies that reduces the value of market information 

services and creates a flywheel effect of misinformation for farmers. In fact, the problem 

of digital connectivity accounts for the discrepancy in the prices realized by farmers since 

those who do not have access to storage facilities and market information do not have a 

choice but to sell right away due to the lack of storage to maintain the quality of their 

goods. 

Governance and Regulation as a Tax on Formality and Growth 

The clustering of tax administration, licensing, corruption and labour regulations 

into the governance and regulatory burden factor indicates that SMEs view these as not 

unrelated nuisances but rather as symptoms of a challenging business-enabling 

environment. This factor represents a systemic "tax on formality" that discourages SMEs 

from scaling up or operating in the formal economy where they could obtain better 

finance and contracts. The burden of compliance diverts scarce managerial capacities and 
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capital away that could have been invested in productivity-enhancing activities. This 

creates a perverse equilibrium where informalities are rational but precludes growth, 

locking the value chain in a low-capital, low-trust state; the predominance of market 

infrastructure deficits is evidence of the tyranny of geography and public investment 

gaps. It is not just about. 

The Interlocked Trap of Finance and Capability 

One of the critical findings of the study is the appearance of the significant deficit 

factor of financial and human capital. Indeed, the analysis revealed the presence of two 

phenomena that are not different from the typical observation in practice: the lack of 

funding and the absence of skills. For example, a bank cannot issue a loan to an 

entrepreneur without checking his plans, papers, and financial literacy level (human 

capital). At the same time, a businessman cannot create sustainable plans, purchase 

equipment, and develop without money (financial capital). This double problem explains 

why, in the analyzed cases, entrepreneurs mostly rely on credit from collectors and trust 

in their relatives. It also shows why Agri-SMEs that could become drivers of value chain 

upgrades were not identified. 

The Quality Chasm: From Commodity to Branded Agribusiness 

The identification of the export and standards barrier as a distinct factor 

underscores the existence of a “quality gap” in the market system. This is the boundary 

between a low-level general commodity production system and a high-level value-added 

branded agribusiness system. The fact that the lack of certification was “not applicable” 

to most businesses is not an indication of unimportance, but rather that most of the SMEs 

are fundamentally excluded from these markets at the outset. This is the ceiling on 

growth, and overcoming the first three factors is a prerequisite for SMEs to even begin to 

tackle the issues of quality control, certification, and export phytosanitary standards. 
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A System of Reinforcing Failures and Integrated Opportunities 

These four factors are not isolated; they form a system of reinforcing failures. 

The Infrastructural Deficit (Factor 1) increases costs and risks, which is exacerbated by 

the Governance Burden (Factor 2), making businesses appear riskier and deepening 

the Financial & Human Capital Deficit (Factor 3). This triple bind ensures that SMEs 

cannot accumulate the surplus or capability to engage with the Export & Standards 

Barrier (Factor 4). Conversely, this systems-view reveals that opportunities are also 

integrated. An intervention that successfully builds a cold storage facility (addressing 

Factor 1) also strengthens farmers' bargaining power (addressing a governance outcome 

of Factor 2), increases their bankability (addressing Factor 3), and creates the consistent 

volumes and quality required for export (addressing Factor 4). Therefore, the most 

effective policies will be those designed to create synergistic impacts across multiple 

factors simultaneously, breaking the cycle of constraints and setting in motion a virtuous 

cycle of agribusiness growth. 

The “Missing Middle” as a Critical Constraint in the Agribusiness Value Chain 

The figure highlights the “Missing Middle Problem” as a central finding in the 

agribusiness value chain. While farmers are engaged in production and markets may have 

demand, there is a significant gap in the form of organized agribusiness entrepreneurs 

who can aggregate production, coordinate farmers, connect producers with buyers, 

facilitate investment, and manage market relationships. This missing middle prevents 

individual farmers and small producers from effectively responding to market 

opportunities. 

The findings indicate that the absence of organized agribusiness entrepreneurs is 

not an isolated business-level problem. It is a systemic coordination gap that connects 
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several underlying market failures with poor value-chain outcomes. Weak infrastructure, 

limited access to finance and technology, regulatory constraints, inadequate market 

information, and export-related standards make it difficult for individual producers to 

participate competitively in larger and higher-value markets. In the absence of 

intermediary agribusinesses capable of overcoming these constraints, farmers remain 

fragmented and have limited capacity to aggregate sufficient volume and maintain 

consistent quality. 

Figure 2 

 "Missing Middle" Identified area of Agri SMEs 

 

The finding therefore suggests that strengthening production alone may not be 

sufficient to transform the value chain. Developing a strong “missing middle” of 

organized, market-oriented agribusiness entrepreneurs is critical for translating 

production potential into commercial opportunity. Such enterprises can function as a 

bridge between farmers and markets by providing aggregation and coordination, 
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establishing buyer linkages, facilitating access to finance and inputs, investing in logistics 

and cold-chain facilities, supporting quality control and certification, and providing 

market information through digital platforms. 

Conclusion 

This study provides empirical evidence that the underperformance of Nepal’s 

vegetable value chain is not a production failure but a coordination failure rooted in the 

absence of organized agripreneurs. Exploratory factor analysis of 158 vegetables value 

chain actors identified four systemic constraints infrastructural and logistics deficits, 

governance and regulatory burdens, financial and human capital gaps, and export and 

standards barriers jointly explaining 68.5% of market inefficiencies. These constraints are 

not isolated but mutually reinforcing, creating a “missing middle” where capable 

midstream actors are absent. The weak coordination is evident in the fact that producers 

receive 56.35 percent of the retail price due to the weak bargaining power of producers. 

Another aspect that is failing is the weak central-level policies; the findings show that the 

agri-entrepreneurship ecosystem is weak. Organizing entrepreneurs to get sustainable fair 

prices for farmers is also seen as an important task. An inclusive agricultural strategy is 

needed to improve the system of agri-entrepreneurs, to produce and grow sustainably, 

and to transform. The research is recommended that the all three levels of government 

should implement programs targeting all four factors over a period of 5-7 years to 

transform the vegetable value chain. The private sector should be involved in the program 

and work to remove the barriers. 
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नपेाल-तिव्वि सम्बन्धमा थापाथली सतन्ध: ऐतिहातसक मलू्याङ्कन 

गोपालप्रसाद पोख्रले, 
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ljifokl/ro 

s"6gLlt cfw'lgs cGt/f{li6«o ;DaGwsf] Ps dxTjk"0f{ ;fwg xf], h;sf dfWodaf6 /fHox¿n] 

cfˆgf] /fli6«o lxtsf] ;+/If0f tyf k|j4{g ub}{ cGo /fHo;Fu /fhgLlts, cfly{s, ;fdflhs tyf 

;f+:s[lts ;DaGw ;~rfng u5{g\ . jftf{, ;Demf}tf, k|ltlglwTj / ;+jfbsf dfWodaf6 /fHoaLr pTkGg 

x'g] ljjfbsf] ;dfwfg, kf/:kl/s lxtsf] k|j4{g tyf zflGt / :yfloTj sfod ug{' s"6gLltsf k|d'v 

p2]Zo x'g\ . g]kfnsf] e"/fhgLlts cjl:ylt / P]ltxfl;s cg'ejsf ;Gbe{df s"6gLlts ;DaGwnfO{ 

ljz]if dxQ\jsf ;fy x]g{ ;lsG5 . k[YjLgf/fo0f zfxn] g]kfnnfO{ æb'O{ 9'ËfaLrsf] t?nÆ sf ¿kdf 

lrq0f u/]sf] egfOn] g]kfnsf] ;+j]bgzLn e"/fhgLlts cj:yfnfO{ ;+s]t ub{5 . oxL e"/fhgLlts 

oyfy{sf sf/0f g]kfnsf] k//fi6« ;DaGwdf l5d]sL /fHo;Fusf] ;DaGw, /fli6«o :jfwLgtfsf] ;+/If0f / 

zlQm–;Gt'ng sfod ug]{ ljifo P]ltxfl;s ¿kdf dxTjk"0f{ /xFb} cfPsf 5g\ -Rose, !(&!_ . cfw'lgs 

g]kfnsf] k//fi6« gLlt c;+nUgtf, k~rzLnsf l;4fGt, ;+o'Qm /fi6«;‹sf] a8fkq, ;fj{ef}lds ;dfgtf, 

kf/:kl/s ;Ddfg, cx:tIf]k / zflGtk"0f{ ;xcl:tTjh:tf cfwf/e"t dfGotfdf cfwfl/t /x]sf] kfOG5 . 

g]kfnsf] P]ltxfl;s s"6gLlts ;DaGwdWo] ltAat;Fusf] ;DaGw ljz]if dxTjsf] /x]sf] 5 . 

g]kfn / ltAataLrsf] ;DaGw s]jn /fhgLlts jf s"6gLlts k|s[ltsf] geO{ ef}uf]lns, wfld{s, 

;f+:s[lts, cfly{s tyf ;fdflhs cfofddf ;d]t ljsl;t ePsf] lyof]. lxdfnon] b'O{ e"efuaLr 

k|fs[lts ;Ldfsf] sfd u/] klg s'tL / s]?ªh:tf lxdfnL dfu{n] sf7df8f}F pkTosf / ltAatL 

k7f/nfO{ nfdf] ;dob]lv hf]8\b} cfPsf lyP. sf7df8f}F pkTosf blIf0f Pl;of / ltAataLrsf] lxdfnL 

Jofkf/sf] dxTjk"0f{ s]G›sf ¿kdf ljsl;t ePsf] lyof] . oL dfu{af6 Jofkf/L, tLy{ofqL, wfld{s ljåfg\ 

tyf cGo JolQmx¿sf] cfjthfjt x'g'sf ;fy} ljleGg j:t', snf, k|ljlw / wfld{s–;f+:s[lts ljrf/sf] 

cfbfgk|bfg x'Fb} cfPsf] lyof] -Michaels, @)@$Ù Rose, !(&!_ . o; cy{df g]kfn–ltAat 

;DaGwnfO{ lxdfnL If]qsf] P]ltxfl;s cGt/lge{/tf / cGt/;DaGwsf] dxTjk"0f{ pbfx/0fsf ¿kdf lng 

;lsG5 . 

g]kfn–ltAat ;DaGwsf] k|f/lDes ljsf; lnR5lj sfnb]lv g} ePsf] b]lvG5 . ;ftf}F ztfAbLdf 

ltAatL zf;s ;|f]ª\T;]g ufDkf]sf] pbo;Fu} ltAat zlQmzfnL /fhgLlts /fHosf ¿kdf ljsl;t x'Fb} 
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ubf{ g]kfn;Fusf] ;DaGw;d]t ;'b[9 ePsf] lyof] . g]kfnL /fhs'df/L e[s'6L / ltAatL zf;s ;|f]ª\T;]g 

ufDkf]aLr ePsf] j}jflxs ;DaGwnfO{ g]kfn–ltAataLrsf] k|f/lDes s"6gLlts tyf ;f+:s[lts 

;Dks{sf] dxTjk"0f{ cfwf/sf ¿kdf lnOG5 . o; ;DaGwdfkm{t g]kfnL af}4 snf, jf:t'snf tyf 

wfld{s k/Dk/fsf] k|efj ltAat;Dd lj:tf/ ePsf] k/Dk/fut P]ltxfl;s ljj/0f kfOG5. oBlk 

e[s'6Lsf] j+z, j}jflxs ;DaGw / To;sf] ;do;DaGwL s]xL ljj/0fdf P]ltxfl;s ;|f]tx¿aLr 

dtleGgtf kfOG5, tyflk g]kfn / ltAataLr k|frLg sfnb]lv g} wfld{s tyf ;f+:s[lts ;Dks{ /x]sf] 

tYo dxTjk"0f{ 5 (Michaels, @)@$_ . To:t}, lnR5lj /fhf g/]G›b]jn] ltAatdf cf>o k|fKt u/L 

ltAatL ;xof]udf cfˆgf] zf;g k'gM:yflkt u/]sf] 36gfn] k|frLg g]kfn–ltAat ;DaGwdf /fhgLlts 

tyf ;fdl/s kIf;d]t /x]sf] b]vfpF5 . 

dWosfndf dNn zf;sx¿sf] pbo;Fu} g]kfn–ltAat ;DaGwdf Jofkfl/s cfofd yk 

dxTjk"0f{ aGof] . sf7df8f}F pkTosf ef/t / ltAataLrsf] Trans–Himalayan Jofkf/sf] dWojtL{ 

s]G›sf ¿kdf ljsl;t eof] . ljz]iftM g]jf/ Jofkf/Lx¿n] ltAatsf Nxf;f, lzufT;] / cGo k|d'v 

Jofkfl/s s]G›df Jofkfl/s ;~hfn lj:tf/ u/]sf lyP . o; Jofkfl/s ;DaGwn] g]kfnnfO{ ltAat / 

blIf0f Pl;ofaLrsf] Jofkf/df dxTjk"0f{ dWo:ysf ¿kdf :yflkt u¥of] . o; sfnv08df g]kfnn] 

ltAatsf nflu rfFbLsf l;Ssf lgdf{0f ug]{ sfo{;d]t u/]sf] lyof]. ltAatdf g]kfnL l;Ssfsf] Jofks 

k|of]u / g]kfnåf/f 6sdf/L ul/g] Joj:yfn] b'O{ b]zaLrsf] cfly{s ;DaGwnfO{ cem ;'b[9 agfPsf] lyof] 

-Rose, !(&!_ . t/ l;Ssfsf] z'4tf, ljlgdo b/ tyf k'/fgf l;Ssfsf] zf]wegf{;DaGwL ljjfb qmdzM 

g]kfn–ltAat ;DaGwdf tgfjsf] dxTjk"0f{ sf/0f aGg k'Uof] . ;g\ !&^* df sf7df8f}F pkTosf ljho 

u/L k[YjLgf/fo0f zfxn] cfw'lgs g]kfnsf] /fhgLlts PsLs/0f u/]kl5 g]kfn–ltAat ;DaGwn] gofF 

r/0f k|j]z u¥of] . PsLs[t g]kfnsf] pQ/tkm{sf] Jofkfl/s tyf ;fdl/s lxt / ltAat;Fu ljBdfg 

df}l›s tyf Jofkfl/s ljjfbsf sf/0f b'O{ kIfaLr tgfj a9\b} uof]. o;} k[i7e"lddf ;g\ !&** / 

!&(!–!&(@ df g]kfn / ltAataLr ;}Go ;‹if{ eP . bf];|f] o'4sf qmddf ltAatsf] cg'/f]wdf l5ª 

rLgn] ;}Go x:tIf]k u/]kl5 g]kfnn] cfˆgf] ;fdl/s cj:yfnfO{ k'glj{rf/ ug{'k¥of] . cGttM ;g\ !&(@ 

sf] a]qfjtL ;lGwdfkm{t o'4sf] cGTo eof]. o; 36gfn] g]kfn–ltAat ;DaGwnfO{ g]kfn–rLg 

;DaGw;Fu ;d]t hf]8\b} lxdfnL If]qdf lqkIfLo zlQm–;Gt'ngsf] cfwf/ lgdf{0f u¥of] -Rose, !(&!_ . 
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pGgfO;f}F ztfAbLsf] dWolt/ cfOk'Ubf lxdfnosf] e"–/fhgLlts kl/j]zdf yk kl/jt{g cfPsf] 

lyof] . rLgdf l5ª zf;g cfGtl/s lj›f]x tyf afXo zlQmsf] bafaaf6 sdhf]/ x'Fb} uPsf] lyof] eg] 

blIf0f Pl;ofdf la|l6; O:6 OlG8of sDkgLsf] k|efj lg/Gt/ lj:tf/ eO/x]sf] lyof] . ;g\ !*$^ sf] 

sf]tkj{kl5 ;Qfdf cfPsf hËaxfb'/ /f0ffn] g]kfnsf] ;'/Iff / /fli6«o lxtnfO{ tTsfnLg If]qLo zlQm–

;Gt'ng;Fu hf]8]/ x]/] . la|l6; ef/t;Fu k|ToIf ;}Go 6s/fjaf6 aRb} pgn] g]kfnsf] /fhgLlts tyf 

;fdl/s k|efj sfod /fVg] Jofjxfl/s s"6gLlts gLlt ckgfPsf] b]lvG5 -Rose, !(&!_ . o;} 

;Gbe{df ltAat;Fu nfdf] ;dob]lv ljBdfg Jofkfl/s ljjfb, g]kfnL Jofkf/Lx¿sf] cj:yf, s/;DaGwL 

;d:of tyf kf/:kl/s ;Demf}tfx¿sf] sfof{Gjogsf k|Zgn] g]kfn–ltAat ;DaGwdf k'gM tgfj pTkGg 

u/fof] . 

oL ljjfbx¿sf] kl/0ffd:j¿k ;g\ !*%% df g]kfn / ltAataLr k'gM o'4 ;'? eof] . g]kfnL 

;]gf s'tL, s]?ªnufotsf lxdfnL dfu{ x'Fb} ltAatL e"efutkm{ cl3 a9\of]. o'4sf qmddf b'j} kIfn] 

pNn]vgLo Iflt Joxf]/]kl5 cGttM jftf{sf dfWodaf6 ljjfb ;dfwfg ug]{ k|lqmof cl3 a9\of]. o;sf] 

kl/0ffd:j¿k @$ dfr{ !*%^ df sf7df8f}Fsf] yfkfynL b/af/df g]kfn / ltAataLr yfkfynL ;lGw 

;DkGg eof] . pQm ;lGwn] b'O{ kIfaLr o'4 cGTo u/L zflGt :yfkgf ug{'sf ;fy} Jofkf/, s"6gLlts 

k|ltlglwTj, cfly{s e'QmfgL, ;Ldf tyf kf/:kl/s ;'/Iff ;DaGwL ljifonfO{ ;+:yfut u/]sf] lyof] -

Rose, !(&!Ù Treaty of Thapathali, !*%^_ . 

yfkfynL ;lGw g]kfn–ltAat ;DaGwsf] Oltxf;df dxTjk"0f{ /fhgLlts tyf cfly{s 

b:tfj]hsf ¿kdf /x]sf] 5 . ;lGwcg';f/ ltAatn] g]kfnnfO{ jflif{s !),))) ?k}ofF e'QmfgL ug]{ 

Joj:yf ul/Psf] lyof] . g]kfnnfO{ Nxf;fdf cfˆgf] k|ltlglw /fVg] tyf g]kfnL Jofkf/LnfO{ ltAatdf 

Jofkf/ ug{ ljleGg ;'ljwf pknAw u/fpg] Joj:yf klg ul/Psf] lyof] . g]kfnL Jofkf/L;Fu ;DalGwt 

Jofkfl/s z'Ns tyf eG;f/;DaGwL s]xL ;'ljwf / g]kfnL gful/s tyf Jofkf/Lsf] ;+/If0fsf ljifo;d]t 

;lGwdf ;d]l6Psf lyP -Treaty of Thapathali, !*%^_ . o;af6 g]kfnn] ltAat;Fusf] Jofkf/df 

dxTjk"0f{ cfly{s tyf s"6gLlts ;'ljwf k|fKt u/]sf] b]lvG5 . ;lGwn] ltAatsf] afXo ;'/Iffsf 
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;DaGwdf g]kfnnfO{ lglZrt bfloTj;d]t k|bfg u/]sf] lyof], h;n] o;nfO{ Jofkfl/s ;Demf}tfsf 

cltl/Qm ;'/Iff / /fhgLlts ;DaGwsf] b:tfj]hsf ¿kdf ;d]t :yflkt u5{ . 

yfkfynL ;lGwsf] csf]{ dxTjk"0f{ kIf o;sf] If]qLo zlQm–/fhgLlt;Fusf] ;DaGw xf] . ;g\ 

!&(@ sf] a]qfjtL ;lGwkl5 g]kfn / l5ª rLgaLr ljsl;t ;DaGw tyf ltAatdf lrlgofF k|efjsf] 

k[i7e"lddf !*%^ sf] yfkfynL ;lGwn] g]kfnnfO{ ltAat;Fu k|ToIf cfly{s tyf s"6gLlts ;DaGw 

;~rfng ug]{ cj;/ k|bfg u¥of] . csf]{tkm{, blIf0f Pl;ofdf la|l6; O:6 OlG8of sDkgLsf] a9\bf] 

k|efjsf aLr g]kfnn] cfˆgf] pQ/tkm{sf] k|efj / :jfoQtf sfod ug]{ k|of; u/]sf] b]lvG5 . o; 

b[li6n] yfkfynL ;lGwnfO{ g]kfn–ltAat låkIfLo ;DaGwsf] dfq kl/0ffd geO{ pGgfO;f}F ztfAbLsf] 

lxdfnL e"–/fhgLlt, Jofkfl/s lxt / If]qLo zlQm–;Gt'ng;Fu hf]l8Psf] dxTjk"0f{ P]ltxfl;s 36gfsf 

¿kdf cWoog ug{ ;lsG5 -Rose, !(&!Ù Michaels, @)@$_ . 

oBlk g]kfn–ltAat ;DaGw / g]kfn–ltAat o'4af/] ljleGg P]ltxfl;s cWoogx¿ pknAw 

5g\, yfkfynL ;lGwnfO{ o;sf] cfly{s, s"6gLlts, ;fdl/s tyf e"/fhgLlts cfofdnfO{ PsLs[t u/L 

ljZn]if0f ug]{ cWoog cem} dxTjk"0f{ b]lvG5 . ljz]iftM ;lGwsf] k[i7e"lddf /x]sf bL3{sfnLg Jofkfl/s 

tyf df}l›s ljjfb, ;g\ !*%%–!*%^ sf] o'4sf] sf/0f, ;lGwaf6 g]kfnn] k|fKt u/]sf clwsf/ tyf 

To;n] g]kfn, ltAat / l5ª rLgaLrsf] zlQm–;Gt'ngdf kf/]sf] k|efjnfO{ Pp6} ljZn]if0ffTds 9fFrfdf 

cWoog ug{' cfjZos 5 . o;} ;Gbe{df k|:t't cWoogn] yfkfynL ;lGwnfO{ s]jn o'4sf] cGTo ug]{ 

;Demf}tfsf ¿kdf geO{ g]kfnsf] pGgfO;f}F ztfAbLsf] s"6gLlts /0fgLlt, cfly{s lxt / lxdfnL zlQm–

/fhgLltsf] dxTjk"0f{ cleJolQmsf ¿kdf ljZn]if0f ug{ vf]h]sf] 5 . 

o; cWoogsf] d'Vo p2]Zo ;g\ !*%^ sf] yfkfynL ;lGwsf] P]ltxfl;s k[i7e"ld, sf/0f, k|d'v 

k|fjwfg tyf o;sf] cfly{s, s"6gLlts, ;fdl/s / e"/fhgLlts dxQ\jsf] ljZn]if0f ug{' xf] . ljz]iftM 

cWoogn] g]kfn–ltAat ;DaGwsf] P]ltxfl;s ljsf;qmd klxrfg ug]{, ;g\ !*%%–!*%^ sf] g]kfn–

ltAat o'4sf k|d'v sf/0f ljZn]if0f ug]{, yfkfynL ;lGwsf k|d'v k|fjwfg tyf g]kfnn] k|fKt u/]sf 

clwsf/sf] d"NofÍg ug]{ / ;lGwn] g]kfn–ltAat tyf g]kfn–rLg ;DaGwdf kf/]sf] k|efj tyf pGgfO;f}F 

ztfAbLsf] lxdfnL zlQm–;Gt'ngdf o;sf] of]ubfgsf] ljZn]if0f ug]{ nIo /fv]sf] 5 . 
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cg';Gwfg ljlw 

of] n]v P]ltxfl;s / u'0ffTds ljZn]if0f ljlwdf cfwfl/t 5 .  /fli6«o clen]vfnodf /x]sf] 

yfkfynL ;lGwsf] ;Ssn b:tfj]h ;|f]tsf ;fy} g]kfn, ef/t, a]nfotsf Oltxf;sf/x¿sf k|sflzt 

k':ts låtLo ;|f]taf6 ;fdu|L ;Íng u/L t'ngfTds P]ltxfl;s ljlwaf6 ljZn]if0f ul/Psf] 5 . 

glthf tyf ljZn]if0f 

hËaxfb'/ /f0ffn] !(cf}F ztfAbLsf] dWolt/sf] ljZj tyf If]qLo /fhgLlt / ablnFbf] zlQm 

;Gt'ngnfO{ cToGt} ;"Id tl/sfn] a'em]sf lyP . pgn] blIf0fdf tLj| ultdf lj:tf/ eO/x]sf] / 

cfw'lgs ;}Go ;fdYo{n] o'Qm zlQmzfnL a]nfotL O:6 OlG8of sDkgL;Fu k|ToIf ;}Go 6s/fjdf hfg' 

g]kfnsf nflu cfTd3ftL x'g] lgisif{ lgsfn]sf lyP . To;}n] cfˆgf] cfGtl/s ;Qf ;'b[9Ls/0f, g]kfnL 

;]gfsf] ;fv clej[l4 / ;'uf}nL ;lGwkl5 u'd]sf] /fli6«o :jfledfg k'gM:yfkgf ug{ pgn] pQ/L l5d]sL 

ltAattkm{ cfˆgf] Wofg s]lG›t u/] -Wright, !*&&_ .  ltAatdfly ;}Go cleofg ;~rfng ug{'sf 

k5fl8 ax'cfoflds /fhgLlts, cfly{s, ;fdl/s tyf s"6gLlts sf/0fx¿ ljBdfg lyPM 

● Jofkfl/s pTkL8g tyf ;'/Iff ;Í6M Nxf;f, lzufT;], UofGT;] nufot ltAatsf k|d'v 

Jofkfl/s s]G›x¿df ;lbcf}Fb]lv a;f]af; ub}{ cfPsf g]kfnL -ljz]if u/L sf7df8f}F pkTosfsf g]jf/_ 

Jofkf/Lx¿dfly ltAatL :yfgLo clwsf/Lx¿åf/f lg/Gt/ ¿kdf ul/g] lyrf]ldrf], b'Jo{jxf/, crfSnL 

tyf u}/sfg'gL s/ c;'nL / pgLx¿sf] JolQmut wghg Pj+ ;DklQsf] ;'/Iffsf] r/d cefj /x]sf] 

lyof] . 

● ;Ldf ljjfb tyf lxdfnL e~Hofªx¿dflysf] clwsf/M g]kfn–ltAat ;Ldf If]qdf, ljz]if u/L 

/0fgLlts lxdfnL e~Hofªx¿ dflgg] s'tL / s]?ª Onfsfdf, ;Ldf /]vf / clwsf/ If]qnfO{ lnP/ nfdf] 

;dob]lv lg/Gt/ ljjfb, d'7e]8 / tgfj pTkGg eO/x]sf] lyf] . 

● ;f}uft d08ndflysf] ckdfghgs cfqmd0fM ;g\ !*$* / ;g\ !*%@ df k]lsª -a]Olhª_ tkm{ 

uPsf] g]kfnL ;f}uft d08nsf ;b:ox¿dfly ltAatL e"efudf ePsf] b'Jo{jxf/, cdfgjLo Jojxf/ / 

n'6kf6n] sf7df8f}Fsf] b/af/ / g]kfnsf] /fli6«o :jfledfgdf uDeL/ rf]6 k'of{Psf] lyof] . 



142 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

● d'›f ljlgdo / cfly{s Ifltk"lt{ ljjfbM dNnsfnb]lv rnL cfPsf] l;Ssf ljlgdo ;DaGwL 

ljjfb / !&(@ sf] a]qfjtL ;lGwkl5 ltAatn] g]kfnL Jofkf/L tyf /fHonfO{ k'of{Psf] cfly{s 

Ifltk"lt{sf] e'QmfgL gug{'n] b'O{ b]zaLrsf] cfly{s s"6gLltnfO{ r/d ult/f]wdf k'of{Psf] lyof] . 

yfkfynL ;lGwsf d'Vo k|fjwfgx¿M  g]kfnL ;]gfsf] ;fdl/s ljho / nfdf] s"6gLlts 

/:;fs:;L kZrft\, @$ dfr{ !*%^ -lj=;+= !(!@ r}q ;'bL #_ df sf7df8f}Fsf] yfkfynL b/af/df 

g]kfn / ltAatsf k|ltlglwx¿aLr !) a'Fb] P]ltxfl;s zflGt ;Demf}tfdf cf}krfl/s x:tfIf/ eof]. o; 

;lGwn] g]kfnnfO{ lxdfnL e"–/fhgLltdf ce"tk"j{ s"6gLlts / cfly{s kmfObf k'of{of] . o;sf d'Vo tyf 

b"/ufdL k|fjwfgx¿ lgDglnlvt cg';f/ /x]sf 5g\ -cg';"lr–!_ 

● jflif{s ;nfdLM ltAatn] g]kfnnfO{ jflif{s !) xhf/ ?k}ofF a'emfpg] . 

●  kf/:kl/s ;'/IffM ef]6dfly cfqmd0f ePdf g]kfnn] ;xof]u ug]{ / klxn]sf] ;dembf/L dfGg] . 

● Jofkfl/s clwsf/M g]kfnL Jofkf/Lx¿nfO{ ef]6df Jofkf/ ug{ s'g} cj/f]w gug]{ . 

●  lkmtf{ k|fjwfgM o'4df kqmfp k/]sf uf]vf{sf l;kfxL, xftxltof/ / tf]k ef]6n] lkmtf{ lbg] . 

● g]kfnL k|ltlglwM Nxf;fdf uf]vf{ ;/sf/sf] tkm{af6 Ps k|ltlgwL \ jlsn /xg] . 

● Jofkfl/s sf]7L ;'/IffM Nxf;fl:yt g]kfnLsf] sf]7L / ToxfFsf j:t'x¿sf] ;'/Iff ug]{ . 

● d'2f dfldnfM Nxf;fdf g]kfnLsf dxfhg / ef]6sf /}otaLr ljjfb ePdf g]kfnL k|ltlglwn]  

lgikIf lg0f{o ug]{ . 

● Goflos clwsf/M g]kfnLsf dflg;sf] hLpdf ef]6n] / ef]6sf dflg;sf] hLpdf g]kfnLn] b08 

glbg] -sfg'gL If]qflwsf/_ . 

●  ;DklQ ;'/IffM dxfhgsf] wgdfn n'l6Pdf ef]6 ;/sf/n] vf]hL u/L c;'n pk/ ul/lbg] . 

●  o'4aGbL x:tfGt/0f / IfdfbfgM n8fO{sf a]nf b'j}tkm{ jlGb agfO{ nfluPsf /}tLx¿nfO{ b'j} 

tkm{af6 Ifdf lbg] . 

 e"–/fhgLlts ljZn]if0fM hËaxfb'/ /f0ff Ps rt'/ e"–/fhgLlts ljZn]ifs ePsfn] pgnfO{ 

tTsfnLg lrlgofF l5ª ;fd|fHo cfGtl/s ¿kdf ÚtfOlkª lj›f]xÚ -;g\ !*%)–!*^$_ / afXo ¿kdf 

klZrdL cf}klgj]lzs zlQmx¿sf] rfkdf km;]sf] x'gfn] p;n] ltAatnfO{ s'g} klg lsl;dsf] ;}Go jf 
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cfly{s ;xof]u k7fpg g;Sg] k"0f{ hfgsf/L lyof]. o; cg's"n cj;/sf] pkof]u ub}{ sf7df8f}Fl:yt 

a]nfotL /]l;8]G6dfkm{t a]nfotL O:6 OlG8of sDkgLsf] t6:ytf ;'lglZrt u/L, g]kfnn] o'4sf] Jofks 

tof/L uof]{ . hËaxfb'/n] b]zel/af6 xltof/, tf]k / hgzlQm kl/rfng u/L ;g\ !*%% sf] j;Gt 

Ct'df s'tL, s]?ª, em'Ëf / cf]nfªr'ªuf]nf h:tf /0fgLlts If]qx¿df Ps};fy lqd'vL ;}Go cfqmd0f 

;'? u/] . 

;'?jftL r/0fdf g]kfnL ;]gfn] pRr lxdfnL e]usf /0fgLlts If]qx¿dfly ;xh} lgoGq0f 

sfod uof]{ . oBlk, cTolws hf8f] / lxpFbsf] k|lts"n df};dsf] kmfObf p7fpFb} ltAatL ;]gfn] s]xL 

:yfgx¿df s8f k|Tofqmd0f u/L /0fgLlts ljGb'x¿ lkmtf{ lng] k|of; uof]{. t/, cGttM hg/n 

adaxfb'/ zfx, sdfG8/–Og–lrkm wL/zdz]/ / cGo jl/i7 ef/bf/x¿sf] k|ToIf s'zn g]t[Tjdf yk 

;}Go 6f]nL / tf]kvfgf k7fP/ g]kfnL ;]gfn] k"0f{ tof/Lsf ;fy lg0ff{os cfqmd0f uof]{. o; eLif0f 

n8fOFdf ltAatL ;]gf g/fd|/L k/flht eof] -Upadhaya, !(%)_ . ;}Go k/fho lglZrt ePkl5 / 

sf7df8f}Ftkm{ g]kfnL ;]gf yk cl3 a9\g] ;Defjgf b]v]/ ltAat ;/sf/n] Nxf;fl:yt lrlgofF k|ltlglw -

cDafg_ sf] dWo:ytfdf g]kfn;dIf cf}krfl/s ¿kdf zflGt jftf{sf] k|:tfj /fVof]. o;/L nfdf] ;}Go 

åGå / s"6gLlts /:;fs:;L kl5 ;g\ !*%^ dfr{ @$ -lj=;+= !(!@ r}q ;'bL #_ df sf7df8f}Fl:yt 

yfkfynL b/af/df b'j} b]zaLr !) a'Fb] P]ltxfl;s zflGt ;Demf}tf ;DkGg eof] . o; ;lGwn] g]kfnnfO{ 

lxdfnL Jofkf/df eG;f//lxt Psflwsf/, Nxf;fdf g]kfnL k|ltlglw -jlsn_ /fVg] clwsf/ / cfˆgf 

gful/sx¿sf nflu /fHoIf]qftLt Goflos clwsf/ k|bfg u/L If]qLo e"–/fhgLltdf g]kfnsf] pkl:ylt 

;'b[9 agfof] . 

g]kfnsf] e"–/fhgLlts / cfly{s pknlAwM yfkfynL ;lGwn] g]kfnnfO{ Pl;ofsf] e"–/fhgLlt / 

lxdfnL If]qsf] s"6gLltdf Ps cToGt} k|efjsf/L, :jfoQ / zlQmzfnL /fHosf] ¿kdf :yflkt uof]{ . 

cfly{s b[li6sf]0fn] of] ;lGw g]kfnL Jofkf/Lx¿ / /fHosf] 9's'6Lsf nflu Ú:j0f{ o'uÚ ;/x l;4 eof] . 

eG;f/ 5'6sf] ;j{;'ne k|fjwfgn] ubf{ g]kfnL Jofkf/Lx¿—ljz]if u/L sf7df8f}F pkTosfsf g]jf/  

;d'bfosf Ú#@ sf]7LÚ sf :yflkt ;fx'–dxfhgx¿n] ltAat, ef/t / dWo Pl;ofaLrsf] cGt/b]zLo 

Jofkfl/s ;~hfndf k"0f{ Psflwsf/ h:t} sfod u/] . Nxf;f, lzufT;], UofGT;] / of6'ª h:tf k|d'v 
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ltAatL Jofkfl/s s]G›x¿df g]kfnL Jofkf/Lx¿sf] cfly{s x}l;ot olt dha't / k|efjsf/L eof] ls 

pgLx¿n] ltAatsf] cfGtl/s ahf/, ljlgdo b/ tyf ;du| cy{tGqnfO{ g} 7"nf] xb;Dd lgoGq0f, 

;~rfng / k|efljt ug{ ;Sg] c;fwf/0f cj:yf l;h{gf eof] . ltAat ;/sf/n] g]kfnnfO{ jflif{s 

¿kdf a'emfpg] !) xhf/ ?k}ofF tTsfnLg ;dodf Ps 7"nf] df}l›s /sd lyof] . o;n] g]kfnsf] /fli6«o 

9's'6L tyf ;Qf;Lg /f0ff zf;sx¿sf] j}b]lzs cfo ;|f]tnfO{ lg/Gt/ ¿kdf ;an / ;'b[9 agfO/fVof]. 

o;sf ;fy} Nxf;fdf g]kfnL k|ltlglwsf] -jlsn_ :yfoL s"6gLlts lgo'lQm / /fHoIf]qftLt 

ljz]if sfg'gL clwsf/ k|fKt ug{' eg]sf] cfw'lgs cGt/f{li6«o sfg'gsf] b[li6df g]kfnn] ltAatdfly Ps 

k|sf/sf] cf}klgj]lzs jf cw{–cf}klgj]lzs :t/sf] ljz]ifflwsf/ pkef]u ug{' ;/x lyof] -Michaels, 

@)@#_ . ltAatL e"efuleq /x]sf g]kfnL gful/sx¿dfly ltAatL cbfnt, sfg'gL ;+oGq / :yfgLo 

clwsf/Lx¿sf] If]qflwsf/ nfu" gx'g] tyf g]kfnL jlsnn] g} pgLx¿dflysf Goflos tyf Jofkfl/s 

ljjfbsf] l5gf]kmfgf] ug]{ of] Joj:yfn] lxdfnL s"6gLltdf g]kfnsf] sfg'gL, k|zf;lgs tyf /fhgLlts 

k|e'TjnfO{ :ki6 ¿kdf phfu/ u/]sf] lyof] . o; ce"tk"j{ Jofkfl/s tyf Goflos ljz]ifflwsf/n] 

g]kfnL ;fx'–dxfhgx¿nfO{ ltAatleq cfˆg} k|zf;lgs, ;'/IffTds Pj+ Jofkfl/s ;~hfn / Psflwsf/ 

lj:tf/ ug]{ ;'/lIft af6f] vf]lnlbof] . 

o; cfly{s Pj+ sfg'gL jftfj/0fsf sf/0f sf7df8f}F pkTosfsf k/Dk/fut x:tsnf, sf:o 

tyf lkQnsf d"lt{, ;"tL j:q, sf7sf snfs[lt / wft'sf ax'd"No ;fdu|Lx¿ ltAatL ahf/df 7"nf] 

kl/df0fdf lgof{t x'g yfn] . csf]{tkm{, ltAataf6 sRrf ;'g, rfFbL, lxdfnL pmg, g'g, RofË|f / 

s:t'/Lh:tf ax'd"No j:t'x¿ ;xh ¿kdf g]kfn lelqP . o; ;lGwsf sf/0f k|fKt ePsf] bL3{sfnLg 

cfly{s nfe, lgaf{w Jofkfl/s kx'Fr / sfg'gL ;'/Iffn] ubf{ sf7df8f}Fsf] Jofkfl/s ;d'bfo ce"tk"j{ 

¿kdf ;d[4 aGg'sf ;fy} lxdfnL If]qel/ g]kfnL d'›f, Jofkfl/s ;fv / s"6gLlts k|efj yk ;'b[9 / 

cIf'00f aGg k'Uof] . 

l5ª ;fd|fHo / a]nfotL b[li6sf]0fM yfkfynL ;lGwn] lxdfnL e]udf l5ª ;fd|fHosf] /fhgLlts 

k|efj lzlyn eO;s]sf] oyfy{nfO{ k|i6 kf/]sf] lyof]. !*cf}F ztfAbLsf] cGTolt/ ;g\ !&(@ sf] a]qfjtL 

;lGwdfkm{t lxdfnL e"–/fhgLltdf alnof] pkl:ylt b]vfPsf] l5ª -lrlgofF_ zlQm !(cf}F ztfAbLsf] 
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dWoefu;Dd cfOk'Ubf afXo cf}klgj]lzs bafa / cfGtl/s lj›f]xsf sf/0f ;}Go Pj+ /fhgLlts ¿kdf 

lgs} sdhf]/ eO;s]sf] lyof] . yfkfynL ;lGwsf] k|:tfjgfdf lrlgofF ;d|f6k|lt k/Dk/fut cfb/ JoQm 

ul/P tfklg, Jofjxfl/s s"6gLlts w/ftndf Nxf;fsf lrlgofF k|ltlglw -cDafg_ s]jn d"sbz{s jf 

;fIfLsf ¿kdf dfq ;Lldt /x] . g]kfn / ltAatnfO{ l5ª ;fd|fHosf ;+/lIft /fHo dfGg] lrlgofF 

e|dnfO{ lrb}{ o; ;lGwn] b'j} b]znfO{ cfk;df l;wf jftf{ / ;Demf}tf ug{ ;Sg] ;fj{ef}d Pj+ :jfoQ 

zlQmsf ¿kdf k|:t't uof]{ . 

csf]{tkm{, blIf0f Pl;ofdf cfˆgf] ;fd|fHo lj:tf/ ul//x]sf] a]nfotL O:6 OlG8of sDkgLn] of] 

l;Ëf] ;}Go tyf s"6gLlts 36gfqmdnfO{ cToGt ;"Id / uDeL/ ¿kdf lgofln/x]sf] lyof] . 

sf7df8f}Fl:yt a]nfotL /]l;8]G6 tyf snsQfl:yt ueg{/ hg/nn] g]kfnsf] o; ltAats]lG›t ;}Go 

cleofgnfO{ a]nfotL ;fd|fHosf] /0fgLlts lxtljk/Lt gx'g] lgisif{ lgsfn]sf lyP. a]nfotsf] e"–

/fhgLlts :jfy{ g]kfn / rLgsf] l;wf ;Ldf ;Dks{ gxf];\ / ltAat Pp6f ce]B Úakm/ :6]6Úsf] ¿kdf 

sfod /xf];\ eGg]df lglxt lyof] . g]kfnn] ltAatdfly cfˆgf] /fhgLlts / Jofkfl/s k|efj clej[l4 

ubf{ dWo Pl;oftkm{ lj:tf/ eO/x]sf] ?;L ;fd|fHo jf l5ª rLgsf] Ps5q k|efjnfO{ /f]Sg ;lsg] 

a]nfotL s"6gLlts a'emfO /x]sf] lyof] -Miele, @)!&_ . 

o;} /0fgLlts ;f]rsf sf/0f a]nfotn] o'4sf] ;dodf hËaxfb'/nfO{ cfjZos ;}Go ;fdu|L / 

xftxltof/ vl/bdf ck|ToIf ¿kdf ;xof]u ;d]t k'of{Psf] lyof] . a]nfotLx¿ lxdfno kf/ u/]/ ltAat 

/ dWo Pl;of;Dd la|l6;–OlG8ofsf] Jofkfl/s dfu{ lj:tf/ ug{ rfxGy] / g]kfnn] yfkfynL ;lGwdfkm{t 

ltAatsf] ahf/ v'nf u/fpg ;s]df la|l6;–OlG8ofsf j:t'x¿ ;d]t g]kfnL Jofkf/Lx¿dfkm{t ltAat / 

dWo Pl;of;Dd ;xh} k'of{pg ;lsg] pgLx¿sf] b"/ufdL cfly{s cfsng lyof] . 

csf]{tkm{ blIf0f Pl;ofdf cfˆgf] ;fd|fHo lj:tf/ ul//x]sf] a]nfotL O:6 OlG8of sDkgLn] of] 

l;Ëf] ;}Go tyf s"6gLlts 36gfqmdnfO{ cToGt ;"Id / uDeL/ ¿kdf lgofln/x]sf] lyof] . 

sf7df8f}Fl:yt a]nfotL /]l;8]G6 tyf snsQfl:yt ueg{/ hg/nn] g]kfnsf] o; ltAats]lG›t ;}Go 

cleofgnfO{ a]nfotL ;fd|fHosf] /0fgLlts lxtljk/Lt gx'g] lgisif{ lgsfn]sf lyP . a]nfotsf] e"–

/fhgLlts :jfy{ g]kfn / rLgsf] l;wf ;Ldf ;Dks{ gxf];\ / ltAat Pp6f ce]B Úakm/ :6]6Úsf] ¿kdf 
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sfod /xf];\ eGg]df lglxt lyof] . g]kfnn] ltAatdfly cfˆgf] /fhgLlts / Jofkfl/s k|efj clej[l4 

ubf{ dWo Pl;oftkm{ lj:tf/ eO/x]sf] ?;L ;fd|fHo jf l5ª rLgsf] Ps5q k|efjnfO{ /f]Sg ;lsg] 

a]nfotL s"6gLlts a'emfO /x]sf] lyof] -Miele, @)!&_ . o;} /0fgLlts ;f]rsf sf/0f a]nfotn] o'4sf] 

;dodf hËaxfb'/nfO{ cfjZos ;}Go ;fdu|L / xftxltof/ vl/bdf ck|ToIf ¿kdf ;xof]u ;d]t 

k'of{Psf] lyof] . a]nfotLx¿ lxdfno kf/ u/]/ ltAat / dWo Pl;of;Dd la|l6;–OlG8ofsf] Jofkfl/s 

dfu{ lj:tf/ ug{ rfxGy] / g]kfnn] yfkfynL ;lGwdfkm{t ltAatsf] ahf/ v'nf u/fpg ;s]df la|l6;–

OlG8ofsf j:t'x¿ ;d]t g]kfnL Jofkf/Lx¿dfkm{t ltAat / dWo Pl;of;Dd ;xh} k'of{pg ;lsg] 

pgLx¿sf] b"/ufdL cfly{s cfsng lyof] . 

o;sf cltl/Qm, a]nfotL sDkgL ;/sf/n] g]kfn / ltAataLrsf] ;DaGwnfO{ cfˆg} 

cf}klgj]lzs :jfy{ cg's"n pkof]u ug]{ bL3{sfnLg gLlt clVtof/ u/]sf] lyof] . tTsfnLg ;dodf 

Pl;ofdf k|e'Tj hdfpg /l;ofnL ;fd|fHo / la|l6; ;fd|fHoaLr eO/x]sf] dxfzlQm k|lt:kwf{ -Úb u|]6 

u]dÚ_ sf ;Gbe{df dWo Pl;of / ltAatL k7f/sf] /0fgLlts dxQ\j cTolws a9]sf] lyof] . o:tf] 

kl/l:yltdf olb g]kfnn] ltAatdf cfˆgf] alnof] pkl:ylt / Jofkfl/s jr{:j sfod ug{ ;s]sf] 

v008df To;n] pQ/af6 x'g ;Sg] lrlgofF jf ?;L 3';k}7nfO{ k|fs[lts ¿kdf /f]Sg] ;'/Iff sjrsf] 

sfd ug]{ la|l6;x¿sf] ljZn]if0f lyof] . To;}n] a]nfotL clwsf/Lx¿n] o; o'4df t6:ytfsf] gLlt 

cjnDag u/]sf] h:tf] b]vfP tfklg hËaxfb'/nfO{ cfjZos cfw'lgs xftxltof/ / af?bsf] cfk"lt{df 

k|f]T;fxg lbPsf lyP . yfkfynL ;lGwdfkm{t g]kfnL Jofkf/Lx¿n] ltAatL ahf/df kfPsf] eG;f//lxt 

k|j]z / /fHoIf]qftLt ljz]ifflwsf/n] la|l6;–OlG8ofsf j:t'x¿nfO{ ;d]t g]kfnL dWo:ytfdfkm{t 

ltAatsf Nxf;f, lzufT;] / UofGT;] h:tf k|d'v ;x/x¿;Dd k'of{pg] 9f]sf vf]lnlbof] . o;/L yfkfynL 

;lGw s]jn g]kfn / ltAatsf] låkIfLo ljifo dfq g/x]/ tTsfnLg la|l6;–OlG8ofsf] lqcfoflds 

s"6gLlt, lxdfnL Jofkfl/s dfu{sf] lj:tf/ / e"–/fhgLlts ;Gt'ng sfod /fVg] Pp6f dxQ\jk"0f{ 

cf}hf/ ;d]t aGg k'u]sf] lyof] . 
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lgisif{ 

P]ltxfl;s b[li6af6 ljZn]if0f ubf{ ;g\ !*%^ df ;DkGg yfkfynL ;lGwn] g]kfnsf] s"6gLlts 

;fdYo{ / ;fdl/s b"/blz{tfsf] Pp6f clåtLo pbfx/0f k|:t't ub{5 . ;g\ !&(@ sf] a]qfjtL ;lGwkl5 

lzlyn ag]sf] /fli6«o :jfledfg / ;Lldt ePsf] If]qLo k|efjnfO{ o; ;lGwn] k'gM hfu[t u/fof] . 

kmn:j¿k, g]kfn lxdfnL e"–/fhgLlt / cGt/b]zLo Jofkfl/s kl/b[Zodf Ps lg0ff{os tyf ;an 

zlQmsf ¿kdf k'gM :yflkt x'g k'Uof] . k|wfgdGqL hËaxfb'/ /f0ffsf] k|v/ s"6gLlts rft'o{ Pj+ If]qLo 

zlQm ;Gt'ngsf] ;"Id ljZn]if0fsf sf/0f g]kfnn] 7"nf] ;}Go Iflt / wghgsf] ljgfzlagf g} ltAatL 

ahf/df k"0f{ eG;f//lxt Jofkfl/s kx'Fr, bL3{sfnLg cfly{s nfe tyf /fHoIf]qftLt Goflos 

ljz]ifflwsf/ h:tf dxQ\jk"0f{ pknlAwx¿ xfl;n uof]{ . 

yfkfynL ;lGw dfkm{t :yflkt g]kfn–ltAat s"6gLlts tyf sfg'gL ;DaGw aL;f}F ztfAbLsf] 

dWo;Dd lg/Gt/ sfod /Xof] . t/ ;g\ !(%) df hgjfbL u0ftGq rLgn] ltAatdfly cfˆgf] k"0f{ 

k|zf;lgs lgoGq0f / ;fj{ef}d;Qf :yflkt u/];Fu} lxdfnL If]qsf] e"–/fhgLlts zlQm ;Gt'ngdf 

Jofks kl/jt{g eof] . zLto'4sfnLg gofF /fhgLlts kl/b[Zosf sf/0f o; ;lGwsf] P]ltxfl;s tyf 

Jofjxfl/s k|f;+lustf qmdzM ;dfKt x'Fb} uof] . o;} k[i7e"lddf @) ;]K6]Da/ !(%^ df g]kfn / 

rLgaLr ;DkGg Úd}qL tyf Jofkf/ ;DaGwL ;Demf}tfÚ n] yfkfynL ;lGwnfO{ cf}krfl/s ¿kdf vf/]h 

uof]{. o; gofF ;Demf}tf;Fu} ltAatdf g]kfnn] k|fKt ub}{ cfPsf] ljz]if Jofkfl/s ;'ljwf, /fHoIf]qftLt 

Goflos clwsf/ / jflif{s !) xhf/ ?k}ofF ;nfdL kfpg] ztfAbL nfdf] k/Dk/fsf] cGTo eof]. oBlk, 

Pp6f P]ltxfl;s b:tfa]hsf ¿kdf yfkfynL ;lGwn] g]kfnL /fHosf] ;fj{ef}ldstf, ;fdl/s :jfoQtf 

/ lxdfnL s"6gLltdf g]kfnsf] P]ltxfl;s jr{:jsf] k|df0fsf ¿kdf ;b}j ljlzi6 :yfg cf]u6]sf] 5 . 

;du|df eGg'kbf{, yfkfynL ;lGwsf] dxQ\j tTsfnLg ;fdl/s ljho / cfly{s ;x'lnotdf 

dfq ;Lldt geO{ cfw'lgs g]kfnsf] k//fi6« gLltsf] lgdf{0fdf ;d]t plQs} dxQ\jk"0f{ dflgG5 . b'O{ 

7"nf zlQmzfnL l5d]sLx¿ -rLg / la|l6; OlG8of_ sf] cfGtl/s ;Í6 / zlQm ;Gt'ngsf] nfe p7fpFb} 

;fgf / lxdfnL /fi6«x¿n] s;/L cfˆgf] /fli6«o lxtsf] /Iff / ;+jw{g ug{ ;S5g\ eGg] ljifosf] of] Ps 

pTs[i6 s"6gLlts pbfx/0f xf] . o; ;lGwn] k|bfg u/]sf] /fHoIf]qftLt clwsf/ / v'nf Jofkfl/s 



148 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

kx'Frn] cGt/f{li6«o sfg'g Pj+ If]qLo Jofkfl/s ;+/rgfdf g]kfnsf] :jfoQ x}l;ot / lxdfnL If]qdf 

o;sf] g]t[TjbfoL e"ldsfnfO{ bzsf}F;Dd ;'b[9 / cIf'00f /fVg cfwf/e"t of]ubfg k'of{Psf] b]lvG5 . 

o;sf ;fy} ;lGwn] Nxf;fl:yt g]kfnL k|ltlglw -jlsn_ dfkm{t ;~rflnt ljz]if s"6gLlts ;+oGqsf] 

ljsf; uof]{. o;n] ubf{ ltAat / lxdfnL If]qdf g]kfnL gful/s tyf Jofkfl/s ;d'bfosf] hLpwgsf] 

bL3{sfnLg ;'/Iff ;'lglZrt ePsf] lyof]. o;/L zlQm ;Gt'ngsf] s"6gLlt, Jofkfl/s ljz]ifflwsf/ / 

/fHoIf]qftLt Goflos If]qflwsf/sf] ;kmn k|of]udfkm{t ;fgf /fi6«x¿n] klg tTsfnLg If]qLo ;fdl/s 

zlQmx¿sf dfem cfˆgf] ljlzi6 klxrfg / :jfoQtf cIf'00f /fVg ;S5g\ eGg] s'/f o; ;lGwsf] 

b"/ufdL P]ltxfl;s k|efjn] :ki6 kfb{5 . 
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k|:t't cWoog :gfts tx clgjfo{ g]kfnL ljifosf] l;sfO ;xhLs/0fdf 

lzIfs–ljBfyL{ cGt/lqmofsf] cj:yf, :j¿k / z}Ifl0fs k|efj lg¿k0f ug{df 

s]lG›t 5 . n]e efOuf]T:sLsf] ;fdflhs–;f+:s[lts l;4fGt / g]8 ˆNofG8;{sf] 

cGt/lqmof ljZn]if0f k|0ffnL -FIACS_ nfO{ ;}4flGts cfwf/ dfgL ldl>t 

cg';Gwfg 9fFrfdf of] cWoog ;DkGg ul/Psf] 5 . p2]Zod"ns gd'gf 5gf]6 

ljlwaf6 t]x|y'd ax'd'vL SofDk;sf $^ / kfFry/ ax'd'vL SofDk;sf %^ u/L 

s'n !)@ hgf ljBfyL{af6 k|ZgfjnLdfkm{t tYofÍ ;Íng u/L SPSS åf/f 

ljZn]if0f ul/Psf] cWoogsf] glthfcg';f/ sIffsf]7fdf k|fWofkssf] Jojxf/ 

;sf/fTds, nf]stflGqs / eod'Qm /x]sf] 5 . kl5Nnf a]Grsf ljBfyL{nfO{ 

;d]6\g] -cf};t $=#^_ / eod'Qm jftfj/0f -cf};t $=!^_ ;an kIfsf ¿kdf 

b]lvPsf 5g\ . ef}lts k"jf{wf/, eflifs sl7gfO / gf]6 l6kf]6 u/fpg] z}nL 

cGt/lqmofsf nflu 7'nf] cj/f]w ag]sf 5}gg\ . oBlk ICT sf] k|of]u, sIff 

aflx/ k|fWofkssf] pknAwtf -cf};t @=&!_ / nhfn' ljBfyL{nfO{ ljz]if k|f]T;fxg 

ug]{ kIf cem} sdhf]/ b]lvG5g\ . g]kfnL lzIf0fnfO{ k|efjsf/L agfpg k|ljlwd}qL 

;xeflutfd"ns ljlwsf ;fy} sIff aflx/sf] k|fl1s ;~rf/df hf]8 lbg'kg]{ 

lgisif{ lgsflnPsf] 5 . 
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ljifokl/ro 

efifflzIf0fsf ;Gbe{df cGt/lqmofsf] dxQ\j x'G5 . efiff ljrf/, efjgf, cg'ej / ;"rgf 

cfbfgk|bfg ug]{ k|d'v dfWod ePsfn] efiffsf] l;sfO Jofs/l0fs lgod, kf7\oj:t' jf kl/efiffsf] 

:d/0faf6 k"0f{ x'Fb}g . ;'gfO, af]nfO, k9fO / n]vfOh:tf eflifs l;ksf] k|of]u tyf lg/Gt/ cEof;af6 

dfq eflifs bIftf ljsf; x'G5 . oL l;ksf] ljsf;sf nflu ljBfyL{n] lzIfs, ;xkf7L / lzIf0f 

;fdu|L;Fu cy{k"0f{ ;+jfb tyf cGt/lqmof ug{'kg]{ x'G5 . To;}n] efiff sIffdf lzIfssf] k|Zgf]Q/, 

ljBfyL{sf] k|ltlqmof, :jtGq ljrf/ cleJolQm, ;d"xsfo{, hf]8Lsfo{, 5nkmn, ax; tyf ljBfyL{–ljBfyL{ 

;+jfbn] eflifs l;sfOsf] u'0f:t/ lgwf{/0f ug{ dxTjk"0f{ e"ldsf lgjf{x ub{5 -Rivers, !(*&Ù 

Thapa, @)@!_ . o;y{ efifflzIf0fdf lzIfs–ljBfyL{ cGt/lqmof g} d'Vo cWoogLo ljifo xf] . 

k/Dk/fut lzIfs–s]lG›t lzIf0f k|0ffnLdf lzIfsnfO{ 1fgsf] k|d'v ;|f]t / ljBfyL{nfO{ 1fg 

u|x0f ug]{ lgliqmo k|fkssf ¿kdf lnOG5. o:tf] k4ltdf JofVofg, kf7\ok':tssf] k|:t'lt / lzIfssf] 

df}lvs JofVofn] a9L :yfg kfpg] ePsfn] ljBfyL{sf] ;lqmo ;xeflutf ;Lldt x'g ;S5 . o;sf] 

ljk/Lt ljBfyL{–s]lG›t tyf ;xeflutfd"ns lzIf0fn] ljBfyL{nfO{ 1fg lgdf{0fsf] ;lqmo ;xefuLsf 

¿kdf :jLsf/ ub{5. k|Zg ug]{, pQ/ lbg], ts{ k|:t't ug]{, ;xkf7Lsf ljrf/ ;'Gg], 5nkmn ug]{, ;d:of 

;dfwfg ug]{ tyf cfˆgf cg'ej;Fu ljifoj:t'nfO{ hf]8\g] cj;/n] ljBfyL{sf] eflifs, af}l4s / 

;fdflhs Ifdtfsf] ljsf;df ;xof]u k'¥ofpF5. o;y{ lzIfs–ljBfyL{ cGt/lqmof k|efjsf/L efiff 

lzIf0fsf] cfwf/e"t kIf xf] . 

k|:t't cWoogsf] cWoog If]q :gfts txsf] g]kfnL ljifosf] lzIf0f–l;sfO ;xhLs/0f xf] eg] 

o;sf] d'Vo ljifo lzIfs–ljBfyL{ cGt/lqmof /x]sf] 5. :gfts txsf ljBfyL{x¿ cfwf/e"t eflifs 

Ifdtf xfl;n ul/;s]kl5 pRr:t/Lo eflifs cleJolQm, cfnf]rgfTds ;f]r, tfls{s Ifdtf, 

l;h{gfTdstf, ;flxlTos cf:jfbg tyf Jofjxfl/s ;~rf/ l;k ljsf; ug]{ r/0fdf x'G5g\. To;}n] o; 

txsf] g]kfnL lzIf0f s]jn kf7\oj:t' JofVof ug]{ k|lqmofdf ;Lldt geO{ ljBfyL{sf] ;lqmo ;xeflutf, 

;+jfb / cEof;df cfwfl/t x'g cfjZos b]lvG5. ljZjljBfno txsf] g]kfnL ljifosf] kf7\oqmdn] klg 

ljBfyL{df ;+1fgfTds Ifdtf, cfnf]rgfTds tyf tfls{s ;f]r, l;h{gfTds ;fdYo{, ;flxlTos cf:jfbg 
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tyf Jofjxfl/s / Jofj;flos ;~rf/ l;ksf] ljsf;nfO{ dxQ\j lbPsf] 5 -kf7\oqmd ljsf; s]G›, 

@)&%_ . o; p2]Zo k|flKtsf nflu sIffsf]7fdf lzIfs / ljBfyL{aLr k|efjsf/L bf]xf]/f] ;+jfb cfjZos 

x'G5 . 

k|:t't cWoogsf] ;}4flGts cfwf/ n]e efOuf]T:sLsf] ;fdflhs–;f+:s[lts l;4fGt xf] . 

efOuf]T:sL -Vygotsky, !(&*_ sf cg';f/ dfgjsf] ;+1fgfTds ljsf; ;fdflhs tyf ;f+:s[lts 

cGtlqm{ofaf6 lgdf{0f x'G5 . JolQmn] 1fg PSn} lgdf{0f ug]{eGbf lzIfs, ;Ifd ;xkf7L / ;fdflhs 

kl/j]z;Fusf] ;+jfb tyf ;xsfo{af6 gofF 1fg lgdf{0f ub{5. o; l;4fGtdf ;dLk:y ljsf;sf] If]q -

Zone of Proximal Development–ZPD_ ljz]if ¿kdf dxTjk"0f{ 5 . ljBfyL{n] :jtGq ¿kdf ug{ 

;Sg] sfo{ / bIf JolQm jf lzIfssf] ;xof]udf ug{ ;Sg] sfo{aLrsf] b"/LnfO{ ZPDelgG5 -Vygotsky, 

!(&*_ . sIffsf]7fdf lzIfsn] k|Zg, ;+s]t, k|f]T;fxg, pbfx/0f, k|ltlqmof tyf dfu{bz{gdfkm{t 

ljBfyL{nfO{ p;sf] jt{dfg IfdtfeGbf pRr txsf] sfo{ ug{ ;xof]u ub{5 . o; k|sf/sf] c:yfoL 

;xof]unfO{ :sfkmf]lN8ª -Scaffolding_ sf ¿kdf a'lemG5. efiff lzIf0fdf o:tf] ;xof]un] ljBfyL{sf] 

eflifs cleJolQm, cfTdljZjf; tyf pRr:t/Lo eflifs Ifdtf ljsf; ug{ cfwf/ k|bfg ub{5 . 

sIffsf]7fdf x'g] df}lvs cGt/lqmofsf] Jojl:yt tyf j:t'lgi7 ljZn]if0fsf nflu g]8 

ˆNofG8;{sf] cGt/lqmof ljZn]if0f k|0ffnL -Flanders Interaction Analysis CategoriesSystem–

FIACS_ dxTjk"0f{ ;}4flGts tyf k|ljlwut cfwf/ xf] -Flanders, !(&)_ . ˆNofG8;{n] sIffsf]7fsf] 

df}lvs Jojxf/nfO{ lzIfssf] Jojxf/, ljBfyL{sf] Jojxf/ tyf df}gtf÷cndnsf If]qdf juL{s/0f 

u/]sf 5g\. lzIfssf] Jojxf/cGtu{t ljBfyL{sf] efjgf :jLsf/ ug]{, k|z+;f tyf k|f]T;fxg ug]{, 

ljBfyL{sf ljrf/ k|of]u ug]{ / k|Zg ;f]Wg] ck|ToIf Jojxf/ tyf JofVofg lbg], lgb]{zg ug]{ / cfnf]rgf 

jf clwsf/ k|bz{g ug]{ k|ToIf Jojxf/ kb{5g\ . ljBfyL{sf] Jojxf/df lzIfssf] k|Zg jf p2Lksk|lt 

k|ltlqmof lbg] tyf ljBfyL{ cfkm}Fn] cu|;/ eP/ k|Zg, ljrf/ jf ljdz{ k|:t't ug]{ ultljlw ;dfj]z 

x'G5g\ . o; k|0ffnLaf6 lzIfssf] k|ToIf tyf ck|ToIf Jojxf/ / ljBfyL{sf] k|ltlqmofTds tyf 

:jtM:km"t{ ;xeflutfsf] cj:yf ljZn]if0f ug{ ;lsG5 . 



152 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

sIffsf]7fsf] cGt/lqmof lzIfs–ljBfyL{ ;+jfbdf dfq ;Lldt x'Fb}g. efiff lzIf0fsf qmddf lzIfs–

ljBfyL{, lzIfs–;Dk"0f{ sIff, ljBfyL{–ljBfyL{ tyf ljBfyL{–;fdu|L cGt/lqmof dxTjk"0f{ dflgG5g\ -

Rivers, !(*&Ù Thapa, @)@!_. lzIfs–ljBfyL{ cGt/lqmofdf lzIfsn] k|Zg, lgb]{zg jf ;d:of k|:t't 

ub{5 / ljBfyL{n] df}lvs jf cGo k|sf/sf] k|ltlqmof lbG5. lzIfs–;Dk"0f{ sIff cGt/lqmofdf lzIfsn] 

;Dk"0f{ sIffnfO{ ;Daf]wg u/L ;fd"lxs k|Zgf]Q/, 5nkmn jf ljdz{ ;~rfng ub{5. ljBfyL{–ljBfyL{ 

cGt/lqmofdf hf]8Lsfo{, ;d"xsfo{, ;xsfo{, k|:t'tLs/0f tyf ax;h:tf ultljlw ;~rfng x'G5g\ . 

o:t} ljBfyL{–;fdu|L cGt/lqmofdf kf7\ok':ts, zAbsf]z, l8lh6n ;fdu|L, PlKns];g tyf cGo z}lIfs 

;|f]t;Fu ljBfyL{sf] ;Dks{ / :jfWoog ;dfj]z x'G5 . ljBfyL{–ljBfyL{ cGt/lqmofn] ;~rf/ut Ifdtf 

clej[l4 ug{'sf ;fy} ljBfyL{sf] lememf]kg 36fO{ cfTdljZjf; ljsf; ug{ ;xof]u ug]{ b]lvG5 -Rivers, 

!(*&Ù Thapa, @)@!_. o;y{ klg cGt/lqmof cfjZos 5 . 

g]kfnL efiff lzIf0fdf cGt/lqmofsf] cfjZostf g]kfnsf] ax'eflifs ;fdflhs kl/j]zsf 

sf/0f cem hl6n / dxTjk"0f{ x'G5. g]kfnsf ljleGg eflifs ;d'bfoaf6 cfPsf ljBfyL{dWo] sltkon] 

g]kfnLnfO{ dft[efiffsf ¿kdf k|of]u u/]sf x'G5g\ eg] sltkon] bf];|f] efiffsf ¿kdf l;ls/x]sf x'G5g\ 

. Pp6} sIffdf ljBfyL{sf] dft[efiff, eflifs Ifdtf, ?lr, cg'ej / ;fdflhs–;f+:s[lts k[i7e"lddf 

ljljwtf x'g ;S5. o:tf] cj:yfdf s]jn lzIfssf] JofVofgdf cfwfl/t lzIf0faf6 ;a} ljBfyL{sf] 

eflifs cfjZostf ;Daf]wg ug{ sl7g x'G5 . ljBfyL{sf] eflifs k[i7e"ld / Ifdtfcg';f/ k|Zgf]Q/, 

cEof;, 5nkmn, ;xsfo{ / cleJolQmsf cj;/ l;h{gf ug{' cfjZos x'G5 . o; b[li6n] 

cGt/lqmofTds lzIf0fn] ljBfyL{nfO{ cfˆgf eflifs sl7gfO JoQm ug]{, ;xkf7Laf6 l;Sg] / lzIfsaf6 

cfjZos dfu{bz{g k|fKt ug]{ cj;/ k|bfg ub{5 . 

g]kfndf ePsf k"j{cWoogx¿n] klg sIffsf]7fdf lzIfs–ljBfyL{ cGt/lqmofsf] cj:yf 

ck]Iffs[t sdhf]/ /x]sf] b]vfPsf 5g\ . ltdl;gf -@)^*_ n] lgDg dfWolds txdf lzIfs–ljBfyL{ 

cGt/lqmofsf] cWoog ubf{ clwsf+z sIffdf lzIfs dfq ;lqmo / ljBfyL{ lgliqmo /x]sf] tyf w]/} 

sIffdf Psf]xf]/f] cGt/lqmofsf sf/0f lzIfs–ljBfyL{ ;DaGw sdhf]/ /x]sf] lgisif{ k|:t't u/]sf 5g\ . 



153 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

;fy} tflndk|fKt lzIfsx¿ bf]xf]/f] cGt/lqmofdf t'ngfTds ¿kdf a9L s]lG›t ePsf] b]lvPsf] 5 . 

o;n] lzIfssf] tflnd tyf Jofj;flos Ifdtfsf] cGt/lqmofTds lzIf0fdf dxQ\j b]vfpF5 . 

cfrfo{ -@)^(_ n] emfkf lhNnfsf sIff b'O{sf lzIfs–ljBfyL{ cGt/lqmof;DaGwL cWoog ubf{ 

clwsf+z ;do lzIfssf] kx'Frdf /xg], ljBfyL{ lzIfssf] k|jrg ;'Gg afWo x'g], Jojl:yt sIffsf]7f 

tyf a;fOsf] cefj /xg] / z}lIfs ;fdu|Lsf] k|of]u Go"g x'g] tYo k|:t't u/]sf 5g\ . o; cWoogn] 

sIffsf] ef}lts tyf z}lIfs jftfj/0fn] cGt/lqmofsf] u'0f:t/df k|efj kfg{ ;Sg] b]vfpF5. d}gfnL -

@)&#_ n] …sIffsf]7f lzIf0fdf ;~rf/sf] of]ubfgÚ ljifodf u/]sf] ljBfjfl/lw cWoogdf $^* hgf 

lzIfs÷lzlIfsfaf6 tYo ;Íng u/L g]kfnL sIffsf]7fdf ;~rf/sf] k|s[lt / k|efjsfl/tfsf] cWoog 

u/]sf 5g\ . cWoogn] sIffsf]7f ljifoj:t' l;sfpg] :yfg dfq geO{ l;sfOnfO{ ljBfyL{sf] b}lgs 

hLjg / cg'ej;Fu hf]8]/ /rgfTds tyf kmnbfoL agfpg] ;fdflhs kl/j]z x'g'kg]{df hf]8 lbPsf] 5 . 

o;af6 sIffsf]7f ;~rf/nfO{ k|efjsf/L lzIf0fsf] cleGg kIfsf ¿kdf lng'kg]{ cfwf/ k|fKt x'G5 . 

cfrfo{ -@)&(_ n] …g]kfnL efiff l;sfOdf sIff cGt/lqmofsf k|j[lQÚ zLif{sdf u/]sf] cWoogdf 

dfWolds txsf] g]kfnL lzIf0fdf k|of]u ul/Psf cGt/lqmofsf 9fFrf tyf k|j[lQsf] ljZn]if0f u/]sf 5g\ 

. sIff cjnf]sg tyf uxg cGtjf{tf{af6 ;Ílnt tYonfO{ ˆNofG8;{sf] sIff cGt/lqmof ljZn]if0f 

k|0ffnL tyf efOuf]T:sLsf] ;fdflhs–;f+:s[lts l;4fGtsf cfwf/df ljZn]if0f ul/Psf] pQm cWoogn] 

ljifo k|:t'tLs/0fsf qmddf lzIfsx¿n] kl/l:yltcg';f/ cGt/lqmofsf ljleGg 9fFrf k|of]u u/] klg 

l;kdf cfwfl/t cGt/lqmofk|lt kof{Kt Wofg glbPsf] lgisif{ lbPsf] 5 . eflifs 1fg lgdf{0fdf 

cGt/lqmof sdhf]/ x'Fbf g]kfnL efiffsf] l;sfO pknlAwdf ;d]t gsf/fTds k|efj kg{ ;Sg] / 

l;sfOnfO{ l;sf?sf] ;fdflhs–;f+:s[lts kl/j]z;Fu hf]8\g ;s] cGt/lqmofdfkm{t gofF 1fg lgdf{0f 

ug{ ;lsg] cWoogn] b]vfPsf] 5.zdf{ -@)&^_ n] …:gfts txdf g]kfnL Jofs/0f lzIf0f k|lqmofsf] 

lg¿k0fÚ ljifodf u/]sf] cWoog k|:t't cg';Gwfgsf nflu ljz]if ¿kdf ;fGble{s b]lvG5 . pQm 

cWoogn] :gfts txdf /rgfd'vL tyf ;Dk|]if0ffTds Jofs/0f lzIf0fsf] cj:yf vf]hL u/]sf] 5 . 

cWoogaf6 sIffsfo{, u[xsfo{, k|:t'tLs/0f, ;d"xsfo, kl/of]hgfsfo{, lzIf0f ;fdu|Lsf] k|of]u, 

of]hgfa4 lzIf0f / lg/Gt/ d"NofÍgh:tf ultljlw ck]lIft ¿kdf sfof{Gjog gePsf] b]lvPsf] 5 . 
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;fy} lzIfs–ljBfyL{aLr Jofks cGt/lqmof tyf eflifs cEof; u/fpg] sfo{ klg kof{Kt ¿kdf x'g 

g;s]sf] lgisif{ k|:t't ul/Psf] 5 -zdf{, @)&^_ . 

To;}u/L zdf{ -@)*!_ n] …g]kfnL efiff sIffdf l;sfO ;xhLs/0fÚ zLif{sdf u/]sf] ljBfjfl/lw 

cWoogn] g]kfnL efiff sIffdf l;sfO ;xhLs/0fsf] ljsf;, pkof]u / ;xeflutfd"ns :j¿ksf] 

cWoog u/]sf] 5 . ;'v]{t lhNnfsf] jL/]G›gu/ gu/kflnsfsf 5 hgf lzIfs / sIff b;sf %$ hgf 

ljBfyL{nfO{ ;xefuL u/fOPsf] pQm u'0ffTds cWoogn] ljleGg cGt/lqmofTds 9fFrf k|of]udf /x] klg 

ltgaf6 ljsl;t cGt/lqmofsf k|j[lQ efiff lzIf0f–l;sfOsf b[li6n] ck]Iffs[t ;sf/fTds g/x]sf] 

lgisif{ k|:t't u/]sf] 5 . 

pko{'Qm k"j{sfo{af6 g]kfnL efiff tyf sIffsf]7f cGt/lqmof;DaGwL cWoogx¿ kof{Kt eP klg 

tLdWo] clwsf+z ljBfno txdf s]lG›t /x]sf] b]lvG5 . ljz]iftM :gfts txsf] g]kfnL ljifosf] lzIf0f–

l;sfO ;xhLs/0fdf lzIfs–ljBfyL{ cGt/lqmofsf] cj:yf, cflËs / ;fd'bflos SofDk;aLrsf] 

cGt/lqmofTds jftfj/0f tyf ljBfyL{sf] b[li6sf]0faf6 o;sf] z}Ifl0fs k|efj;DaGwL cWoog ck]Iffs[t 

Go"g b]lvG5 . o;}u/L ˆNofG8;{sf] cGt/lqmof ljZn]if0f / efOuf]T:sLsf] ;fdflhs–;f+:s[lts 

l;4fGtnfO{ :gfts txsf] g]kfnL efiff sIffsf] :yfgLo ;Gbe{;Fu hf]8]/ cWoog ug]{ k|of; klg ;Lldt 

b]lvG5 . oxL cg';Gwfg l/QmtfnfO{ ;Daf]wg ug{ k|:t't cWoog s]lG›t ul/Psf] xf] . 

o; cWoogdf t]x|y'd lhNnfl:yt t]x|y'd ax'd'vL SofDk; / kfFry/ lhNnfl:yt kfFry/ 

ax'd'vL SofDk;nfO{ cWoog:ynsf ¿kdf 5gf]6 ul/Psf] 5 . cWoogn] sIffsf]7fdf lzIfssf] k|ToIf 

tyf ck|ToIf Jojxf/, ljBfyL{sf] k|ltlqmofTds tyf :jtM:km"t{ ;xeflutf, lzIfs–ljBfyL{ tyf 

ljBfyL{–ljBfyL{ cGt/lqmof, ;"rgf tyf ;~rf/ k|ljlwsf] k|of]u, cGt/lqmofdf b]lvg] z}Ifl0fs afwf 

tyf cGt/lqmofsf] z}Ifl0fs k|efjnfO{ ;d]6]sf] 5 . ;fy} cflËs / ;fd'bflos SofDk;df cWoog/t 

ljBfyL{sf k|ltlqmofsf cfwf/df cGt/lqmofTds jftfj/0fsf] ljZn]if0f ul/Psf] 5 . k|:t't cWoogn] 

:gfts txsf] g]kfnL ljifosf] sIffsf]7fdf lzIfs–ljBfyL{ cGt/lqmofsf] :j¿k s:tf] 5 < tyf 

SofDk;sf] k|s[ltcg';f/ sIffsf]7fsf] cGt/lqmofTds jftfj/0fdf s]–s:tf leGgtf 5g < g]kfnL 

ljifosf] lzIf0f–l;sfO ;xhLs/0fdf cGt/lqmofsf] cj:yf / o;sf] z}Ifl0fs k|efj s:tf] 5< eGg] 



155 
 

PRANAYAN: Peer-Reviewed Research Journal Vol.27 Issue 9 (2026) 

k|Zgsf] ;dfwfgsf nflu cWoogsf p2]Zox¿ lzIfs–ljBfyL{ cGt/lqmofsf] :j¿k klxrfg ug{', 

cflËs / ;fd'bflos SofDk;sf] cGt/lqmofTds jftfj/0fsf] t'ngf ug{' tyf g]kfnL ljifosf] lzIf0f–

l;sfO ;xhLs/0fdf cGt/lqmof / o;sf] z}Ifl0fs k|efj lgwf{/0f ul/Psf] 5 . 

cGttM efiff lzIf0f :jefjtM ;+jfbfTds / låd'vL k|lqmof ePsfn] o;sf] k|efjsfl/tf 

lzIfssf] k|:t'tLs/0feGbf ljBfyL{sf] ;lqmo ;xeflutf, eflifs cEof; / cy{k"0f{ ;+jfbdf a9L lge{/ 

x'G5. cGt/lqmofn] ljBfyL{nfO{ k|Zg ug{, ljrf/ JoQm ug{, c¿sf ljrf/ ;'Gg, ts{ ug{, ;d:of 

;dfwfg ug{ tyf eflifs k|of]u ug{ cj;/ k|bfg ub{5 .  

cWoog ljlw tyf k|lqmof 

k|:t't cWoog lzIfs–ljBfyL{ cGt/lqmofsf] cj:yf, :j¿k tyf k|efj klxrfg ug]{ p2]Zodf 

cfwfl/t ePsfn] cg';Gwfgsf] k|s[lt / p2]Zocg's"n ldl>t cg';Gwfg ljlw cjnDag ul/Psf] 5. 

cWoogdf k|fylds tyf låtLos ;|f]taf6 tYo ;Íng u/L k|fKt ;fdu|LnfO{ j0f{gfTds tyf 

ljZn]if0ffTds  9fFrfdf JofVof ul/Psf] 5 . k|fylds tYofÍ If]qLo cWoogdfkm{t ljBfyL{af6 ;Íng 

ul/Psf] 5 eg] ;}4flGts tyf cjwf/0ffTds cfwf/ lgdf{0fsf nflu k':tsfnoLo ;|f]tsf] pkof]u 

ul/Psf] 5 . To;}u/L hg;Î\of gd'gfsf ?kdf z}lIfs jif{ @)*# df t]x|y'd / kfFry/ lhNnfl:yt 

qmdzM t]x|y'd ax'd'vL SofDk; / kfFry/ ax'd'vL SofDk;sf :gfts txdf g]kfnL ljifo cWoog/t 

ljBfyL{x¿nfO{ ;dfj]z ul/Psf] 5. p2]Zok"0f{ gd'gf 5gf]6 ljlwaf6 hDdf !)@ hgf ljBfyL{ 5gf]6 

ul/Psf] 5 . tLdWo] ;fd'bflos SofDk;af6 %^ hgf / cflËs SofDk;af6 $^ hgf /x]sf 5g\ . n}lËs 

;+/rgfcg';f/ k'?if @* hgf / dlxnf &$ hgf ;xefuL /x]sf 5g\ . 

k|:t't cWoog j0f{gfTds tyf ljin]if0ffdf cfwfl/t ldl>t cg';Gwfg 9fFrfdf ;DkGg ul/Psf] 

5 . ljBfyL{sf k|ltlqmofnfO{ kl/df0ffTds ¿kdf juL{s/0f u/L cfj[lQ, k|ltzt tyf cGo cfjZos 

tYofÍLo ljlwaf6 ljZn]if0f ul/Psf] 5 . ;fy} v'nf k|Zgaf6 k|fKt u'0ffTds tYonfO{ ljifoj:t' 

ljZn]if0fsf cfwf/df JofVof ul/Psf] 5 . SofDk;sf] k|s[lt tyf n}lËs k[i7e"ldsf cfwf/df ljBfyL{sf 

cg'ej / b[li6sf]0fsf] t'ngf ul/Psf] 5 . cWoogsf] tYofÍ ;Íngsf nflu ;+/lrt tyf v'nf 

k|ZgfjnL k|of]u ul/Psf] 5 . kl/df0ffTds tYofÍnfO { SPSS ;ˆ6j]o/df k|lji6 u/L cfj[lQ, k|ltzt 
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tyf cfjZostfg';f/ :jtGq gd"gf  k/LIf0fdfkm{t SofDk; tyf n}lËs ;d"xaLrsf] leGgtf ljZn]if0f 

ul/Psf] 5 . v'nf k|Zgaf6 k|fKt u'0ffTds tYonfO{ ljifoj:t' ljZn]if0f u/L ;dfg k|s[ltsf pQ/nfO{ 

sf]l8ª tyf d'Vo ljifout ;d"xdf juL{s/0f ul/Psf] 5 . cWoogsf qmddf ;xefuLx¿sf] :j]lR5s 

;xeflutf / d~h'/L ;'lglZrt ul/Psf] 5 . pQ/bftfsf] gfd, JolQmut klxrfg tyf ;+:yfut 

uf]kgLotf sfod /flvPsf] 5 . 

JofVof tyf ljZn]if0f 

k|:t't cWoodf:gfts tx g]kfnL ljifosf] l;sfO ;xhLs/0fdf lzIfs ljBfyL{ cGt/lqmof 

k/LIf0faf6 k|fKt TfYosf] AofVof tyf ljZn]if0f ul/Psf] 5 . cGt/lqmof lzIfs / ljBfyL{sf] ;+o'Qm 

;xeflutfdf lge{/ /xG5 . cWoogsf] ljlw tyf k|lqmofcg';f/ cGt/lqmofdf lzIfs ljBfyL{sf] e"ldsf 

klxrfgdf ljBfyL{sf]  cg'e"lt dfkg ug]{ cfwf/df k|Zgkq lgdf{0f / k/LIf0f ul/Psf] 5 . o; qmddf 

kfFry/ ax'd'vL SofDk; / t]x|y'd ax'd'vL SofDk;df cWoog/t !)@ hgf ljBfyL{x¿af6 cfjZos 

tYofª\s ;ª\sng ul/Psf] 5 . oxL tYofª\sf cfwf/df lgwf{l/t cjwf/0ff / ;"rsx?sf] ljZn]if0f 

ul/Psf] 5 .  

lnËsf cfwf/df lzIfs ljBfyL{ cGt/lqmof 

k|:t't cg';Gwfgdf cflËs / ;fd'bflos SofDk;sf :gfts txsf g]kfnL ljifosf 

ljBfyL{x¿sf] b[li6sf]0f dfkg ug{ s'n !)@ hgf ljBfyL{x¿nfO{ gd"gfsf ¿kdf 5gf]6 ul/Psf] lyof ]. 

cg';Gwfgdf lnËsf cfwf/df pQ/bftfx¿sf] ;xeflutfsf] cj:yfnfO{ lgDg tflnsfdf k|:t't ul/Psf] 

5 M 

tflnsf g+= ! 

lnËsf cfwf/df ljBfyL{ k|ltlqmof 

lnª\u ;ª\Vof k|ltlqmof k|ltzt 
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k'?if @* @&=% 

Dflxnf &$ &@=% 

hDdf !)@ !)) 

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*#  

k|:t't tflnsfdf lzIfs ljBfyL{ cGt/lqmofsf] k|ltlqmofTds tYonfO{ b]vfOPsf] 5 . 

tflnsfcg';f/ hDdf !)@ hg ;xefuL dWo] @* hgf k'?if / &$ hgf dlxnf ;xefuLsf] k|ToIf 

k|ltlqmof lbOPsf] 5 . k|ltlqmofsf] TfYout juL{s/0fsf cfwf/df ;fª\lvsLo :j?knfO{ x]bf{ hDdf 

;xefuLsf] @&=% k'?if / dlxnf &@=% k|ltztsf] ;xeflutf /x]sf] 5 . hg;ª\Vof 5gf}6 ubf{ ;du| 

;xefuLx?sf] p2]Zod"ns 5gf]6 ul/Psf] 5 . ;fd'bflos / cfª\lus SofDk;df g]kfnL ljifosf] 

cWoog / cWofkg ug]{ hDdf hg;ª\Vofsf] n}}ª\lus cg'kft jf pkl:yltsf] jf:tljs :j?k cg';f/ g} 

;xefuLtf /x]sf] 5 . o; tYon] g]kfnL efiff cWoog cWofkgdf k'?ifsf] eGbf dlxnfsf] pkl:ylt 

/fd|f] /x]sf] k|dfl0ft x'G5 . 

SofDk;sf] k|s[ltsf cfwf/df juL{s/0f  

k|:t't cg';Gwfgdf cflËs / ;fd'bflos SofDk;df lzIfs ljBfyL{x¿ cGt/lqmof :j?k 

t'ngf ul/Psf] 5 . ljBfyL{x?sf] ;xefuLtf / k|ltlqmofsf nflu 5flgPsf hDdf !)@ hgf 

pQ/bftfx¿ s'g–s'g SofDk;af6 k|ltlglwTj ub{5g\ egL lgDgcg';f/ tflnsfdf k|:t't ul/Psf] 5 M 

tflnsf g+= @ 

SofDk;sf cfwf/df pQ/bftfx¿sf] cj:yf 

SofDk;sf] gfd ljBfyL{ ;ª\Vof k|ltzt 

t]x|y'd a= SofDk; $^ $%=! 

kfFry/ a= SofDk; %^ %$=( 
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hDdf !)@ !)) 

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*# 

k|:t't tflnsf cg';f/ tYofÍ k|ltlglwTj s"n !)@ hgf pQ/bftfx¿dWo] $^ hgf -$%=! 

k|ltzt_ ljBfyL{x¿ t]x|y'd ax'd'vL SofDk; af6 ;xefuL ePsf 5g\ .  o;n] cWoogdf cflËs 

SofDk;sf] kl/j]z / ToxfFsf] cGtlqm{ofTds w/ftnnfO{ alnof] ¿kdf k|ltlglwTj ub{5 . kfFry/ a= 

SofDk;sf] k|ltlglwTjM cWoogdf ;a}eGbf a9L ;xeflutf lkmlbd SofDk;sf ljBfyL{x¿sf] /x]sf] 

b]lvG5 . tflnsf cg';f/ %^ hgf -%$=( k|ltzt_ ljBfyL{x¿ o; SofDk;af6 ;xefuL ePsf 5g\, 

h;n] s'n gd"gfsf] cfwfeGbf a9L lx:;f cf]u6\b5 . tYofÍn] s] b]vfpFb5 eg] b'j} SofDk;af6 

;xefuL ljBfyL{x¿sf] ;+Vof emG8} ;dfg -$%=!Ü / %$=(Ü_ /x]sf] 5 . o; k|sf/sf] ;Gt'lnt gd"gf 

ljt/0fn] ubf{ cflËs SofDk; -t]x|y'd ax'd'vL SofDk;_ / ;fd'bflos÷cGo SofDk; -lkmlbd SofDk;_ 

sf] z}lIfs jftfj/0f, ef}lts k"jf{wf/, / g]kfnL sIffsf]7fdf x'g] lzIfs–ljBfyL{ cGt/lqmofsf] 

t'ngfTds cWoog  ug{ pRr k|fl1s / tYofÍLo ljZj;gLotf k|fKt x'G5 . 

lzIfs–ljBfyL{ cGt/lqmof cj:yf  

k|:t't cWoog g]kfnL efiff l;sfO ;xhLs/0fdf lzIfs ljBfyL{ cGt/lqmofsf] cWoog;Fu 

;DalGwt /x]sf] 5 . lzIfs ljBfyL{ cGt/lqmofsf] cj:yf lg?k0f ug{ lgwf{/0f ul/Psf k|ZgfjnL 

k|zf;g / k/LIf0fsf cfwf/df TfYox?sf] juL{s/0f / ljZn]if0f ul/Psf] 5 . zLif{s / p2]Zocg';f/ 

lgwf{/0f ul/Psf cjwf/0ff / ;"rsx?sf k/LIf0faf6 k|fKt tYosf cfwf/df ljZn]if0fnfO{ Jojl:yt 

ul/Psf] 5 . ljz]ifu/L cGt/lqmofsf] cj:yf klxrfg ug{ ljBfyL{sf] k|ltlqmofnfO{ k|d'v cfwf/ 

agfOPsf] 5 . o;sf nflu @% cf]6f ;"rsdf s]lGb|t eP/ lgwf{/0f ul/Psf k|ZgfjnL / k/LIf0faf6 

k|fKt tYonfO{  % cf]6f cjwf/0ff s]lGb|t /x]sf] 5 . oxL cjwf/0ffsf cfwf/df k|fKt tYox?sf]  

ljZn]if0f ul/Psf] 5 . 
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k|fWofkssf] Jojxf/ / sIffsf]7fdf cGt/lqmof 

sIffsf]7fleq lzIfs / ljBfyL{aLr x'g] cGt/lqmofsf] 9fFrf, ;~rf/sf] u'0f:t/ / l;sfOsf] 

ultzLntf d'Vo ¿kdf k|fWofkssf] Jojxf/, pgsf] k|:t'lt / ljBfyL{nfO{ lbOg] lzIf0f ;xof]udf lge{/ 

/xG5 . g]8 ˆNofG8;{sf] cGt/lqmof ljZn]if0f >]0fL k|0ffnLn] klg lzIfssf] ck|ToIf Jojxf/nfO{ a9L 

k|efjsf/L dfg]sf] 5 . k|:t't cWoogdf  g]kfnL lzIf0fsf qmddf k|fWofkssf] Jojxf/sf] cj:yf dfkg 

ug{ k|of]u ul/Psf * j6f ljlzi6 egfOx¿af6 k|fKt glthfnfO{ lgDg tflnsfdf k|:t't ul/Psf] 5  . 

tflnsf  g+  # 

k|fWofkssf] Jojxf/ / sIffsf]7fdf cGt/lqmof 

qm=

; 

egfOx? Go'gtd  clwstd  cf};t   k|dfl0fs 

ljrng  
 cj:yf 

! k|fWofksx¿n] JofVofg dfq glbO{ k|Zg 

;f]Wgk|f]T;fxg ug{'x'G5. 

!=)) %=)) #=&$ )=(& ;xdt  

@ lh1f;f jf k|Zgx¿nfO{ k|fWofksx¿n] 

;sf/fTds ¿kdf :jfut ug{'x'G5.  

!=)) %=)) #=^% !=$! ;xdt 

# ljrf/ q'l6k"0f{ eP tfklg ckdfg gu/L 

/rgfTds ¿kdf ;'wfg{'x'G5 . 

!=)) %=)) #=*& )=*( ;xdt 

$ sIffsf]7fsf kl5Nnf a]Grdf a:g] ljBfyL{x¿nfO{ 

klg lzIf0fdf ;d]6\g'x'G5 . 

@=)) %=)) $=#^ )=*! k"0f{ ;xdt 

% gofF kf7 jf ljifoj:t' ;'? ug{'cl3 k|fWofksn] 

k"j{1fg k/LIf0f ug{'x'G5 . 

!=)) %=)) #=^& !=)! ;xdt 

^ lzIf0fsf qmddf ;d:of ;dfwfgd"ns / tfls{s 

ljlw k|of]u ug{ k|]l/t ug{'x'G5 . 

@=)) %=)) #=&^ )=*@ ;xdt 

& ljifoj:t' a'emfpg b}lgs hLjg;Fu hf]l8Psf / 

rfvnfUbf pbfx/0f lbg'x'G5 . 

!=)) %=)) #=!& !=$% t6:y ÷ Go"g 

* sIffdf af]Ng ws dfGg] jf nhfn' :jefjsf 

ljBfyL{x¿nfO{ ljz]if k|f]T;fxg ug{'x'G5 . 

!=)) %=)) #=!( !=$# t6:y ÷ Go"g 

 ;du| cf};t ljrng    #=^& !=!!  gsf/fTds 

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*#  

k|:t't tflnsfdf clgjfo{ g]kfnL ljifo lzIf0fsf qmddf k|fWofksx¿n] k|bz{g ug]{ Jojxf/ / 

lzIf0f ;xof]u;DaGwL ;"rsx¿sf] lj:t[t ;flÎ\osLo ljZn]if0f ul/Psf] 5 . kl5Nnf a]Grsf ljBfyL{ 

;dfof]hgdf ;sf/fTdsMdflysf] tflnsf cg';f/ æsIffsf]7fsf kl5Nnf a]Grdf a:g] ljBfyL{x¿nfO{ 
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klg lzIf0fdf ;d]6\g]æ ;"rssf] cf};t ;a}eGbf pRr dWodfg $=#^ kfOPsf] 5 . o;sf] k|dfl0fs 

ljrng klg lgs} sd )=*! 5, h;n] pQ/bftf ljBfyL{x¿sf] cg'ejdf pRr Ps¿ktf /x]sf] b]vfpF5 

. Go"gtd dfg $@=))$ af6 ;'? x'g' / cf};t $=) eGbf dfly x'g'n] k|fWofksx¿ sIffsf]7fsf] 

;dtfd"ns ;~rfng / ;a} ljBfyL{sf] ;xeflutfk|lt ;hu /x]sf]  b]lvG5 . 

ljBfyL{sf] q'l6 ;'wf/ / ;d:of ;dfwfgMljBfyL{sf] pQ/ q'l6k"0f{ eP tfklg  lzIfsn] ckdfg 

gu/L /rgfTds ¿kdf ;'wfg]{ z}nLsf] dWodfg #=*&, dfgs ljrng  )=*(_, ;d:of ;dfwfgd"ns 

ljlwsf] k|of]u dWodfg #=&^, dfgs ljrng )=*@_, / k|Zg ;f]Wg k|f]T;fxg ug]{ sfo{  dWodfg #=&$, 

dfgs ljrng )=(& h:tf ;"rsx¿df ljBfyL{x¿ b[9 ¿kdf ;xdt b]lvPsf 5g\ . oL ;"rsx¿sf] 

k|dfl0fs ljrng !=)) eGbf sd x'g'n] g]kfnL sIffsf]7fx¿df ljBfyL{sf] cfTd;Ddfgsf] sb/ ub}{ 

lzIf0f ug]{ kl/kf6L ;an aGb} uPsf]  kfOG5  . 

lh1f;f :jfut / k"j{1fg k/LIf0fM k|fWofksx¿n] ljBfyL{sf lh1f;fsf] :jfut ug]{ ;"rssf] 

dWodfg #=^% / k"j{1fg k/LIf0f ug]{ ;"rs - dWodfg #=^&_ b'j}df ;sf/fTds glthf k|fKt ePsf] 5 

. ljBfyL{sf lh1f;fsf] :jfutsf] ;"rsdf k|dfl0fs ljrng s]xL pRr  dfgs ljrng  !=$! x'g'n] 

k|fWofkslkR5] lh1f;f Joj:yfkg ug]{ w}o{tf jf z}nLdf km/skg /x]sf] ;Í]t ub{5 . nhfn' 

ljBfyL{nfO{ k|f]T;fxg / pbfx/0fx¿sf] k|of]usf] cj:yfM ærfvnfUbf pbfx/0fx¿sf] k|of]uæ dWodfg  

#=!&, dfgs ljrng  !=$% / ænhfn' :jefjsf ljBfyL{x¿nfO{ ljz]if k|f]T;fxg ug]{æ ;"rssf] cf};t 

cGosf] t'ngfdf ;a}eGbf sd  dWodfg  #=!(, dWodfg !=$#_ kfOPsf] 5 . oL b'j} dfg #=) sf] 

k|fl1s ljGb' eGbf s]xL dfly eP tfklg logsf] pRr k|dfl0fs ljrngn] sIffsf ;a} ljBfyL{nfO{ 

;dfg ¿kdf cGt/lqmofdf ;d]6\g g;lsPsf] / lzIf0fnfO{ cem} /f]rs agfpg Jojxfl/s 

pbfx/0fx¿sf] k|of]udf sdL g} /x]sf] b]vfpF5 . 

k|:t't ljZn]if0fsf cfwf/df dfkg ul/Psf cf7j6} ;"rsx¿sf] ;du| cf};t  dWodfg  #=^& 

/ k|dfl0fs ljrng !=!! k|fKt ePsf] 5 . ;du| cf};t #=) sf] ;Ldf/]vf eGbf dfly / ;sf/fTds 

ljGb'df /xg'n] :gfts txsf g]kfnL ljifosf] sIffsf]7fx¿df k|fWofksx¿sf] Jojxf/ lzIffd"ns, 

nf]stflGqs / k|f]T;fxgd'vL /x]sf] tYonfO{ k'li6 ub{5 . 
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sIffsf]7fdf ljBfyL{sf] Jojxf/ / k|ltlqmof ;DaGwL ;"rsx¿ 

sIffsf]7fleqsf] ef}lts tyf dgf]j}1flgs jftfj/0fn] ljBfyL{x¿sf] l;sfO / cGt/lqmofTds 

;xeflutfdf k|ToIf k|efj kfb{5 . eod'Qm, v'nf / nlrnf] jftfj/0fdf ljBfyL{x¿ cfˆgf ljrf/ 

:jtGq ¿kdf JoQm ug{ ;S5g\ eg] s7f]/ cg'zf;gn] ;~rf/df cj/f]w l;h{gf ub{5. k|:t't 

cWoogdf clgjfo{ g]kfnL ljifosf] sIffsf]7fsf] cfGtl/s kof{j/0f dfkg ug{ k|of]u ul/Psf # j6f 

d'Vo egfOx¿af6 k|fKt glthfnfO{ lgDg tflnsfdf k|:t't ul/Psf] 5M 

tflnsf g+= $ M  

sIffsf]7fdf ljBfyL{sf] Jojxf/ / k|ltlqmof ;DaGwL ;"rsx¿ 

qm=

; 

egfOx? Go'gtd  clwstd  cf};t   k|dfl0fs 

ljrng  
 cj:yf 

! sIffdf k|fWofks;Fu ;+jfb ubf{ jf af]Nbf s'g} 

8/ jf qf; x'Fb}g -eod'Qm jftfj/0f_ . 

@=)) %=)) $=!^ )=*@ k"0f{ ;xdt 

@ sIffdf af]Ng ws dfGg] jf nhfn' :jefjsf 

ljBfyL{x¿nfO{ k|fWofksn] ljz]if k|f]T;fxg 

ug{'x'G5 . 

!=)) %=)) #=#@ !=@! t6:y ÷ 

;fdfGo 

# k|fWofkssf] s8f :jefj jf s7f]/ cg'zf;gsf 

sf/0f sIffdf af]Ng jf k|Zg ;f]Wg ws nfU5.  

-gsf/fTds ;"rs_* 

!=)) %=)) @=(# !=#@ t6:y ÷ 

sdhf]/ 

cj/f]w 

 ;du| cf};t ljrng    #=$& !=!@  ;sf/fTds 

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*# 

k|:t't tflnsf cg';f/ g]kfnL ljifosf]  lzIf0f l;sfOsf qmddf sIffsf]7fsf] cfGtl/s, 

;~rf/hGo / dgf]j}1flgs jftfj/0f s:tf] /x]sf] 5 eGg] kIfsf] ;flÎ\osLo k|fKt glthfsf] JofVof  

ljZn]if0f ul/Psf] 5 .  tflnsf cg';f/ æsIffdf k|fWofks;Fu ;+jfb ubf{ jf af]Nbf s'g} 8/ jf qf; 

x'Fb}gæ eGg] ;sf/fTds egfOsf] cf};t ;a}eGbf pRr $=!^ kfOPsf] 5 . o;sf] k|dfl0fs ljrng klg 
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lgs} Go"g  )=*@ 5 . Go"gtd dfg $@=))$ -c;xdt_ af6 ;'? x'g' / cf};t $=) eGbf dfly x'g'n] 

:gfts txsf g]kfnL sIffsf]7fx¿df k|fWofks / ljBfyL{aLrsf] ;DaGw cToGt} d}qLk"0f{, nf]stflGqs / 

eod'Qm /x]sf] csf6\o ¿kdf k'li6 ub{5 . ljBfyL{x¿ dfgl;s ¿kdf ;'/lIft dx;'; ub{5g\.  ænhfn' 

:jefjsf ljBfyL{x¿nfO{ ljz]if k|f]T;fxg ug]{æ ;"rssf] cf};t dWod cyf{t\ #=#@ b]lvPsf] 5 . of] 

dfg lns6{ :s]nsf] t6:y ;Ldfleq kg{' / o;sf] k|dfl0fs ljrng s]xL pRr  !=@! x'g'n] sIffsf ;a} 

cGtd{'vL ljBfyL{nfO{ ;dfg ¿kdf cGt/lqmofdf ;d]6\g g;lsPsf] / k|fWofks jf SofDk; cg';f/ o; 

cEof;df s]xL ptf/r9fj /x]sf] ;Í]t ub{5 .  

æk|fWofkssf] s8f :jefjn] ws dfGg]æ eGg] gsf/fTds ;"rssf] cf};t dfg #=) sf] 

ljGb'eGbf sd cyf{t\ @=(# k|fKt ePsf] 5 . gsf/fTds ;"rssf] dfg sd cfpg' z}lIfs jftfj/0fsf 

b[li6n] ;sf/fTds dflgG5. o;n] k|fWofkssf] s7f]/ z}nL cGt/lqmofsf nflu hl6n tuf/f] g/x]sf] 

:ki6 kf5{ . oBlk, o;sf] k|dfl0fs ljrng pRr -!=#@_ x'g'n] s]xL ljlzi6 sIff jf k|fWofksx¿sf] 

xsdf cg'zf;gsf] k/Dk/fut 9fFrf cem} klg ljBdfg /x]sf] ;Í]t ub{5 . 

k|:t't ljZn]if0fsf cfwf/df dgf]j}1flgs tyf jftfj/0fLo cfofdsf ;"rsx¿sf] ;du| cf};t 

#=$& / k|dfl0fs ljrng !=!@ k|fKt ePsf] 5. ;du| cf};t #=) sf] k|fl1s ;Ldf/]vf eGbf dfly 

/xg'n] clgjfo{ g]kfnL ljifosf sIffsf]7fx¿ cGt/lqmof / l;sfOsf nflu ;fdfGotof ;sf/fTds, 

v'nf / eod'Qm jftfj/0fdf ;~rflnt eO/x]sf 5g\ . 

;~rf/ / k|ljlwsf] k|of]u ;DaGwL ;"rsx¿ 

cfw'lgs lzIff k4ltdf sIffsf]7fsf] cGt/lqmofnfO{ yk k|efjsf/L, k|ljlwd}qL / lgb]{zgfTds 

agfpg ;"rgf tyf ;~rf/ k|ljlwsf] e"ldsf / lg/Gt/ k[i7kf]if0fsf] pknAwtf dxQ\jk"0f{ dflgG5 . 

o;n] k/Dk/fut lzIf0f ljlwnfO{ cfw'lgs / b'O{kIfLo ;~rf/d'vL agfpg d2t ub{5 . k|:t't 

cWoogdf g]kfnL lzIf0fsf qmddf k|ljlwsf] pkof]u / k|fl1s ;~rf/sf] cj:yf dfkg ug{ k|of]u 

ul/Psf # j6f d'Vo egfOx¿af6 k|fKt glthfnfO{ lgDg tflnsfdf k|:t't ul/Psf] 5 . 
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tflnsf % 

;~rf/ / k|ljlwsf] k|of]u ;DaGwL ;"rsx¿ 

qm=

; 

egfOx? Go'gtd  clwstd  cf};t   k|dfl0fs 

ljrng  
 cj:yf 

! k|fWofksn] ljBfyL{sf] sfo{;Dkfbg / l;sfO 

;'wf/sf nflu lgoldt k[i7kf]if0f k|bfg ug{'x'G5 . 

!=)) %=)) #=$@ !=@# ;xdt 

@ k|fWofksx¿n] sIffsf]7f cGt/lqmofnfO{ k|efjsf/L 

agfpg l8lh6n ;fdu|L÷;fwgx¿ -h:t}M k|f]h]S6/, 

kfj/kf]OG6 cflb_ sf] k|of]u ug{'x'G5 . 

!=)) %=)) #=$@ !=!@ ;xdt 

# sIffsf]7f aflx/ klg k|fWofks / ljBfyL{aLr 

cgnfOg dfWodx¿ -h:t}M O{d]n, ;fdflhs 

;~hfn cflb_ af6 ;xh k|fl1s ;~rf/ x'G5 . 

!=)) ^=)) #=#$ !=#@ t6:y 

 ;du| cf};t ljrng    #=#( !=@@  dWod  

;fdfGo  

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*# 

Dflysf] tflnsf cg';f/  :gfts txsf] g]kfnL ljifosf] lzIf0f, cGt/lqmof / sIff aflx/sf] 

z}lIfs jftfj/0fdf k|ljlw Pj+ k[i7kf]if0fsf] cj:yf s] s:tf] 5 eGg] kIfsf] k|fKt glthfsf] ;flÎ\osLo 

ljZn]if0f ul/Psf] 5 .  

 lgoldt k[i7kf]if0f / l8lh6n ;fdu|Lsf] ;dfg cj:yfM tflnsf cg';f/ lgoldt k[i7kf]if0f k|bfg 

ug]{ ;"rssf] cf};t #=$@, k|dfl0fs ljrng !=@# / æsIffdf l8lh6n ;fdu|L jf ;fwgx¿sf] k|of]uæ 

ug]{ ;"rssf] cf};t  #=$@, k|dfl0fs ljrng!=!@ b'j} ;dfg k|fKt ePsf 5g\ . oL b'j} dfg lns6{ 

:s]nsf] t6:y ljGb' $#=))$ eGbf dfly /x]sfn] k|fWofksx¿n] g]kfnL lzIf0fdf k|ljlwsf] k|of]u ;'?jft 

u/]sf] / ljBfyL{nfO{ k[i7kf]if0f lbg yfn]sf] s'/fdf ljBfyL{x¿ ;fdfGo ¿kdf ;xdt b]lvG5g\ . oBlk, 

b'j} ;"rssf] k|dfl0fs ljrng !=)) eGbf a9L x'g'n] ;a} SofDk; jf sIffx¿df l8lh6n k"jf{wf/ / 

k[i7kf]if0fsf] lg/Gt/tf ;dfg g/x]sf] b]lvG5 .  
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cgnfOg k|fl1s ;~rf/df t6:ytfM sIffsf]7f aflx/ k|fWofks / ljBfyL{aLr x'g] cgnfOg 

;+jfbsf] ;xhtf ;DaGwL ;"rssf] cf};t #=#$ kfOPsf] 5, h;n] ljBfyL{x¿ o; ljifodf Út6:yÚ /x]sf] 

:ki6 kfb{5 . o; ;"rssf] clwstd dfg $^=))$ ;Dd k'Ug' / k|dfl0fs ljrng pRr !=#@ x'g'n] 

k|ljlwsf] kx'Fr / k|of]udf ljBfyL{x¿ aLr 7'nf] c;dfgtf /x]sf] a'emfpF5 . cyf{t\, s]xL ljBfyL{ 

k|ljlwdfkm{t k|fWofks;Fu lg/Gt/ hf]l8Psf eP tfklg 7'nf] ;Î\ofsf ljBfyL{ cem} klg cgnfOg 

dfWodaf6 ;xh ;~rf/ ug{ ;Sg] cj:yf b]lvb}g  . 

;~rf/ tyf k|ljlw 

;~rf/ tyf k|ljlw cfofdsf ;"rsx¿sf ] ;du| cf};t #=#( / k|dfl0fs ljrng !=@@ k|fKt 

ePsf] 5 . ;du| cf};t #=) sf] k|fl1s ;Ldf/]vf eGbf s]xL dfly dfq /xg'n] :gfts txsf g]kfnL 

ljifosf sIffsf]7fx¿df k|ljlwsf] k|of]u / lgoldt k[i7kf]if0fsf] kl/kf6L ev{/} ;'?jftL jf dWod r/0fdf 

dfq /x]sf] b]vfpF5 . cGt/lqmofnfO{ cem a9L cfw'lgs / Jofks agfpg g]kfnL lzIf0fdf cfOl;6Lsf] 

k|of]u / ef}lts k"jf{wf/df yk hf]8 lbg'kg]{ cfjZostf b]lvG5 . 

sIffsf]7f cGt/lqmofsf cj/f]w jf afwfsf] cj:yf 

sIffsf]7fleq x'g] ;~rf/ / lzIf0f k|lqmofnfO{ ljleGg ef}lts, jftfj/0fLo, eflifs tyf k|fljlws 

kIfx¿n] cj/f]w k'¥ofO/x]sf x'G5g\ . cGt/lqmofsf afwfx¿ hlt sd x'G5g\, l;sfO plt g} a9L 

k|efjsf/L / cy{k"0f{ aGb5 . k|:t't cWoogdf :gfts txsf sIfdf g]kfnL ljifosf] l;sfO ;xhLs/0fsf  

qmddf b]vf kg]{ ;Defljt cj/f]wx¿sf] cj:yf dfkg ug{ k|of]u ul/Psf $ j6f gsf/fTds egfOx¿af6 

k|fKt glthfnfO{ lgDg tflnsfdf k|:t't ul/Psf] 5M 

\\ 

 

 

tflnsf g+= M ^ 
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sIffsf]7f cGt/lqmofsf cj/f]w jf afwfsf] cj:yf 

qm=; egfOx? Go'gtd  clwst

d  
cf};t   

k|dfl0f

s 

ljrng  

 cj:yf 

! sIffsf]7fdf ljBfyL{sf] ;Î\of cTolws  

ePsfn] cGt/lqmof ug{ sl7gfO x'G5 . 

!=)) %=)) @=&^ !=$# t6:y ÷ sdhf]/ 

cj/f]w 

@ sIffdf 5nkmn x'g'sf] ;§f k|fWofksn] 

gf]6 l6kf]6  u/fpg] sfo{df dfq hf]8 

lbg'x'G5 . 

!=)) %=)) @=$$ !=^) c;xdt -;sf/fTds_ 

# sIffsf]7fsf] ef}lts k"jf{wf/  sdhf]/ 

ePsfn] cGt/lqmof ug{ afwf k'U5 . 

!=)) %=)) !=*( !=## c;xdt -pRr 

;sf/fTds_ 

$ sIffsf]7fsf] ef}lts k"jf{wf/  sdhf]/ 

ePsfn] cGt/lqmof ug{ afwf k'U5 . 

!=)) %=)) !=*( !=## c;xdt -pRr 

;sf/fTds_ 

 ;du| cf};t ljrng    @=@^ !=#^  ;sf/fTds 

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*# 

k|:t't tflnsfdf clgjfo{ g]kfnL ljifosf] lzIf0f / sIffsf]7f cGt/lqmofdf b]vf kg]{ ljleGg 

afXo tyf cfGtl/s cj/f]wx¿sf] ljj/0ffTds ;flÎ\osLo ljZn]if0f ul/Psf] 5 . gsf/fTds 

;"rsx¿sf cfwf/df k|fKt glthfsf] JofVof lgDgfg';f/  ul/Psf] 5 M 

ef}lts k"jf{wf/ / efiffsf] cj/f]w Go"gM dflysf] tflnsf cg';f/ æef}lts k"jf{wf/sf] sdhf]/Læ 

sf] cf};t ;a}eGbf sd cyf{t\ !=*( kfOPsf] 5 eg] æeflifs cj/f]wæ sf] cf};t klg lgs} sd cyf{t\ 

!=(^ k|fKt ePsf] 5. oL b'j} ;"rssf] dfg @=) eGbf sd cfpg'n] t]x|y'd / kfFry/sf SofDk;x¿df 

sIffsf]7fsf] ef}lts Joj:yfkg -a]Gr, k|sfz, sf]7fsf] cfsf/_ ;'b[9 /x]sf] / k|fWofksx¿sf] efiff :ki6 

Pj+ a'lemg] ePsfn] efiff / ef}lts k"jf{wf/ cGt/lqmofsf nflu s'g} klg xfntdf tuf/f] ag]sf 5}gg\ 

eGg] tYonfO{  b]vfPsf] 5 . 
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gf]6 l8S6];g -l6kf]6_ z}nLaf6 d'lQmM æk|fWofksn]  sIffdf gf]6 dfq n]vfpg]æ egfOsf] cf};t 

@=$$ cfPsf] 5. of] dfg #=) sf] t6:y ljGb' eGbf sd x'g'n] g]kfnL ljifosf sIffsf]7fx¿df 

k/Dk/fut Ú3f]sfpg]Ú z}nLaf6 la:tf/} d'Qm x'Fb} uPsf] / sIffdf ;+jfbn]  klg k|fyldstf kfpg 

yfn]sf] ;sf/fTds ;Í]t u5{ . oBlk, o;sf] k|dfl0fs ljrng ;du| cWoogd} ;a}eGbf a9L  !=^) 

x'g'n] s]xL k/Dk/fut k|s[ltsf sIffx¿df cem} klg gf]6 n]vgdf g} s]lGb|t /x]sf] oyfy{nfO{ ;Í]t 

ub{5 . 

sIffsf]7fsf] eL8ef8 / dWod cj:yfM æljBfyL{sf] rfk jf eL8ef8o'Qm sIffsf]7fæ ;DaGwL 

;"rssf] cf};t @=&^ kfOPsf] 5. of] dfg #=) eGbf sd x'g'n] ef}lts eL8ef8 7'nf] ;d:of g/x]sf] 

;Í]t u/] tfklg o;sf] k|dfl0fs ljrng pRr  !=$#_ 5 . o;n] SofDk; jf ;]S;g cg';f/ ljBfyL{ 

;Î\ofdf 7'nf] c;dfgtf /x]sf] k|:6 kfb{5Ù sltko ;+o'Qm jf 7'nf sIffx¿df eL8ef8sf sf/0f 

cGt/lqmofdf sl7gfO x'g] u/] tfklg ;fgf sIffx¿df of] ;d:of g/x]sf] a'lemG5 . 

k|:t't ljZn]if0fsf cfwf/df cGt/lqmofsf cj/f]w cfofdsf ;"rsx¿sf] ;du| cf};t @=@^ / 

k|dfl0fs ljrng !=#^ /x]sf] 5. gsf/fTds cfofddf ;du| cf};t #=) sf] k|fl1s ;Ldf/]vf eGbf lgs} 

sd cfpg'n] :gfts txsf g]kfnL sIffsf]7fx¿df cGt/lqmofsf afwfx¿ hl6n ¿kdf g/x]sf] / 

sIffsf]7fsf] ;du| jftfj/0f ;~rf/ cg's"n / ;xh /x]sf] kfOG5 . 

sIffsf]7f cGt/lqmofsf] k|efj /  ;DaGwL ;"rsx¿  

sIffsf]7fleq x'g] lgoldt / cy{k"0f{ cGt/lqmofsf] k|ToIf k|efj ljBfyL{sf] k|fl1s :t/, ;f]Rg] 

tl/sf / Jofjxfl/s ;xsfo{df b]vf kb{5 . k|efjsf/L cGt/lqmofn] ljBfyL{nfO{ sIffdf l6sfO/fVg  / 

pgLx¿sf] ;dfnf]rgfTds lrGtgnfO{ klg k|efjsf/L agfpF5 . k|:t't cWoogdf   :gfts txsf] 

g]kfnL ljifosf] lzIf0f l;sfO ;xhLs/0fsf] qmddf sIffsf]7fdf x'g] cGt/lqmofn] ljBfyL{df kf/]sf] 

k|efj dfkg ug{ k|of]u ul/Psf & j6f d'Vo egfOx¿af6 k|fKt glthfnfO{ lgDg tflnsfdf k|:t't 

ul/Psf] 5 . 
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tflnsf g+= M  ^ 

sIffsf]7f cGt/lqmofsf] k|efj /  ;DaGwL ;DaGwL ;"rsx¿  

qm=; egfOx? Go'gtd  clwstd  cf};t   k|dfl0fs 

ljrng  
 cj:yf 

! k|fWofksn] sIffdf efiff / ;flxTosf 

;d;fdlos ljifox¿df 5nkmn 

ug{'x'G5 . 

!=)) %=)) #=%$ !=!# ;xdt 

@ sIffsf]7f aflx/ klg k|fWofksx¿ 

cfjZos ;Nnfx / k|fl1s ;xof]usf 

nflu pknAw x'g'x'G5 . 

!=)) %=)) @=&! !=!@ c;xdt ÷ sdhf]/ 

# k|fWofkssf] lzIf0f z}nLn] sIffdf 

lgoldt pkl:yt x'g -pTk|]l/t ub{5 

. 

!=)) ^=)) #=)) !=$@ t6:y 

$ k|fWofkssf] lzIf0f z}nLn] sIffdf 

lgoldt pkl:yt x'g  pTk|]l/t ub{5 

. 

!=)) ^=)) #=)) !=$@ t6:y 

% sIffsf]7fsf] cGt/lqmofn] d]/f] k|fl1s 

:t/  ;'wf/ ug{ d2t u/]sf] 5 . 

!=)) %=)) #=%& !=!& ;xdt 

^ g]kfnL lzIf0fn] ljBfyL{x¿df 

;dfnf]rgfTds jf cfnf]rgfTds r]t  

ljsf; u/]sf] 5 . 

!=)) %=)) @=*# !=%% t6:y ÷ sdhf]/ 

& g]k|fWofkssf] k|:t'lt / ;~rf/ z}nL 

:ki6, a'lemg] / k|efjsf/L  5 . 

!=)) %=)) $=#) !=!^ k"0f{ ;xdt 

 ;du| cf};t ljrng    @=@& !=@*   dWod 

;sf/fTds 

;|f]tM If]q sfo{af6 k|fKt tYofÍ, @)*#  

k|:t't tflnsfcg';f/ g]kfnL ljifosf]  lzIf0fl;sfO ;xhLs/0fsf] qmddf sIffleq x'g] 

cGt/lqmofsf] k|efj / ljBfyL{sf] k|fl1s ljsf;sf] cj:yf s] s:tf] 5 eGg] kIfsf]  k|fKt glthfsf]  

JofVof ljZn]if0f ul/Psf] 5 .  
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:ki6 ;~rf/ z}nLdf ljBfyL{sf] pRr ;xdltM tflnsf cg';f/ æk|fWofkssf] k|:t'lt / ;~rf/ 

z}nL :ki6, a'lemg] / k|efjsf/L 5æ eGg] ;"rssf] cf};t ;a}eGbf pRr $=#) kfOPsf] 5 . o;n]  

g]kfnL ljifosf k|fWofksx¿sf] eflifs ;~rf/ / k|:t'tLs/0fsf] Ifdtf cToGt} pTs[i6 / ljBfyL{d}qL 

/x]sf]  kfOof]  . 

;d;fdlos 5nkmn / k|fl1s :t/ ;'wf/M k|fWofksn] sIffdf ;d;fdlos ljifox¿df 5nkmn 

ug]{ ;"rs #=%$ / sIffsf] cGt/lqmofn] ljBfyL{sf] k|fl1s :t/ ;'wf/ ug{ d2t u/]sf] ;"rs  #=%& 

b'j}df ljBfyL{x¿ ;xdt b]lvPsf 5g\. o;n] sIffsf]7fsf] l;sfO pkof]uL / af}l4s ljsf;sf nflu 

kmnbfoL /x]sf] ;Í]t ub{5 . 

sIffdf lgoldt pkl:ylt / ;dfnf]rgfTds r]tdf t6:ytfM k|fWofkssf] z}nLn] sIffdf 

lgoldt pkl:yt x'g pTk|]l/t ug]{ ;"rs 7Ls t6:ytfsf] ljGb' #=)) df 5 . t/, lzIf0fn] ljBfyL{df 

;dfnf]rgfTds r]t  ljsf; ug]{ ;"rssf] cf};t dfg eg] sd  @=*# kfOPsf] 5 . o;sf] k|dfl0fs 

ljrng cTolws pRr  !=%% x'g'n] g]kfnL lzIf0f cem} klg a9L dfqfdf 1fgs]lG›t / k/LIffd'vL   

/x]sf] kfOG5 . /  sIffsf]7fdf ;dfnf]rs lrGtg Ifdtf ljsf;df kof{Kt Wofg lbg g;lsPsf]  

cj:yf /x]sf] b]lvG5 . 

sIffsf]7f aflx/sf] pknAwtf / ;xsfo{df sdhf]/LM æsIffsf]7f aflx/ k|fWofkssf] pknAwtfæ 

;"rssf] cf};t ;a}eGbf sd @=&! kfOPsf] 5 eg] æalnof] ;xsfo{æ sf] cf};t klg lgs} sdhf]/  

@=(@ 5 . o;n] k|fWofks / ljBfyL{aLrsf] ;DaGw  306L ah'Gh]n sIffsf]7fleq dfq ;Lldt /xg] 

u/]sf] / sIff aflx/ k|fl1s k/fdz{ jf ;xsfo{ ug]{ ;+:s[lt cToGt} sdhf]/ /x]sf] uDeL/ oyfy{nfO{ 

k'li6 ub{5 . 

  k|fl1s tyf ;xsfof{Tds k|efj cfofdsf ;"rsx¿sf] ;du| cf};t #=@& / k|dfl0fs ljrng 

!=@* k|fKt ePsf] 5 . ;du| cf};t #=) sf] k|fl1s ;Ldf/]vf eGbf dfly /x]sfn] of]  ;sf/fTds 

lbzfdf pGd'v 5 . oBlk, pRr ljrng / s]xL ;"rsx¿sf] sdhf]/ dfgn] sIff aflx/sf] k|fl1s 

;xsfo{ / ;dfnf]rgfTds lrGtg ljlwsf] k|of]udf w]/} ;'wf/ ug{'kg]{ cfjZostf b]lvG5 . 
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v'nf k|Zgx¿sf] ljifoj:t' ljZn]if0f  

k|:t't cWoogdf clgjfo{ g]kfnL lzIf0fsf qmddf sIffsf]7fdf x'g] lzIfs–ljBfyL{ 

cGt/lqmofsf] jf:tljs / Jofjxfl/s cj:yf a'‰gsf nflu ljBfyL{x¿nfO{ % j6f v'nf k|Zgx¿ 

;f]lwPsf] lyof]. k|fKt pQ/x¿nfO{ ;dfg k|s[ltsf ljrf/sf cfwf/df juL{s/0f u/L ljBfyL{sf k|ltlglw 

egfOx¿ ;lxt lgDg % j6f d'Vo lydx¿df cfwfl/t /x]/  ljZn]if0f ul/Psf] 5M 

lyd !M JofVofg ljlwsf] afx'Notf / ljBfyL{sf] lgliqmotf 

sIffsf]7fdf lzIf0f ubf{ k|fWofksx¿n] ckgfpg] d'Vo z}nL / To;df ljBfyL{sf] e"ldsf s:tf] 

;xG5 eGg] k|Zgdf sIffdf k|fWofks cfpg'x'G5 / Psf]xf]/f] k9fpg'x'G5 . xfdL gf]6 ;f5f}{F+ . w]/}h;f] 

;do pxfFs} k|:t'lt x'G5, xfdL t ;'Gg] / ;fg]{ sfd dfq u5f}+, af]Ng] df}sf sd} ldN5 . clwsf+z 

ljBfyL{x¿n] k/Dk/fut JofVofg ljlw g} k|of]udf /x]sf] atfPsf 5g\. kf7\oqmd ;/ rfk / ;dosf] 

kfjGbLsf sf/0f sIffsf]7fx¿ bf]xf]/f] ;+jfbd'vL x'g g;s]sf] / ljBfyL{x¿ Ú>f]tfÚ sf ¿kdf dfq 

;Lldt x'g] u/]sf] tYo k|fKt pQ/x¿n] k'li6 ub{5g\. 

lyd @M nhfn' / cGt/d'vL ljBfyL{nfO{ r'gf}tL 

sIffdf ;a} ljBfyL{ lsg ;dfg ¿kdf cGt/lqmofdf ;xefuL x'g ;Sb}gg\ eGg] k|Zgdf dgdf 

k|Zg t cfpF5 t/ ;f]Wg 8/ nfU5. st} d]/f] k|Zg ;'g]/ ;fyLx¿ xfF:g] t xf]Ogg\ jf ;/n] kf] ufnL 

ug{'x'G5 ls eGg] 8/n] ubf{ hfGbfhfGb} klg r'krfk al;G5 . clwsf+z ljBfyL{x¿n] cfˆgf] cfGtl/s 

;+sf]r / 8/nfO{ k|d'v sf/0f dfg]sf 5g\ . cfkm"n] ;f]w]sf] k|Zg unt xf]nf / ;fyLx¿n] lh:Sofpnfg\ 

eGg] dgf]j}1flgs qf;sf sf/0f nhfn' :jefjsf ljBfyL{x¿ kl5 k/]sf] b]lvG5 . 

lyd #M ;~rf/ k|ljlwsf] k|of]u Go"g 

sIffdf k|ljlwsf] k|of]u / sIff aflx/sf] cgnfOg ;~rf/sf] cj:yfaf/] ;f]lwPsf] k|Zgdf 

SofDk;df k|f]h]S6/ t 5 t/ g]kfnL sIffdf s]xL ;/n] afx]s To;sf] k|of]u vf;} x'Fb}g . ;/x¿;Fu 

sIff aflx/ km];a's jf O{d]ndf k9fOsf s'/f ;f]Wg klg ufx|f] nfU5, pxfFx¿ cgnfOgdf ;xh pknAw 
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x'g'x'Gg . ljBfyL{x¿n] ef}lts k"jf{wf/ eP tfklg To;sf] lgoldt pkof]u x'g g;s]sf] u'gf;f] u/]sf 

5g\ . g]kfnL lzIf0fdf cfOl;6Lsf] k|of]u cem} klg k|f/lDes r/0fd} /x]sf] b]lvG5 . 

lyd $M k/LIff–s]lG›t l;sfO / ;dfnf]rgfTds lrGtgsf] cefj 

:gfts txsf] g]kfnL sIffsf] cGt/lqmofn] ljBfyL{sf] tfls{s / ;dfnf]rgfTds Ifdtf 

ljsf;df s:tf] of]ubfg k'/Þ\ofPsf] 5 eGg] k|Zgdf sIffdf ljifoj:t' a'emfpg t /fd|} d2tk'U5 t/ 

;f]Rg] / gofF s'/f n]Vg] Ifdtf ljsf; ePsf] h:tf] nfUb}g . s'g k|Zg k/LIffdf cfpF5 / s;/L pQ/ 

n]Vg] eGg] s'/fdf dfq a9L 5nkmn x'G5 . eGg] clwsf+z ljBfyL{x¿n] sIffsf]7fdflzIf0fsf] tl/sf 

1fg a9fpg] / k/LIff kf; ug]{ s'/fdf dfq s]lG›t /x]sf]   wf/0ff JoQm u/]sf 5g\.  

lyd %M sIff aflx/ k|fl1s ;xsfo{sf] sdL 

k|fWofks / ljBfyL{aLr sIff aflx/ xg] ;xsfo{ / ;Nnfxsf] cj:yfaf/] ;f]lwPsf] clGtd 

k|Zgdf ;/ sIffdf k9fP/ 306L aHg] lalQs} lgl:sxfNg'x'G5 . xfdLnfO{ s]xL cltl/Qm s'/f ;f]Wg jf 

;Nnfx lng dg nfu] klg clkm;df uP/ l8:6a{ ug{ ufx|f] nfU5 . sIff aflx/ ;/x¿;Fu ;xsfo{ ug]{ 

jftfj/0f g} 5}g . o;n] k|fWofks / ljBfyL{aLrsf] k|fl1s ;DaGw Tolt k|efjsf/L g/x]sf] clwsf+z 

ljBfyL{sf] ef]ufO JoQm u/]sf 5g\ . 

dfqfTds / u'0ffTds glthfsf] tfbfTDotf 

k|:t't v'nf k|Zgx¿df ljBfyL{x¿n] /fv]sf k|ToIf egfOx¿ n] kl/R5]b $=@ df lns6{ 

:s]nsf ;"rsx¿af6 k|fKt dfqfTds glthfnfO{ k"0f{ ¿kdf k'li6 ub{5g\. pbfx/0fsf nflu, lns6{ 

:s]ndf ;dfnf]rgfTds r]t ljsf;sf] Go"g cf};t @=*# / sIff aflx/ k|fWofkssf] pknAwtfsf] 

sdhf]/ dfg @=&! nfO{ ljBfyL{sf k|ToIf egfOx¿n] Jofjxfl/s ¿kd} k|dfl0ft u/]sf 5g\ . 

lgisif{ 

k|:t't cg';Gwfg æ:gfts txsf clgjfo{ g]kfnL sIffdf lzIfs–ljBfyL{ cGt/lqmofæ sf] 

ljBdfg cj:yf, k|j[lQsf] klxrfg / ;'wf/sf If]qx¿ klxNofpg] p2]Zon] ;~rflnt ul/Psf] lyof]. 

ljz]if u/L k"jL{ kxf8L If]qsf b'O{ k|d'v lhNnfx¿—t]x|y'd / kfFry/sf SofDk;x¿df :gfts txdf 
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cWoog/t clgjfo{ g]kfnL ljifosf ljBfyL{x¿sf] b[li6sf]0f / cg'ejnfO{ o; cWoogsf] cfwf/ 

agfOPsf] 5.cg';GwfgnfO{ j}1flgs / j:t'k/s agfpg kl/df0ffTds / u'0ffTds b'j} k|s[ltsf] 9fFrf 

;d]l6Psf] ldl>t cg';Gwfg k4lt ckgfOPsf] lyof] . cWoogsf nflu ;xh / p2]Zod"ns gd"gf 

5gf]6 ljlw dfkm{t t]x|y'd lhNnfsf SofDk;x¿af6 $^ hgf  / kfFry/ lhNnfsf SofDk;x¿af6 %^ 

hgf  u/L hDdf !)@ hgf ljBfyL{x¿nfO{ gd"gfsf ¿kdf rog ul/Psf] lyof], h;df @* hgf k'?if  

/ &$ hgf dlxnf  ljBfyL{x¿sf] ;xeflutf /x]sf] lyof] . k|fylds tYo ;Íngsf nflu %–laGb' lns6{ 

:s]ndf cfwfl/t @% j6f egfOx¿ / % j6f u'0ffTds v'nf k|Zgx¿ ;dfj]z ul/Psf] k|ZgfjnLsf] 

k|of]u ul/Psf] lyof]. ;Ílnt kl/df0ffTds 8f6fx¿nfO{ SPSS ;ˆ6j]o/ dfkm{t cfj[lQ, k|ltzt, cf};t 

-Mean_ / k|dfl0fs ljrng -SD_ h:tf ljj/0ffTds ;flÎ\osLsf cfwf/df ljZn]if0f ul/Psf] 5 eg] 

v'nf k|Zgx¿nfO{ ljifoj:t' ljZn]if0f -Thematic Analysis_ ljlwåf/f JofVof u/L lgisif{ lgsflnPsf] 

5 . 

k|ZgfjnLsf @% j6f ;"rsx¿nfO{ % j6f d'Vo cfofd -Dimensions_ df juL{s/0f u/L 

ul/Psf] ;flÎ\osLo ljZn]if0fsf cfwf/df k|:t't cg';Gwfgsf lgisif{x¿nfO{ lgDg adf]lhd lnlka4 

ul/Psf] 5Mk|fWofkssf] ;sf/fTds Jojxf/ / ;dtfd"ns b[li6M clgjfo{ g]kfnL sIffdf k|fWofksx¿sf] 

Jojxf/ nf]stflGqs, dof{lbt / pT;fxhgs kfOPsf] 5 . ljz]if u/L sIffsf]7fsf kl5Nnf a]Grdf a:g] 

ljBfyL{x¿nfO{ ;d]t lzIf0f k|lqmofdf ;d]6\g] cEof; pRr ;sf/fTds -Mean Ö $=#^_ b]lvPsfn] 

k|fWofksx¿ sIff ;~rfngdf ;dtfd"ns ;xeflutfk|lt ;r]t /x]sf] lgisif{ lgSnG5 . ljBfyL{sf] 

q'l6k"0f{ pQ/df ckdfg gu/L /rgfTds ¿kdf ;'wfg]{ kl/kf6L :yflkt ePsf] b]lvG5.eod'Qm t/ cem} 

klg k/Dk/fut lzIf0f z}nLM sIffsf]7fsf] dgf]j}1flgs jftfj/0f cToGt} d}qLk"0f{ / eod'Qm -Mean Ö 

$=!^_ kfOPsf] 5, hxfF ljBfyL{nfO{ k|fWofks;Fu ;+jfb ubf{ s'g} qf; x'Fb}g . oBlk, k|fWofksx¿ cfkm}Fn] 

k|Zg ;f]Wg cu|;/tf jf k|f]T;fxg lbg] sfo{df eg] ljBfyL{sf] c;Gt'li6 b]lvPsf] 5 . o;n] g]kfnL 

sIffsf]7fx¿ dgf]j}1flgs ¿kdf v'nf eP tfklg Jofjxfl/s ¿kdf cem} klg k|fWofks s]lG›t 

JofVofg -Lecture_ ljlws} afx'Notf /x]sf] lgisif{ lbG5.;~rf/ k|ljlw -ICT_ sf] ;'?jftL cj:yfM 

g]kfnL ljifo lzIf0fdf l8lh6n pks/0fx¿ -k|f]h]S6/, kfj/kf]OG6 cflb_ sf] k|of]u / lgoldt 

k[i7kf]if0fsf] cj:yf dWod :t/sf] -#=#(_ kfOPsf] 5 . o;n] pRr lzIffsf g]kfnL sIffx¿ k|ljlwd}qL 
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aGg] lbzfdf pGd'v eP tfklg ;a} SofDk; jf sIffx¿df l8lh6n k"jf{wf/sf] pknAwtf / k|of]u cem} 

klg ;+:yfut / ;'b[9 eOg;s]sf] k|dfl0ft ub{5.sIff aflx/sf] ;~rf/ / ;dfnf]rgfTds lrGtgdf 

z"GotfM k|fWofksx¿sf] k|:t'tLs/0f / eflifs z}nL :ki6 / k|efjsf/L -Mean Ö $=#)_ kfOP tfklg 

pgLx¿sf] lzIf0fn] ljBfyL{df ;dfnf]rgfTds lrGtg - ljsf; ug{ ;s]sf] b]lvFb}g -Mean Ö @=*#_ . 

;a}eGbf uDeL/ lgisif{ s] 5 eg], 306L ah'Gh]n sIffleq cGt/lqmof x'g] u/] tfklg sIffsf]7f aflx/ 

k|fl1s ;Nnfx jf ;xsfo{sf nflu k|fWofksx¿sf] pknAwtf cToGt} Go"g / sdhf]/ -Mean Ö @=&!_ 

kfOPsf] 5.cj/f]wd'Qm ef}lts / eflifs jftfj/0fM gsf/fTds ;"rsx¿sf] cfofddf ;du| cf};t lgs} 

sd -Overall Mean Ö @=@^_ cfpg'n] t]x|y'd / kfFry/sf SofDk;x¿df ef}lts k"jf{wf/sf] cefj, 

cTolws eL8ef8 jf k|fWofkssf] hl6n efiff h:tf kIfx¿ cGt/lqmofsf nflu uDeL/ cj/f]wsf 

¿kdf g/x]sf] ;'vb lgisif{ k|:t't ub{5 . g]kfnL sIffsf]7fx¿ afXo cj/f]waf6 d'Qm 5g\, s]jn 

cfGtl/s lzIf0f z}nLdf ;'wf/sf] vfFrf] 5 . 
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