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Chapter 1

Introduction

1.1Background

This is a report of sociolinguistic survey of théd€liya language spoken in Jhapa
district, Mechi zone and Morang district, Koshi eorThis is an Austro- Asiatic
language spoken in Jhapa and Morang districts enetiistern region. The Khadiya

people are also spread over the different partsinfbini zone.

Nepal is a multilingual, multicultural and multiigious country. It is rich in its
linguistic diversity. The four great language faesl namely- Sino-Tibetan, Indo-
European, Dravidian and Austro-Asiatic are spolkeatording to Ethnologue (2012),
there are about 127 living languages and dialettbour different genetic stocks
spoken within the country. The latest official ces®f 2011 records the number of
speakers for 123 languages and also allows ani@ailitcategory of ‘other unknown
languages’ with close to half million speakers. loer, there is no reliable estimate

of the actual number of languages spoken withircthantry.

This chapter mainly deals with caste and ethniagspreligion, occupation, literacy,
language resources, domains of language use, lgaguatality, language
maintenance/transmission, lexical variation, mothemgue proficiency and

bilingualism, language attitude and language dearekmnt

Khadiya is spoken by 241580 people all over theldv@irewis et.al. 2013). Khadiya
is one of the indigenous languages spoken in sastgcts of Nepal. According to
the recent census report of Nepal 2011, the tatalber of speakers is 238.

1.2 The Khadiya people

The Khadiya community used to work in tea estateeyTused to live in the Tarai
areas. Nowadays, they have migrated to the urbeasailhis community lives in the
organized society. They had both arranged and hoagiage systems. Their socio-

cultural existence was influenced by Hindu and §tfan cultures.
1.2.1 Caste/ethnic groups

The Khadiya community works in tea estates and tl@sing. They live in the Tarai

areas. Nowadays they have migrated to the urbas.arEhey are far away from state

1



mechanism. This community lives in the organizedety. They have arranged and
love marriage systems. Their socio-cultural existers influenced by Hindu and

Buddhist cultures.

In this survey, the research team has found thedighgoeople living in Jhapa and
Morang. Among them, we visited five spots i.e KlyadBasti (Mechi Municipality,
13, Jhapa); Nakalbanda tea estate (Mechi Munitypa8i, 10, 12 and 13, Jhapa);
Laphati (Topgachhi-1, Jhapa), Hurhuria (Thalah®&@rang) , Marcheniya (Jangraha-
7, Morang). Table 1.1 presents castes/ethnic ®@tuanh Khadiya in Jhapa and
Morang districts.

Table 1: Castes/Ethnic groups in Khadiya

Castes/Ethnic Groups Place

Khadiya KhadiyaBasti (Mechi Municipality, 13,
Jhapa)

Nakalbanda Teastate (Mechi,
Municipality-8, 10, 12 and 13, Jhapa)

Laphati (Topgachhi-1, Jhapa)
Hurhuria (Thalaha-2, Morang)
Marcheniya (Jangraha-7, Morang)

Rajbanshi Hurhuria (Thalaha-2, Morang)
Marcheniya (Jangraha-7, Morang)

Source: Survey of Khadiya, 2013

Table 1.1 shows that there is no caste divisiothenKhadiya speech community in
Jhapa and Morang districts of Mechi and Koshi Z@spectively.

1.2.2 Religion

The Khadiya speakers in Jhapa and Morang distriotow Hinduism and
Christianity. Table 1.2 presents the situation efgron in Khadiya in Jhapa and
Morang districts.



Table 1.2: The situation of the religion in Khadiy in Jhapa and Morang

districts
Religions Number | Percentage
Hinduism 39 65%
Christianity 20 33%
Shamanism 1 2%
Total 60 100%

Source: Sociolinguistic survey of Nepal (2013)

Table 1.2 shows that 65 % Khadiyas are Hindu wiseB386 of them are Christian

and only 1.67% are reported to be Shamanist.
1.2.3 Literacy

Literacy in the Khadiya speech community is notpsor. Especially women have
learnt how to read and write through literacy pemgs. The survey has estimated the
general trends of literacy in this community. Tabl8 presents the literacy situation

of Khadiya in Jhapa and Morang districts.

Tablel. 3: Literacy in Khadiya in Jhapa and Morangdistricts

Literacy
Male (N=30) Female (N=30)
Literate llliterate Literate llliterate
12 (40%) | 18 (60%) 10 (33%) 20 (67%)

Source: Sociolinguistic survey of Nepal (2013)

Table 1.3 shows that the females are more illigethtin the males in the Khadiya

community.
1.2.4 Occupation

The Khadiya people are traditionally involved ia &state works, farming, household
works and foreign employments. Nowadays, they as® engaged in business,

government/public jobs, and also in other occupatio



1.3Demography and distribution

Khadiya speaking areas were selected on the bhgsographical location from the
core point Khadiya Basti (Mechi Municipality, 13hapa), Nakalbanda tea estate
(Mechi Municipality- 8, 10, 12 and 13, Jhapa), Laph(Topgachhi-1, Jhapa),
Hurhuria (Thalaha-2, Morang), Marcheniya (Jangrahdorang). According to the
recent census of Nepal 2011 Khadiya is spoken Byp28®ple in Nepal.

Table 1.4: Districtwise distribution of the Khadiya people

Districts No. of speakers

Jhapa 113
Morang 119
Bara 4
Baitadi 1
Kanchanpur 1
Total 238

Source: Tamang and Gurung (2014)

1.4 Geographical location of the survey points in Khadia

This survey has selected; Khadiya Basti (Mechi Mipaility, 13, Jhapa), Nakalbanda
tea estate (Mechi Municipality- 8, 10, 12 and 1Baph), Laphati (Topgachhi-1,
Jhapa), Hurhuria (Thalaha-2, Morang), Marcheniyn@daha-7, Morang). Normally
this village is considered to be the least affedigdther languages. The survey has

provided Global Positioning System (GPS) for adl survey points.

Table 1.6 lists the GPS information of the surveynfs in Khadiya in Jhapa and

Morang districts.



Table 16: GPS information of Khadiya speaking areas in the eastern regic

Survey points

GPS coordinates

Elevation (in meter)

Khadiya Basti (Mechi | 28°40'17.3” |88°09'00.5 E | 13C
Municipality 13,Jhapa

Nakalbanda tea estat | 26°40'17.3” 88°09'00.5 E | 130
(Mechi Municipality-8,

10, 12 and 13, Jhapa

Laphati (Topgachhi-1 | 26°33'12"N 087°45'34"E | 13t
Jhapa)

Hurhuria (Thalaha-2, | 26°31'20.5"N | 087°45'44”E | 76
Morang)

Marcheniya (Jangrah7, | 26°31'20.1"'N | 087°23'48.1"E | 72

Morang)

Source: Sociolinguistic survey of Nepal (2013)

Map 1.1 presents the tentative locations olKhadiyaspeech communit

Map 1.1: Linguistic map of the Khadiya speaking are: in Nepal
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1.5Linguistic affiliation or genetic affiliation

Khadiya is classified as Austro-Asiatic, Munda, oMunda, Kharia-Juand:=ppele
et.al. 201). Similarly, Yadava (2003) classifies Austro-Agidanguages spoken in
Nepal as follows.

Austo-Asiatic languages

Mum"—ner

North South

/N |

Kherwari Cther Morth Kharia

T

Santhali Munda

There has been a number of works on the econostigiaus, cultural and traditional
study of the Khadiya community, but relatively #adras been no linguistic research

worksin Khadiya.
1.6 Purpose and goals

The main purpose of this study is to present theoBoguistic situation of the
Khadiya language. The specific goals /objectivethefstudy are as follows:

a. To gather information regarding the language reses)r
b. To assess the state of mother tongue proficientdyanKhadiya community;

c. To look at the vitality of the language by invgating the patterns of
language use in certain domains;
d. To evaluate the language maintenance and the datsitwf the speakers

towards their language;

e. To find out language development for the implemimtaof mother-tongue
based multilingual education in Khadiya; and

f. To examine the dialectal variation by assessingdetels of lexical similarity.



1.7 Organization of the study

This survey report is organized into ten chapt@sapter 1 is the introductory one
that presents general background information alibat language including the
purpose and goals of the study. In chapter 2, vet \@é¢h the methodology used in
the survey. Similarly, chapter 3 deals with languagsources available in the
language and the organizations involved in thedagg development. In chapter 4,
we look at the mother tongue proficiency and bitihngualism in Khadiya. Chapter
5 deals with the domains of language use. In ch&ptere look at language vitality,
transmission and maintenance. Similarly, chaptdeals with language attitudes and
chapter 8 deals with language resources that niege feel proud, dreams and plans
of the speech community for language developmeHKhiadiya. In chapter 9, we look
at dialectal variation and lexical similarity amotige key points in Khadiya. In
chapter 10, we present the summary of the majalirfgs and recommendations for
the development of the language. The annex includmsllists and sociolinguistic

guestionnaire A, B and C.



Chapter 2

Research methodology

2.0 Outline

In this chapter, we present the research methogoémgployed in this survey in
detail. Section 2.1 deals with a brief overviewtloé major goals of the survey, the
research methods/tools used in the survey. Itddsds with a brief description of the
methods/tools including the major focus of the $aal the survey. In section 2.2, we
discuss the different types of research toolsy thasic characteristics, and the ways
they were employed in the survey. Similarly, settt3 deals with the limitations of
this survey.

2.1 Overview

This survey has employed three different methodstm order to fulfill its goals.
The methods/tools consist of Sociolinguistic Qumsiaire (SLQ), Wordlist
Comparisons (WLC), and Participatory Method (PM)heT Sociolinguistic
Questionnaire (SLQ) consists of three sets: Sogaistic Questionnaire A,
Sociolinguistic Questionnaire B and Sociolinguisfuestionnaire C. Participatory
Method (PM) comprises four tools: Domains of LamggidJse (DLU), Bilingualism
(BLM), Dialect Mapping (DLM) and Appreciative Inqyi (ACI). Table 2.1 presents
the major goals of the survey, the research mettumids used, and a brief description

of the methods/tools including the major focusha tools in the survey.

Table 2.1: Overview of the major survey goals, resech methods/tools including
the major focus of the tools

Goals of the| Research Brief Focus of the

survey methods/ tools | description methods/tools

1.1 | To examine the Sociolinguistic | Consisting of
patterns of Questionnaires| three sets: A, B

language use in(SLQ) and C

certain domainss;

) Sociolinguistic | 80 questions tde Language
language attitudes g d guag

Questionnairesr be administered resources




and
vitality, langu
maintenance,

mother-tongue

languaggé

age

2 A

(SLQ A)

on individual of
different age
groups, sex an
at

literacy in

Mother-tongue
proficiency and

multilingualism

Domain of

proficiency  and least five points language use
multilingualism including the
and language core point * Language
resources i vitality
Khadiya, » Language
maintenance
* Language
attitudes
Sociolinguistic | The four tools;] e« Domain of
Questionnairest DLU , BLM, language use
B DLM and ACI | Dialect mapping
(SLQ B) be wused in a - .
group of atl Multilingualism
least  eight tq « Appreciative
twelve enquiry
participants  of
mixed category
Sociolinguistic | 21 questions toe Language
Questionnairest be administered attitudes
C on. | Ianguage. Language
(SLQ C) activist °"" maintenance
village head
* Language
vitality
* Language
development
12| To assess the Wordlist Lexical Lexical variatio




levels of lexical Comparisons | comparison of among selecte
similarity among| (WLC) 210 varieties in the

the selected language

words
varieties in the

language;

2.2 Research methods/tools

2.2.1 Sociolinguistic Questionnaire (SLQ)

The survey has employed three sets of sociolingudstestionnaires. They are:
(a) Sociolinguistic Questionnaire A (SLQ A)

This set, consisting of eighty questions, is insthdo be administered to the
individuals of the speech community. The main pagof this set is to gather
information from the individuals about the languagesources, mother-tongue
proficiency and multilingualism, domain of languagge, language vitality, language
maintenance and their language attitudes. The @mnirom the individuals are often
influenced by factors such as location, educatiage and sex. Prior to the
administration of this set, first, two points ofettKhadiya speaking areas were
selected on the basis of pre-information abouKihadiya communityKhadiya Basti

(Mechi Municipality, 13, Jhapa), Nakalbanda Teats{Mechi Municipality- 8, 10,

12 and 13, Jhapa), Laphati (Topgachhi-1, Jhapajhutia (Thalaha-2, Morang),

Marcheniya (Jangraha-7, Morang). Secondly, theviddals were chosen from
different categories of sex, age and educationetdraund from each survey poirits.
Figure 2.1 presents a model for sampling of inforteafrom each point in the

Khadiya speech community.

! For the purpose of the survey, the age range dhtbemants has been categorized into three sets:
15-29 (A1), 30- 59 (A2) and 60 and above (A3).

10



Sampling model of informants in survey

Male Female

Al A2 A3 Al A2 A3

IL L IL L IL L IL L IL L IL

Al= 15-29, A2= 30-59, A3= 60 and above, L= Literdte= llliterate
The survey has a specific checklist for the Soeglistic Questionnaire A.

Table 2.2: Checklist for Sociolinguistic Questionnae A

Checklist for Sociolinguistic Questionnaire (SLQ) A

Male Female

Al A2 A3 Al A2 A3

Al= 15-29, A2= 30-59, A3= 60 and above, L= Literatd_= llliterate

Following the sampling model to the maximum, asteB? informants were selected
age ranging 15-29 (Al), 30- 59 (A2) and 60 and ab(¥3) with their sex and

educational background in each survey point. Thestions were asked by the
administrators in Nepali to the informants and #mswers given by the informants
were recorded in the questionnaire in Nepali. Aftex data collection the answers
were counted manually and analyzed for generalepettand trends that would

contribute to fulfilling the research goals.
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(b) Sociolinguistic Questionnaire B (SLQ B)

We have used a set of four participatory tools i groups of Khadiya participants
of two survey points. The tools include Domains lodnguage Use (DLU),
Bilingualism (BLM), Dialect Mapping (DLM) and Appogative Inquiry (ACI). The
main purpose of these tools is to help the speechrmwnity to think about the
dialects of Khadiya, how bilingual Khadiya people,an which situations they use

Khadiya and what their dreams and aspirationsarthéir language.

In the questionnaire, each tool is equipped witll-watten step-by-step procedures
for the facilitators in the group. There are fouritezia for the successful

implementation of the participatory tools:

a) The group must consist of eight to twelve partioigaof mixed category of
the speech community. Furthermore, it is desirgbkt there be several
women and men in each group having of all agesyéess and older) in the

group with several older, middle aged and youngetigpants.

b) The participant must belong to the target motbagtie and his/her, at least,

one parent must be from the target language.

c) The participants must be grown up in the survemtpand must have lived
here now. If s/he has lived elsewhere it shouldb®otmore than five years and

s/he must have lived in the village for the pase fyears.

Each tool involves the members of the speech contynimgroup discussion on the
sociolinguistic situation of their language. Thagmse and procedure of each tool is

discussed in short below.
(i) Domains of language use

We use the domains of language use tool in orddretp the Khadiya speakers to
think about and visualize the languages which gpgak in various situations. In this
tool, the language participants discussed and titoalgout the situations in which
they use Nepali, the language of wider communioafioNC) and wrote them on

pieces of paper. Then they wrote down the situatianwhich they use their mother
tongue, Khadiya and the situations in which they lbsth Nepali and Khadiya. After
that, they were asked to place the labels Nepdiadi{a and both Nepali and
Khadiya. Then, they were asked to organize theldabheeach category according to
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the situations which occurred daily and those aecltess than often. At last, the
participants concluded by discussing if they woliké to use each language in any

other situations.
(ii) Dialect mapping (DLM)

The main purpose of dialect mapping tool is to liepcommunity members to think
about and visualize the different varieties of KigadParticipants in the group of 8-

12 were asked to write on a separate sheet the oheech district and major towns
where Khadiya is spoken and placed them on the flo@resent the geographical
location. Then, they were asked to use to loopstririg to show which districts or

towns spoke the same as others. Next, they usatuthber to show the ranking from

easier to understand to most difficult. They wedeised to use colored plastic tokens
to mark those they understand very well, averagepaorly.

(i) Bi/multilingualism

We used this tool to help the community memberthiiok about and visualize the
levels of fluency in both Khadiya and Nepali byfeient subsets of the Khadiya
community. The participants were asked to use twerlapping circles, one
representing the Khadiya people who speak mothegu® well and the other the
Khadiya who speak Nepali well. The overlapped am@esents those who speak
both the languages well. Then, the participanteveelvised to write down the names
of subgroups of people that spoke Nepali well. €ach group, they also discussed
whether they also spoke Khadiya well or not so wigllen, they were asked to place
them in the appropriate location in circles. Afterving done this they were advised
to write down the names of the subgroups of Khadiyaakers who spoke well. At
the end, they discussed which of the three ciret¢iens had the most people, which

was increasing and how they felt about that.
(iv) Appreciative inquiry

This tool was used to gather information about dneams and aspirations for the
language the Khadiya community members have iremdifft survey points. In this
tool, the participants were asked to describe #hitight made them feel happy or
proud about their language and culture. Then, thene asked to express the dreams
about how they could make their language and aikwen better. They were advised
to categorize the dreams from the easiest to th&t whfficult, specify which ones
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were most important and to choose a few to startlereloping plans such as who

else should be involved, what the first step shbwgléind what resources they needed.

Hasselbring (2009 as cited in Regmi 2011:21) poous that the first three tools
helped the participants to verbalize things thegamly knew intuitively about their

language whereas this tool helped them to thinkiafuture possibilities.
(c) Sociolinguistic Questionnaire C (SLQ C)

This set contains 21 questions to be administenddrmyuage activist or village head.
The main purpose of this set of questions is tesssshe language maintenance,
language vitality and their attitudes towards tHairguages and their readiness for
language development. This set was administered last two participants in each

survey point in Khadiya.
2.2.2 Wordlist

The basic wordlist contains 210 items. The mainppse of this wordlist is to
determine the thresholds of lexical similarity umgt groups of languages and dialects
at various percentage levels on the basis of stdn@ard lists elicited from the
mother tongue Khadiya speakers. The results haga peesented in a table which
illustrates the relative linguistic distances ama@gious speech communities, and

lexical differences have been compared in an exiveumatrix of pairs.

From each survey point, at least two informantsewarosen as the word list source.
In the selection, those speakers were selectedwene born in the village or in the
near vicinity, have to speak Khadiya as his/herhmiotongue and should not have

lived outside the village for extended periodsiiet

For each item on the word list, the researcheiteticin Nepali, the local Khadiya
word from mother tongue Khadiya speakers. The mesgpowere transcribed using the
International Phonetic Alphabet (IPA). Afterwardise words were entered into the
computer software popularly known as Wordsurv (wsuidvey) and the lexical items
were compared in order to determine similaritied differences among the varieties
sampled. This tool provides an initial indicatioh mossible dialect groupings in
Khadiya.

14



2.3 Limitations of the survey

This study is limited to only sociolinguistic study the Khadiya language. For this
study, five survey points fromKhadiya Basti (Mechi Municipality, 13, Jhapa),
Nakalbanda Tea estate (Mechi Municipality- 8, 1@, dnd 13, Jhapa), Laphati
(Topgachhi-1, Jhapa), Hurhuria (Thalaha-2, Moranilarcheniya (Jangraha-7,
Morang). Only 60 sociolinguistic questionnaires$LQ A) are administrated in each
point. Similarly, four SLQ B and two SLQ C and twardlists are administrated in

each survey point.
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Chapter 3

Language resources and organizations

3.0 Outline

This chapter deals with the language resourcesoag@hizations in Khadiya. This
chapter consists of three sections. Section 3.Ik dath the language resources in the
Khadiya language. In section 3.2, we list the oizmtions for the development of
language and culture in the Khadiya community arehtion their responsibilities.

Similarly, section 3.3 presents the summary ofctiepter.
3.1 Language resources

There are no resources available in the Khadiyguage. The people of the old
generations tell stories about their ancestorrsural stories and stories related to
the animal kingdom. The modern language transomsssources like radio, cinema,
CD/DVD are not available in the language. LikewiBapnemic inventory, grammar,
dictionary, textbook, literary materials, newspapeagazines and written literatures
are not available either in the language. TablepBekents the language resources in
Khadiya.

The researchers have found that there are no phoneventory, grammar,
dictionary, textbooks, literacy materials, newspapevritten literature but folklore,

music and religious literature exist.

In Jhapa and Morang, three organizations of thedi¥faacommunity have been found
for the preservation and promotion of language aoHure. Table 3.1 presents
institutions and theiresponsibilities in the Khadiya community.
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3.1 Organizations working for language and culturedevelopment

Table 3.1: Institutions and their responsibilitiesin the Khadiya community

Name of the Institutions Responsibilities

Shree Shristhi Jiban Bikas To preserve Khadiyduteail
linguistic, educational and to involve
In economic activities.

Khadiya Utthan Samaj/ SangTo preserve Culture linguistic,
educational and to involve in
economic activities.

Jhagad Ekta Samaj To preserve

[1°)

Culture and linguistic and to involv
in economic activities.

Table 3.1 presents 3 organizations of Khadiya dedd for preservation and
promotion of their language and culture. These miegdions mainly work for
literacy, cultural, educational and awareness @mgt These organizations are also
eager to work for the promotion and preservatiotheflanguage and culture.

3.2 Summary

In this chapter, we have not found folk storiedklfres, songs and religious literature
in the Khadiya language. The modern language tressson resources like radio,
cinema, films, and CD/DVD are not available in theaguage. Similarly, alphabet,
grammar, dictionary, textbook, literary materialewspaper, magazines, and written

literature are not available either in the language

Regarding the reading materials in Khadiya languagéh literate male and female
speakers do not read the reading materials availebltheir language. There are
altogether 3 organizations of Khadiya dedicatedHerpreservation and promotion of
their language and culture. These organizationsilgnavork for literacy, cultural,

educational, and awareness programs. These organzare also eager to work for

the promotion and preservation of the Khadiya lagguand culture.
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Chapter 4

Mother tongue proficiency and bi/multilingualism

4.0 Outline

This chapter deals with mother tongue proficienegl Bi/multilingualism in detail. It
consists of four sections. Section 4.1 discusseébendongue proficiency in Khadiya.
In section 4.2 we discuss bi/multilingualism andmiltilingualism in the Khadiya
language and bi/multilingualism in Khadiya. Simijarsection 4.3 deals with the
levels of understanding of Nepali in school. Set#do4 presents the summary of this

chapter.
4.1 Mother tongue proficiency in Khadiya

Khadiya speakers are very proficient in speakimy tlitnguage. However, as literacy
rate is concerned, the male speakers are very avekading and writing in their

language whereas the female speakers are not b §able 4.1 presents mother
tongue proficiency in speaking, reading and writim¢thadiya.

Table 4.1: Mother tongue proficiency in speaking irKhadiya

Speaking(n=60)
Degrees Male (n=30) | Female (n=30) | Total
Very well 22 (73%) 24 (80%) 46 (76%
Some 5 (17%) 5 (17%) 10 (17%)
Only a little 3 (10%) 1 (3%) 4 (7%)

Source: Sociolinguistic survey of Nepal (2013)

Table 4.1 shows that all the members of the Khadoramunity are very much fluent
in speaking their language. The females of the Klaadommunity speak more than
the male ones. Similarly, some females and mabeavérage speaking and more

males are better in Khadiya speaking while fewsrdies speak only a little.
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4.2 Bi/multilingualism
4.2.1 Bi/multilingualism in Khadiya

Khadiya is a multilingual speech community. Thegalpa number of languages.
Table 4.2 presents the situation of multilingualisnthe Khadiya community

Table 4.2: Multilingualism in the Khadiya speech coxmunity

Languages Male Female

Number of | Percentage | Number of | Percentage

speakers speakers
Khadiya 30 100% 30 100%
Nepali 28 93% 28 93%
Sadri 12 40% 14 47%
Hindi 16 53% 9 30%
Khawas 5 16% 4 13%
Thenthi/Maithili 5 16% 3 10%
Tharu/ Chaudhary| 4 13% 5 17%
Sardar 1 3% - -
Bantar 1 3% 1 3%
English 1 3% 4 13%
Rajbanshi - - 1 3%

Source: Sociolinguistic survey of Nepal (2013)

Table 4.2 shows that 93% of the male and the feihbliya speakers are bilingual
in Nepali whereas 53% male speakers and 30% femadebilingual in Hindi.

Similarly, bilingualism of male Khadiya speakersSadri is 40%, and female is 47%.
Male Khadiya speakers are bilingual in Khawas araitiMli is same in 17% percent

and Tharu/ Chaudhary, Sardar, Bantar, English ajdaRshi speakers respectively.

Table 4.2 also presents that 13% female Khadiyakgpe are bilingual in Khawas
whereas 17% speakers are bilingual in Tharu/Chaydhad 13% speakers are

bilingual in English.
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In order to examine the situation of multilingualisn Khadiya, multilingualism, a
participatory tool to be used in a group of at {esght to twelve participants of mixed

category, was administered in all the referencatpaf the survey in Khadiya. There

have been three common findings from this parttopamethod:

1. There is no monolingual in Khadiya mother tongue

2. The Khadiya speakers who are not going out$ideritlage (women, farmers and

elderly people) speak the mother tongue better Hepali, an LWC.

3. School going children, educated people, leadktse community, businessmen,

teachers, students are bilingual in Khadiya andalNégnguages.

4.2.2 Bi/multilingualism in Khadiya families

In table 4.2, most of the Khadiya speakers aradpial as well as multilingual; their

family members are also to be bilingual in diffdreanguages. Table 4.3 presents the

bi/multilingualism in Khadiya family members.

Table 4.3: Other languages known to family memberby sex

N=60 Male (n=30) Female (n=30)

Languages Father Mother|  Wife Father Mother Husband
Nepali 23 (7T7%) | 23 (77%) 18 (60%) 13 (43%) 13 (43%P (63%)
Sadri 10 (33%) | 10 (33%) 9 (30%) 11 37%) 11 (37%D (33%)
Maithili 6(20%) | 6(20%)| 4 (13%) | 7(23%)| 6(20%) (B'%)
Hindi 3(10%) | 1(3%) | 1 (3%) 2 (7%) 2(7%)| 1 (3%)
Khawash 1 (3%) 2 (7%) 2 (7%) - - 2 (7%)
Tharu/ 2 (7%) 1(3%) | 2(7%) - - 2 (7%)
Chaudhari

Santhali - - - 1 (3%) 1 (3%) 1 (3%)

Source: Field study, 2013

Table 4.3 shows that out of 30 male respondents @7%athers are bilingual in
Nepali. 10 % of them are bilingual in Hindi and 38%them are bilingual in Sadri. In
the same way, 77%, and 3%, mothers are bilingudapali and Hindi languages.

Similarly, 60%, wives are bilingual in Nepali. 3% them are bilingual in Hindi.
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Table 4.3 also shows that out of 30 female respusdd3% of fathers are bilingual
in Nepali. 6.6% of them are bilingual in Hindi aBd % of them are bilingual in
Sadri. Similarly, 43 %, and 7% of mothers are lgiial in Nepali and Hindi
languages respectively. In the same way, 63% ofllemespondents’ husbands are
bilingual in Nepali, 3% of them are bilingual inrdii and only 33% are bilingual in
Sadri.

From this analysis, we can conclude that the nigjosf Khadiya families are
bilingual as well as multilingual. Most of them abglingual in Nepali but the
languages, Sadri, Maithili, Hindi, Tharu/ Chaudhand Santhali which are used by a

few speakers cannot be taken as bilingualism becaiusw percentage of speakers.
4.2.3 Bi/multilingualism in Khadiya children

As the Khadiya speech community is multilingual, sn@f the children in this
community are multilingual as well. They are biliad in Nepali, Sadri, Maithili,
Hindi, Tharu/Chaudhari and Hindi languages. Tabte presents bi/multilingualism
in Khadiya children.

Table 4.4: Other languages known to Khadiya childra

N=60 Male (n=30)| Female (n=30) | Where learnt?
Nepali | 24 (80%) 21 (70%) School, society
English | 8 (27%) 8 (27%) School

Sadri 4 (13 %) 10 (33%) Society, school
Maithili | 3 (10%) 2 (7%) Society

Hindi 3 (10%) 2 (7%) Society

Tharu - 1 (3%) Society

Source: Sociolinguistic survey of Nepal (2013)

Table 4.4 shows that majority of Khadiya childree &ilingual in Nepali, English
and Sadri. Out of 30 male respondents, 80%, 27% &B%, children are
bi/multilingual in Nepali, English and Sadri langes. Similarly, 70%, 27%, and
33% female respondents’ children are bi/multiliniguinaNepali, English and Sadri
languages. Most of them learn Nepali in school aadiety. Similarly, they learn

English in school and they learn Sadri, Maithildarharu in society.

21



4.3 Levels of understanding of Nepali in school

Most of the Khadiya children have learnt Nepalisohools and colleges; they have
some difficulties in understanding Nepali when tHegt go to school. Table 4.5
presents the levels of understanding of Nepali whemall child first goes to school.

Table 4.5: Understanding of Nepali when a child fist goes to school by sex

N= 60 Male (n=30) | Female (n=30)
Understand all 9 (30%) 6 (20%)
Understand a little bit 20 (67%) 21 (70%)
Do not understand at al 1 (3%) 1 (3%)

Source: Sociolinguistic survey of Nepal (2013)

Table 4.5 shows that only 30% male and 20% femedpandents said that their
children understand all their Nepali speaking teackays when they first go to
school. Similarly, 67% males and 70% female respaotsl said that their child
understands only a little bit. Likewise, 0% malel &% female respondents said that
their children do not understand at all their Negpkaking teacher says when they
first go to school.

From this analysis, we can say that the majoritghoidren understand a little of their
Nepali speaking teacher says when they first gechmol. Since, most of the Khadiya
use their own mother tongue at home. The datalglesfiows that most of their
children are bilingual before going to school. Tiere, they face a little difficulty
when they first go to school. It can also be shtlwough Chart 4.1 below to make it

clear.
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Chart 4.1: Understanding of Nepali when a child first goesd school by se

In order to examine the situation ofmultilingualism in Khadiyabi/multilingualism,
a participatory tool to be used in a group of asteeight to twelve participants
mixed categorywas administered in all the reference points ofstlveey inKhadiya.
The Photograph of bilingualism tools used ; Khadiya Basti fechi Municipality,
13, Jhapa)Nakalbandatea estate (Mechi Municipality- 8, 102 and 1, Jhapa),
Laphati (Topgachhi-1Jhapa), Hurhuria (Thalaha-2, Moraniylarcheniy: (Jangraha-
7, Morang)districts present the situation of bi/multilingugth in theKhadiya speech

community.
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Photograph 4.1:Bilingualism in Khadiya at Mechi Municipality- 13, Jhapa

In Photograph 4.1 Khadiya is used in feast, songgyiage, marriage negotiations,
family, social activities, dreaming, thinking, quelling and communications.

Khadiya and Nepali are used in office, school, hess, meeting and communication.
Nepali is only used with friends, office, schoolysiness, transportation, village

meetings and politics.

Photograph 4.2: Bilingualism in Khadiya at Hurhuria (Thalaha-2, Morang)
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In Photograph 4.2 Khadiya is used in farming, hbokg discussion and scolding.
Nepali and Khadiya are used in village and phorknga Nepali is used by Khadiya

people in study, with friends, in market place gogernment office.

Photograph 4.3: Bilingualism inKhadiya at Hurhuria (Thalaha-2, Morang)

In Photograph 4.3 Khadiya is used in house andlyafairming, discussion, among
Khadiya people, in scolding and in marriage cergmddoth Nepali and Khadiya are
used in village and phone calling. Nepali is usedtudy, with friends, in market,

thinking and government office.
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Photograph 4.4: Bilingualism in Khadiyaat Laphati (Topgachhi-1, Jhapa)

In Photograph 4.4 Khadiya is used to scold othgreld people, house wife, other
community and illiterate people. Nepali is usedddministrators, service holders,
students and social workers.

There have been three common findings from thistiggaatory method of

bi/multilingualism:
1. There is no monolingual in Khadiya.

2. The Khadiya speakers who are not going outside \illage, women,
farmers, elderly people, priests, and predites speak the mother tongue
better than Nepali, the LWC.

3. School going children, educated people, lead#rsthe community,
businessmen, teachers, students are bilingual tih Kbadiya and Nepali

languages.
4.4 Summary

Khadiya speakers are very much proficient in speakheir mother tongue as well as
Nepali. All the members of the Khadiya speech comitgispeak their language very
well and only the educated speakers of Khadiyaread and write in their language.
Most of them are bilingual and majority of them ameltilingual as well. Similarly,
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the majority of Khadiya families are bilingual. Max them are bilingual in Nepali,

the official language of Nepal.

Most of the Khadiya children are bilingual in thepdli language and some of them
are also bilingual in English and Hindi languagktst of them learn Nepali in
schools and society. Similarly, they learn Hindisaciety. They learn English in
schools. The majority of Khadiya children understarlittle of their Nepali speaking
teacher when they first go to school. Most of thea#liya Children use their own
mother tongue at home.

There is no monolingual in the Khadiya communityalhage groups. The Khadiya
speakers who are not going outside the village, @mgniarmers, elderly people,
priests, and pre-literates speak the mother totgtter than Nepali, a language of
wider communication. Similarly, school going chédr educated people, leaders of
the community, businessmen, teachers, and studentsilingual in both Khadiya and

Nepali languages.
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Chapter 5

Domains of language use

5.0 Outline

This chapter deals with the domains of language ltg®nsists of eight sections. In
section 5.1, we discuss language use in common identimilarly, section 5.2 deals
with the language use in educational and sociatersatind section 5.3 presents the
use of languages in letter writing. In section 5» discuss the languages used
outside the home and in section 5.5; the languagesised for invitation. Similarly,
section 5.6 deals with language use in minute mgjtisection 5.7 deals with
frequency in the use of Khadiya, and in section\Be8present the summary of the

chapter.
5.1 Language use in common domains

Domains of language evaluate the vitality of theglaage Khadiya is used in
different domains of language use such as jokiaggdining/ shopping/ marketing,
story-telling, discussing/debate, praying, quaimgll abusing (scolding/using taboo

words), and telling stories to children, family lgatings and village meetings.
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Table 5.1: Languages most frequently used in diffent domains by male

Domains Male (N=30)

Khadiya Nepali Sadri Other
Counting 13 (43) 22 (73%) | 6 (20%)| -
Singing 18 (60%) | 16 (53%) | 7 (23%)| 2 (7%)
Joking 23 (77%) | 13 (43%) | 7 (23%)| -
Bargaining/ Shopping/ Marketing 18 (60%) 20 (67%) (23%) 6 (20%)
Story telling 20 (67%) 13 (43%) 9 (30%) 1 (3%)
Discussing/ Debate 24 (80%)| 13 (43%) 9(30%) 1 (3%)
Praying 27 (90%) 6 (20%) 8 (27%) -
Quarrelling 28 (93%) | 7 (23%) 9 (30%)| -
Abusing 28 (93%) | 8 (27%) 9 (30%)| -
Telling-stories to children 27 (90%) 7 (23%) 8 (7% -
Singing at home 27 (90%) 10 (33%) 7 (23% -
Family gatherings 29 (97%) 5 (17%) 8 (27% -
Village meetings 25 (83%) 14 (47%) 7 (23%) -

Source: Sociolinguistic survey of Nepal (2013)

Table 5.1 shows that 73% of the Khadiya male speakse the Nepali language in
counting whereas 43% of them use the Khadiya lagpgu20% of the speakers use
the Sadri language and the Nepali language inrgingi3% of them use only Nepali
in singing. Hindi is also found in use by 7% of thgeakers. 60% of them use the
Khadiya language in singing. In joking, 77% of tepeakers use the Khadiya
language. 43% people use Nepali in joking. 60%hef people use Khadiya and
Nepali in bargaining. 67% of them use only Nepalbargaining. 67% speakers use
Khadiya and 43% use Nepali for storytelling. 30% tbém use only Sadri for

storytelling and 3% of them use other languagestianytelling.

80% people use Khadiya and just 43% use Nepatlismussion/debate whereas 30%
of them use only Sadri for debate. Only 3% of peaje other languages for debate.
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90% people use Khadiya for praying whereas 20%hefdpeakers use Nepali and
27% of them use the Sadri language for praying.il&ity, 93% of the language

speakers use Khadiya for quarrelling. Likewise, 28%hem use Nepali and 30% use
the Sadri language for quarrelling. Similarly, 93f#fothe speakers use Khadiya for
abusing. Similarly, 27 % of them use Nepali for shg and 30% use the Sadri
language for abusing. For telling stories to cle@id®0% speakers use Khadiya, 23%
use Nepali for telling stories to children and 2@%e the Sadri language for telling

stories to children.

Likewise, out of the total male respondents, 90% Kbadiya, 33% use Nepali and
23% use Sadri for singing at home. For family gattys, 97% of speakers use the
Khadiya language. Similarly, 17% respondents uspaNend 27% use Sadri for
family gatherings. Likewise, 83% of the speakert juse Khadiya, 47% use Nepali,

and 23% use Sadri for village meetings.

After analyzing the the different domains of langeisby male Khadiya speakers,
table 5.1 shows that Nepali is used more than Kiaadnd Sadri in counting and
singing because there are fewer counting and singisources of materials. In story
telling domain, Khadiya is used more frequentlynttthat of Nepali and Sadri. It is
because the native language is used emotionallyspodtaneously. In marketing/
shopping, bargaining domain, Nepali is used maeguently than Khadiya because
the Khadiya people have to contact with differeariguage groups and Nepali is a
contact language or LWC.In discussion/ debate, ipgay quarrelling/
abusing/scolding/ use of taboo words, telling s®tio child, singing at home, family
gathering and village meeting, Khadiya plays magaiicant role than that of Nepali
and Sadri. In the above mentioned domains, theotigdadiya is in greater degree.
Table 5.2 presents the languages most frequergly msdifferent domains by female

speakers of the Khadiya speech community.
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Table 5.2: Languages most frequently used in diffent domains by female

Domains Sex
Female (N=30)

Khadiya Nepali Sadri Others
Counting 15 (50%) 19 (63%) 4 (13%) 1 (3%)
Singing 23 (77%) | 11 (37%) | 5 (17%) 1 (3%)
Joking 26 (87%) | 8 (27%) 5 (17%) -
Bargaining/ Shopping/ 18 (60%) 20 (67%) 4 (13%)| (3%)
Story telling 25 (83%) | 9 (30%) 6 (20%) -
Discussing/ Debate 27 (90%) 13 (43% 6 (20%) -
Praying 29 (97%) | 8 (27%) 6 (20%) -
Quarrelling 29 (97%) 4 (13%) 6 (20%) -
Abusing 29 (97%) | 4 (13%) 6 (20%) -
Telling stories to children| 28 (93%) 5 (17%) 6 (20% | -
Singing at home 27 (90%) 5 (17%) 6 (20%) 1 (3%)
Family gatherings 29 (97%) 2 (7%) 6 (20%) -
Village meetings 26 (87%) 12 (40%) 7 (23%) 1 (3%)

Source: Sociolinguistic survey of Nepal (2013)

Table 5.2 shows that 63% of the Khadiya female lggrsause the Nepali language in
counting. 37% of the speakers use Nepali for sipgr7% of them uses Khadiya for
singing. Only 3% of them use other languages fogiag. For joking, 87% of them

use Khadiya. 27% of the people use Khadiya and a3&wther language for joking.
67% of the speakers use Nepali for bargaining. ®%em use Khadiya, 13% use
Sadri and 3% use other language for bargainingsteoytelling, 83 % of the speakers
use Khadiya. 30 % use Nepali for storytelling. O2@% of them use Sadri for
storytelling. 90% of the speakers use Khadiya a8 41se the Nepali language for
debate. 20% of them use Sadri for debate. For mgay@7% of the speakers use
Khadiya. 27% of them use Nepali for praying. O@3% of them use Sadri for
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praying 97% of the speakers use Khadiya for quargel13% of them use Nepali for

qguarrelling. 20% of them use Sadri for quarrelling.

For abusing, 97% of the speakers use Khadiya. df3#tem use Nepali for abusing.
93% of the speakers use Khadiya for telling stote<hildren. 17% of them use
Nepali for telling stories to children. 20% of themse Sadri for telling stories to

children.

For singing at home, 90 % of the speakers use Khadi’% of them use Nepali for

singing at home. Similarly, 20 % of them use Samd 3% use other languages for
singing at home. 97% of the speakers use Khadiytaioily gatherings whereas only

7 % of them use Nepali for family gatherings. Fdtage meetings, 87 % of the

speakers use khadiya and 40% use Nepali, 23% wof tise Sadri for village meetings

and only 3% of them use other languages for villageting.

5.2 Language use in educational and social matters

Most of the Khadiya speakers use only their motbeegue with their family members
discussing different family matters. The same e dhse in talking about educational
and social matters with their family members. Tabl8 presents the situation of
language use discussing about educational and |so@#ters with the family

members in the Khadiya community.

Table: 5.3 Use of Khadiya while talking about edud#onal and social matters

N=60 Educational matters Social matters
Male (n=30) | Female (n=30) | Male (n=30) | Female (n=30)

Grandfather 16 (53%) 20 (67%) 17 (57%) 20 (67%)
Grandmother | 17 (57%) 20 (67%) 18 (60%) 20 (67%)
Father 21 (70%) 25 (83%) 22 (73%) 25 (83%)
Mother 22 (73%) 25 (83%) 22 (73%) 25 (83%)
Spouse 18 (60%) 27 (90%) 19 (63%) 28 (93%)
Children 17 (57%) 26 (87%) 18 (60%) 28 (93%)

Source: Sociolinguistic survey of Nepal (2013)
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Table 5.3 shows that all the speakers of Khadiygesp community use only their

mother tongue while talking to their family membexisout educational and social

matters. All the males as well as females use thether tongue to their grandfather,

grandmother, father, mother, spouse and childreifevdiscussing about educational

and social matters.

5.3 Languages use in letter writing

Since the literacy rate in Khadiya is very poor,jaonty of speakers use Nepali in

letter writing to their family members. Table 5./epents the use of languages used in

letter writing by the male speakers of the Khadigenmunity.

Table 5.4: Use of Khadiya in letter writing by male

N=30 Grandfather | Grandmother | Father Mother Spouse | Children
Nepali 3 (10 %) 3 (10%) 3 (10% 3(10%) 5 (17%p (17%)
Both Khadiyal 3 (10%) 3 (10%) 4 (13%)| 4 (13% 6 (20%) 6 (209
and Nepali

Source: Sociolinguistic survey of Nepal (2013)

Table 5.4 shows that out of 30 male respondentd, Bale Khadiya speakers' use the

Nepali language while writing letters to their gid@arents and parents. 53% and 57%

males use Nepali language while writing letters their spouse and children

respectively. Only 3% male speakers use both Klaaalid Nepali in writing letters to

their family members.

Similarly, Table 5.5 presents the use of languages! in letter writing by the female

speaker of the Khadiya community.

Table 5.5: Use of languages in letter writing by faale

N=30

Grandfather

Grandmother

Father

Mother

Spouse

Children

Nepali

1 (3%)

1 (3%)

1 (3%)

1 (3%)

3 (109

0)

5 (179%)

Source: Sociolinguistic survey of Nepal (2013)

Table 5.5 shows that out of 30 female responddrtseoKhadiya speech community,

7% females use the Nepali language while writirttete to their grandparents and
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7% of them use Nepali while writing letters to page Similarly, 10% and 17%

females use Nepali while writing letters to thgiopgse and children respectively.
5.4 Languages used outside the home

This section deals with the languages used outfidehome: with friends, with
neighbors and at school by Khadiya children. As d&y® speakers are
bi/multilingual, their children also use their methtongue, Khadiya; Nepali; both
Khadiya and Nepali, English and Nepali languagetside the home. Table 5.6
presents the languages Khadiya children usuallpakspenile playing with friends,

talking with neighbors and at school.

Table 5.6: Languages Khadiya children usually speak

N=60 Male (n=30) Female (n=30)

Languages With With At school | With With At school
friends neighbors friends neighbors

Khadiya 6 (20%) | 7 (23%) | - 5(17%)| 6 (20%) -

Nepali 13 (43%)| 7 (23%) 18 (60%) 22 (73%) 10 (38 %27 (90%)

Both Khadiyal 1 (3%) | 4 (13%) 1 (3%) 1 (3%) 3(10%) -
and Nepali

English and - - 5 (17%) - - 3 (10%)
Nepali

Source: Sociolinguistic survey of Nepal (2013)

Table 5.6 shows that out of 30 male respondents, £23% and 60% said that their
children use the Nepali language, while playinghwiteir friends, talking with their
neighbors and at school respectively. Similarlyly@%, and 13% male respondents
responded that their children use both KhadiyaMepali while playing with friends
and talking with neighbors respectively. In the samay, 3%, male respondents’

children use both Nepali and English at school.

Similarly, out of 30 female respondents, 17% an&o7&hildren use their mother
tongue, Khadiya and Nepali languages respectivélyewplaying with their friends.
In the same way, 20%, 33%, and 10% children usk thether tongue, Khadiya;
Nepali and both Khadiya and Nepali languages res@bg while talking to their
neighbors. And, 90%, and 10% respondents saidthle@t children use Nepali, both
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Nepali and English languages respectively at schbd clear that there is no use of

mother tongue at school. Nepali language is usedrditly in all domains.
5.5 Languages of invitation

Most of the members of the Khadiya speech commursty the Nepali language in

marriage invitation. Table 5.7 presents the langaagsed by Khadiya for marriage

invitations.
Table 5.7: Languages used for marriage invitations
N= 60 Male (n=30) | Female (n=30)
Khadiya 15 (50%) 10 (33%)
Nepali 8 (27%) 14 (47%)
Both Khadiya and Nepali 3 (10%) 4 (13%)

Source: Sociolinguistic survey of Nepal (2013)

Table 5.7 shows that most of the Khadiya peoplekinseliya for marriage invitations
as 50% male and 33% female respondents said tbgtuge Khadiya for marriage
invitations. Similarly, 10% of males and 13% of fdes said that they use both
Khadiya and Nepali; and only 47% of females saat they use Nepafor marriage

invitations. This shows that there is the dominaotéhe Nepali language in social

rites and rituals.
5. 6 Language use in minutes writing

Since the official language of the nation is Neptile documents which are written
for official purposes and the documents which stiobe documented in the
community offices are wholly written in Nepali. Tlal®.8 presents the data related to
the language used in minutes writing provided by $ipeakers of the key survey

points.
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Table 5.8: Language used to write minutes in community meetin

N =60 Male (n=30) | Female n=30
Nepali 23 (77%) 24 (80%)
Both Khadiya and Nep¢ | 3 (10%) 4 (13%)

Source: Sociolinguistic survey of Ne (2013)

Table 5.8 shows that most of the respondents batdtinute in community meetin
of Khadiya community is written i Nepali as 7% of male and &% of female
respondents saidespectively. Similarl, only 1 of males reponded that both
Nepali and Khadiyare used for minute writings in the community megsi Chart

5.1 makes it clear.

80%
70%
60%
50%
40%
30%
20%

10%

0%
Male Female

“ Nepali Both Khariya and Nepali

Chart 5.1: Language used to write minutes in community meetigs
5.7 Frequency in the use of languag

Khadiyais the most prominent language.the Khadiyacommunity, the speakers of
the community use their mother tongue very fredyerifable 5.9 presents tt
responses of the informants of the key survey paielated to the frequency of t

use of mother tongue.
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Table 5.9: Frequency of the use of Khadiya

N =60 Male (n=30) | Female (n=30)
Daily 26 (87%) 30 (100%)
Sometimes | 1 (3%) 1 (3%)
Never - -

Source: Sociolinguistic survey of Nepal (2013)

Table 5.9 shows that all the speakers of the Klaadjyeech community use their
mother tongue daily. Only 3% male speakers sayttigt use their mother tongue
sometimes. Therefore, it can be said that the Kfaaldinguage is very frequently used

in the speech community.

Similarly, they responded that the language of wimenmunication is Nepal. Table
5.10 presents the responses provided by the resptsdbout the language of wider

communication and their frequencies in key survants.

Table 5.10: Languages of wider communication and #ir frequencies

N=60 Male (n=30) Female (n=30)

LwcC Daily Sometimes | Daily Sometimes
Nepali 22 (73%) 5 (17%) 24 (80%) 1 (3%)
Nepali and 1 (3%) - 4 (13%) -

Sadri

Maithili 2 (7%) 1 (3%) 1 (3%) -

Tharu - - 1 (3%) -

Source: Sociolinguistic survey of Nepal (2013)

Table 5.10 shows that out of 30 male responderis ré3ponded that they use Nepali
as the language of wider communication daily ané&o lréspondents use Nepali

sometimes

Similarly, out of the 30 female respondents 80%l $hat they use Nepali daily and
3% respondents use Nepali sometimes. From tab@vgelcan say that all Khadiya
speakers use the Nepali language as language ef widnmunication in their daily

life.
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Similarly, Table 5.11 presents the data, relatetheouse of the language when the
speakers of other languages visit at their homeentgrom informants of the key

survey points.

Table 5.11: Language usually used when the speakearsother languages visit their

home

Male (n=30) | Female (n=30)
Nepali 23 (7T7%) 30 (100%)
Sadri and 4 (13%) 1 (3%)
Nepali
Maithili 4 (13%) 1 (3%)
Tharu 1 (3%) -
Khadiya 1 (3%) -

Source: Sociolinguistic survey of Nepal (2013)

Table 5.11 shows that out of 30 male respondefitd, af them use only Nepali when
the speakers of other languages visit their hor8%i of female respondents use
Nepali when the speakers of other languages Yisit home.In order to examine the
domains of language use in the Khadiya, domairanagfuage use, a participatory tool
to be used in a group of at least eight to tweladigipants of mixed category, was
administered in all the reference points of theveyrin Khadiya community. The
Photographs of domains of language use tools use&hiadiya Basti (Mechi
Municipality, 13, Jhapa), Nakalbanda tea estatec{iM&lunicipality- 8, 10, 12 and
13, Jhapa), Laphati (Topgachhi-1, Jhapa), Hurh{elaha-2, Morang), Marcheniya
(Jangraha-7, Morang) districts present the usadetanguages in different situations,
and with different types of people.
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Photograph 5.1: Domains of language use Marcheniydangraha-7, Morang)

Photograph 5.2: Domains of language use atphati (Topgachhi-1, Jhapa)

Photograph 5.2 shows that Khadiya language is asdtbme, farming, discussion,
within the same community members, in scolding andcharriage ceremony. Both
Khadiya and Nepali are used in village and in phoale Nepali is used in study, with

Nepali speaking friends, in market and in governinodfice.
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Photograph 5.3: Domains of language use in Khadiy@echi- 13, Jhapa)

In Photograph 5.3 Khadiya is used in party, witarfds, singing, at home and among
family members, in social activities, dreaming,ning, and quarrelling and in
communication. Both Khadiya and Nepali are usedoffice, school, business,
meeting and communication. Nepali is used in off@e&hool, and with relatives, in

market, in bus, in village meeting and in politics.

Photograph 5.4: Domains of language use in Nakalbda tea estate (Mechi
Municipality- 8, 10, 12 and 13, Jhapa)
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In Photograph 5.4, Khadiya is used in farming, @nh, in discussion, marriage and
scolding. Both Khadiya and Nepali are used in g#land phoning. Nepali is used in

study, with Nepali speaking friends, in market gogdernment office.
The three major findings from this participatorythred are as follows:

1. Khadiya is used within the family members, cedéibg different rites and
rituals, village meetings, local markets, in abgsim secret talking and in
storytelling.

2. The Nepali language, the language of wider comeation (LWC), is used
in the government offices, with non-Khadiyas anderiftaste married
couple, in minute writing, hospitals, and in urtzaea markets.

3. Both Khadiya, the mother tongue and Nepali, ldlieguage of wider
communication (LWC), are wused in farming, in wopging, in
entertainment, in VDC office, in the governmentaal, trainings, district
headquarter, in NGOs and offices, general assemaiid in business.

5.8 Summary

In this chapter, we found that Khadiya is usedlirthre common domains such as,
joking, bargaining/shopping/marketing, storytellingliscussing/debate, praying,
quarrelling, abusing (scolding/using taboo words)jng stories to children, family

gatherings and village meetings. They use only tlmether tongue with their family

members while discussing about educational andakatatters whereas majority of
them use Nepali in writing letter to their familyembers. Khadiya children use both
the mother tongue and Nepali with their friends amaheighborhood and they use

only Nepali in school.

There is the dominance of Khadiya in social wowkis.the speakers of the Khadiya
speech community use their mother tongue dailyr&laee some speakers who say
that they use mother tongue sometimes. Similafity kanguage of the wider
communication is Nepali. They use Nepali as thguage of wider communication

(LWC) when the speakers of other languages visit tiome.

The domains where mother tongue is used are ifathidy, celebrating different rites
and rituals, neighborhood, village meetings, laoalrkets, abusing, and storytelling.
The Nepali language, the language of wider comnatioic (LWC), is used in the
government offices, with non-Khadiya, in minute timg, hospitals, and in urban area
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markets. Both the mother tongue and Nepali, thguage of wider communication
(LWC), are used in farming, in worshiping, in etdéément, in VDC office, in the
government schools, trainings, district headquaiteNGOs and offices, general

assemblies and in business.

42



Chapter 6

Language vitality, transmission and maintenance

6.0 Outline

This chapter deals with language vitality, transiis and maintenance. It consists of
5 sections. Section 6.1 deals with the intergermrak transmission of the language.
Similarly, in section 6.2, we discuss the languagpsken by younger people of
Khadiya community. Section 6.3 deals with the traission of the Khadiya language,
section 6.4 deals with language maintenance andeation 6.5 we present the

summary of this chapter.
6.1 Intergenerational transmission

The Khadiya community in common is seen to haventaaied their language
vitality. The rate of shifting towards Nepali isryelow. Table 6.1 presents the
response to the question ‘Do all your children kpgaur mother tongue? by the
informants in the key survey points.

Table 6.1: Mother tongue spoken by children

Male (n=30) Female (n=30)

Yes No Yes No

21 (70%) | 5(17%)| 27 (9%) | 2 (7%

Source: Sociolinguistic survey of Nepal (2013)

Table 6.1 shows that 70% of male respondents $wt dll the children of the
community speak their mother tongue. The responswiged by the female
respondents is that 9% their children speak thather tongue. Only 5% of male
respondents said that they do not use their motimgue.

Similarly, Table 6.2 presents responses of therinémts in the key survey point
related to the question “What language do mostmpar@ this village usually speak
with their children?”
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Table 6.2: The language spoken by the parents witheir children

N=60 Male (n=30) | Female (n=30)
Mother tongue 24 (80%) 29 (97%)
Nepali 5 (17%) -

Other 3 (10%) 1 (3%)

Source: Sociolinguistic survey of Nepal (2013)

Table 6.2 shows that both the male and female parese their mother tongue with

their children. It also shows that the Khadiya laage has total language vitality.
6.2 Language spoken by younger people

In the Khadiya speech community, most of the yopegple use their mother tongue
in their day-to-day communication. The table 6.2gents the responses to the
guestion “Do young people in your village/town dpgaur mother tongue well, the

way it ought to be spoken?” by the respondentkerkey survey points.

Table 6.3: The way of speaking of their mother tonge by the younger generation

Male (n=30) Female (n=30)

Yes No Yes No

20 (67%) 9 (30%) | 25 (83%) 5 (17%)

Source: Sociolinguistic survey of Nepal (2013)

Table 6.3 shows that out of 30 male respondentd wiothem i.e. 67% said that
young people in their village/town speak their nesttongue well, the way it ought to
be spoken and only 30% said that the young pedpleeo village/town do not speak
their mother tongue well, the way it ought to belsm. Similarly, 83% female
respondents mentioned that most of the young peopleeir village/town speak their
mother tongue it ought to be spoken and only 178parded that they do not speak
their mother tongue well, the way it ought to belsgn. It can also be shown through
the following figure more clearly.
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Chart 6.1: Speaking of their mother tongue by the younger geeration

Chart 4 shows that the way of speaking of their heottongue by the yoiger
generations. Most of the Khadiya speakers both raalk female respondethat
young people ofheir village/town speak their mother tongue , the way it ought to
be spoken.

6.3 Transmission

Language maintenance in Khadiya is satisfactotyntlw. Table 6.4 presents t
situation of language maintenance on the key pointsthe Khadiya speec

community.

Table 6.4: Intermarriage in the Khadiya community

Male (n=30) Female (n=30)

Yes No Yes No

10 33%) | 20 (67%) | 9 (30%)| 21 (70)

Source: Sociolinguistic survey of Ne (2013)

Table 6.4 shows that out of theal male respondents 83responded that there
intermarriage in theKhadiya community and 6% responded that there is
intermarriage in theKhadiya community. Similarly, out fothe total female

respondents 3@ responded that there is intermarriage in Khadiye community
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whereas 70% of the speakers said that inter-caateage in the Khadiya community

is not in practice. The chart 6.2 below makesaaotr.

80%
70%
60%

50%

40%

30%
20%
10%

0%

Male Female

BYes #No

Chart 6.2: Intermarriage in the Khadiya community

Similarly, in response to the question “If there ifger-caste marriage in your
community which other language groups have commantah relationship with your
language group?” the language informants provitleddita as presented in the Table
6.5.

Table 6.5: Common matrital relationship with Khadiya group

Language groupg Male (n=30) | Female (n=30)
Uraun 6 (20%) 7 (23%)
Munda 6 (20%) 4 (13%)

Raiti 4 (13%) 2 (7%)
Nepali 1 (3%) 2 (7%)
Santhali 1 (3%) -

Jhangad 1 (3%) 1 (3%)
Tamang - 3 (10%)
Sadri - 3 (10%)

Source: Sociolinguistic survey of Nepal (2013)

46



Table 6.5 shows that out of male respondentsyho said that the is inter-caste
marriage in practice20%, respondents said that there is ictste marriage wit
Munda and Santhali speaking peopl% of them responded that they havter-
caste marriage with Re speech community.3%f them responded that they h
intercaste marriage with Nep, Santhal and Jhadhageech community. Similal,
30 female respondents responded that there isruige of inte-caste marriage in
their society. 2% female respondents said that they have-caste marriage pracie
with Urau speech community. % of them responded that they hainter-caste
marriage with Munda speech commur?7 %, of them said that they hainter-caste
marriage with Nepali and Raiti speech commur3% of them said that they he
intercaste marriage with Jhag: speech communitut 10% of them said that th
have intereast marriage with Tamang and Sadri respectilt canalso be presented

in the chart 6.3 to make it cleal

25% -

20% -

15% -

= Male

10% -
0 B Female

5% -

0%

Chart 6.3: Common marital relationship with Khadiya group

Chart 6 shows thaKhadiya speakers who said that there is the practic
intermarriage responded that they have commmarital relationship wittUraun

Munda, RaitiNepal, Jhagadh, Tamang, Santhal and Skathguage group
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6.4 Language maintenance

Khadiyas have positive attitudes towards the maanee of the language. They are
eager to maintain the transmission and vitalitythed language. In response to the
qguestion “Do you like your children learn/study mother tongue?” Table 6.6

presents the responses of the Khadiya speakerskigrsurvey point.

Table 6.6: Likeness of the children’s learning/stuging in mother tongue

Male (n=30) Female (n=30)
Yes No Yes No
29 (97%) - 28 (93%) -

Source: Sociolinguistic survey of Nepal (2013)

Table 6.6 shows that almost all the male resposdeat 97% and 93% female
respondents said that they like their childrendéstudy in their mother tongue and no
male and female respondents said that they doiketheir children learn/study in

their mother tongue.

Similarly, in response to the question “If schoale opened for teaching your
language how you will support it?” the responddratee answered as presented in the
Table 6.7.

Table 6.7: The ways of supporting mother tongue tehing schools

N= 60 Male (n=30) | Female (n= 30
By sending your children? 27 (90%) 30 (100%)
By encouraging other people to send their childrer?d (70%) 19 (63%)

By providing financial help? 18 (60%) 15 (50%)
By teaching? 3 (10%) 6 (20%)

By helping with the school? 15 (50%) 12 (40%)

Source: Sociolinguistic survey of Nepal (2013)

Table 6.7 shows that 90% of male and 100% of femespondents said that they will
support the schools by sending their children ifasds are opened for teaching their
language. Similarly, 70% males and 63% femalesoredpd that they will support the
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school by encouraging other people to sendr children. In the same w, 60%
males and 9% females responded that they will support the sclhy providng
financial help. Similarly, 10% male and 20%emale respondents are eager to suf
the mother tongue teaching school by teac themselves. In the same v, 50%

male and 4% female respondents will support and help the @l

To make it clearthe ways of suppcing mother tongue teaching schools can als

presented in the chart €
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Chart 6.4: The ways of supporting mother tongue teaching sdwls

Chart 6.4shows thatKhadiya speakers are positive for the development of
language since they are ready to send their chilréhe mother tongue schools ¢
also encouraging others to send their children.il&ily, they are also ready f
financial support. Similar, educated Khadiyapeakers can teach their langu

themselves.
6.5 Summary

The Khadiyahas 100% vitality as all their children speak timeather tongue; most «
the parents in their community usually speak theather tongue to their childre
most of the yang people use their mother tongue in their-to-day communicatiol
and all theyoung people in their village/town speak their nesttongue we, the way
it ought to be spoken.
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Both male and female respondents said that thdesssintermarriage in the Khadiya
community and those who said that there is thetijomof intermarriage, responded
that they have common marital relationship with &lgpRajbanshi, sadri, and
Maithili language groups. Similarly, almost all th€hadiya speakers like their
children learn/study in mother tongue and no redpaots said that they do not like
their children learn/study in mother tongue. Khadgpeakers are positive for the
development of their language since they are rdadgend their children to the
mother tongue schools and also encouraging otbessrid their children. Similarly,
they are also ready for financial support. Simjlagducated Khadiya speakers can

teach their language themselves.
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Chapter 7

Language attitudes

7.0 Outline

This chapter deals with the attitude of the Khadipaakers about their language. It
consists of eight sections. Section 7.1 deals thighfeelings of the speakers towards
their language. In section 7.2, we discuss the Ipolbecause of being a native
speaker of Khadiya and in section 7.3, feelingsualobildren’s marriage with non-

Khadiya speakers. Similarly, section 7.4 deals vgthndchildren’s language and
section 7.5 with first language of the childrermiarly, in section 7.6, we deal with

medium of instruction at primary level, in sectipfr, about the differences in the use
of language between the present speakers andjtia@idparents and in section 7.8 we

present the summary of the chapter.
7.1 Feeling of the speakers towards their language

In general, Khadiya speakers have very positivieud#ds towards their language. In
response to the question “When you speak your matimgue in the presence of the
speaker of the dominant language what do you feélTable 7.1 presents the

responses of the informants of the key survey point

Table 7.1: Feeling of speaking mother tongue in theresence of the speaker of

the dominant languages

Male (n=30) | Female (n=30)
Prestigious 23 (77%) 25 (83%)
Embarrassed - 2 (7%)
Neutral 7 (23%) 4 (13%)

Source: Sociolinguistic survey of Nepal (2013)

Table 7.1 shows that out of the total male respotsdef the Khadiya community
77% said that they feel prestigious when they spibakr mother tongue in the
presence of the speaker of the dominant langu&geNipali. Similarly, no male
respondent feel embarrassed and 23% neutral resggatvhen they speak Khadiya
in the presence of the speakers of the dominagukges.
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In the same way, 88 of female respondents replied that they feeltjgiesis wher
they speak their mother tongue in the presencehefspeaker of the domine
languages. Similarly7% and 13% said that ¢l feel embarrassed and net
respectively when they speak their mother tonguthénpresence of the speakers
the other dominananguages. It shows that they have very posditéudes toward
their language We can present it through the following chart #olmake mort

understandable.
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Prestigiou Embarrassed Neutra

Male ®mFemale

Chart 7.1: Speaking mother tongue in the presence of the sgieer of the
dominant languages

7.2 Problem because of being a native speaker of Ktiya

In response to the question “Have you ever hadpanlylem because of being a nat
speaker of yourmother tongue?’Khadiya native speakers have provided

responses as presented in the Tal2.

Table 7.2: Having problems because of being a naéwspeaker olKhadiya

Male (n=30) Female (n=30
Yes No Yes No
- 29 (97%) 1 (3%) 29 (o)

Source: Sociolinguistic survey of Ne (2013)
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Table 7.2 shows that oof the total male respondents saét they had faced
problems because of being a native speakeKhadiyawhereas most of the me
speakers responded that they did not have facedparblem because of being
native speaker dkhadiye. Similarly, only 36 female respondents said tithey had
faced some problems because of being a native epe#tkKhadiyeé and 97%
responded that they did not have faced any problecause of being a native spee
of Khadiya It can also be shown through the following cF7.2 to make more

understandable.
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Chart 7.2: Having problems because of being a native speakef Khadiya

Similarly, in response to the question “If you had problentsabse of being a nati\
speaker of your mother ton¢, what kinds of problems have you had? Table

presents thésts of the problems and their frequenc

Table 7.3: Problems because of because of beingatine speaker olKhadiya

Male (n=30) | Female = 30

Teasin( - 1 (3%)

Understanding - -

Mental and socie - -

In government office | - -

Source: Sociolinguistic survey of Nepal (2013)
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Table 7.3 shows that out of the total 30 male redpats’ males who said that they
have had no problems because of being a nativikepetKhadiya. Similarly, out of
30 female respondents only 3% responded that theye had undersyanding
problems because of being a native speaker of Kaaahd they have problems the
way they speak Nepali.

7.3 Feeling about children’s marriage with non-Khadya speakers

Most of the Khadiya speakers feel bad if their sondaughter gets married to
someone who does not know their mother tongue. fdagpthe question “How
would you feel if your son or daughter married somewho does not know your

language?” Table 7.4 presents the responses ofepondents of the key survey

points.

Table 7.4: Feeling about children’s marriage with mn-Khadiya speakers

Male (n=30) Female (n=30)

Good | Neutral Bad Good Neutral Bad

- 3(10%) | 22 (73%) | 1(3%) | 1(3%)| 26 (87%)

Source: Sociolinguistic survey of Nepal (2013)

Table 7.4 shows that out of the total male respotsl&3% of males feel bad if their
children get married to someone who does not krn@iv inother tongue and only 10
% of them feel neutral. Similarly 87% of the femajpeakers feel bad and only 3% of
females feel neutral if their children get marrtedsomeone who does not know their
mother tongue. And there is a single speaker whkts fgood if his/her children get
married to someone who does not know his motheguenThe chart 7.3 below

makes it more understandable.
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Chart 7.3: Feeling about children’s marriage with nor-Khadiya speakers
7.4 Grandchildren’s language

Khadiya speakers are positive towards their language aftdreuAll the Khadiya
speakers said that their grandchildren will spéagkrtanguage. Table 7.5 presents
responses in the key survey points regarding tlestepn “Will the grandchildren als

speak your language’

Table 7.5:Will the children of the presentKhadiya children speak your languag

Male N=30 | Female N=30

Speal 21 (70%) | 26 (87%)

Won't spea | 5 (17%) 1 (3%)

Source: Sociolinguistic survey of Ne (2013)

Table 7.5 shows thamost ofthe respondentdoth males and femal, responded that
the children of the preseKhadiyachildren will speak their language. It shows 1

they are very positive towards their langu.

Similarly, regarding the question “If spe, how do you feel about this?” Table -

presents the responsef the Khadiyaspeakers in the key survey poi
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Table 7.6: Feeling of the speakers if their grandaldren will speak their

language
Male (n=30) Female (n=30)
Good Neutral Bad | Good Neutra‘l Bad
23 (%) 3 (%) | - 26 (%) 2((%)| -

Source: Sociolinguistic survey of Nepal (2013)

Table 7.6 shows that almost all the respondents batles and females feel good if
their grandchildren will speak their language. Hbws that they have very positive

attitude towards their language.

Similarly, in response to the question “If they lwibt speak, how do you feel about
this?” Table 7.7 presents the responses of the ikhagpeakers in the key survey

points.

Table 7.7: Feeling of the speakers if their granddtdren will not speak their

language
Male (n=30) Female (n=30)
Good | Neutral | Bad Good Neutrall Bad
- 2 (7%) 24 (80%) | - 1 (3%) 27 (90%

Source: Sociolinguistic survey of Nepal (2013)

Table 7.7 shows that out of the total male respotsdalmost all feel bad if their
grandchildren will not speak their language and/@% feel neutral. Similarly, 90%
of females feel bad and only 3% of them feel neéutrtheir grandchildren will not

speak their language.
7.5 First language of the children

Since Khadiya speakers have positive attitudes ribsvineir language, most of them
said that their children should speak their motrgtie, Khadiya, first. Table 7.8
presents the responses for the question “What &geshould your children speak

first?” from the respondents of the key survey in
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Table 7.8: The languages Khadiya children should gak first

Male (n=30)

Female (n=30

Khadiya

30 (100%)

28 (93%)

Nepali

Source: Sociolinguistic survey of Nepal (2013)

Table 7.8 shows that most of the males and fenkédhesliya speakers said that their
children should speak their own mother tonguekiteadiya, first as male 100% males
and 93% females said that Khadiya is their firstich for their children’s language.

Similarly, the rest of the respondents said notlninghe question.
7.6 Medium of instruction at primary level

Regarding the question “What language do you pffefeyour children’s medium of
instruction at primary level?” Table 7.9 presenie tresponses of the Khadiya

speakers of the key survey points.

Table 7.9: Preference for the medium of instructiorat primary level

Male (n=30) | Female (n=30)
Mother tongue 27 (90%) 25 (83%)
Nepali 2 (7%) -
English 1 (3%) -

Source: Sociolinguistic survey of Nepal (2013)

Table 7.9 shows that most of the male respondesisonded that they prefer their
own mother tongue, i.e Khadiya as their childrensdium of instruction at primary
level. Similarly, only 7% and 3% said that they fprethe Nepali and English
languages respectively for their children’s mediafrinstructions at primary level.
Similarly, 83% female Khadiya speakers prefer Kijadie. their mother tongue as

the medium of instruction at primary level.
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7.7 Differences in the use of language between tgenerations

In response to the question “Do you think thatlémguage spoken by you is different
from your grandparents?” Table 7.10 presents thpareses provided by the Khadiya

speakers in the key survey points.

Table 7.10: Differences between the languages spokeay the two generations

N=60 | Male (n=30) | Female (n=30)

Yes | 6(20%) 2 (T%)

No 24 (80%) 27 (90%)

Source: Sociolinguistic survey of Nepal (2013)

Table 7.10 shows that only 20 % male and 7% feidhbaliya speakers think that the
language spoken by them is different from theimgpmarents whereas most of them
i.e. 80% male and 90% female do not think thatehsrdifference in the language

spoken by them and their grandparents.

The chart 7.4 presents the responses of the Khaggakers who responded about the
whether there are differences between the languageken by them and their
grandparents more clearly. The figure below cakenthis more understandable.

100% 90%
90% 80%
80%
70%
60%
50%
40%
30%
20%

10% &
0% :

20%
7%

Male Female

Yes ENo

Chart 7.4: Differences between the languages spokew the Khadiya speakers

and their grandparents
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Regarding the responses in the Table 7.10, “If )esy do you think the language
spoken by you is different from your grandparentdZble 7.11 presents the
responses provided by the respondents in the keggpoints.

Table 7.11: The ways of differences in language lve¢en two generations

If yes, how do you think the language | Male (n=30) | Female (n= 30
spoken by you is different from your

grandparents?

Pronunciation 6 (20%) 2 (7%)
Vocabulary 5 (17%) -

Use of specific type of sentences 5 (17%) -

mixing of other languages 6 (20%) 1 (3%)
Way of speaking 5 (17%) 1 (3%)

Source: Sociolinguistic survey of Nepal (2013)

Table 7.11 shows that out of the total male andaferparticipants, who think that the
language spoken by them is different from theingparents, only 20% male and7%
female said that their language differentiates \hiir parents in pronunciation, 17%
male in vocabulary, 17% male in use of specificetyh sentences, 20% of male and
3% of female in mixing of other languages and 1™m%e and 3% of female in the
way of speaking. Similarly, in response to the ¢joas‘How do you feel when you

hear young people of your own community speakifgiotanguages instead of their
first language?” Table 7.12 presents the respoofktdse language participants in the

key survey points.

Table 7.12: Feeling towards the user of other langges instead of their language

Male (n=30) Female (n=30)
Good Indifferent | Bad Good IndifferentBad
1 (3%) 3 (10%) 25 (83%) - 1 (3%) 28 (93%)

Source: Sociolinguistic survey of Nepal (2013)
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Regarding the language attitude table 7.12 shoast 88% of the males and 93%
females feel bad when they hear young people af then community speaking
other languages instead of their first languagenil&@ily, only 10% male and 3%
female Khadiya speakers respond that they feeff@rdnt.

7.8 Summary

Khadiya speakers have very positive attitudes tdsvéineir language. Most of them
feel prestigious when they speak their mother teriguhe presence of the speaker of
the dominant language like Nepali. Only a few resjsmts had faced some problems
such as the way they speak Nepali because of lzingtive speaker of Khadiya.
Similarly, most of the Khadiya speakers feel bathéir son or daughter gets married

to someone who does not know their mother tongue.

All the Khadiya speakers are optimistic that thgiand children will speak their
language and all of them feel good if his/her aleifdwill speak their mother tongue.
Similarly, most of them feel bad if their grandddnen will not speak their mother
tongue.lt shows that they are very positive towards tkeiguage. Similarly, most of
the males and females Khadiya speakers said tkatdhildren should speak their
own mother tongue i.e. Khadiya first. Similarly, sh@f the Khadiya speakers prefer
their own mother tongue, i.e. Khadiya as their drieih’s medium of instruction at
primary level and only a few of them prefer Negald English languages. 20% male
and7% female said that their language differergiateith their parents in
pronunciation, 17% male in vocabulary, 17% maleuse of specific type of
sentences, 20% of male and 3% of female in mixihgtber languages and 17 %
male and 3% of female in the way of speaking.Mdsthe males and females
speakers feel bad when they hear young peopleedf thvn community speaking

other languages instead of their first language.
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Chapter 8

Language development

8.0 Outline

This chapter deals with the language developmenarisists of two sections. Section
8.1 deals with the appreciative enquiry. In sec8dh we present the summary of the
chapter.

8.1 Appreciative inquiry

In the survey, a participatory tool known as ap@tdce inquiry was used in all five
key points in Khadiya. The main purpose of thid teas to gather information about
the dreams and aspirations of the Khadiya communéaynbers for the development
their language as well their culture. It was conddcin each point in a group of
participants of different demographic categoriessex, education and educational
status. The participants in each key point weree@dgk describe things that made
them feel happy or proud about their language @iu They were asked to write
down the ‘good things’ on a piece of paper and gdathem serially on the floor.
Then they were asked to, based on those good timr{jsadiya language and culture,
say they “dreamed” about how they could make tlagiguage or culture even better.
After having received their responses in the grihgyy were advised to categorize the
dreams from the easiest to the most difficult, ggeghich ones were most important
and to choose a few to start on developing plangh as who else should be

involved, what the first step should be and whabueces they needed.

In order to examine the language development irKtediya language, appreciative
inquiry, a participatory tool to be used in a groap at least eight to twelve
participants of mixed category, was administerealinthe reference points of the
survey in the Khadiya community. The Photographapgreciative inquiry tools used
in Khadiya Basti (Mechi Municipality, 13, Jhapa)akaélbanda tea estate (Mechi
Municipality- 8, 10, 12 and 13, Jhapa), Laphati @dachhi-1, Jhapa), Hurhuria
(Thalaha-2, Morang), Marcheniya (Jangraha-7, Moyapgesent the language
development and the ambitions to the developmelaingfuage.
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Photograph 8.1: Appreciative enquiry in Khadiya (Mechi Municipality, 13,
Jhapa)

I 1 BE

Photograph 8.2: Appreciative enquiry at Marcheniya(Jangraha-7, Morang)

In Photograph 8.2, Khadiya speakers have their tamguage, cultural activities,
rituals, customs and values so Khadiya people wamtreserve their language and
culture by making language dictionary. They alsmtita develop their own language

script. The Khadiya language should be taughteptimary level in school.
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Photograph 8.3: Appreciative enquiry at Laphati (Tgpgachhi-1, Jhapa

Khadiya speakers do have their own language andreulThey makehoda as a
specific sign on forehead. They have their own galsnstruments. Khadiya people
want to preserve their language and culture by gudimeir language in local

governance, mass media and also want to publiskskartd other teaching materials.

Photograph 8.4: Appreciative enquiry at Nakalbandaea estate (Mechi
Municipality- 8, 10, 12 and 13, Jhapa)
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In Photograph 8.4, Khadiya speakers do have them &anguage and culture.

Khadiya people want to preserve their languagecaltdre by using their language in

local government office, mass media and also wanpublish books and other

teaching materials.

In this survey, as we discuss we have employeeréift participatory tools such as

dialect mapping, domains of language use and hiihgm. The main focus of these

tools is to help the participants to verbalize ¢isithey have already known intuitively

about their language and culture. However, apptigeiainquiry, as the name

suggests, is designed to help the participantk talout future possibilities about

their language and culture. Table 8.1 presentsuinemary of the responses to major

queries related to preservation and promotion efidhguage on all five key points in

Khadiya.

Table 8.1: Findings from the appreciative inquiry n Khadiya

Survey

Points

Good

made

happy

about their languag

things thal
Khadiya fee

or  prouc

Dreams about how the
could make their languag

even better

to start on planning

=

Most important drean

Khadiya Basti

(Mechi
Municipality,
13, Jhapa)

Long-
established

langua@

Mother
tongue  of
Khadiya
Khadiya
culture is
embodied in
this

language

= To prepare textbook

for children in
Khadiya

= To have equal acces
to media

= To start mother
tongue base(

education at primar

level

= To establish af
organization for
development o]

language and culture

s= To pressurize th

5S

D

local authorities tg
start  program ir]

T.V in Khadiya
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D

1l

D

Nakalbanda tea= Mother tongue of = To prepare textbooks i To pressurize th
estate (Mech] Khadiya Khadiya local authorities tg
Municipality- Easy to| = To have any program in start program of
8, 10, 12 ang communicate secret T.V T.Vin Khadiya
13, Jhapa)
matters To have Khadiya teachers
Laphati = Mother tongue of = To prepare textbooks i = To pressurize th
(Topgachhi-1, Khadiya Khadiya local authorities tg
Jhapa), = Easy to| = To have any program in start program  of
communicate TV T.Vin Khadiya.
secret matters = To have Khadiya teachers
Hurhuria = Symbol of ethnid = To start mother tongue= To pressurize th
(Thalaha-2, identity of| based education at local authorities tc
Morang) Khadiya primary level start program of
= Ancestral * To prepare textbooks in T.Vin Khadiya
language Khadiya
= Easy tol= To use Khadiya in
communicate government office
= Symbol of ethnid = To start mother tongue* To start mother
Marcheniya identity of| based education at tongue base
(Jangraha-7, Khadiya culture| primary level education a
Morang) embodied in this To prepare textbooks i primary level
language Khadiya

To have any program gn
T.V
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8.2 Summary

The good things that made Khadiya speakers fegiyhapproud about their language
and culture are their mother tongue, stock of vataly, folk songs and folk stories,
being the ancestral language, having their owrupeiland costume, art, history and

literature.

Dreams about how they could make their language be#er are writing a grammar,
dictionary, textbooks, having mother tongue teashestablishment of mother tongue
based primary schools, development of their owipsdKhadiya should be taught at
university level, Khadiya should be used as offitéeaguage in Khadiya dominant
districts, there should be a branch of Khadiya ep& Academy, promotion and
preservation of the Khadiya language, culture atidion and there should be a huge
coverage of the language in the field of mass msdah as radio, TV, and national

level newspapers and journals.

The most important ‘dreams’ which they would likedet realized immediately and
to start planning are the establishment of motbegue teaching schools for their
children at primary level and development of textb@nd curriculum for mother

tongue education. They have made plans for thepertant dreams. They said that
there should be the involvement of both the comtywamd the government to realize

these dreams and these dreams should be realireetiately.
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Chapter 9

Dialectal variation

9.0 Outline

This chapter deals with the dialectal variationsthie Khadiya. It consists of nine
sections. In section 9.1, we discuss lexical vt which include methodology of
finding lexical variation and lexical similarity ang the key survey points in the
Khadiya language. Similarly, section 9.2 deals wdilalect mapping which is a
participatory tool to find out the possible diakcf the language and in section 9.3,

we present the summary of this chapter.
9.1 Lexical variation

210 wordlist has been compared to estimate theedegfrlexical similarity among the
five Khadiya speech varieties the wordlists repnesia this section, we deal with the
data, methodology of lexical similarity study anegent the lexical similarity study

result.
9.1.1 Methodology

This subsection consists of the data, tool and#heulation and evaluation criteria for
lexical similarity percentages in Khadiya. The stana wordlists of 210 words were
elicited in different points from mother tongue akers (grown up in the Khadiya
community, representing different sex, age andrddy), compiled them with
phonetic transcriptions. In each key point, at tlewgo sets of wordlists were

administered.

Wordsurv (Wimbish, 1989), a tool primarily used ttetermine the genetic
relationship of the language or dialects, is usedéntify the potential linguistic or
genetic relationship between the different vargetd the Khadiya language. After,
the entry of words from each survey point is owbe words from the selected
wordlist are aligned on the basis of phonetic snties and dissimilarities. Then the

lexical similarity percentages are calculated inrdgorv.

The 60% has been generally used as a cutoff pomthie evaluation of lexical
similarity Regmi (2011). Table 9.1 presents thelws#on criteria of the lexical
similarity percentages between the wordlists.
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Table 9.1: Evaluation criteria of the lexical simibrity percentages

Less than 60% | Different languages

60% or more Intelligibility testing is required lging RTT

The speech varieties having a lexical similaritylegs than 60% are evaluated as
different language. However, languages or dialegtis around 60% or above lexical
similarity should be tested for intelligibility usy another tool referred to as Recorded
Text Test (RTT). But unfortunately, we could noeubke tool, RTT, because of the

limitation of the time period in the field visit.
9.1.2 Lexical similarity among the key points in Kladiya

Khadiya is spoken in eastern region of Nepal. Haweespecially in Jhapa and
Morang districts, this language generally doesshotw huge variation as such. Table

9.2 presents the situation of lexical similarityrguarison in Khadiya.

Table 9.2: Lexical similarity comparison in Khadiya

Variety Hurhuria| Khadiya Basti | Laphati| Marchenia| Nakalbanda
Hurhuria 100% 76% 47% 23% 74%
Khadiya Basti | 76% 100% 45% 24% 85%
Laphati 47% 45% 100% | 31% 47%
Marchenia 23% 24% 31% | 100% 24%
Nakalbanda 74% 85% 47% 24% 100%

Table 9.2 presents that the Khadiya language spokeriurhuriya comparing
Hurhuriya is 100 %. Hurhuriya comparing with Khaalifasti is 76%, comparing
with Laphati is 47%, comparing with Marchenia i923omparing with Nakalbanda
is seen 74%.

Similarly, the Khadiya language spoken in KadiyastBaomparing with Hurhuriya is
76%. Khadiya Basti comparing with Khadiya Bastl@#0%, comparing with Laphati
is 45%, comparing with Marchenia is 24%, and conmgawith Nakalbanda is 85%.
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The Khadiya language spoken in Laphati comparirtg Wurhuriya is 47%. Laphati
comparing with Khadiya Basti is 45%, comparing wliipphati is 100%, comparing
with Marchenia is 31%, and comparing with Nakalkamlseen 47%. The Khadiya
language spoken in Merchenia comparing with Huehusi 23%, comparing with
Khadiya Basti is 24%, with Laphati 31%, with Maraie is 100%, and comparing
with Nakalbanda is seen 24%. The Khadiya languggeken in Nakalbanda
comparing with Hurhuriya is 74%, comparing with Kha Basti is 85%, comparing
with Laphati is 47%, comparing with Marchenia i®24comparing with Nakalbanda

itself is seen100%.

While comparing the Khadiya language to five didigtr spots, the language spoken in
Hurhuria is more similar to Khadiya Basti and Ndlealda than that of Laphati and
Marchenia. The language spoken in Khadiya Bastiage similar to Nakalbanda than
that of Laphati and Marchenia. The language spakdraphati is almost similar to
Hurhuria, Nakalbanda, Kadiya basti and Marchenigapectively. The language
spoken in Marchenia is almost similar to Laphathaldliya basti, Nakalbanda and
Hurhuria. The language spoken in Nakalbanda is mondar to Khadiya basti and

Hurhuria than that of Laphati and Marchenia.
9.2 Dialect mapping

In order to examine dialects among the Khadiya uage, dialect mapping, a
participatory tool to be used in a group of at {eaght to twelve participants of mixed
category, was administered in all the referencatpodf the survey in the Khadiya
community. The Photographs of dialect mapping tosksd in Khadiya Basti (Mechi
Municipality, 13, Jhapa), Nakalbanda tea estatec{iM&lunicipality- 8, 10, 12 and
13, Jhapa), Laphati (Topgachhi-1, Jhapa), Hurh{irfrealaha-2, Morang) present the

dialectal variation of the Khadiya language.
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Photograph 9.1: Dialect mapping at Marcheniya (Jangaha-7, Morang)

As the Khadiya language is spoken in Marchenia, hduya, Laphati and
Nakalbanda, the best dialect is Marchenia- dialgbich was expressed by the
Khadiya people of Marchenia-7, Thalaha.

Photograph 9.2: Dialect mapping at Laphati (Topgachi-1, Jhapa)

In common, the following name of the districts @o@vns were recognized as the
Khadiya language speaking area: Khadiya Basti (Mé&bbhnicipality, 13, Jhapa),
Nakalbanda tea estate (Mechi Municipality- 8, 1@, dnd 13, Jhapa), Laphati
(Topgachhi-1, Jhapa), Hurhuria (Thalaha-2, Morang).
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Table 9.3: Ranking from easier to understand to thenost difficult in Khadiya

Key survey Forms of speech in Khadiya
points
Very well Average Poorly

Khadiya Basti | Nakalbanda tea estate | Laphati Hurhuria (Thalahat
(Mechi (Mechi Municipality- 8, | Topgachhi-1, Laphati Topgachhi-1,
Municipality, 10, 12 and 13, Jhapa) Jhapa) Jhapa) 2, Morang).
13, Jhapa)
Nakalbanda teaKhadiya Basti (Mechi Laphati Hurhuria (Thalaha-2|
estate  (Mech| Municipality, 13, Jhapa), | Topgachhi-1, Morang).
Municipality- 8, Jhapa
10, 12 and 13|
Jhapa)
Laphati Nakalbanda tea estat&hadiya Basti Hurhuria (Thalaha-2|
Topgachhi-1, (Mechi Municipality- 8,| (Mechi Morang).
Jhapa) 10, 12 and 13, Jhapa) Municipality, 13,

Jhapa)
Hurhuria Laphati Topgachhi-1, Nakalbanda tea | Khadiya Basti (Mechi
(Thalaha-2, Jhapa) estate (Mechi Municipality, 13,
Morang). Municipality- 8, Jhapa),

10, 12 and 13,

Jhapa)

Source: Sociolinguistic survey of Nepal (2013)

Similarly, in response the question “Which forms sgeech they preferred for
preparing reading materials”, the participants iougp responded as presented in the

table below.
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Table 9.4: Preferences of speech variety for devglmg materials

Survey points

Preferences of speech variety for developing repaiaterials

First priority Second priority | Third priority
Khadiya Basti Nakalbanda tea | Laphati Hurhuria (Thalaha- 2,
(Mechi estate (Mechi Topgachhi-1, Morang).
Municipality, 13, Municipality- 8, | Jhapa
Jhapa) 10, 12 and 13,
Jhapa)

Nakalbanda teq

estate (Mech
Municipality- 8, 10,
12 and 13, Jhapa)

aKhadiya Basti Laphati =~ |-
(Mechi Topgachhi-1,
Municipality, 13, | Jhapa

Jhapa)

Laphati Nakalbanda teaKhadiya Basti Hurhuria (Thalaha-2,
Topgachhi-1, estate (Mech| (Mechi Morang).
Jhapa) Municipality- 8, Municipality, 13,
10, 12 and 13’Jhapa)
Jhapa
Hurhuria (Thalaha; Laphati Nakalbanda tea | ---------------------

2, Morang).

Topgachhi-1, estate (Mechi
Jhapa) Municipality- 8,
10, 12 and 13,
Jhapa)

Source: Sociolinguistic survey of Nepal (2013)

Table 9.5shows that language participants in Khadiya Basti Baphati responded

that the form of speech in Nakalbanda tea estateldtbe used for reading materials.

Similarly, the participants of Khadiya Basti aNékalbanda tea estate preferred

Laphati variety for reading materials as in secqmibrity. The participants of

Khadiya Basti and Laphati responded that Hurhw@rideir third variety.
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9.6 Summary

In common, the following names of the districts dodns were recognized as the
Khadiya language speaking areas: Khadiya Basti (iMtunicipality, 13, Jhapa),
Nakalbanda tea estate (Mechi Municipality- 8, 1@, dnd 13, Jhapa), Laphati
(Topgachhi-1, Jhapa), Hurhuria (Thalaha-2, Moraet) The result of the dialect
mapping tool shows they can easily understand peech variety spoken in western
development region of the country. Language pawicis in Khadiya Basti and
Laphati responded that the form of speech in Nalkalh tea estate should be used for
reading materials. Similarly, the participants dfhadiya Basti and Nakalbanda tea
estate preferred Laphati variety for reading matgrias in second priority. The
participants of Khadiya Basti and Laphati respondeat Hurhuria is their third

variety.
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Chapter 10

Findings and recommendations

10.1 Major findings

The main aim of this survey was to look at the slooguistic situation of the

Khadiya, a Austro Asiatic language spoken in thetexa region of Nepal. The
Khadiya speakers are one of the indigenous natimsalof Nepal who reside

primarily in Jhapa and Morang districts of eastdapal. They have their own culture
and language. The government of Nepal has recafnideadiya as a separate
indigenous people group. Khadiyas use a distinaguage belonging to Austro
Asiatic language family to communicate among therthe community.

The survey has gathered a good deal of informadioout the language resources;
mother tongue proficiency and bi/multilingualisn@ndains of language use; language
vitality; transmission and maintenance; languageudes; language development and

dialectal variation of the Khadiya language.

This survey has revealed a number of facts aba@uptésent situation of the Khadiya

language. They are presented as follows:

a) This is a distinct language spoken by an indigenoasionality called
Khadiya.

b) It is spoken by one thousand five hundred eightyadya in Nepal (2001
census) total population 241580 of eastern regidvepal.

c) The Khadiya language exhibits dialectal variatiofilsis language is used in
all domains of language use except counting argirgin

d) Mother tongue proficiency is significantly high arstrong in the speech
community.

e) In this speech community, no monolinguals are fourall age groups.

f) Traditionally the language of wider communicatian Nepali. The other
languages they use include Hindi and English, Rejbia Sadri, Maithili.

g) Most of the Khadiya children face a little diffitylin their basic education as
the textbooks and medium of instruction is compllgd\Nepali which is
almost familiar to them because they learn botHahguages simultaneously
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h)

)

K)

The Khadiya community is traditionally involved iagriculture and tea
production.

Religiously, the community is reported to be follogr Hinduism and they
have recently adopted Christianity.

The Khadiya community has highly positive attituttevards the mother
tongue and the language maintenance is optimum.

Female literacy rate is satisfactory.

Khadiya is also known as Sadri because the speafdmsit this in
Nakalbanda, Khadiya Basti and Laphati. Majority Kliadiya speakers are

deprived of education.

m) The resources like folk stories, folklore, songd agligious literatures are not

p)

Q)

available in the Khadiya. But, the modern langua@@smission resources

like radio, cinema, films and CD/DVD are not avhl&in the language.

Khadiya speakers are very much proficient in speakieir language. All the
members of the Khadiya speech community speak theguage very well
and only educated speakers of Khadiya can readvaitel in their language.
Most of them are bilingual and majority of them amiltilingual as well.
Similarly, majority of Khadiya families are bilingh Most of them are

bilingual in the Nepali language.

Khadiya is wused in all the general domains such @ing,
bargaining/shopping/marketing, storytelling, dising/debate, praying,
quarrelling, abusing (scolding), and telling steri¢o children, family

gatherings and village meetings.

They use only their mother tongue with their fammgmbers while discussing
about educational and social matters whereas majafrithem use Nepali in

writing letter to their family members.

Khadiya children use both the mother tongue andaNle@pth their friends and
in neighborhood while they use only Nepali at s¢thdbere is the dominance
of Khadiya in social rites and rituals. They use ttepali language of wider

communication (LWC) with the non-native speakers.

Khadiya has 100% vitality as all their children abeheir mother tongue;
most of the parents in their community usually &p#eeir mother tongue to
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s)

Y

y)

their children; most of the young people use theither tongue in their day-
to-day communication and all the young people iirthlvillage/town speak

their mother tongue well, the way it ought to belsm.

Almost the male and female respondents said thet tike their children
learn/study in mother tongue and rests and theyeager to help the mother
tongue schools by sending their children, by ereging other people to send
their children, by providing financial help, by tkéng themselves and by
helping with the school.

More than two third of both male and female spemkeel prestigious when
they speak their mother tongue in the presencheogpeaker of the dominant
language like Nepali and only a few speakers daatl they feel embarrassed

and neutral.

Most of the Khadiya speakers had not any problecalrse of being a native
speaker of their mother tongue. Most male and fenspkeakers feel bad if
their son or daughter gets married to someone wlks dot know their mother
tongue. All the Khadiya speakers said that theandchildren will speak their
language and most of them feel good if their grande,en will speak their

mother tongue.

Most of the male and female speakers said that tieidren should speak
their own mother tongue, Khadiya, first. Similaripost of both male and
female speakers prefer their own mother tongue, Kleadiya as their
children’s medium of instruction at primary leveidaonly very few of them

preferred English and Nepali languages.

Majority of the Khadiya speakers both males andales) do not think that

there are differences in the language spoken by e their grandparents.

The good things that made Khadiya speakers fegdyhap proud about their
language and culture are Khadiya is their mothegue, stock of vocabulary,
being the ancestral language, having their ownucelland costume, art and

traditional skills.

Regarding the dreams about how they could make ldi@gjuage even better

are writing a grammar, dictionary, textbooks, hgvimother tongue teachers,

establishment of mother tongue based primary sshd¢hadiya should be
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taught at university level, Khadiya should be usedofficial language in
dominant districts, There should be the promotiord greservation of
Khadiya, culture and religion and there should bbuge coverage of the
language in the field of mass media such as ramhg, and national level

newspapers and journals.

The most important ‘dreams’ which they would like get realized

immediately and to start planning are the estatvlesit of mother tongue
teaching schools for the beginners at primary lemetl development of
textbook and curriculum for mother tongue educatiimy have made plans
for these important dreams. They said that theoeldhbe the involvement of
both the community and the government to realizsd¢hdreams and they
should be done immediately.

aa)There is lexical similarity with some key surveyimgs in Khadiya. It may

indicate that Khadiya at present shows some dalle@riation that may
hinder the mutual intelligibility among the Khadiygpeakers residing in
different key points.

bb)The result of the dialect mapping tool shows thmré is no difficulty in

(b)

understanding all the forms of speech spoken inwalstern development

region of the country.

Recommendations

On the basis of the findings, the following reconmai&tions are put forward for the

promotion and development of the Khadiya language:

a)

b)

As Khadiya children face difficulty in basic educat because of their
unfamiliarity with the vernacular and textbooks Nepali as well as the
Interim Constitution of Nepal has also guarantdedright of mother tongue
based multilingual education, schools should immiedy be facilitated
financially and logistically from the concerned t®#s to run multilingual
education in the true spirit of the constitution.

Textbooks should be developed in such a way they #mbody the local
needs and local settings.

By means of non-formal education in their mothemgiee, the literacy classes
must be conducted to uplift those illiterate.
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d)

e)

9)

h)

)

K)

The government should immediately address thetsffond grievances of the
Khadiya community.

A detailed language documentation project is essetat preserve, promote
and develop their language and culture in which &fucial knowledge is
embodied from time immemorial.

Immediately grammar and dictionary should be wmitteéd compiled and the
folklore must be documented.

As Khadiya children face difficulty in basic educat because of their
unfamiliarity with the vernacular and textbooks Wepali as well as the
Interim Constitution of Nepal has also guarantdedright of mother tongue
based multilingual education, schools should immedy be facilitated
financially and logistically from the concerned t®#s to run multilingual
education in the true spirit of the constitution.

Textbooks should be developed in such a way they #mbody the local
needs and local settings.

Unless the domains of use of language are broadbeeldnguage cannot be
preserved. The Khadiya community should be madeeawfthe importance
of the use of their mother tongue and encouragettattsmit their mother
tongue to the younger generation through advocacy.

Non-formal education program should be carried iauthe mother tongue
preparing the suitable reading materials address$imgy local needs and
incorporating the culture, tradition and knowledge.

A detailed language documentation project is essetat preserve, promote
and develop their language and culture in which &@fucial knowledge is
embodied from time immemorial. Specific languagegoams such as
language documentation, developing orthography, pidomg bilingual and
monolingual dictionaries and writing grammars sdodle immediately
launched.

Immediately grammar and dictionary should be wmitend compiled. The
most important ‘dreams’ which they would like tot gealized immediately
and to start plans are the establishment of mdtreyue teaching schools for
the beginners at primary level and developmentegtbibok and curriculum
for mother tongue education. The concerned autbsrihould take immediate

step to help them realizing their dreams.
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APPENDICES
Appendix A: Sociolinguistic Questionnaire A
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Appendix B: Sociolinguistic Questionnaire B
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(TG T AR e whR/TFept Rresht A T B @t R Ty
e | (“BHIEE U ATTTAT FABH TET AT (TIS AF) 917 e, “grr
AT AT Ao, INEE ATHFY W Ao, [AEE BT AT Aoy, FHEE
ATE AT Aeg T B T qF W Segr)

. Fel AMGeE ATHAT AT MEAEAH e Ae-g | A AIGHTIHAT fohara
ARl A B B ST [aardigead FANT T4 qFge glen? (Rgust fobam
TG G TSeEdls Ugal ge S i e B | ) (Afs b sre T g
AT Weae ¥ I e® B A6 YA ST TG @2 A+ ared
)

o, A Yge® WA <@ T XHISg BT AN H TAEers WA &7 Fored THRET
FFA? TYl THUHAT FH =61 A TART g7 qag? (FIESANSHT AU U, =,
A AeREEars HHAT Ted e | )

() g

%, qUEEEe! ThTwal Fdl JTART T FEaeT A€ & H g2 TSel SHiel AIGHT
TR dlled cafcheeeé YfafAfeea Tef wisbicl q¥ash T TET Sren
cAftheedrs Uil e | (gEad SIEEdrs YEAT ¥R SHE e Bl )

g, W BEE U3l SIS Al S Greardgl, a1 @ieaush! &l %
FUH! W T (TGl AGHT T TG AT gEac U et
AEEEH! Fiaea T8 )

T, TS WeaT Uigel BiEE W WAl TERAT e AMEEEshT Sl B TR |
FHET AHT GFIE AT THAT Ao ? (FeRIEEars RS CHEEH
e s e |
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", FREH THEEATS UAMA TCT ST Wral Ulee] SHileeal HIqHTIT THRAT
Terd GG o1 TG qe T T grg | U T Uelh BTl THEe
FEf TgA? (INeEATs ARTIHH TEHT BEEH] THEE Ted T3] ald |
g FGHT A T AR o1 AT GHEe® a3 qFg )

T, HEdl WHgese AIHT TUET Frog T¢ GFadh T THRT dea?
(IEEATs TN AHHHT THE e T IUH SISHI Ted 3] il )

T, A THg Wed FHAH gadeal Je! AIqHT ahie® g? dUee® Jadls a4
2 g (VAT ST HIGUTIIRT ahT HUhT 3R (SHeEers wror B
S T S i)

7. deEe a9 Hed gbﬁ U3l AT g5 9HE deled! § 62 [T gy qaars

o

qUEEE HE o] grg? (Ieears ATFl [FER =g T4 @] e |

(I) FeErE® aqrears

%, qUEEE AT HIT a1 TEHIAHT @RI, FAHT T TNHT HIAA qUSls D]
AT TS, [Tl Jecl@ T BIY | AHITIDRT TART WSLeh! Aaer i
qUE F-q gIe 8 ? (YUH HHD! L & 3] 2 |

. WEUEH] TH BHEEAS HE 648 6 ? Tqs A TH B4 3T
qibreg? A TG B UM Wb ? AUSEEH] ATHAT ATATIT F(d o el
ATIM-ATHIGE G2 (ARed qoamare Qb qeHsl GHedl Gelhe I
TG B -9 [hRHHT ATHIGEAHT Foahel T4 &7 ere(Faea 7)) |

. YAH qHEATS AT-ATFAT THEHT GAh HUHT ATHIGET qw oWe e |
ATHTLE PETge BIISIH] THEEHAT b SHIETE A& eNTgd B (i BETseT
THEEATS ATHILEN aus ofifes g Teq ae) | (Fevriiese sach T
ATI- ATHTGEATCATS AA-AR IETHT GG T ST i) |

o, Jooid TRUHT ATM-ATHIGEAT HET HelcATs HIAFad T Arolell T Herarg el
STl SRa=g? geacT BTN THMT afetell T el o TS 2 T
fafeears g5 R e @ey e | ATeT- ATHIErs. qerwal aioell iy
o1 TET HHAT TR e e e 2|

T. HE AT-SATHIGET & Wl FEcall Tedl g ? GonfeaT Hecaqul AreT-
ATHGEATS U ST & oIS B | (Pl TRUHT Hgeaqui ATeT-
TEF 9T U3l il 9 =g 8 ) |

=, YIS TRYHT AT-ATHTGETATS GBI T AT 9T B | qeabled
TUEEE Fo ARM-ATHISEAH AT SAGH 6] 5752 UF U THE as
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ST B | TU% WIEgAls GHEHT Ahd IR B T4 Icdlied T 8 T

TUE HATT-ATHIGEATHT AT TAR T 2 |

. IS AT ST A HUAT 6= T B §) IS <o I HIHABE o
% g2 %) qUR Med FA g A€ SAURh B Bl g2 3) AWM-AHEEAAS
A ®Y {27 qUEgEds =ied FAGE & & g1? (qeWRlEEars HESH Tl

T <6 AT AU el Tl ALATHT 1S <6 s e | )
. Yedd qHEATs AT-ATHI GHEHT FA®d HUHT AT 9o 3 a4 |

TEANTHT T A I g=gaTe |
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Appendix C: Sociolinguistic Questionnaire C

REIGERR | RCRET L]
B Rreafrarern Hfdq, FeaEd
T AT AR, A ALBRb! FEANAT FAd HIAHA
AT - AT FeTae (1)

(WS ST (STRIeasT SR[Er) T MSHT JReaarehT ) )
FAFT FUEE AT TG |

FATIH_ AT G fat: #0880 T Bl (SrEe Ul T3 qRe=
&) | BT PrEe featEed aEse Frad FREe JRleedl Al dedad

ATILHT AN ATTHT | Tetee W] WSl BRI AET e
i | TG Teleect ATHT TeAfHT O FEdqNT T grg 9 AT TEHT G |
Feufa: g Exl

(31) STERT T

il WeaT dfecl AT TEAeE (9-B) B IR ey A |

EE) I
q. Arqdidr gedl
E1 < PR [T AT fag
. fafa

- AR, AR .
F. ATS T o
G, MG/ e
A T/ TRANART: oo

3. Ieqarar €= 1 R i | EAUUURRURRR
R Fac [OOSR U URRR R
7. S ST T,
................................................ 3.
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Y. ATEHIAN(EE )P A

L, ATITTIAD DT TTH: eeiiiveeeeeeeeeriieeeeeeeeennens
&, (maggs oA /) forss (®) eI (@) HAe«r [T I
B, THT v,

%, SASTNADBT THE: evvrerreneecnenene.

Q0. TUEHT AIGATAHT T oo,

Q9. TUEHT el AT W FHIAHT (TUSHT A Tellord) Argel qUEH] ATTATS
E L

QR. AT AEAS % A u RfAege (@ e 5% % F AW gHe)

(F) e, (@) e,
(A1) e () e
93, qUIEHT ATHTHT ATTHATT: oo
QY. TAEHT FATHT AITA oo
QY. TqUTE S=HSHT TAF/AS Fat B2
(%) TS T oo (G) TS/ e
(TT) TSI/ TRTRATRTBT: e, (F) T e
(T) T e eeeeeeeeanns
1&. BT A8 8l o] 752
(F) AE Tt e, (F) MG/ e
(37) A"/ TRANART: oo (&) T oo
(T) FTTAT: oo eeeeeeeeenns
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Q. TS FEf T HUHT BId THT TAT? o,

15, AUEH TS/ FUGHEHHT TEEH T Ag Aqsid: (TAHT AMCABTH e B

9R. TOEEe Ao a7 9T (TAHT AIHET e ™)

4. | 95. Srdenid 9%, 9T

R0, AUEHT AITATT XA TAT TG AHT AN bel T 96?2
(F) g (@) e

N

9. (I 9F): TUE ATFAT AIGATH! GLEAT T FFAITHT AR Heheal HIH T
EART T FF] &7 7
(%) T fErEs®! Tt & TR
(1) wag () gl
(@) RBeorars soafedd M
(1) wag () gl

(IT) ITEEHIT FAYT

(a1) @Iy (am) wfaad
(%) SATHTT AT

(1) wag () gl
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(F) ATTATIHAT Aiecd e Ieamed T

(=) @Iy (=m)  |faaT

(<) qEATEqH T@F qIT FHTIT T

(1) @Iy (=1m)  |faaT

() TA9=HT [HhTerT

(&) wFg (=1m)  |faaT
() FLMETHT FANT T4 /0T

(&) wFg (=1m)  |faaT

(Z7) WTAHe TEAT AIEAHBT TTAT FANT T+ UL
(&) wFg (=1m)  |faaT

(1) BT TBIRET: v

JUITH ATHT G- AT JIAEed 9 97 T |
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Appendix D: Wordlist

ERIGEARR IR EZRE L]

IERCERCEERIRD]
HIAQL, HTEAET, Tt
AT ST AERT, T THRB!
YEANTHT TAfere

R 90 e

ATG-ATAEEDH] TH R
() e
(R) e
(3) e
() e
(L) e
WG (88 )T |
() e
(R) e
(3) e
() e
(0] e
LRI H T 2 | O AT .. AT T e,
RLUIS(S1 PRI
W T e AT AT ..o,
.9, | AU TR 1| SO
1 body CIEALe
2 head ARG
3 hair FArT
4 face ATER
5 eye AEr
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6. ear FH
7. nose CIED
8. mouth Bake]

9. teeth sfq
10. | tongue o
11. | breast T
12. | belly Ik
13. | arm/ hand T
14. | elbow W
15. | palm gopell
16. | finger At
17. | fingernail e
18. | leg T
19. | skin e
20. | bone e
21. | heart T
22. | blood T
23. | urine fagrer
24. | feces fear
25. | village ms
26. | house T
27. | roof Eisll
28. | door BT
29. | firewood TS
30. | broom ﬁ
31. | mortar Rretlar
32. | pestle ARRT
33. | hammer RRIED
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34.

knife

g
35. | axe =
36. | rope CILU
37. | thread RIEN
38. | needle Rrar
39. | cloth T (F9=T)
40. | ring AT
41. | sun e
42. | moon gl
43. | sky ATHTIT
44. | star aT
45. | rain 9T
46. | water qEY
47. | river ECil
48. | cloud qEd
49. | lightening %ﬁljﬁ TFH]
50. | rainbow geguy
51. | wind AT
52. | stone kil
53. | path AT
54. | sand EIGEl
55. | fire AT
56. | smoke a—cﬁ
57. | ash ECRAG]l
58. | mud A
59. | dust a;ﬁ
60. | gold o
61. |tree ®g
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62. | leaf g
63. | root SE
64. | thorn Figr
65. | flower e
66. | fruit HAR
67. | mango AT
68. | banana ETU
69. | wheat(husked T@
70. | barley <l

71. | rice (husked) | gmaer
72. | potato EI|
73. | eggplant Ut
74. | groundnut SEAR: ]
75. | chili “@'ﬂf‘*ﬁ
76. | turmeric AR
77. | garlic TG
78. | onion oo
79. | cauliflower EARI
80. | Tomato MerdeT
81. | cabbage eaT
82. | oll qT
83. | salt T

84. | meat g
85. | fat (of meat) |y
86. | fish T
87. | chicken ool
88. | egg AT
89. | cow EIIES
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90.

buffalo

91.

milk

92.

horns

93"

tail

94.

goat

95.

dog

6
G

96.

snake

2
3

97.

monkey

98.

mosquito

99.

ant

100.

spider

101.

name

102.

man

103.

woman

104.

child

105.

father

106.

mother

107.

older brother

108.

younger
brother

109.

older sister

110.

younger sister

111.

son

112.

daughter

EEEEREEEEIE EREEFIE:

113.

husband

e ()

114.

wife

AT ()

115.

boy

116.

girl

117.

day
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118.

night

119.

morning

120.

noon

HEgT 8

121.

evening

122.

yesterday

123.

today

124.

tomorrow

125.

week

21349

(|rar)

126.

month

127.

year

128.

old

129.

new

130.

good

131.

bad

1B

132.

wet

133.

dry

134.

long

135.

short

136.

hot

137.

cold

138.

right

139.

left

140.

near

141.

far

142.

big

143.

small

144.

heavy

145.

light

HEEEBEREEEEEEEEEEEERE
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146.

above

147.

below

148.

white

149.

black

150.

red

151.

one

152.

two

163.

three

154.

four

155.

five

156.

SiX

157.

seven

158.

eight

159.

nine

T NEEEEEEEEEEEE

160.

ten

A

A

161.

eleven

162.

twelve

163.

twenty

164.

one hundred

165.

who

166.

what

167.

where

168.

when

169.

how many

170.

which

171.

this

172.

that

173.

these

S EREEFEREHEEE
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174.

those

:

175.

same

176.

different

]

177.

whole

178.

broken

179.

few

180.

many

181.

all

182.

to eat

183.

to bite

HEEREFEFE

184.

to be hungry

185.

to drink

186.

to be thirsty

187.

to sleep

G
6

188.

to lie

189.

to sit

190.

to give

191.

to burn

192.

to die

193.

to kill

194.

to fly

195.

to walk

SEIEEFIEEE

/
6

196.

to run

197.

to go

198.

to come

199.

to speak

200.

to hear

AREEE

G
G

201.

to look

ab
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202.

H
203. | you (informal) | F

204. | you (formal) GEIES

205. | he 5

206. | she 30

207. | we (inclusive) | grdy (FaTae®)
208. | we (exclusive) zrfy (eramrareft)
209. | you (plural) | 3w

210. | they REIRLS)
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