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CHAPTER 1
INTRODUCTION

1.1 Background

This report is based on a fieldwork carried out by Linguistic Survey of Nepal (LinSuN) in the
northern part of Gorkha. In this area there is a language spoken which is the mother tongue of
two ethnic communities' Ghale and Gurung. In the literature this language is found to have
been named as ‘Ghale’ (Ethnologue, 2012). When we went to the fieldwork we found that
Ghale community named their mother tongue as ghale bhasha ‘Ghale Language’ (/ilo ke in
mother tongue) and the Gurung community named their mother tongue as uttari gorkha tamu
bhasha ‘Northern Gorkha Tamu Language’. We found two names for the same language by
two communities so we have referred this language as Ghale/Northern Gorkha Tamu
Language (‘Ghale/NGT language’ for short) only for the purpose of this report. We believe
that naming a language is the sole authority of the language community because languages

are the property of the language communities.

The main purpose of this study was to find out the sociolinguistic situation of the language.

The specific goals /objectives of the study were as follows:

a. To identify the number of the varieties of the language and how they vary from each
other by assessing the levels of lexical similarities among them;

b. To find out their vitality by investigating the patterns of their use in certain domains
of language use;
To assess the mother tongue proficiency and extent of community bilingualism;

d. To evaluate the language maintenance and the attitudes of the speakers towards
their native tongue(s); and

e. To gather information regarding the resources and language development for the

implementation of mother-tongue based multilingual education in the mother tongues.

The following locations were selected as the survey points on the basis of the density of the

Ghale/Northern Gorkha Tamu (NGT) population, speakers and the dialectal variations.

i. Mandre, Barpak VDC iv. Laprak (Gupsipakha), Laprak VDC
ii. Barpakl (Sworta), Barpak VDC v. Gumda, Gumda VDC
iii. Barpak2 (Manidanda), Barpak VDC

! Ghale community regard themselves to be a distinct ethnic community but Gurungs regard Ghale to be a
group within the Gurung community.
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Figure 1.1: The survey areas in the map of Gorkha District

1.2 The culture and economy

Traditionally, the Ghale constitute one of the four patrician ‘Char Jat’ division of Gurung
(vanDriem 2001:987). But now Ghale regard themselves to be a distinct ethnic group and
claim that they have distinct culture and identity which is different from that of Gurung. But
both of the communities share several socio-cultural aspects. They seemed to practice
Buddhism although they have adopted some practices of Hinduism. There are monasteries,
temples and Thans (place to worship local gods) where they worship. Some of them are
common and some specific to a community. They celebrate /ho chhar and worship their

ancestors, too. They celebrate the Hindu festivals like Dashain and Tihar, too.

Both of the communities follow the calendar which is very close to the Tibetan calendar. The
calendar divides time into a cycle of 12 years, to each year of which a special name is given,
which is known as /ho and altogether there are 12 /hos which are named after animals and

birds. Each marked by a particular animal or bird and they are arranged in a single circle.



Both of the communities have agriculture based economy. They have pieces of land where
they produce agriculture products to make their living. Apart from this they have herds of
cattle like sheep and cow which they keep in the upper part of the mountain. They get wool,
milk and meat from the cattle. Generally they sell their cattle to get cash needed to run their
daily lives. Both Ghale and Gurungs are world famous for their bravery in the battle fields.
More than 10 Ghle-Gurung British soldiers received Victoria Cross for bravery in the World
Wars. So a large number of young people from the communities join the British Army,
Indian Army, Nepal Army and Nepal police. Similarly a large number of youths of the
communities go abroad in search for jobs in the private sectors, too. So a portion of their

economy is covered by the salary and pension, too.
1.3 The name of the language

This language is the mother tongue of two ethnic communities residing the areas in the
northern part of Gorkha along and between Daraundi and Budhigandaki Rivers and the
communities used to be regarded to be the groups under the same ethnic community, Gurung
or Tamu. In the literature we could find, Glover (1974) identified the language as ‘Ghale’ and
the same name became popular and used to refer to the language in the literature of
linguistics. We don’t have any information about whether the language was identified with
the same name or not. As we were reported in the field by both communities, there was no
objection to this name from the communities earlier. Both of them had accepted ‘Ghale’ as
their mother tongue formally and informally. There was a balance between the two
communities as Ghale had accepted the Gurung ethnic identity and Gurung had accepted the

Ghale linguistic identity.

After the restoration of democracy in Nepal, the ethnic and linguistic identity became
important issues among the communities and they started to search for their unique identity.
As a result there appeared problems between the communities who had shared some aspects
of identity like Ghale and Gurung. Ethnically Gurungs claimed themselves to be Gurung and
Ghale claimed themselves as Ghale and there was no problem regarding the ethnic identity.
There was problem with the language which community the language belongs to. On one
hand Ghale community claims that the name of the language is Ghale and it is their mother
tongue from the origin of the community so it belongs to this community and on the other
hand Gurung community claims that in the area there is vast majority of Gurungs and this
language is their mother tongue from the origin of the community and the name was given

later to the language. If it was originally belonged to the Ghale community, the Ghale
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communities residing out of this area should have spoken this language, but they do not do,
so it belongs to the Gurung community. The claims made by both of the communities are

considerable and the issue of language has become a burning issue between them.

There are several instances found in Nepal as well as in the outer world in which a single
language belongs to a number of communities and they all regard it as their own mother
tongue and ethnic identity, too. We should be clear about the fact that the job of linguists is
only to investigate the system of language and assist the language community to enrich,
promote and preserve their language. Linguists don’t have any rights to determine the
ownership of communities on languages. The languages are the heritage of the language
communities and they are the masters of their heritage. So the language communities

themselves have to find out a way to manage such issues.

In the latest census report of Nepal (2011) the Ghales identified their language as Ghale and
the Gurungs identified their language as Gurung. The same language was identified with two
names. This created another problem that their mother tongue is vast different from the
commonly known Gurung language spoken in other Gurung settlements and they are not
mutually intelligible, too. Later Gurung community realized that it could not preserve their
linguistic identity and in this research they have named their language as uttari gorkha tamu
bhasha (Northern Gorkha Tamu Language). The same language has been identified by two
distinct names like the case of Hindi and Urdhu. The issue has affected the harmony between
the two communities, too. While collecting information for this research, both of the
communities did not accept the existence of alternative names to the language apart from the

name they had mentioned.

So in this research, we have selected an inclusive term Ghale/Northern Gorkha Tamu (NGT)
Language to refer to the language. Throughout this research, the term will be used to refer to

this language and we hope this term would respect the feeling of the both communities.
1.4 The language speaking area

Ethnologue (2012) identifies the language as Ghale and reports that this language is spoken in
the areas from Barpak to the Budhigandaki River valley in the north part of the Gorkha
district. It has called the form of the language above (north) the Machha Khola as Northern
Ghale and the form below (south) Machha Khola as Southern Ghale.

The community people state that Ghale/NGT language is spoken in the northern part of the

Gorkha district above Baluwa, between and along the Daraundi River and Budhigandaki
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River up to the broader of China?. It is spoken in Mandre, Barpak, Durti, Chhisang, Laprak,
Lapu, Gumda, Singla, Khorla, Uhiya, Sirdibas, Bangsing, and Nyak. Linguistic forms related
to Ghale/NGT language but considerably different from it are spoken in Kasigaun,
Hulchowk, Chhekampar, Chumchet, Bihi. Lho, Prok and Samagaun.

Our fieldwork also identified the same area as the language speaking area as presented in

Figure 1.2.
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Figurel.2: Ghale/Northern Gorkha Tamu (NGT) speaking areas

2 But the tongues spoken along the China boarder are regarded to be distinct languages closer to the Tibetan than

the Ghale/NGT.



1.5 Genetic affiliation

The study of this language was carried out by the Christian Missionary Larry Seaward
between 1971 and 1973 as the Ghale Language. They prepared a dictionary of the language
in 1994 but it is still unpublished. Yoshio Nishi also carried out study of some aspects of the
language (1979-1983). Ghale/NGT is a Bodish language under the Tibeto-Burman Language
family but its exact position in the language family is yet to be identified. vanDriem
(2001:984) states that it is a language intermediate between Bodish and Tamangic.
Ethnologue: Languages of Nepal (2012) has identified this language as Ghale and identified
the Northern Gorkha as the language speaking area. Two dialectal varieties: Northern Ghale
and Southern Ghale have been identified.

Bradley (2002) has genetically classified the Ghale/NGT Language as presented in Figure
1.3.
Sino-Tibetan

Tibeto-Burman

Western Tibeto-Burman

Bodish
West Bodish

Ghale

Figure 1.3: Genetic classification of Ghale/Northern Gorkha Tamu (NGT)
1.6 Organization of the report

The survey report is organized into 6 chapters. Chapter 1 examines the possible dialectal
variations and chapter 2 investigates the major domains of language use. Similarly chapter 3
evaluates the mother tongue proficiency and bi/multilingualism and chapter 4 looks at
language vitality, language maintenance and language attitudes. In the same way, chapter 5
discusses language resources, dreams and plans of the speech community for language
development and chapter 8 presents the summary of the findings and recommendations. The

annex includes word lists and sociolinguistic questionnaires.



CHAPTER 2
RESEARCH METHODOLOGY

2.1 Outline

This chapter deals with the research methodology employed in this survey. It consists of three
sections. Section 2.2 presents a brief description of the research tools: sociolinguistic
questionnaires and wordlist, the major focus of the tools in the survey, their basic characteristics
and how they were administered in the field. In section 2.3, we deal with the limitations of the

survey with respect to time, access, area, methods and informants.
2.2 Research methodology

This survey has employed three different tools in order to fulfill its goals. The methods/tools
consist of Sociolinguistic Questionnaires (SLQ) and Wordlist Comparisons. The Sociolinguistic
Questionnaires (SLQ) consists of three sets: Sociolinguistic Questionnaire A, Sociolinguistic

Questionnaire B, and Sociolinguistic Questionnaire C.

2.2.1 The sociolinguistic questionnaires
There have been employed three sets of sociolinguistic questionnaire in this survey.
a. Sociolinguistic questionnaire A (SLQ A)

This set, consisting of eighty questions, is intended to be administered to the individuals of the
speech community. The main purpose of this set is to gather information from the individuals
about the language resources, mother-tongue proficiency and multilingualism, domain of
language use, language vitality, language maintenance and their language attitudes. The opinions

from the individuals are often influenced by factors such as location, education, age and sex.

Prior to the administration of the set of questionnaire five different locations were selected as the
survey points. Equal number of respondents were selected from each of the survey points
including male-female, literate-illiterate and different age groups (15-30, 30-60 and above 60).

Table 2.1 presents the overview of the survey points and sample population.



Table 2.1: The overview of the survey points and sample population

Sex

Survey points
yPp Male Female

Mandre 6 6
Barpak1 6 6
Barpak?2 6 6
Laprak 6 6
Gumda 6 6

30 30

60

!Source: Field survey 2073

The questions were administered in Nepali and the answers given by the informants were
recorded in the questionnaire in Nepali or English. After the data collection the answers were
entered into a database and analyzed for general patterns and trends that would contribute to
fulfill the research goals. Linguistic background of the respondents is important in the
sociolinguistic study of a language. The linguistic background of the respondents is presented in
Tables 2.2-2.6.

Table 2.2: Mother’s mother tongue of the respondents

Mandre Barpak1 Barpak2 Laprak Gumda
Ghale/NG | 12 12 12 12
Tamu
Nepali 0 0 0 0 0

! The source to all the tables and figures in this report is field survey 2073 in the northern part of the Gorkha district
otherwise stated.




Table 2.3: Father’s mother tongue of the respondents

Mandre Barpak1 Barpak?2 Laprak Gumda
(T}:EE/N Gl 12 12 12 12
Nepali 0 0 0 0 0
Table 2.4: Spouse’s mother tongue of the respondents
Mandre Barpak1 Barpak2 Laprak Gumda
(T}:EE/N G 11 11 11 9
Nepali 0 0 0 0 0
Unmarried | 1 1 1 1 3
Table 2.5: The birth place of the respondents
Mandre Barpakl Barpak2 Laprak Gumda
Address 12 12 10 12 11
Out of address | 0 0 2 0 1
Table 2.6: Whether they have lived out of the address
Mandre Barpakl Barpak2 Laprak Gumda
Yes 1 2 2 6 3
No 11 10 10 6 9

b. Sociolinguistic Questionnaire B (SLQ B)

Sociolinguistic questionnaire B is participatory in nature. It comprises of four participatory tools:
Domains of Language Use (DLU), Bilingualism (BLM), Dialect Mapping (DLM) and
Appreciative Inquiry (ACI). The purpose of the Dialect Mapping (DLM) tool is to help the
speech community to think about the languages/language varieties spoken in the areas. It was
used to find out the dialects of Ghale/Gurung and their distribution. Domains of Language Use

(DLU) was used to find out the domains in which they use Ghale/Gurung and other languages.



Similarly, Appreciative Inquiry (ACI) was used to find out the available language resources in
the language and the possibilities and challenges of language preservation and promotion. Table
2.7 and 2.8 give the overview of the locations and sample population selected for the purpose of

Dialect Mapping (DLM) in Ghale/Gurung.

Table 2.7: The survey points and sample population for dialect mapping

Sex Literacy Age groups
Survey points

Male Female Literate Illiterate 15-30 30-60 60+
Mandre 5 7 7 5 4 5 3
Barpak1 6 4 5 5 3 3 1
Barpak? 6 5 7 4 5 3 3
Laprak 5 7 6 6 3 5 4
Gumda 6 4 5 5 3 4 3

¢. Sociolinguistic Questionnaire C (SLQ C)

This set was administered on one to three language activists and/or village head at every survey
point. It aims to assess the language maintenance, language vitality and their attitudes towards

their languages and their readiness for language development.
2.2.2 Word list comparison

The basic wordlist contains 210 items. The main purpose of this wordlist is to determine the
thresholds of lexical similarity uniting groups of languages and dialects at various percentage
levels on the basis of standard word lists elicited from the mother tongue speakers. The results
have been presented in a table which illustrates the relative linguistic distances among various
speech communities, and lexical differences have been compared in an exhaustive matrix of

pairs (See 3.3).

From each survey points, five informants representing different age, sex and educational status
were chosen as the word list source. In the selection, those speakers were selected who were
born in the village or in the near vicinity, had to speak Ghale/Gurung as his/her mother tongue

and should not have lived outside the village for extended periods of time.
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Table 2.8: The overview of the sample population for word list comparison

Sex Education Age groups
Survey points

Male | Female | Illiterate | Literate | Educated | 15-30 | 30-60 |60+
Mandre 2 3 1 2 2 2 2 1
Barpak1 3 2 2 1 2 2 2 1
Barpak2 3 2 2 2 1 1 3 1
Laprak 2 3 1 2 2 2 1 2
Gumda 3 2 3 2 0 3 1 1

The wordlist elicitation was in Nepali language. Ghale/Gurung equivalents for the Nepali words

were asked to the native speakers and the words were transcribed phonetically. The lexical items

were compared in order to determine similarities and differences among the varieties sampled.

This tool provides an initial indication of possible dialects groupings in the languages. However,

the intelligibility between dialects cannot be conclusively stated based solely on lexical similarity

percentages.
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CHAPTER 3
DIALECTAL VARIATION

3.1 Outline

This chapter attempts to look at the dialectal variations in the Ghale/Northern Gorkha Tamu
(NGT) language. This chapter is organized into four sections. Section 3.2 presents the results
drawn from dialect mapping tool. Section 3.3 deals with the wordlist comparison in the
Ghale/NGT language. And finally, in section 3.4 we present the summary of the findings of the

chapter.
3.2 Dialect mapping

For the purpose of identification of the different dialects of the Ghale/NGT language, we carried
out dialect mapping at four survey points: Mandre, Barpakl, Barpak2 and Laprak, and tried to

find out an overall impression of the distribution of the Ghale/NGT varieties spoken.
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Figure 3.1: Dialect mapping at Mandre




Dialect mapping at Mandre as in Figure 3.1, which was with the Gurung community, showed
that the language is spoken in the areas from Swara and Saurpani to Nyak, Bangsing, Sirdibas in
the Northern part of the Gorkha district. The places it is spoken are: Swara, Saurpani, Thumi,
Ghyachhok, Chhisang, Durti, Barpak, Laprak, Gumda, Lapu, Singla, Khorla, Bangsing, Uiya,
Nyak, Kasigaun, Keraunja, Hulchowd, etc. It shows that the language is spoken in the areas
along and between the Daraundi River and the Budhigandaki River in the Northern Gorkha. The
people identified two varieties of the language, one spoken west of Jerwa Khola and another

spoken east of Jerwa Khola.
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Figure 3.2: Dialect mapping at Barpakl
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Dialect mapping at Barpakl, as in Figure 3.2, which was with the Gurung community, expanded
the language speaking area up the upper part of the Northern Gorkha viz. Samagaun, Lho, Prok,
Bihi, Chumchet and Chhekampar. This dialect mapping included the variety spoken in all the
language speaking areas included in the dialect mapping at Mandre into one variety and the
variety spoken in the extended areas into another variety. In the literature, it is found that there
are different independent languages spoken in the Northern border line which are very close to
the Tibetan language. But the Gurung people at Barpak claim that they can communicate with
the people from the areas using Ghale/NGT language so these are varieties of the same language.
Anyway there is continuum of a code from Saurpani, Swara and Thumi to the China boarder
which gradually varies from one adjacent place to another and the degree of variation increases
as the distance increases or there are geographical barriers. The matter of regarding the various
forms of the code as varieties of a same language or different independent languages is more

political than linguistic.

Sirdibas D

Chhekampar
D

Kasigaun
Manche Danda

>

Figure 3.3: Dialect mapping at Barpak?2
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Dialect mapping at Barpak2, as in Figure 3.3, which was with the Ghale community, identified
the language speaking area as identified in the dialect mapping at Barpak]1 but it presented a very
different picture of dialectal variation. The form of the language spoken in the areas close to
Barpak like Rangrung, Dhansira and Chhisang was included in the first variety. The form spoken
in the areas around the first variety like Baluwa, Saurpani, Swara, Lhapu was included into the
second variety. But it is surprising why Hulchok and Uiya were included into the second variety

as they are very far from the second variety speaking area.

Figure 3.4: Dialect mapping at Laprak
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Similarly, the form of the language spoken in the areas on the other side of Manche Danda (the
high mountain above Barpak) in the East-North of Barpak like Laprak, Gumda, Singla and
Khorla was included into the third variety. The form of the language spoken the the areas across
Budhigandaki and the upper part were included into the fourth variety but they could not clearly

identify whether there are further varietions within the fourth category.

Dialect mapping at Laprak included all the forms belonging to first, second and third varieties of
dialect mapping at Barpak2 into one variety and the fourth variety was included into the next

variety.

Although there are variations in the information we can gerneralize that there are three variations
of the language, variety 1: Barpak and surrounding areas, variety 2: Laprak, Gumda, Uiya and

surrounding areas and variety 3: beyond this area.
3.3 Lexical similarity

The survey covered only a small part of the language speaking area. So the samples of word list
from the upper part of the language speaking area is not available.The wordlists collected from
five different survey poits: Mandre, Barpakl, Barpak2, Laprak, and Gumda were compared and

the summary of the comparison has been presented in Table 3.1.

Table 3.1: Lexical Similarity comparison in Ghale/NGT

Mandre
Mandre 100% Barpak 1
Barpak 1 92% 100% Barpak 2
Barpak 2 88% 90% 100% Laprak
Laprak 83% 84% 79% 100% Gumda
Gumda 72% 71% 71% 80% 100%

The lexical comparison shows that there is a gradual variation according to the geographical
distance of the locations. As we go further we find further variations in the language. This

gradual variation in the lexical forms has been presented in Figure 3.5.
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Figure 3.5: Lexical similarity comparison

The findings from dialect mapping can be summarized in a diagram as given in Figure 3.6.

a
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Figure 3.6: The varieties of the Ghale/NGT language
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The varieties spoken across (east of) the Budhigandaki river and the upper northern part are
clearly distinct and are likely to be distinct languages. But it is very difficult to clearly identify
the language varieties in the rest of the parts because of the variation continuum from south to
north. Approximately, we can divide them in to two varieties: one variety spoken in the areas

west of the Manche Danda and another variety east of Manche Danda.
3.4 Summary

In this chapter, we attempted to examine the possible dialectal variations in Ghale/NGT. The
result of the dialect mapping tool shows that the roughly we can divide the language speaking
area into three regions based on the language variation. First area is Barpak and the area around
it (the area west of Manche Danda), second is Laprak and the area North-East of it and the third
one is the area beyond Machha Khola and the upper north part of the Gorkha District. The survey
covered a smaller area so we could compare word list from the different locations closer to each
other. We could not compare word lists from the farther and upper parts of the language
speaking area. The lexical comparison presents gradual language variation according the
geographical distance and we could not find abrupt change in the language variation. Possibly

there is abrupt change across the Machha Khola and in the upper part of the district.
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CHAPTER 4
DOMAINS OF LANGUAGE USE
4.1 Outline

This chapter glances at the major domains of language use in Ghale/NGT. It consists of eight
sections. Section 4.2 deals with the patterns of language use in general domains. Section 4.3
deals with the use of the language in interpersonal communication in the family. In section 4.4
we deal with the use of the languages by the children in different situations. Section 4.5 appraises
the use of languages in different modes of invitation. Section 4.6 deals with the use of Nepali
(Language of Wider Communication). Similarly, section 4.7 investigates the preferred language
as the medium of instruction in the primary level and section 4.8 presents the summary of the

findings of the chapter.
4.2 Patterns of language use in general domains

In this section, we examine the languages most frequently used by the Ghale/NGT language

speakers in the following domains of language use:

i. counting,

ii. singing,

iii. joking,

iv. bargaining/ shopping/ marketing,
v. storytelling,

vi. discussing/ debate,

vii. praying,

viii. quarrelling,

ix. abusing (scolding/using taboo words),
x. telling stories to children,

xi. singing at home,

xii. family gatherings

xiii. village meetings.



a. The use of Ghale/NGT

Ghale/NGT is the main language of communication in everyday life and is mainly used in the
domains related to their community and culture. It shows that Ghale/NGT is the major vehicle of
communication in almost all of the domains of language use and the use of Nepali exists in some
of the domains related to other communities, cultures and inter-community communication. The
frequency of use of the mother tongue is presented in Table 4.1. The table shows that their

mother tongue (Ghale/NGT) is the most frequent language of their daily lives.

Table 4.1: How often they use their mother tongue

Always Sometimes Never
Mandre (n=12) 11 (92%) 1 (8%) 0 (0%)
Barpak 1 (n=12) 12 (100%) 0 (0%) 0 (0%)
Barpak 2(n=12) 12 (100%) 0 (0%) 0 (0%)
Laprak (n=12) 12 (100%) 0 (0%) 0 (0%)
Gumda (n=12) 12 (100%) 0 (0%) 0 (0%)
Total 69 (98%) 1(2%) 0 (0%)

In the domains like singing, shopping/marketing and village meeting, its use is rather low. The
Nepali songs are more popular than the native ones so in singing its use is low. Similarly, in
shopping/marketing people use it with their own community members and use Nepali with

outsiders.

The degree of use of Ghale/NGT seems to vary according to different locations because language
retention may not be even in all the Ghale/NGT speaking areas. Table 4.2 presents the use of
Ghale/NGT in general domains of language use at different survey locations. In comparison with
other locations the use of Ghale/NGT is remarkably low in Gumda although it is a location in the

core part of the language speaking area.

Rest four settlements are homogenous Ghale/NGT communities and the use of mother tongue is
nearly equal in all the locations. Nowadays, because of the advancement of education, road
transportation, tourism and business their interaction with outsiders is increasing and it is likely

to decrease its use in the future if the community members are not conscious about the
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preservation of their mother tongue. The awareness, activities and commitment of the

community members in Gumda were found remarkably lower than in the other survey locations.

It may be the cause for low use of mother in different domains as presented in 4.2.

Table 4.2: Use of Ghale/NGT in different domains by locations

Mandre Barpakl Barpak2 Laprak Gumda Total

(n=12) (n=12) (n=12) (n=12) (n=12)
Counting 12 (100%) | 12 (100%) | 12 (100%) | 11(92%) |4 (25%) 51 (85%)
Singing 7 (58%) 8 (67%) 4 (33%) 8 (67%) 2 (17%) 29 (48%)
Joking 11 (92%) 12 (100%) | 12 (100%) | 12 (100%) | 1 (8%) 48 (80%)
Shopp../ Marketing | 0 (0%) 10 (83%) 6 (50%) 10 (83%) | 3 (25%) 29 (48%)
Story telling 10 (83%) 12 (100%) | 9 (75%) 12 (100%) | 4 (33%) 47 (78%)
Discussing/ Debate | 10 (83%) 11 (92%) 10 (83%) 12 (100%) | 4 (33%) 47 (78%)
Praying 11 (92%) 12 (100%) | 12 (100%) | 12 (100%) | 10 (33%) | 57 (95%)
Quarrelling 11 (92%) 12 (100%) | 12 (100%) | 12 (100%) | 10 (83%) 57 (95%)
Abusing 11 (92%) 12 (100%) | 11 (92%) 12 (100%) | 9 (75%) 55 (92%)
Telling stories 11 (92%) 11 (92%) 10 (83%) 12 (100%) | 3 (25%) 47 (78%)
Singing at home 7 (67%) 10 (83%) 5 (42%) 9 (75%) 1 (8%) 32 (53%)
Family gathering 11 (92%) 12 (100%) | 9 (75%) 11 (92%) | 12 (100%) | 55 (92%)
Village meetings 2 (17%) 5 (42%) 4 (33%) 3 (25%) 0 (0%) 14 (23%)

The situation of the use of Ghale/NGT at different survey points has been given in Figure 4.1.

B Mandre (n=12)
M Barpak 1 (n=12)
Barpak 2 (n=12)
M Laprak (n=12)
B Gumda (n=12)

Figure 4.1: Use of Ghale/NGT in different domains by locations
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b. The use of Ghale/NGT and Nepali

Ghale/NGT is a dominantly bilingual community that uses Ghale/NGT (mother tongue) and
Nepali (language of wider communication) simultaneously, but the languages have dominance in
particular domains. Higher number of the respondents use Ghale/NGT in the domains related to
person, family and Ghale/NGT community and its use is least in marketing, village meeting and
singing. Mostly the people in the market places are non-speakers of Ghale/NGT and they have to
use Nepali in almost all of the situations. Similarly, if the village meeting is with the members of
their own community they use their own mother tongue for some extent otherwise they have to
use Nepali. Table 4.3 presents the use of both Ghale/NGT and Nepali in different domains of

language use by location.

Table 4.3: Use of Ghale/NGT and Nepali in different domains by locations

Mandre Barpak1 Barpak2 Laprak Gumda Total

(n=12) (n=12) (n=12) (n=12) (n=12)
Counting 0 (0%) 0 (0%) 0 (0%) 1 (8%) 6 (50%) 7 (11%)
Singing 5 (42%) 4 (33%) 3 (25%) 3(25%) | 7(58%) 22 (37%)
Joking 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 1.(2%)
Shopping/ Marketing 12 (100%) | 2 (17%) 4 (33%) 2 (17%) 1 (8%) 21 (35%)
Story telling 2 (17%) 0 (0%) 2 (17%) 0 (0%) 2 (17%) 6 (10%)
Discussing/ Debate 2 (17%) 1 (8%) 2 (17%) 0 (0%) 6 (50%) 11 (18%)
Praying 1 (8%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 2. (3%)
Quarrelling 1 (8%) 0 (0%) 0 (0%) 0 (0%) 2 (17%) 3 (5%)
Abusing 1 (8%) 0 (0%) 1 (8%) 0 (0%) 3 (25%) 58%)
Telling stories to children | 1 (8%) 1 (8%) 2 (17%) 0 (0%) 6 (50%) 10 (17%)
Singing at home 4 (33%) 2 (17%) 4 (33%) 3(25%) | 8(67%) 21 (35%)
Family gatherings 1 (8%) 0 (0%) 0 (0%) 5(42%) | 0(0%) 6 (10%)
Village meetings 10 (83%) | 6 (50%) 5 (42%) 2(17%) | 7 (58%) 30 (50%)

It shows that there is less overlapping bilingualism. It means that specific domains have been set
for specific languages. The use of both languages is more in the domains like singing, marketing

and storytelling but in other domains it is very low. The use of two languages simultaneously is

20



higher in Gumda where the use of Ghale/NGT is relative lower than in the other survey points. It

shows that both the domains and the locations are getting bilingual gradually.
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Figure 4.2: Use of Ghale/NGT and Nepali in different domains by location

C. The use of Nepali

Nepali is spoken in formal situations in which they have to communicate with the outsiders.

Shopping/marketing, singing is the domain in which Nepali is mostly used in all the locations.

Table 4.4 presents the use of Nepali in different locations. The use of Nepali is higher in Gumda

and it is lowest in Barpakl. The use of Nepali can be presented in increasing order as:

Barpakl<Laprak<Mandre<Mandre<Barpak2<Gumda.

Table 4.4: Use of Nepali in different domains by different locations

Mandre Barpakl Barpak?2 Laprak Gumda Total
(n=12) (n=12) (n=12) (n=12) (n=12)
Counting 0 (0%) 0 (0%) 0 (0%) 0 (0%) 2 (17%) 2 (3%)
Singing 10 (83%) | 0(0%) 4 (33%) 1 (8%) 3 (25%) 18 (30%)
Joking 1 (8%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 2(3%)
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Shopping/ Marketing 0 (0%) 0 (0%) 2(17%) | 0(0%) |8(67%) |10 (17%)
Story telling 0 (0%) 0 (0%) 1 (8%) 0(0%) | 5(42%) | 6(10%)
Discussing/ Debate 0 (0%) 0 (0%) 0 (0%) 000%) |2(7%) |2(%)
Praying 0 (0%) 0 (0%) 0 (0%) 0(0%) | 1(8%) |1(2%)
Quarrelling 0 (0%) 0 (0%) 0 (0%) 0(0%) | 0(0%) | 0(0%)
Abusing 0 (0%) 0 (0%) 0 (0%) 0(0%) | 0(0%) |0(0%)
Telling stories to children | 0 (0%) 0 (0%) 0 (0%) 000%) |2(7%) |2(3%)
Singing at home 1 (8%) 0 (0%) 3(25%) |0(0%) |2(17%) | 6(10%)
Family gatherings 0 (0%) 0 (0%) 1 (8%) 000%) |0(0%) |1(2%)
Village meetings 0 (0%) 1 (8%) 3(25%) |2(17%) |5(42%) | 11 (18%)

The use of Nepali in different survey points has also been presented in Figure 4.3.
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Figure 4.3: Use of Nepali in different domains by location

4.3 The use of language in interpersonal communication in family

The questions were asked to the respondents about the use of languages with their different

generation family members like grandparents, parents, spouse and children while talking about

education related topics, family or society related topics and while writing letters. Some of the

respondents didn’t have grandparents and/or parents and some were illiterate and couldn’t write
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letter and some have never written letters although they were literate. So, all the respondents

could not answer all of the questions.

Almost all of the respondents who responded the questions use Ghale/NGT with their family
members in both education related and society/family related matters. It indicates the vibrancy of
the language in all the generations. The use of mother tongue is very living in the interpersonal
communication at home with all the generation family members regardless the situation. Some
are bilingual and frequently use mother tongue and Nepali simultaneously. Some of the
respondents have written letters in the mother tongue using Devanagari script. It shows the
presence of written practice in the language earlier in the society. Table 4.5 presents the use of

Ghale/NGT in above mentioned situations.

Table 4.5 Use of Ghale/NGT language in interpersonal communication at home

Education related Society/family related Writing letter
Grandfather (12) 10 (83%) 10 (83%) 0 (0%)
Grandmother (11) 9 (82%) 9 (82%) 0 (0%)
Father (37) 34 (92%) 34 (92%) 7 (19%)
Mother (44) 40 (91%) 41 (91%) 6 (14%)
Spouse (50) 44 (88%) 43 (86%) 5(10%)
Children (44) 36 (82%) 35 (80%) 4 (9%)

Although almost all of the community members are bilingual in mother tongue and Nepali, the
bilingual situation in domestic domains of language use is very limited, below 20% as presented

in Table 4.6.

Table 4.6 Use of Ghale/NGT and Nepali in interpersonal communication at home

Education related Society/family related Writing letter
Grandfather (12) 2 (17%) 2 (17%) 0 (0%)
Grandmother (11) 2 (18%) 2 (18%) 0 (0%)
Father (37) 2 (5%) 2 (5%) 1 (3%)
Mother (44) 2 (5%) 3 (7%) 2 (5%)
Spouse (50) 4 (8%) 1 (2%) 3 (6%)
Children (44) 5(11%) 1 (2%) 2 (5%)
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The remarkable point is that it is homogenous among the all generations in the family. Even in
education related subject matter and writing letter, very limited number of them are bilingual. It
means all generation family members use the mother tongue in all domestic domains with very

high degree of command.

The use of Nepali in the domestic domains is negligible in the language community. Nepali is
used rarely with the elder generation members and slightly used with spouse or children. If they
were married with a other community member or if they have lived out of the village for a long
time, they are likely to use Nepali with the spouse and children. Letter writing is more common
in Nepali and mostly they use Nepali while writing letter to the family members of any
generation. The literate or educated ones have practice in writing in Nepali but not in the mother
tongue so they find easier in writing in Nepali rather than in the mother tongue. The use of

Nepali in interpersonal communication at home has been presented in Table 4.7.

Table 4.7 Use of Nepali in interpersonal communication at home

Education related Society/family related Writing letter
Grandfather (12) 0 (0%) 0 (0%) 6 (50%)
Grandmother (11) 0 (0%) 0 (0%) 5 (45%)
Father (37) 3 (8%) 1 (30%) 15 (41%)
Mother (44) 2 (5%) 0 (0%) 16 (36%)
Spouse (50) 2 (4%) 0 (0%) 13 (26%)
Children (44) 3 (7%) 0 (0%) 8 (18%)

4.4 The use of the language by the children in different situations

As already mentioned in 4.3, the children dominantly use Ghale/NGT in almost all of their daily
life situations. They use Nepali in a limited number of situations like with the outsiders, with the
teachers in the school, in the classroom and other tongue speaker friends in school, etc. In this
way mother tongue is the main language within community and Nepali is the main language

outside the community.
4.4.1 The use of the languages by the children while playing with the friends

The Ghale/NGT speaking areas are homogenous settlements of the Ghale/NGT people so the

children use their mother tongue in the society. They don’t have to use Nepali until they go to the
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school where the medium of instruction is Nepali and they meet friends from other speech
communities. While playing with their friends within the community all the children use

Ghale/NGT in all the survey locations as presented in Table 4.8.

Table 4.8: The language(s) used by the children while playing with the friends in community

Ghale/NGT Ghale/NGT and Nepali Nepali
Mandre(n=11) 11 (100%) 0 (0%) 0 (0%)
Barpak 1 (n=11) 11 (100%) 0 (0%) 0 (0%)
Barpak 2 (n=12) 12 (100%) 0 (0%) 0 (0%)
Laprak (n=9) 9 (100%) 0 (0%) 0 (0%)
Gumda (n=8) 8 (100%) 0 (0%) 0 (0%)

4.4.2 The use of the language(s) by the children while talking with the neighbors

As the Ghale/NGT settlements are homogenous, the children use Ghale/NGT with their
neighbors. Table 4.9 presents the use of the language(s) by the children while talking with the

neighbors.

Table 4.9: The language(s) used by the children while talking with the neighbors

Ghale/NGT Ghale/NGT and Nepali Nepali
Mandre(n=11) 11 (100%) 0 (0%) 0 (0%)
Barpak 1 (n=11) 11 (100%) 0 (0%) 0 (0%)
Barpak 2 (n=12) 12 (100%) 0 (0%) 0 (0%)
Laprak (n=9) 9 (100%) 0 (0%) 0 (0%)
Gumda (n=8) 8 (100%) 0 (0%) 0 (0%)

4.4.3 The use of languages at school with the teachers and friends

In the schools the children are completely bilingual and use both Ghale/NGT and Nepali
according to the situations. Nepali is the medium of instruction in the schools so the classroom
language is automatically Nepali. Because of the majority of the Ghale/NGT speaking students,

the teachers who can speak Ghale/NGT are bilingual even in the classrooms in the early classes.
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The use of Nepali gradually increases in the upper classes as they become more competent in
Nepali. Generally the teachers and their friends are Ghale/NGT speakers so outside the class they
can use the mother tongue, too. There are likely to be friends and teachers who cannot speak
Ghale/NGT and they have to speak Nepali with them. So school environment is completely
bilingual and Nepali becomes more dominant in the higher classes. Table 4.10 presents the use

of languages at school with the teachers and friends.

Table 4.10: The use of languages at school with the teachers and friends

G/NGT G/NGT,N N
Mandre(n=11) 0 (0%) 10 (91%) 1 (9%)
Barpak 1 (n=11) 0(0%) 10 (91%) 1 (9%)
Barpak 2 (n=12) 0 (0%) 10 (91%) 12 (100%)
Laprak (n=9) 0 (0%) 9 (100%) 0 (0%)
Gumda (n=8) 0 (0%) 4 (50%) 4 (50%)

4.5 The language of invitation

The language depends on whether the person to invite is a speaker of speaks Ghale/NGT or
Nepali. Ghale/NGT is used with the Ghale/NGT speakers and Nepali is used with the other
language speakers for oral invitation. Regardless their place, age group, gender and education, all
people use Nepali for printed invitation but nowadays bilingual invitation cards are in practice,

too.

Regardless the location, gender, education or age Nepali is the only language they use to write

the minute of a meeting and they use Ghale/NGT in most of the parts of their daily lives.
4.6 The Language of wider Communication and its use

All the respondents identified Nepali as their Language of Wider Communication (LWC). They
use Nepali with all the outsiders. We could not find monolingual speakers of the Ghale/NGT

language but there may be some as exception (Table 4.11).
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Table 4.11: The language of wider communication and its use

Always Sometimes Never
Mandre (n=12) 3(25%) 9 (75%) 0 (0%)
Barpak 1 (n=12) 0 (0%) 12 (100%) 0(0%)
Barpak 2 (n=12) 0 (0%) 12 (100%) 0(0%)
Laprak (n=12) 2 (17%) 9 (75%) 1 (8%)
Gumda (n=12) 2 (17%) 10 (83%) 0 (0%)

The situation was same at all the survey points regardless the gender, age and education. They
always use the mother tongue and use Nepali frequently. The people with jobs, with business,
etc. have to speak Nepali always but for the general people it is not compulsory to use Nepali

regularly. Table 4.11 presents how often the respondents use the LWC.

All the people use Nepali with the other language speaking people. With the tourists, they have
to speak English, too. Similarly, the people who come in contact with outsiders more often use
Nepali more often than the people who seldom come in contact with the other language speakers.
Likewise, the males are likely to come in contact with outsiders more often than the females. But
the school/college teachers, the officials working in governmental or nongovernmental offices
always come in contact with outsiders and use Nepali more often in their daily lives. Similarly,

the young people use Nepali with their friends speaking other languages.
4.7 The preferred language for medium of instruction in the primary level

Vast majority of the respondents (85%) in all the survey points preferred Ghale/NGT to make the
medium of instruction in the primary level. A limited number (12%) of people preferred Nepali

and a handful of (3%) them preferred English, too as in Table 4.12.

It shows that the vast majority of people are willing to transfer their mother tongue into the
future generations. They desire to use mother tongue as the medium of instruction in the lower
level of formal education and to introduce the language of wider communication after that and to
introduce English in the higher level. So they seem to favour the transitional multilingualism in
education. Some have quite different view that the children learn the mother tongue at home and

in the community, and if they are exposed into the language of wider communication from the
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early school classes, they would develop better command in the language and it would make

them easier to get better opportunities in the future.

Table 4.12: The preferred language for medium of instruction at different places

Ghale/NGT Nepali English
Mandre (n=11) 10 (91%) 1 (9%) 0 (%)
Barpak 1 (n=11) 11 (100%) 0 (%) 0 (%)
Barpak 2 (n=11) 9 (82%) 1 (9%) 1 (9%)
Laprak (n=10) 7 (70%) 2 (20%) 1 (10%)
Gumda (n=9) 7 (78%) 2 (22%) 0 (0%)

But nowadays people have become identity conscious and regard the mother tongue as a symbol
of identity. So their preference regarding the use of language as the medium of instruction in the

primary level is additive multilingualism.
4.8 Summary

In this chapter we tried to investigate the language vitality in Ghale/NGT by analyzing the
responses to questions related to the major domains of language use. In the general domains,
such as joking, storytelling, discussing/ debate, quarrelling, abusing, telling stories to children,
and family gatherings, Ghale/NGT is commonly used by the people of all survey locations,

sexes, all age groups and educational groups.

Except in singing, village meeting and shopping/marketing they use the mother tongue
extensively regardless the location, gender and age. In singing, village meeting and
shopping/marketing they use Nepali as well as the mother tongue depending up on the situation.
There are songs in both Nepali and the mother tongue so they sing songs both in Nepali and the
mother tongue. In the village meeting, the use of language depends on the participants. If the
participants are only from the community they use mother tongue and Nepali but if the
participants are from other communities they have to use Nepali. Writing minute is always in
Nepali. The same situation is in shopping and marketing. They use Ghale/NGT with the
Ghale/NGT speakers in markets otherwise they have to use Nepali.
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Ghale/NGT is solely used in the interpersonal communication in the family by the people of any
group while talking about any subject matter. The children use Ghale/NGT at home and in the
community. They use Ghale/NGT while playing with the friends in the community and while
talking with the neighbors. But with the other tongue speaker they have to use only Nepali. In the
school both Ghale/NGT and Nepali are used by the children. While talking about the language of
invitation, both Ghale/NGT and Nepali are used for oral invitation and Nepali is used for written

or printed invitation.

Nepali is the Language of Wider Communication (LWC) in the Ghale/NGT community. The
people use LWC with the people of other tongue speakers. The use of Nepali is wider in the
areas near to the highway and market places because they have to deal more with the other
tongue speakers in such areas than in the villages. Similarly Nepali is spoken widely in schools,

offices, health centers, etc. because the personnel working in these places are normally outsiders.

Almost all of the respondents preferred Ghale/NGT to be the medium of instruction in the
primary level education but only a few of the young people preferred Nepali and English because
Nepali and English are more profitable for them for further education, jobs and other

opportunities.
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CHAPTER S
MULTILINGUALISM
5.1 Outline

The main purpose of this chapter is to evaluate the mother tongue proficiency and
bi/multilingualism in the Ghale/NGT Language. Section 5.2 examines how many languages are
spoken in the Ghale/NGT Language speaking areas. Section 5.3 evaluates the degrees of
proficiency of the different languages they speak. Similarly in section 5.4, we discuss the
popularity of the different language in the community. In the same way, in section 5.5 we present
the other languages of the parents and spouses of the respondents. Section 5.6 tries to identify
the languages the children can speak and their proficiency in them. In the same way section 5.7
tries to evaluate how much Nepali the children understand in the early school classes and finally

section 7.8 summarizes the findings of the chapter.
5.2 Knowledge of language

There are likely to be some elder generation monolingual speakers of the Ghale/NGT Language
as we met one monolingual in Gumda. But it is a multilingual community. Apart from the
mother tongue, almost all of them speak Nepali as the second language. A few of them can speak
English that they learnt from school education or their occupation related to tourism. The people

in contact with the other native mother tongue speakers have acquired them.

Table 5.1: The Ghale/NGT Language and other languages spoken/known by the speakers

Mandre (n=12) | Barpakl (n=12) | Barpak2 (n=12) | Laprak (n=12) | Gumda (n=12)
Ghale/NGTL | 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%)
Nepali 12 (100%) 12 (100%) 12 (100%) 11 (92%) 12 (100%)
Gurung 1 (8%) 0 (0%) 1 (8%) 0 (0%) 0 (0%)
Hindi 2 (17%) 4 (33%) 2 (17%) 1 (8%) 1 (8%)
English 2 (17%) 4 (33%) 1 (8%) 4 (33%) 3 (25%)
Male 0 (0%) 1 (8%) 0 (0%) 1 (8%) 0 (0%)

Similarly, the people who have gone abroad have learnt other foreign languages like Hindi,

Male, Hebrew, etc. But the number of people who can speak other languages is very low. In this




way, it is basically a bilingual society with dominant use of the mother tongue. Table 5.1
presents the languages that the members of Ghale/NGT Language community know and can

speak.

All the speakers can speak their mother tongue as well as Nepali and the number of people who
can speak other languages except the first two is very low. The Ghale/NGT Language is used in
almost all of the domains of language use and Nepali is used in a less numbers of domains of
language use. It is generally used in the schools as a medium of instruction, between students and
teachers in formal situation, in government offices, formal meetings and writing minute (see

Chapter 4). The use of other languages is very marginal.

Still there are a few monolingual speakers of the Ghale/NGT Language. The old aged people
who are uneducated and have not gone out of the mother tongue speaking areas are monolingual
in the mother tongue. Mostly, old aged women are likely to fall in this category. The largest
number of the people, (59 out of 60), are bilingual and can speak the Ghale/NGT language and
Nepali. Nearly 42% (25 out of 60) of people can speak more than two languages including the
Ghale/NGT and Nepali. A remarkable number (23%) of people can speak Enlish because of the

school education and the fact that a large number of young people go abroad in search for jobs.

The number of languages a person can speak also varies according to the location. The people
from the market areas, road side areas, office areas are likely to come in contact with people
speaking other languages and because of the regular contact, they learn more languages. Barpak
is like a hill station regarding the settlement. There are market areas, offices, hotels and it is a
tourist destination, too. It has a long history of joining the British Army. So people from Barpak
are likely to come in contact with diverse language speakers and become multilingual. Similarly,
Mandre, Laprak and Gumda are on the trekking route and a number of people from the villages
are involved in tourism directly or indirectly. So a larger number of respondents from Barpak are

multilingual in more languages than the respondents form other areas.

The education level of the people also plays role to determine multilingualism. As the level of
education goes up, one has to go out of the community and comes in contact with other langue
speakers and learns more languages. Similarly s/he has to learn some languages like English,

Nepali, etc. formally as a part of education. The information has been presented in Table 5.2.

32



Table 5.2: Knowledge of language(s) according to literacy

I (n=20) L (n=40)
Ghale/NGTL 20 (100%) 40 (100%)
Nepali 19 (95%) 40 (100%)
Gurung 2 (10%) 0 (0%)
Hindi 0 (0%) 10 (25%)
English 0 (0%) 15 (38%)
Bhojpuri 0 (0%) 1 (3%)
Sura 0 (0%) 1 (3%)
Male 0 (0%) 2 (5%)

The table presents the fact that almost all the respondents who have knowledge of more
languages are literate. Only 10% of the illiterate ones have learnt three languages. On the other

hand, 73% of literate ones have learned more languages.

Gender of the respondents also seems to determine the number of languages a person can be
multilingual in. A larger number of males seem to know more languages than the females. Table

5.3 presents the knowledge of language of the respondents according to the gender.

Table 5.3: Knowledge of language(s) according to sex

Male (n=30) Female (n=30)
Ghale/NGTL 30 (100%) 30 (100%)
Nepali 29 (97%) 30 (100%)
Gurung 1 (3%) 1 (3%)
Hindi 9 (30%) 1 (3%)
English 10 (33%) 5 (17%)
Male 2 (7%) 0 (0%)
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5.3 Degrees of language competence

Regardless their location, age, gender and education all the respondents answered that they spoke
their mother tongue (Ghale/NGT language) for the first time. All the respondents have their
highest degree of command in the Ghale/NGT language and the second degree of command in
Nepali, and larger number of respondents has better command in English than in Hindi as

presented in Table 5.4.

Table 5.4: Degree of command on the language(s) by location

Degree | Language Mandre Barpak1 Barpak2 Laprak Gumda
(n=12) (n=12) (n=12) (n=12) (n=12)

1 Ghale/NGT | 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%)

2 Nepali 12 (100%) 12 (100%) 12 (100%) 11 (92%) 12 (100%)

3 Hindi 2 (17%) 4 (33%) 2 (17%) 0 (0%) 0 (0%)

4 English 2 (17%) 2 (17%) 1 (8%) 5 (42%) 3 (25%)

5.4 The language they like most

Almost all of the respondents (98%) of the people liked their mother tongue most and only (2%)
of the people liked Nepali most. It indicates that the Ghale/NGT language is still the most
popular language among the people. Except one person in Gumda, all the respondents liked their

mother tongue most as presented in Table 5.5.

Table 5.5 The language they like most

Mandre Barpakl Barpak2 Laprak Gumda

(n=12) (n=12) (n=12) (n=12) (n=12)
Ghale/NGT | 12 (100%) 12 (100%) 12 (100%) 12 (100%) 11 (92%)
Nepali 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (8%)

5.5 The other languages of parents and spouses

This question was not applicable to all the respondents because some of them didn’t have either
father or mother or spouse. Similarly the parents or spouse of some of the respondents were
monolingual. Table 5.6 presents the other languages of the father, mother and spouse of the

respondents.
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Table 5.6 The other languages of parents and spouses

Father’s language (n=58) Mother’s language (n=55) | Spouse’s language (n=58)
Nepali 52 (90%) 49 (89%) 56 (96%)
Hindi 4 (7%) 5 (9%) 4 (7%)
Gurung 1 (1.5%) 1 (2%) 1 (2%)
English 1 (1.5%) 0 (0%) 4 (5%)

Nepali is the second language of nearly 90% of the parents of the respondents’. It indicates that
the use of Nepali was massive in the past generations, too and it is going in increasing order
because 96% of the spouses’ second language is Nepali. Another indication we can get from the
data is that there are still monolingual speakers but the number of monolingual speakers is

extremely marginal.

The use of other languages like Gurung, Hindi, English, is also extremely negligible. Similarly,
the use of other languages is higher in the fathers than in the mothers. Likewise the use of other
languages is increasing from generation to generation because the use of other languages is

higher in the spouse than in the parents.
5.6 The languages of the children

All the children acquire the mother tongue at home and speak their mother tongue at homes in all
domains of language use with all the family members as well as in their neighborhood. They
learn Nepali mostly from the school where the medium of instruction is Nepali. In schools, at
least, they have to speak Nepali in the classes with their teachers. Before going to school some of
the children are monolingual in mother tongue as in Barpakl and Mandre and after they go to the
school, gradually all the children become proficient in Nepali, too as in Table 5.7. A few of the
children acquire Nepali at home, too. In the school, they learn English as a compulsory subject
but their proficiency is not so good. In the later school years some students have better
proficiency. The role of English medium schools in Bazar areas also contributes for the better

proficiency of English from the lower level the school education.
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Table 5.7: The languages of the children at different survey locations

Mandre (n=11) | Barpakl (n=9) Barpak2 (n=11) Laprak (n=9) | Gumda (n=7)
Ghale/NGT | 11 (100%) 9 (100%) 11 (100%) 9 (100%) 7 (100%)
Nepali 10 (%) 8 (%) 11 (%) 9 (%) 7 (%)
English 1 (%) 1 (%) 4 (%) 2 (%) 0 (%)

5.7 How much Nepali the children understand in early school classes

Out of the total number of respondents, only 4% answered that the children can understand all
Nepali, 31% answered that the children can understand some Nepali and 65% answered that the
children can’t understand Nepali at all in their early school classes. It means that it is very
difficult for the children to understand Nepali in the early classes at school. They report that the
teachers translate the content in Nepali into their mother tongue until they can understand Nepali.
So the early school classes are bilingual in Nepali and mother tongue. Within 2-3 years of time
they acquire some competent in Nepali as the exposure of Nepali is extensive after they come out
of their homes. So, the people said that they would be happy if medium of instruction in the
schools from 1 to 3 classes was the mother tongue. The responses varied at different survey

points. The knowledge level of Nepali in the children in the early age is higher in Barpak2 and
Gumda as presented in Table 5.8.

Table 5.8: How much Nepali the children understand in early classes

Mandre (n=11) Barpak 1(n=9) Barpak 2 (n=11) Laprak (n=9) Gumda (n=7)
All 1 (9%) 0 (0%) 1 (9%) 0 (0%) 0 (0%)
Some | 0 (0%) 0 (0%) 8 (73%) 2 (22%) 4 (57%)
Little | 10 (91%) 9 (100%) 2 (18%) 7 (88%) 3 (43%)

5.8 Summary

In this chapter, we tried to assess the mother tongue proficiency and multilingualism in the
Ghale/NGT language. Northern Gorkha is a bi/multilingual area with massive use of the mother
tongue and Nepali. The number of monolingual speakers and the speakers of more than two

languages is remarkably very low. So it is dominantly a bilingual area. Apart from the
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Ghale/NGT language and Nepali the educated people can speak English for some extent.
Similarly, the people who have gone abroad for jobs have learnt the languages spoken in the
countries but they never use them in daily life communication. Doubtlessly all the people have
highest degree of competence in their mother tongue and Nepali is the next to it. Nearly all of the
respondents (98%) like their mother tongue most and like to speak it. Next popular language is
Nepali which is the second language of the parents of 90% and spouses of 96% of the
respondents. Because of the higher education, business and out world contact English is also
getting popular among the young generation people. All the children are bilingual in mother
tongue and Nepali with higher degree of language proficiency. Apart from Nepali they have
learnt some English from their school education. In the schools the medium of instruction of
Nepali and it is rather difficult for the children to understand Nepali in the early classes. Later,
they gradually gain command in Nepali and within 2-3 years time period they become able to

handle it. So majority of the people loved early school classes in mother tongue.
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CHAPTER 6
LANGUAGE VITALITY, MAINTAINANCE AND LANGUAGE ATTITUDE
6.1 Outline

In this chapter we make an effort to appraise the language vitality, language maintenance and
language attitudes in Ghale/NGT. It consists of five sections. Section 6.2 examines language
vitality in the Ghale/NGT community. In section 6.3, we discuss language maintenance and
transmission. Similarly, in section 6.4 we glance at the attitudes of the community towards their

mother tongue. In section 6.5, we summarize the findings of the chapter.
6.2 Language vitality

The vitality of Ghale/NGT language is very vivacious in the language community despite the
gradual increase of Nepali because of the expansion of education, transportation, business and
migration.. All generation people in all domains of language use the mother tongue and
intergenerational transmission of the language is completely unobstructed. Other language

community people are also acquiring it as the second language using widely in their daily lives.
6.2.1 The children speaking mother tongue

All the children are speaking the mother tongue in daily life situations with full competence. In
the community the mother tongue is the main vehicle of communication and the children who
were born out of the community acquire the mother tongue after they come back into the
community because it is compulsory for them. Table 6.1 presents the situation of the use of the

mother tongue by the children.

Table 6.1: The children speaking the mother tongue

Mandre (n=11) | Barpakl (n=9) | Barpak 2 (n=11) | Laprak (n=9) | Gumda (n=7)

Yes | 10 (100%) 9 (100%) 11 (100%) 9 (100%) 7 (100%)

No |0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)

6.2.2 The language of intergenerational communication

The mother tongue is the vehicle of intergenerational communication. All of the parents mostly

use their mother tongue with their children and all the children use them with their parents and




grandparents. The people of all generations speak the mother tongues with equal proficiency and

all the parents usually communicate with the children using the mother tongue.
6.2.3 The mother tongue competence in the children

Almost all the children have high command over their mother tongue and speak it without any
distortion. But one in Mandre and one in Laprak respondents answered that their children can’t
speak the mother tongue as well as they should have. But the children with low proficiency were
born outside the language speaking area and will get proficiency gradually after they regularly
live in the village. A large number of families from that language community are residing outside
but they report that they speak the mother tongue at home and the children speak it, too. Time
and again they visit their village and stay there for some time and their command over the
mother tongue increases. But the families which have left the village forever and are residing
outside may not be speaking mother tongue and their children may not have proficiency in the

language. Table 6.2 shows the responses of the people at different survey points.

Table 6.2: Do the young people speak Ghale/NGT as well as they should?

Mandre (n=12)

Barpak 1(n=12)

Barpak 2 (n=12)

Laprak (n=12)

Gumda (n=12)

Yes

11 (92%)

12 (100%)

12 (100%)

11 (92%)

12 (100%)

No

1 (8%)

0 (0%)

0 (0%)

1 (8%)

0 (0%)

6.3 Language maintenance and transmission

All the respondents from all survey points answered that their language will be continuously
spoken in the community in the generations to come. So language maintenance in Ghale/NGT is
very prominent. There is complete and undisturbed inter-generational language transmission and

it is sure to be transmitted into the children of the youngest generation.
6.3.1 The situation of inter-lingual marriage

Inter-lingual marriage is not common in the society as presented in Table 6.3. If there is inter-
lingual marriage it does not affect the language transmission because the newly married ones
from the other language communities have to learn Ghale/NGT compulsorily because it is the
major means of communication in the society. They learn it and become proficient within a few

years. But in the peripheral areas that boarder to other language communities, like Mandre
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(Table 6.3), have some practice of inter-lingual marriage and it may cause degeneration in the

mother tongue proficiency among the new generation people.

Table 6.3: The situation of inter-lingual marriage

Mandre (n=12)

Barpak 1 (n=12)

Barpak 2 (n=12)

Laprak (n=12)

Gumda (n=12)

Yes

4 (33%)

12 (100%)

12 (100%)

12 (100%)

12 (100%)

No

8 (67%)

0 (0%)

0 (0%)

0 (0%)

0 (0%)

The marginal practice of inter-community marriage their society has reduced the possibility of

language degeneration in the future generation.

The possible language communities for inter-lingual marriage are Tamang, Magar, gurung, and

Kumal as presented in Table 6.4.

Table 6.4: The possible language communities for inter-lingual marriage

Mandre Barpak1 Barpak2 Laprak Gumda

(n=12) (n=12) (n=12) (n=12) (n=12)
Tamang and Magar | 1 (8%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Newar and Gurung 1 (8%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Tamang, Magar and | 2 (17%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Kumal

6.3.2 The situation of language transmission into future generations

All the speakers, regardless location, gender and education are confident that the children of their
children will speak their mother tongue. Table 6.5 presents the responses of the respondents at

different survey points.

Table 6.5: The prediction about transmission of Ghale/NGT into grandchildren

Mandre (n=12)

Barpak 1 (n=12)

Barpak (n=12)

Laprak (n=12)

Gumda (n=12)

Yes

12 (100%)

12 (100%)

12 (100%)

12 (100%)

12 (100%)

0 (0%)

0 (0%)

0 (0%)

0 (0%)

0 (0%)
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6.3.3 Reading and writing in mother tongue

All of the people like their children learn reading and writing in mother tongue. The responses

did not vary anywhere.
6.3.4 Volition of the people to assist a mother tongue based school

People are enthusiastic to assist a mother tongue based primary school in the locality by sending
own children, motivating others to do so, economical support and other ways. But there seems a
slight tendency that the number of respondents who like to send their own children is less than
the number of the respondents who like to motivate others to send their children. It may be
because of the fact that old generation people’s children are already adults. The degree of
assurance to assistance for mother tongue primary school is remarkably less in Laprak and
Gumda. The reason for why it is less in Laprak and Gumda may be an important question which

needs to be investigated in the future. Table 6.6 presents the responses of the people how they

would help a mother tongue based primary school.

Table 6.6: How people would help a mother tongue based primary school

Mandre Barpak1 Barpak?2 Laprak Gumda
(n=12) (n=12) (n=12) (n=12) (n=12)
By sending own children 12 (100%) | 12 (100%) 12 (100%) | 9 (75%) 7 (58%)
By motivate to send other | 12 (100%) | 12 (100%) 12 (100%) 12 (100%) | 12 (100%)
children from the society
Economic assistance 12 (100%) | 12 (100%) 12 (100%) 7 (58%) 6 (50%)
By Teaching own self 6 (50%) 7 (58%) 5 (42%) 5 (42%) 4 (33%)

6.4 Language attitudes

Ghale/NGT communities feel themselves proud to be called as a speaker of mother tongue. The
Ghale people love to call their language Ghale or /ilake and the Gurung people love to call the

language Northern Gorkha Tamu language.
6.4.1 Feeling while speaking mother tongue in the presence of other people

They find the mother tongue as an important symbol of their ethnic identity so they feel pride in
speaking the mother tongue. So 56 (93%) of all 60 respondents said they feel pride in speaking
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their mother tongue and only 3 (7%) are neutral about it. Gumda shows slightly different
tendency towards the issue and one fourth of the respondents are neutral about it. Table 6.7

presents the responses of the people at different locations.

Table 6.7: Feeling while speaking mother tongue in the presence of other people (by location)

Mandre (n=12) | Barpakl (n=12) | Barpak2 (n=12) | Laprak (n=12) | Gumda (n=12)
prestigious 11 (92%) 12 (100%) 12 (100%) 12 (100%) 9 (75%)
embarrassed 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
neutral 1 (8%) 0 (0%) 0 (0%) 0 (0%) 3 (25%)

6.4.2 Problems faced because of speaking mother tongue

In general they have not faced any remarkable problem being as a speaker of the mother tongue.
The command in Nepali has made them easier to communicate with the outsiders and there is no
problem in using mother tongue with the members of community. But all the people do not have
a good command in Nepali and time and again there happens miscommunication while
communicating with the outsiders. Similarly, sometimes they had feeling of being dominated

because they were in minority in the group (Table 6.8).

Table 6.8: Problems faced because of speaking mother tongue

Mandre (n=12)

Barpak 1 (n=12)

Barpak 2 (n=12)

Laprak (n=12)

Gumda (n=12)

Yes

0 (0%)

3 (25%)

0 (0%)

1 (8%)

0 (0%)

No

12 (100%)

9 (75%)

12 (100%)

11 (95%)

12 (100%)

6.4.3 Feeling about children marrying non-mother tongue speakers

Nearly 50% of the respondents seem worried about whether their children marry a mother tongue
speaker or not and nearly equal number of them feel no problem with it. Only two (3%) out of 60
feel good if the children married non-speakers of mother tongue as in Table 6.9. There are
different opinions among the respondents who do not mind if the children married non-mother
tongue speakers. Some are confident that they will learn it after marriage. Some have opinion of
modern society and say that it is not a good idea to be biased about language, religion, gender,

etc in the 21% century modern age.
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Table 6.9: Feeling about children married with non-mother tongue speakers

Mandre (n=11) | Barpak 1 (n=9) | Barpak 2 (n=11) | Laprak (n=9) | Gumda (n=7)
GOOd 0 0, 0, 0, 0, 0,
(0%) 0 (0%) 0 (0%) 2 (22%) 0 (0%)
No problem 5 (450 o o o o
(45%) 2 (22%) 1 (9%) 3 (33%) 4 (57%)
Bad
6 (55%) 7 (78%) 10 (91%) 4 (44%) 3 (43%)

6.4.4 Feeling if future generations spoke/didn’t speak the mother tongue

All of the respondents would be happy if future generations spoke the mother tongue. It shows their

highest degree of loyalty towards their mother tongue.

92% of the respondents would be disappointed if the future generations gave up speaking their

mother tongue and 8% would not mind it and no one would like it as given in Table 6.10.

Table 6.10: Feeling if future generations didn’t speak the mother tongue

Mandre(n=12)

Barpak 1 (n=12)

Barkap 2 (n=12)

Laprak (n=12)

Gumda (n=12)

I like 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Idon’t mind | 2 (17%) 0 (0%) 0 (0%) 0 (0%) 3 (25%)
I hate 10 (83%) 12 (100%) 12 (100%) 12 (100%) 9 (75%)

6.4.5 The preferred first language for the children

All (100%) of the Ghale/NGT speakers, regardless the location, gender, education or age, think

that their children should speak their mother tongue first and they should learn the languages of

wider communication i.e. Nepali and English. The responses didn’t vary at the any of the survey

locations.

6.4.6 The changes occurred in the contemporary Ghale/NGT

Out of all 60 respondents only 10 (17%) have realized that their mother tongue has been changed

and 50 (83%) have not realized it. They say it has been slightly changed in different aspects from

it was used in their grandparents’ time. The responses are presented in table 6.11. The
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respondents who have realized changes in the language have found changes in lexical items

(code mixing), pronunciation, etc.

Table 6.11: Responses to whether contemporary Ghale/NGT is different from the previous one

Mandre (n=12)

Barpakl (n=12)

Barpak2 (n=12)

Laprak (n=12) Gumda (n=12)

Yes | 1(8%)

2 (17%)

3 (25%)

2 (17%) 2 (17%)

No | 11(92%)

10 (83%)

9 (75%)

10 (83%) 10 (83%)

Slightly higher number of female have been aware about the changes in the different aspects of

their mother tongue and presented in Table 6.12.

Table 6.12: Whether contemporary Ghale/NGT is different from the previous one

Male (n=30) Female (n=30)
o
Yes 4 (13%) 6 (20%)
No 26 (87%) 24 (80%)

The aspects of pronunciation, lexical items and style of speaking of the language have been

reported to have been changed (Table 6.13). Those who have realized changes in the language

say code mixing is the most remarkably changed character of the language at present. Similarly

they have realized the changes in style of speaking, pronunciation and lexical items, too.

Table 6.13: The aspects of Ghale/NGT that have changed

Mandre Barpakl Barpak?2 Laprak Gumda

(n=12) (n=12) (n=12) (n=12) (n=12)
Pronunciation 0 (0%) 1 (8%) 0 (0%) 0 (0%) 2 (17%)
Lexical item 0 (0%) 0 (0%) 2 (17%) 1 (8%) 0 (0%)
Use of structures 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Code mixing 1 (8%) 2 (17%) 0 (0%) 1 (8%) 2 (17%)
Style of speaking 0 (0%) 0 (0%) 3 (25%) 0 (0%) 0 (0%)
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6.4.7 Feeling about community people speaking other languages

The children of some of the people who have migrated from their original places to other places
especially the town areas like Kathmandu, Pokhara, etc. have given up speaking their mother
tongue. The elder generation people living in the areas know the language but generally don’t
use it. None of the respondents is happy with it, only 12% are neutral about it and 88% are
unhappy about the situation. Table 6.14 presents the responses of the respondents at different

survey points how they feel their community people not speaking own language.

Table 6.14: How they feel their community people not speaking own language

Mandre (n=12)

Barpak 1 (n=12)

Barpak 2 (n=12)

Laprak (n=12)

Gumda (n=12)

I love it.

0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
I don’t mind it. 1 (8%) 1 (8%) 2 (17%) 1 (8%) 2 (17%)
I'hate it 11 (92%) 11 (92%) 10 (83%) 11 (92%) 10 (83%)

Other factors like location, gender and education do not seem to be a determining factor for it. Not so

remarkably but slightly age of the respondents seems to be a factor to determine whether one is

worried about the loss of the mother tongue as presented in Table 6.15.

Table 6.15: How they feel their community people not speaking own language by age group

Al (n=20) A2 (n=20) A3 (n=20)
Ilove it. 0 (0%) 0 (0%) 0 (0%)

I don’t mind it. 5 (25%) 0 (0%) 2 (10%)

T don’t like it 15 (75%) 20 (100%) 18 (90%)

6.6 Summary

In this chapter, we tried to examine the language vitality, language maintenance and language
attitudes in the Ghale/NGT community. In section 6.2, we examined language vitality in the
community. Ghale/NGT is vigorous as all the children everywhere in the area speaking it as their
mother tongue and all generation people have been using is as the medium intergenerational
communication. Nearly all the young people and children have very good command on their
mother tongue. The situation of language maintenance and transmission is wonderful because

inter-lingual marriage is low in the community. In case a man married a non-speaker of the
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mother tongue, she would learn Ghale/NGT within a few years because it is the main language
of communication in the society. So, inter-lingual marriage also does not affect the language
transmission. All the respondents are sure about the transmission of their mother tongue into the
children of their children (grandchildren). Similarly all the respondents adore their children
reading and writing in the mother tongue and they are enthusiastic to assist the mother tongue
schools in their communities by sending the children, economic physical assistance. The
respondents have an extremely positive attitude towards the Ghale/NGT language as 93% of
them feel prestigious to speak mother tongue in the presence of other language speakers. Only
7% of them have faced communication problem with other tongue speakers because of being a
mother tongue speaker. All of them love their children marrying a mother tongue speaker and
would be extremely happy if the future generations continued speaking their mother tongue. All
of them think that Ghale/NGT should be the first language of all the children of the language
community. Similarly, they (90%) are sad about the fact that some of the young generation
people living out of the village can’t speak the mother tongue. A few of them (17%) have
realized changes occurred in the language mainly in the lexical level as there is increasing code

mixing. Similarly, the aspects of pronunciation and style have been slightly changed.
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CHAPTER 7
LANGUAGE RESOURCES
7.1 Outline

In this chapter we discuss language resources available and state of language maintenance. In
Section 7.2, we describe the oral language resources available, and in Section 7.3, available
written language resources. Section 7.4 discusses responses of the people about the radio
programmes in mother tongue, Section 7.5 reading the written materials in their mother

tongue and Section 7.6 summarizes the chapter.
7.2 The oral language resources

The Ghale/NGT Language community has distinct identity because of the unique tongue,
culture and folk literature. Although they speak the same language, both Ghale and Tamu
communities claim that they have distinct culture and identity. Anyway, the common
language they speak is rich in its oral literature. The language community celebrates a
number of celebrations, perform sacred ceremonies, and observe feast and festivals. They say
they have their own patterns of culture for Ghale and Tamu although they share a number of
common practices in the culture. Mostly they use their own oral texts in their own language.
Apart from the religious oral literature, they have stories about the origin of the world, origin
of the tribes, the activities of their ancestors, etc. The available oral literatures are presented

in Table 7.1.

Table 7.1: The folklores available in Ghale/NGT Language

Mandre Barpakl Barpak?2 Laprak Gumda

(n=12) (n=12) (n=12) (n=12) (n=12)
Folk stories 12 (100%) | 12(100%) | 12 (100%) | 12 (100%) | 12 (100%)
Music 12 (100%) | 12 (100%) 12 (100%) 12 (100%) | 12 (100%)
Religious 12(100%) | 12(100%) | 12(100%) | 12(100%) | 12 (100%)
literature
Radio 12(100%) | 12(100%) | 6 (50%) 0 (0%) 1 (8%)
Cinema 12(100%) | 12(100%) | 7 (58%) 12 (100%) | 4 (33%)
CD/DVD 12 (100%) | 12(100%) | 2 (17%) 8(67%) | 2(17%)




a. Folk stories

All the locations have vivid tradition of folk story (Table 7.1). They have folk stories about
the origin of the world, their communities, their ancestors, ghost and fairies, and made them
popular among the community people. Some of the folk stories are common in both Ghale
and Tamu communities and several of them are different in the two communities. The
variation in the folk stories indicates the different existence of the communities. Amongst
them, some said they can tell such stories and some answered that they have heard other
people telling such stories. They also tell the stories commonly available in the Nepali

national culture.
b. Music

Ghale and Tamu cultures have songs and music, too. All of the respondents from each of the
survey points are well known about the fact that they have songs and music in their mother
tongue (Table 7.1). Apart from the traditional songs and music they have adopted Nepali
songs in the mother tongue and composed modern music, too. They report that nowadays

they sing Ghale/NGT Language songs in different occasions.
c. Religious literature

Religious literature is available in all the survey locations which indicates that it is a most
important oral literature in the language. In our sample, there were 31 animists, 14 Buddhists,
9 Hindu + animists and 6 Christians. Mostly they use the mother tongue while worshiping
and praying. Apart from the mother tongue they use Nepali as well during their religious

practices. Christianity is a recent intervention in the Ghale/NGT Language community.
d. Radio

Almost 50% of the total respondents are informed about the use of Ghale/NGT Language in
radio programmes from different radio stations. All of the respondents in Laprak and Gumda
(except 1) and 50% of them in Barpak2 are not informed about the use of the language in
radio. But all of the respondents in Mandre and Barpak1 reported that the language is used in
radio (Table 7.1). The responses seem rather confusing because the responses from Barpak1

and Barpak?2 should have been the same.
e. CD/DVDs and cinemas

Nowadays, different organizations, both national and local level, working for the promotion

of Ghale/NGT Language language, culture and ethnicity are working for the advancement of

48



audio-visual materials like CD/DVDs and cinemas. But the development is on the initial
stage and the materials are not in the access of the general people in all the language speaking

areas as a small number of the respondents are informed about it.
7.3 The written language resources

On the other hand, written tradition in Ghale/NGT Language seems to be on the preliminary
stage. There have been some attempts for the phoneme identification and orthography
development by both the Ghale and Tamu communities. A Devanagari based orthography for
the language has been proposed but it is not the final one. The same work has been carried
out for multiple times because the Ghale community and the Tamu community are making
attempts independently. There have been published a number of books and other written
materials in the language and about the language from both of the communities as presented
in Table 7.2.

Table 7.2: Available written materials in Ghale/NGT Language

Mandre Barpakl Barpak?2 Laprak Gumda

(n=12) (n=12) (n=12) (n=12) (n=12)
alphabet 10 (83%) 9 (75%) 5 (42%) 5 (42%) 5 (42%)
Grammar 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
Dictionary 1 (8%) 1 (8%) 0 (0%) 5 (42%) 5 (42%)
Text book 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%)
II;::;?;.‘{ 0 (0%) 1 (8%) 1 (8%) 2 (17%) 2 (17%)
Newspaper 10 (83%) 10 (83%) 4 (33%) 5 (42%) 5 (42%)
Written
literature 10(83%) 10 (83%) HE) > M
Folklore 4 (33%) 3 (25%) 4 (33%) 5 (42%) 4 (33%)
No response 2 (17%) 2 (17%) 6 (50%) 7 (58%) 7 (58%)

The respondents, at all survey points informed that there is not any written grammar of the
language. A preliminary sketch of the grammar of the language has been prepared by the
M.A. second year students of Central Department of Linguistics, Tribhuvan University as a

report of their 15 day fieldwork practice in 2015.

The report includes the basic information about the grammatical structure and sociolinguistic

situation of the language. Later, the students completed their dissertations on different aspects
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of the language like phonetics, morphology, syntax, etc. If the works by the students are
compiled together, edited them and completed the missed items of grammar, a basic grammar
of the language will be prepared. Some of the community leaders are well informed about it
but initiation for compiling and completing the work has not been initiated neither by the

language community nor by the Central Department of Linguistics.

Some of the respondents from Laprak and Gumda reported that there exists a dictionary of
the language but they do not have detail information about it. So it might be a glossary

prepared by someone. In fact a dictionary of the language as such is not available.

Textbooks for formal education have not been prepared. We were informed that some
materials for informal education have been prepared in the upper areas which are unknown to

the people living in lower parts.

Occasionally, pieces of literary writings and information about the different socio-cultural
aspects of the communities (Ghale and Tamu) get published in local periodical. There have
been established some social and literary organizations, related to the Ghale and Tamu
communities in local and national levels and they publish literary and cultural matters in
periodicals, journals, etc. written in Ghale/NGT language, too. But, at present, commonly,
materials are available written in Nepali or English about the Ghale/NGT Language. Table
7.2 shows the information given by the respondents about the written matters in or about their

mother tongue.

We tried to investigate the availability of the written materials in the Ghale/NGT Language
language using participatory method, too. The findings form questionnaires and the
participatory methods are identical and support each other as presented in Figures 7.1-7.5. In
most of the locations people reported that dictionary, grammar and written literary materials
are either available or are in the process of preparation. The written materials like textbooks,

literacy materials, and newspapers are reported to be unavailable.

50



use in radio ' . - .
| iy . mother tongue | alphabet
literacy materials

folk literature

official use

dictionary
newspaper
magazine

..‘““\;.....//f
Figure 7.2: Lnguage resources at Barpak1

textl;ooks
newspaper

official use

dictionary [ grammar

wextbooks

o

- folklore literature

Figure 7.5: Language resources at Gumda

51



The information about the available language resources is not equally informed to the people
in the different survey locations. The people in Mandre, Barpak1 and Laprak, in participatory
method, asserted that there are available alphabet, literary materials and dictionary. The
respondents in Barpak2 (Ghale community) said that the written materials are being prepared
and the respondents in Gumda are unknown about the available written materials. Some of
the information from questionnaire and participatory method are contradictory. For example,
in participatory method the participants in Mandre said there are available literacy materials
but in questionnaire they said they are not available. Similarly, the situation is found in other
locations, too. It means that the written language resources are not common in the locality
and all the respondents are not well informed about the available language resources but only

the educated and leaders are informed about them.
7.4 Responses of the people about the radio

Nearly 45% of them never listen to the radio programmes in the mother tongue, nearly 45%
of them occasionally listen to the programmes and 10% regularly listen to the programmes.
The people reported that there are not regular mother tongue programmes on the local radios.
It is also because the mother tongue radio programmes have not been able to attract the
people towards them.But we could not figure out what kind of programmes are broadcasted
and which radio stations broadcast them. Table 7.3 presents how often the people listen to the

radio programmes at different survey points.

Table 7.3: Responses of the people about the radio at different survey points

Mandre (n=12) | Barpakl (n=12) | Barpak2(n=12) | Laprak(n=12) | Gumda (n=12)
Always 3 (25%) 2 (17%) 1 (8%) 0 (0%) 0 (0%)
Sometimes | 9 (75%) 10 (83%) 4 (33%) 0 (0%) 3 (25%)
Never 0 (0%) 0 (0%) 1 (8%) 0 (0%) 1 (8%)
No response | 0 (0%) 0 (0%) 6 (50%) 12 (100%) 8 (67%)

The radio programmes seem to be more popular in Mandre, Barpak1 and Barpak2 Similarly
relatively large number of people is unknown about the radio programmes in their mother

tongue.

The responses varied according to the different age groups, too. The young people seem more
responsive towards the radio programs in their mother tongue than the elder ones. It might be

because of the attraction of the young generation towards the new technologies. Naturally,
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the young people are attracted towards the modern technologies like mobile phone,
television, radio, etc. The 15-35 and 35-55 age-group of the respondents are more responsive

towards the radio programmes. Table 7.4 presents the responses given by different age

groups.

Table 7.4: Responses of the people about the radio by age groups

Age groups
Al (n=20) A2 (n=20) A3 (n=20)

Always 0 (0%) 4(33%) 2 (17%)
Sometimes 12 (100%) 6 (50%) 8 (67%)
Never 1 (8%) 1 (8%) 0 (0%)
No response 7 (58%) 9 (75%) 10 (83%)

Similarly the education level of the respondents seems to play role to determine whether on is
responsive towards the mother tongue radio programmes as presented in Table 7.5. The

people with higher level of education are more responsive towards such programmes.

Table 7.5: Responses of the people about the radio by education

I (n=20) L (n=40)
Always 2 (10%) 4 (10%)
Sometimes 6 (30%) 20 (50%)
Never 0 (0%) 2 (5%)
No response 12 (60%) 14 (35%)

7.5 Reading the written materials in their mother tongue

Relatively higher number of the respondents read the written materials in their mother
tongue. Some of the respondents say that the materials are not available locally and have not
got chance read them. The written materials in Ghale/NGT Language are more available for
some extent in the lower areas of the Ghale/NGT language settlements like Mandre and
Barpak but comparatively less available in the upper remote areas. Table 7.6 presents the
situation of how much the respondents read the written materials in their mother tongue at

different survey locations.
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Table 7.6: how much the respondents read the written materials in their mother tongue

Mandre (n=10) Barpakl (n=9) Barpak2 (n=8) Laprak (n=6) Gumda (n=7)
Yes |10 (100%) 9 (100%) 5 (63%) 5 (83%) 5(71%)
No 10 (0%) 0 (0%) 3 (37%) 1 (17%) 2 (29%)

The written materials are more available for the educated people than for the people with
lower education because the educated people have better access to them. It shows that the
materials are available only for limited number of the people with higher education and the
materials are out of the access of the general people. The people are well known that their

language is written in Devanagari script with some adaptation.

Almost all of the respondents in Mandre and Barpak are informed about the existence of
organizations that work for promotion of the language and culture and nearly 80% are
informed in Laprak and only 25% in Gumda as in Table 7.7. The activities for promoting
language and culture are centered in Barpak and the areas around it. As we go up from

Barpak, consciousness for language and cultural promotion gradually decreases.

Table 7.7: The existing institutions for the promotion of Ghale/NGT

Mandre(n=12)

Barpakl (n=12)

Barpak2 (n=12)

Laprak (n=12)

Gumda (n=12)

Yes | 1o (100%)

12 (100%)

11 (92%)

10 (83%)

3 (25%)

No 10 (0%)

0 (0%)

1 (8%)

2 (17%)

9 (75%)

There are different organizations of Ghale and Tamu. For the Ghale community Ghale Samaj
(Ghale Society) is active from the national level to local level for the linguistic and cultural
preservation and preservation. For the Tamu society, there are different organizations at
different locations and levels. Northern Gorkha Tamu Society is their common national and
local organization. They are linked with Gurung Rastriya Parisad, too, which is the national
organization of the Gurung community. There are local level ethnic organizations like Barpak
Tamu Unity Society in Barpak, Laprak Tamu Society in Laprak and Pelu Samaj in Mandre,

etc.

Similarly, the level of education played important role to determine whether one is informed

about the institutions working for the promotion of the language as presented in Table 7.8
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Table 7.8: The existing institutions for language promotion (by education)

I (n=20) L (n=40)
Yes 15 (75%) 33 (82%)
No 5 (25%) 7 (18%)

7.6 Summary

In this chapter, we discussed the language resources available in the Ghale/NGT language.
The Ghale/NGT language has got folk tales, songs and religious literature. The some
occasion language is used in the local radio. Both the Ghale and Gurung communities have
developed modern music and songs, documentaries and films in the mother tongue and
distributed in CDs/DVDs. Apart from the oral literature, there are available written language
resources in the language. The organizations working for ethnic and linguistic promotion
have been working for the development of literature and language resources. The people in
the southern part are more informed about the available written language resources than the

people in the northern part which is remote

Although some written materials are available in the language, written tradition is in the
initial stage as the detailed phonemic analysis of the language has not been carried out yet
and a satisfactory orthography for the language has not been designed. There exist national
and local level Ghale and Gurung ethnic organizations working for the promotion of the
language and culture. The language resources are available in Barpak and the areas around it
but they are not available in the upper remote areas. Even, the people in the remote areas are
not informed about the language resources available in their mother tongue and the
organizations working for the promotion of their mother tongue. A remarkable number of
people are eager to read the written materials in their mother tongue but the written materials

are not available locally for the people who want to read them.
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CHAPTER EIGHT
SUMMARY OF FINDINGS AND RECOMMENDATIONS
8.1 Outline

In this chapter we summarize the findings of the survey research and make some
recommendations for the promotion of the Ghale/NGT language. Section 3.2 summarizes the
findings of the research and section 3.3 lists out the recommendations about how the Ghale/NGT

language can be promoted and strengthened.
8.2 Summary of findings

We can tentatively divide the language speaking area into three regions based on the language
variation: Barpak and the area around it (the area west of Manche Danda), Laprak and the area
North-East of it and the area beyond Machha Khola and the upper north part of the Gorkha
District. The lexical comparison presents gradual language variation according the geographical
distance and we could not find abrupt change in the language variation. Possibly there is abrupt

change across the Machha Khola and in the upper part of the district.

In the general domains, such as joking, storytelling, discussing/ debate, quarrelling, abusing,
telling stories to children, and family gatherings, mother tongue is commonly used by the people
of all survey locations, sexes, all age groups and educational groups.Except in singing, village
meeting and shopping/marketing they use the mother tongue extensively regardless the location,
gender and age. In singing, village meeting and shopping/marketing they use Nepali as well as
the mother tongue depending up on the situation. There are songs in both Nepali and the mother
tongue so they sing songs both in Nepali and the mother tongue. In the village meeting, the use
of language depends on the participants. If the participants are only from the community they use
mother tongue and Nepali but if the participants are from other communities they have to use
Nepali. Writing minute is always in Nepali. The same situation is in shopping and marketing.
They use Ghale/NGT with the Ghale/NGT speakers in markets otherwise they have to use
Nepali.

The language is solely used in the interpersonal communication in the family by the people of
any group while talking about any subject matter. The children use Ghale/NGT at home and in
the community. They use Ghale/NGT while playing with the friends in the community and while



talking with the neighbors. But with the other tongue speaker they have to use only Nepali. In the
school both Ghale/NGT and Nepali are used by the children. While talking about the language of
invitation, both Ghale/NGT and Nepali are used for oral invitation and Nepali is used for written
or printed invitation. Nepali is the Language of Wider Communication (LWC) in the Ghale/NGT
community. The people use LWC with the people of other tongue speakers. The use of Nepali is
wider in the areas near to the highway and market places because they have to deal more with the
other tongue speakers in such areas than in the villages. Similarly Nepali is spoken widely in
schools, offices, health centers, etc. because the personnel working in these places are normally
outsiders. Almost all of the respondents preferred Ghale/NGT to be the medium of instruction in
the primary level education but only a few of the young people preferred Nepali and English
because Nepali and English are more profitable for them for further education, jobs and other

opportunities.

In this chapter, we tried to assess the mother tongue proficiency and multilingualism in the
Ghale/NGT language. Northern Gorkha is a bi/multilingual area with massive use of the mother
tongue and Nepali. The number of monolingual speakers and the speakers of more than two
languages is remarkably very low. So it is dominantly a bilingual area. Apart from the
Ghale/NGT language and Nepali the educated people can speak English for some extent.
Similarly, the people who have gone abroad for jobs have learnt the languages spoken in the
countries but they never use them in daily life communication. Doubtlessly all the people have
highest degree of competence in their mother tongue and Nepali is the next to it. Nearly all of the
respondents (98%) like their mother tongue most and like to speak it. Next popular language is
Nepali which is the second language of the parents of 90% and spouses of 96% of the
respondents. Because of the higher education, business and out world contact English is also
getting popular among the young generation people. All the children are bilingual in mother
tongue and Nepali with higher degree of language proficiency. Apart from Nepali they have
learnt some English from their school education. In the schools the medium of instruction of
Nepali and it is rather difficult for the children to understand Nepali in the early classes. Later,
they gradually gain command in Nepali and within 2-3 years’ time period they become able to

handle it. So majority of the people loved early school classes in mother tongue.

The langue is vigorous as all the children everywhere in the area speaking it as their mother

tongue and all generation people have been using is as the medium intergenerational
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communication. Nearly all the young people and children have very good command on their
mother tongue. The situation of language maintenance and transmission is wonderful because
inter-lingual marriage is low in the community. In case a man married a non-speaker of the
mother tongue, she would learn Ghale/NGT within a few years because it is the main language
of communication in the society. So, inter-lingual marriage also does not affect the language
transmission. All the respondents are sure about the transmission of their mother tongue into the
children of their children (grandchildren). Similarly all the respondents adore their children
reading and writing in the mother tongue and they are enthusiastic to assist the mother tongue
schools in their communities by sending the children, economic physical assistance. The
respondents have an extremely positive attitude towards the Ghale/NGT language as 93% of
them feel prestigious to speak mother tongue in the presence of other language speakers. Only
7% of them have faced communication problem with other tongue speakers because of being a
mother tongue speaker. All of them love their children marrying a mother tongue speaker and
would be extremely happy if the future generations continued speaking their mother tongue. All
of them think that Ghale/NGT should be the first language of all the children of the language
community. Similarly, they (90%) are sad about the fact that some of the young generation
people living out of the village can’t speak the mother tongue. A few of them (17%) have
realized changes occurred in the language mainly in the lexical level as there is increasing code

mixing. Similarly, the aspects of pronunciation and style have been slightly changed.

The Ghale/NGT language has got folk tales, songs and religious literature. The some occasion
language is used in the local radio. Both the Ghale and Gurung communities have developed
modern music and songs, documentaries and films in the mother tongue and distributed in
CDs/DVDs. Apart from the oral literature, there are available written language resources in the
language. The organizations working for ethnic and linguistic promotion have been working for
the development of literature and language resources. The people in the southern part are more
informed about the available written language resources than the people in the northern part
which is remote Although some written materials are available in the language, written tradition
is in the initial stage as the detailed phonemic analysis of the language has not been carried out
yet and a satisfactory orthography for the language has not been designed. There exist national
and local level Ghale and Gurung ethnic organizations working for the promotion of the

language and culture. The language resources are available in Barpak and the areas around it but
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they are not available in the upper remote areas. Even, the people in the remote areas are not

informed about the language resources available in their mother tongue and the organizations

working for the promotion of their mother tongue. A remarkable number of people are eager to

read the written materials in their mother tongue but the written materials are not available

locally for the people who want to read them.

8.3 Recommendations

1.

The linguistic misunderstanding between the Ghale and Gurung communities should be
settled by the consensus of the communities.

More detailed linguistic survey is necessary to find out the overall linguistic and
sociolinguistic picture of the Ghale/NGT language.

It is necessary to identify how far the language varieties are different from each other in
grammar. So a comparative study of their grammar is necessary.

It is necessary to expand the use of the language in multilingual education, media and
literature etc.

It is desirable to carry out community based language development activities such as
Multilingual Education (MLE), literacy, etc.

It is important to be realized by the concerned authorities that every language is important

from different perspectives and they should be preserved.

Unless the domains of use of language are broadened the language cannot be promoted.
Modernization and standardization of the language is essential so its use in modern

technology will be an important job for language promotion.
The use of the language in mass media should be promoted and widened.

It would be better to impart primary education in mother tongue by preparing teaching
materials containing the subject matters suited for the local needs and socio cultural

setting.
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ANNEXES

Annex A: The word lists

ATETAT (TF) T qTH: LE: 1 AU

(2) Krishna Prasad Chalise

(R) Pratigya Regmi

(3) e

(8) e

(R) e

ST (%) F1 AT

(2) e

(R) e,

)

(%) e

(B) cenee

T ©

fSredT gorkha /AR aTorET: ... EE i

L/ U

ATITERT A4 Ghale/Northern Gorkha Tamu  sf=aaidis! ATeaTATHT: Nepali

w.d.  [erieh WOTt  [Mandre |Barpakl |Brpak2  |Laprak Gumda

(Ghale)

1. body IEARS WA QWA WAMWA  [sja/guba/kun |t¥jan
2. head 3T tA tA tA toka/ta tuga
3. |hair FATA tap"u tap"u tap"u tap"u/tep™u  ta
4. face SRELES twa twa pAje twa/pe” twa
5. eye Arar mja mja mja mja mja
6. ear T nA pelam na  [pgjalam nA [pilam na na
7.  |nose GIE7 na k'umna |k"'umna |k"amna na
8.  |mouth Rcl nur n"ur nur nur nur
9. teeth Tt SA SA SA SA SA
10. [tongue EEL li li li li- li
11. |breast T t5ju tSju d%u ttu” tSju
12. |belly kc 1o "o lo lo” k"wasi
13. |arm/hand |37 1Pa la la la” 1ha
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14. |elbow W rud“upuy |rud®u puy (|rusu rad“aban/rud |rud“ebary
pun/tusupu |“ubun
9
15. |palm AT latjan 1"adjan latjan latin ladjan
16. |finger et lari "ata lata lata lanla
17. |fingernail |7s singa singa sinka sjunga sunga
18. |leg e top toprja/top [top/toprja [|toprja/tap  |tap
19. [skin BT k"usa k"usja k"ud%a  |k"usja k"usja
20. |bone Tls nonrja nonrja nonrja nunrja nunra
21. |heart He tjan djan tjag/djan  |gjan/kjan tjan
22. |blood TIq ka ka ka ka ka
23. |urine EEICH sja sja sja sja sja
24.  |feces e kli klik"i  [kli k"li/kli k"l
25. |village TS tA ta ta ta ta
26. |house K kim kim kim kim kim
27. |roof 1Ll top"ja kimp"ja  |kimp"a  |kimkja/k"ja/ [pale
kimp"a
28. |door Gkl k"j k"jo k"jo k"jo k"jo
29. |firewood a3 SjAn sjan sjan sjan sjan
30. |broom ﬁ nep"ilase |kud“u/naip |kutsu kusu kusu
MAsai
31. |mortar BEIE lugpljag |pljay pljan t"am(d?a)  [t"umd®a
32. |pestle AR |theksa  [tjaktoa t"ekta k"jad?a/kjat®|t"jasa
A
33. |hammer AT maidja  |maidja maidja hat"audo  |k"an
34. |knife EERT /kPortsa/tsi |karta/k"ord |karta karta karta
da “A pid”A
35. |axe EE R ka gA gA ka™ ko
36. |rope TRT p"aba t"Aba t"Aba t"abo t"abu
37. |thread g sjob sjob sjop SjAp SAp
38. |needle EE ka:p kap kap kap kap
39. |[cloth 3T kola kola kola kola kola
(=)
40. [ring A sep sep/sjop  |sjob/sjap |sjap sjap
41. |sun o mija mija mija m"ja mja
42.  |moon HTexHT laini lini li:ni lani lani
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43. |sky SATHTA mu mu mu m"u/mukum |makum
44. |star T kart’an  [kart’en kart*en/kei |kart’en/kart® |kart’en
rten en
45. |rain Fut t°o d“o tPiri/d"iri |t"iri tPAri
46. |water KIEi| kju kju kju kju kju
47. |river GEL k"on hoy gindi/hoy |gandi/won  [kandi
48. |cloud EIEN muppa  [mukpa mukpa muku/mo/mj [muwa
uwa
49. |lightening ﬁ?ﬁ’ﬁ kjulin kjulipkja |kjulingja |kjolam plip |padi blag
g
50. [rainbow Tl pjup pujupkju/k |kujup kju |larkan/larka |larken
ujupkju n
51. |wind ERIG] undu undu/untu |undu undu undu
52. |[stone R lup luy lup lag lag
53. |path JTer lam lam/lam  |lam lam lam
54. |sand EINEL pi:sa bi:sa pissa pisa Ppiso
55. |fire AR mi mi mi mi mi
56. |smoke %WT muiun/mi [mijuny m"i:n min muin
up
57. |ash FITAT mela mila mela mila mila
58. |mud HTET SA SA SA s"A SA
59. |dust el sathulu  [satulu thulu/d™ulu |sabi twa
60. |gold T mPAr MAT MAT mar mar
61. ([tree 55€) tagbo tanbo/danb [dogpo tagpo/tanbo  |tagbu
0
62. |leaf qrq Ia lem/la Ia I"A”/t"jam  |lem
63. [root ST thy tshA tsPA t"a/ta ta
64. |thorn T t°o t'o t°o t'o t%
65. |flower et minda minda minda minda minda
66. [fruit ®ADA  |sjasi sjasi sjasi sjasi shjasi
67. |mango AT Am Am Am am am
68. |banana FT motSe mase/mose |mo:se mot™"t"e  |mut*"e
69. |wheat(huske [Tg nwA hwa wha ho™ wo
d)
70. |barley Sl tuku tugu tuku tugu tugu
71. |rice (husked) [@THT ut®i ud“i uti usi/ut’i usi
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72. |potato AT lisa ja/lisja ja/lisja pugi/hja ja
73. |eggplant HUT b"&da pena b"enta p"éna p"enta
74. |groundnut [I&TH badam  [badam badam badam padam
75.  |[chili AT |KPursini [kPunni/k" [k"unni/ku |k"uni k"uni
rsini rsini
76. |turmeric TETT biswuwar |[bisuwar  [pisar bisar besar
77. |garlic T koba koba koba kabu kabu
78. |onion TS pjad” pjad” pjad” pjad” pjad”
79. |cauliflower [FTSET minda minda kobi |kauli minda kauli
kopi kopi/p"ulgob
i
80. [Tomato T p"ulum |p"ulum  |golb"eda |galp"eda  |p"enta
p"eda b"&da
81. |cabbage eal klo banda [banda kobi [banda bandagobi  |banda
82. |oil GEd murku murgu murku marku marku
83. |[salt RSl t°A t°A t°A t5A” t°A
84. |meat RIES sja sjA sjA shjA” sjA
85. |fat (of meat) [TTET tshe tshe the tshe™ tshe
86. |[fish =T DA DA DA DA 0o
87. |chicken HeAT kasju/kat®j [kat’ju pit° [kat®ju kasu kasju
u
88. legg qUeT kap"om |kap"um  |kaum kagum/kap"u [kagum
m
89. |cow e kida kida kita kita kjuta
90. |buffalo Frefy mAT/mui  [mui mui mAi mai
91. |milk £y pjalam  [njalam/njal|nalam/pjal |pilam pilam
Am Am
92. |horns ruk ruk/rug ruk ru” ruk
93. [tail mi: mi m"i mi~ mi
94. |goat A rA rA A~ rA
95. |dog kjo kjo kjo kjo~ kjt
96. [snake roje rwoe/dam [rwe rjoe” roe
97. |monkey juwa juwa jwa jwa” jwa
98. |mosquito lamk"utte [lamk"utte |lamk"utte |mat*"er mat*Per
99. |ant nad“ norja norja nasi nasi
100. |spider tokja doja/dogja |dokja tasja tapsja
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101. |name min min min min min

102. |man AT mi mi mi/pati mi- mi

103. |woman AZATE  |madimi  |madi mati madi madi

104. |child EEL pid“a bid“a pid“a/pud” |t°A pisa

A

105. [father EIEL pA bai/pa pai/bai pa/bai/poe  |pa

106. |mother SATHT mA mai/ma mai ma ma

107. |older brother |<TS] AdAa Ada/at"A  [ada/dad”u |ata/dusu dusu

108. [younger AT ton tjon t’jon/ale  [|ali ali

brother
109. |older sister [f==t te ad“i nu/ad“ t’e t’e
110. |younger FieAT mo tjop/mo  |m"d mjan/mo mjan
sister

111. [son B t°A t°A t°A t°A” t°A

112. |daughter e t°Ami t*imi t*imi t*imi~ t*imi

113. |husband EIP] pljon plony/pljoy |padi/pljoy [plan” plan
()

114. |wife AT mad“a modi/mad® j[mad“A/mA |mAsA™ MASA
QIEED) A di

115. |boy Fal patipud”a |padi bud”a |paid“a k"joko/pati  [k"juka

116. |girl el madipud” |madi maid“a madi madi

A bud”a

117. |day fa no no no dini/no nu

118. |night d mun mun mun mun- mun

119. |morning ﬁ'gﬁ-r nAp nAp nAp nap n"ap

120. |noon HEATg  [nore nore nogurn nukumk"il  [no

121. |evening GIE] nusjuy sariba sAripa/nusj [nisiy nusu

up

122. |yesterday it muru muru muru muru muru

123. |today EIS) tini tini/dini  |tini/dini  |tini tini

124. |tomorrow  |¥Te(T nete njede nete nen”e line

125. |week Tl satja satja seda satta nerja
(GLEL)

126. |month ‘T%Tﬂ 1a Ia 1A 1A~ menA

127. |year ELl 1"odja/1"ot |barsa 1o lo” barsa

ja
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128. |old TREI/TCHT |in nin nin n"ip nin
129. |new LRl SAT SAr/sar SAT sar sar
130. |good g t5jA t5jA t5jA t5A A
(318)
131. |bad GESE] Ant’ja and’ja ant®jA antja/’kwa  [kwa
(@)
132. |wet IEEED swit’iga |swi sjui sui swi
133. |dry qedr K Ar k"Ar k"Ar k"ar k"ar
134. |long FATHT renA TjAA/TEYA [TAA A/ thwatun  [t"jatun
135. |[short Zrer t"it"ja  |t"unja/t"un |[t"unja/t"un |t"wanin/t"ut |[t"unde
A A
e
136. |hot arar lum lum lum lum lum
137. |cold = sim sim sim sim sim
138. |[right UL set set/sed set sjar sjar
139. |left e jon jon jen jon jun
140. |near GIEET tjaran tjaray tjaray tanayg tanay
141. |far <Tel t'indag  [t*indAay/tar |d*indan tarkjan/t*ind |tarkjag
kijp AQ
142. |big Bf'ﬁ ken ken/not’t’e |gen/gjen  |ken/hwat’t*jo ken
143. |small GIG t*ida d“ida/pjay |d*ida pjarg pjan
144. |heavy T le le le li/lip"ap"a  |[li
145. |light Gl jAnA jAnA jana jA/ jansise  |jan
146. |above LU to to to/p"ja andar/tojor  |p"a
(over)
147. |below S mo mu mu/nag(un [mo/mojar  |wa
der)
148. |white SEL kar kar/kar  [kar kar kar
149. |black FTAT 1Ap lan/lay lag lan lan
150. |red TTar mallam  [malag/jijar imallag malalam/sjar |aser
151. |one Th tja tja tja kja kja
152. |two = ni ni n"i ni ni
153. |three Gikl som som som som sam
154. |four LS si si si si si
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155. |[five at= A nA DA A 0

156. |[six = rwa rwa wa rwa swa

157. |seven NIN ni: ni ni ni ne

158. |eight AS jet jet jet jet jet

159. |nine Gl ku gu gu ku ku

160. [ten £ t5ju tSju tSju t5ju t'u

161. |eleven THTX tjutja t*jutja eg"ra t*jutja eghar

162. [twelve ElF} t*juni t*juni barha t*juni bara

163. |twenty Eik) nisju nasju nusju nusju nusu

164. |one hundred [U% €I  |sajedja  [sAetja sajetja mjadja/sedja |sjekja

165. |who Eill su su su su su

166. |what & t°A t*A t°A t°A t°A

167. |where Tt kane kanja kane kane kane

168. |when g kalag kalag kalag kalany kalany

169. |[how many T kola kola kola kola kula

170. |which KXl su kamba kampa kin/kamba  |kane

171. |this Rl AmMbA AMMA AMPA hin hane

172. |that 1 hamba  [hamma  [temba tin twane

173. |these fdftes AmbAju  [Ammaju/a [ampaju  |hinju hanju/t"inke
mpAju

174. |those Wﬁ%“@ hambaju |[hambaju [tembaju  [tinhju titine/t"inke

175. |same EEI hambane [tjapra hamba kjane/inne  |kjabune

176. |different wTh sut®o sod”o sut®o/suso [sot’o sot’o

(3<TT)
177. |whole GE] kwane tjA tak"a/dakk |takkanne/plu [pulum
A m

178. |broken NZEal padepa  [barepa pAreba pari pAri

179. |few LIRS t*Pitja t*Pitja/njan |t itja tPija tPetara
dja

180. |many RS kuma basse/kum |kuma/kom |narka/kumu |kuma
At watSte |a

181. |all GE] kwanje  |kwonja/tak [kwana k"wattine/tak [k"wattine
hnja kane

182. [to eat grq t°A t5A t°A t’Aba t°Aba

183. |[to bite ﬁ@ t*ja tja/t’ja tja/t’ja tSjaba tjat’a

184. |to be qAHST  |thina the the t"iba thiba
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hungry
185. |to drink IEER! thup t"up t"una t"liba t"Angba
186. |to be thirsty [[M@TST  |phoje kjup"woje |p"e kjup"el kjup"el
187. |[to sleep Tl JumA njuma njuma njuma njum
188. |[to lie qoeq kjar kena kena/gena [sjalkjuba/p"o|p"alun
el
189. |[to sit EESH toy tona tuna tiba Ay
190. [to give 1%71' pin pina pin miba mi
191. |to burn SEET |t"wabi  |t"wa puna p"unba k"un/p"a
192. |to die ‘471; siba siba siba sibaba siba
193. [to Kkill ‘Tlﬁ se sjeba sje/se/sekk [sjappa/seba [sjapa
A
194. |to fly SER 1Ap sjuna sjumba sjumba/sjiib [sjon
A
195. |to walk %Eﬁ pra praba praba praba pra
196. |to run/run [BISq t"on/kja |kjaba kja/geba  |keba/kjaba |keba
197. |to go /go STTq pra praba praba kliba pra
198. |to come q3q kA kA kA k"Aba kA
199. |to speak/ Eﬁﬁ kljam kljam kljam kljoba kljo
speak
200. (to Tl pin pina pin pimba yin
hear/hear/list
en
201. ([to look/look %ij le le le leba le
202. |I " A DA DA A 0
203. |[you d nA nA nA nA no
(informal)
204. |you (formal) [T9TE nA nA nA nA NANEAI
205. |he £2 ju nu nu gu gu
206. [she 3T nune gu gu ju ju
207. |we T pina pina pina pjanage ninge
(inclusive) GRIEE]) (kwane) (k"watti)
208. |we _&'T'ﬁ pidja ninatja pi pjAna pinani
(exclusive) ;WQﬁ
209. |you (plural) ﬁ"ﬁ%“@ NAMAju  [nAmaAju  [namaAju  [numuhju nange
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210. |they IAEE  |"amjeju [("amaju  [t"emeju  |t"umju/t"ang ["inge

ehju/t"ange
Annex B: Sociolinguistic Questionnaire A
Shaded items are NOT to be read aloud.
Introduce yourself first:
My name is .......... I am from Central Department of Linguistics, Tribhuvan University. |

am a research assistant of the Linguistic Survey of Nepal. [ am here to learn about your
language and its situation. We will share the information given by you with others. Are you
willing to help us?

INFORMED CONSENT: Given: O Not Given: o
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A. Meta data (Baseline information)

Ward No: ......... Village/Town: .........coovveieiin.n.
VDC/Municipality: ........coovoiiiiiiiiiiiiin..
District: .....ooviii

ZONE: .ot

GPS Coordinates: .......oovvveiiiiiiiiiiii... E

8. Name of language consultant: ............................

9. _ Sex: (a) [IMale (b) [ Female (c) LOther ...............
10. Age group: (1) [115-34 (ii) [135-60 (iii) [ 60+

11. Are you literate?

(a) [ Yes (b) [1No

12. (If “Yes™) How did you learn to read & write?

(a) [J Formally (b) [J Non-formally

13. (If “Formally”) What year/level did you complete?

(a) [J Primary (b) [J Lower Secondary (c) [1Secondary
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(d) 00 Higher (specify highest degree)......................

14. Marital status: (a) [0 Married (b) 0 Unmarried

15. (If “Married”’) Do you have any children?

(a) [ Yes (b) [1No

16. Caste

17. Ethnic group: ...................

18. Religion:

(a) O Hinduism (b) 0 Buddhism (¢) O Kirant (d) O Christianity (e) [
Jain (f) [ Islam (g) [J Shamanism (h) [J Other

19. Your mother tongue's name:

(a) (Given by respondent)..................

20. Name given by the nonnative speakers for your language (tapaiko bhasha nabholne
manchele tapaiko bhasalai ke bhanchan?)....................

21. Different names of the language if any (yo bhashalai aru naamle pani chinincha?)

(D)oo e () oo,
(). e e (V) oo,

22. Your mother's mother tongue............
23. Your father's mother tongue................

SCREENING CRITERIA #1: At least one parent from target MT. YES o
NO o

24. Mother tongue of your husband/ wife ............

25. What village were you born in?

(a) Ward No......... (b)Village/Town............. (c)VDC/municipality............. (d)
District.............. (d) Zone..................

Where do you live now?

How many years have you lived here?

Have you lived anywhere else for more than a year?

(if so) Where? When? How long did you live there?

SCREENING CRITERIA #2: YES o

NO o

Grew up here, Live here now, and, If they have lived elsewhere, it is not a significant amount
of recent time.

B. Language resources

30. What are the major kinds of Oral literature available in your language?

(a) [ folk tales,

(b) [ songs,

(c) [ religious literature,

(d) O radio,

(e) [ films,

(f) 1 CD/ DVD,

(g) 1 Other...................

31. (If they mentioned radio programs) How often do you listen to radio program broadcast in
your language?

(a) 0 Usually (b) O Sometimes (c) O Never

32. (only ask literate language consultants) What materials written about your language?
33. (If “Yes”) What language(s) is it written in?
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Material: 32. Yes or No 33. (If “Yes”)
What language(s) is it written in?

a. Phonemic
inventory

b. Grammar

c. Dictionary

d. Textbooks

Literacy materials

Newspapers

Magazines

Written literature

Folklore

Other

34. (If they mentioned written materials) Do you read any of these things written in your
language?

(a) [ Yes (b) [1No

35. (Only ask literate consultants, if their language has written materials):

What script(s) is your language written in? ...............

36. Are there any organizations that promote the knowledge and/ or use of the language?
(a) [ Yes (b) O No

37. (If “Yes”) Please name those organizations. (enter below)

38. What kinds of activities do each organization perform? (enter below)

(a) O Cultural

(b) [0 Linguistic

(c) O Educational

(d)1O0ther.....................

36. Organization 37. Kinds of activities

ii.

iii.

1v.

Vi.

C. Mother-tongue Proficiency and Multilingualism
39. What languages can you speak?

40. What language did you speak first?

So you speak... (remind of Q. 38)

Which language do you speak...

41. best?
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42. second best?

43. third best?

44. fourth best?

45. Among the languages that you speak which one do you love the most? .................
46. (Only ask if MT was not best language) Please estimate how proficient are you in your
mother tongue:

(a) 0 Very Well (b) 0 Some  (c) [1 Only a Little

47. Please estimate how well you can read and write your mother tongue:

(a) 0 Very Well (b) 0 Some  (c) [1 Only a Little

48. Other languages known to your father (enter below)

49. Other Languages known to your mother (enter below)

50. Other Languages known to your spouse (enter below)

Persons Other Languages
a b C d
48. Father
49. Mother
50. Spouse

51. What languages are spoken by your sons/ daughters? (enter below)
52. Where did they learn those languages? (enter below)

50. Other languages spoken by children: 51. Where learned:

e |alo o|e

53. When a small child first goes to school, can (s)he understand everything his/her
Nepali speaking teacher says?
(a) [ Yes (d) O A little bit (c) O No

D. Domain of Language Use
54. Which language do you use most frequently for the following purposes?

Domain Language
A | Counting
B | Singing
C | Joking

D | Bargaining/ Shopping/ Marketing

E | Story telling
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F | Discussing/ Debate

G | Praying

H | Quarrelling

I | Abusing (scolding/using taboo words)

J | Telling stories to children

K | Singing at home

L | Family gatherings

M | Village meetings

55. Languages most frequently used at home in the following situations:
(a) talking about education matters (like school, admission, studies, teacher, etc.)
(enter below)
(b) Discussing social events and family matters (like festivals, election, ceremonies,
marriage, savings, spending, etc.) (enter below)
(c) While writing letters? (enter below)
a. Education b. Social Events & | c¢. Writing Letters
Matters Family Matters

1.Grandfather:

11.Grandmother:

ii1.Father:

iv.Mother:

v.Spouse:

vi.Children:

56. What language do your children usually speak while:

(a) playing with other children? ..........c.cccoooeriiiiiniennee.

(b) talking with neighbors? ................cooviiiiiiinn...

(€)atschool? ...

57. What language does your community use for marriage invitations? ........................
58. What language is usually used to write minutes in community meetings? ................
59. How often do you use your mother tongue?

(a) [ Every day (b) [J Rarely (c) Never
60. How often do you use the language of wider communication (LWC)?
(a) T Every day (b) [0 Rarely (c) Never
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61. Which language do you usually use when speakers of other languages visit you at home?
62. What language do you prefer for your children's medium of instruction at primary level?
(a) [ Mother tongue (b) (I Nepali (c) English  (d) Other.....................

E. Language Vitality
63. Do all your children speak your mother tongue?
(a) [ Yes (b) [1No
64. What language do most parents in this village usually speak with their children?
(a) Mother tongue (b) Nepali (c) Other.......
65. Do young people in your village/town speak your mother tongue well, the way it ought
to be spoken?
(a) [ Yes (b) [1No

F. Language Maintenance
66. Is there intermarriage in your community?

(a) O Yes (b) O No

67. (If “Yes”) Which other language groups have common marital relationship with your
language group?

[€) PR (600 PP, (1)

68. Do you like your children learn/study in mother tongue?

(a) O Yes (b) O No

69. (If “Yes”) If schools are opened for teaching your language will you support it:
(a) by sending your children?
(b) by encouraging other people to send their children?
(c) by providing financial help?
(d) by teaching?
(e) by helping with the school?

G. Language Attitudes

70. When you speak your mother tongue in the presence of the speaker of the dominant
language what do you feel...

(a) O Prestigious (b) O Embarrassed (c) O Neutral

71. Have you ever had any problem because of being a native speaker of your mother
tongue?

(a) [ Yes (b) O No

72. (If “Yes”) What kinds of problems have you had?( These options are not to be listed in
the SLQ, but left as categories in the database.)

(a) O Social discrimination.

(b) O Political discrimination.

(c) O Economic discrimination.
(d) 0O Hostile confrontation.

(e) O Discrimination in education.
(f) O Social pressure.

(g) O Political pressure.

(h) O Economic pressure.

(i) O Other
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73. How would you feel if your son or daughter married someone who does not know your
language?

(a) O Good (b) O Indifferent (c) O Bad

74. When the children of your village grow up and have children do you think those children
might speak your language?

(a) [ Yes (b) [1No

75. How do you feel about this?

(a) 1 Good (b) [J Indifferent (c) ' Bad

76. What language should your children speak first? ..........c.ccoooveeienennne.

77. Do you think that the language spoken by you is different from your grandparents?

(a) [ Yes (b) O No

78. (If “Yes”) How?

(a) pronunciation

(b) vocabulary

(c) use of specific type of sentences

(d) mixing of other languages

(e) way of speaking

79. How do you feel when you hear young people of your own community speaking other
languages instead of their first language?
(a) O Good (b) O Indifferent (c) O Bad

Comments (anything unusual or
noteworthy about this interview)

Sociolinguistic Questionnaire A (in Nepali)

TATHT TGS ATAA TE|
TATAH AT TR=T o F/ETT AT L., 2T (3T= Tfe -3 o= f3)

FT P9 frefarmmer AromfesTe Fedr f9mrare Tgigeeht AIOht TEaa STHeeTThT
TR AT BN Teteeer (o WUhT AToTEraeell SRS e e wl| THHT T gl
STFAT TEHTAHT AT AN T, g & S ST T S|
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() O == (F) [ TFATT® (ST O AT..........

9%, TUTSHT ATTATITRT AT

(F) (TATET Fo) e

o, TUTSHT AT 3= AT THETAHT (TATSHT HTUT AaTod) ATeel TITEh! ATITATS
R L S

9. AT ATITATE 3 A0S T =AH=g? (T8 ATITHT % & & 9787 B?)

aﬂﬁ‘aﬁrwm#z Wmaﬁarwam%ﬁ@m—qmcﬁggﬁl
0% ak:ul

%, TUTEART AT/ THAET ATTATIT: e
Y. TUTE STeHehT TITF/ATTS FEl gr?
(F) ATE Tl e (&) TTE/ATL: e
(3T AT/ e (%) BT e,
(C S
Q. BT TUTS TRl T ETB? woverrrrrereeerereeensisesssesnenens
(F) ATE Tl e (F) TTE/ATL: e
(3T AT/ e (%) BT e,
(E I K MU
0. TUTE AT T TURT BT THT T2,
¢, TUTE A+ Fd Uk qY AeaT &l T8 TR 2
F 0T @) 0BT
2. (R 77 AU )
(F) FB: v (@) FEA: e (1) T THTEFA: ...

AT ST #3 TET g1, ATl TT FEHT, T A T TG WeaT a7 A= F9H A0 T2t
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3o, TUATEH ATUTHT HITEF TG H-6 ITAH TeA?
(F) [ ST T,

(@) [ &,

() [ &y |TE,

(=) 0 =,

(%) O &=,

(@) O FEETRE,

3 9. (YA FEHT F 9) TS ST ATGATITHT AT FEAFH FHfdar g1 ges?
(@) 0" (@) [ FT2er FTET () L Figer af 2re

32, (ATET ATITEASATS A1 QI80) TATSH! ATHTRT FTLAT (T rerd qresiT -6 2
33. (B 99) T FTOTET ATRUHT T2

T 3.|AAT | 33, (S W)

Ehk T ATITHT ATITHT B?

. AOHTAT

g, TR

. eTeFHIT
ERRICRR R
TATATAT FTHAT
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Annex C: Sociolinguistic Questionnaire B: Participatory Method
A. Meta data (Baseline information)
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Village/Town: ........oooviiiiiiiiiiiiiin..
VDC/Municipality: ........oooviiiiiiiiininn...
District: .....ooiiii

ZONE: .ot

GPS Coordinates: ......oovvvveiviiiiiiiiiiannnnn. E

8. Name of language consultant: ............................

9. Sex: (a) [1Male (b) [1 Female (c) [ Other
10. Age: oo

11. Caste/ethnic group: ...................

12. Your mother tongue's name: ..................

13. Your mother's mother tongue............
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14. Your father's mother tongue

SCREENING CRITERIA #1: From target MT and at least one parent from target MT.

YES @O NO o

LC# | 15.Name | 16.Sex | 17.Age | 18.Caste | 19. MT | 20. 20. Screening
Mother’s | Father’s | Criteria:
MT MT Y or N?

1.

2.

3.

4.

5.

6.

7.

8.

0.

10.

11.

12.

15. Where do you live?

(a) Ward No......... (b) Village/Town............. (c) VDC/municipality.............

16. Have you lived anywhere else for more than a year?

(a) [ Yes (b) O No

17. (If “Yes”) Where? When? How long did you live there?

SCREENING CRITERIA #2: YES ©

NO o

Grew up here, Live here now, and, If they have lived elsewhere, it is not more than 5 years
and they have lived in this village for the past 5 years.

LC# | 15a. 15b. 15c. | 16. Elsewhere 17. Where? | Screening
Ward | Village | VDC | more than year? When? How | Criteria: Y or N?
long?

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

B. Domains of language use
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A. Ispeak different languages in different situations, on different occasions and to
different people.

B.  On which occasions or to which people, do you usually speak [LWC]? (Place [LWC]
label to one side. Participants name domains, write them on paper and place them
under [LWC] label)

C.  On which occasions or to which people, do you usually speak [L1]? (Place [L1] label
to other side. Participants write domains and place them under [L1]. At this time
participants may say “some children speak L1 but others speak LWC.” Ask questions
to help them explain which children speak each language, or the situation in which
they speak each. Change the labels to show the categories clearly.)

D.  On which occasions or to which people, do you usually speak both [L1] and [LWC]?
(Participants write domains, and place them in the middle. They can place them
nearer to one side or the other if most people speak a certain language in that domain
or if they speak more of that language in that domain but some of the other language.)

E.  Within each of these three main categories, let’s move to the top, the occasions that
occur daily and to the bottom the ones that occur rarely. (Put a label for ‘Daily’ and
‘Rarely’ at the top and bottom. Allow them to arrange the domains. Encourage them
to leave a gap between the Daily and Rarely categories or place a string.)

F.  (If there many in the daily category) Which are the people you speak to most during a
day? Move those slightly higher than any others. (Or place the daily ones in order)

G. How do you feel about the languages that you use and who you use them with?
Would you like to begin using either language more in any other situations?

C. Dialect mapping

A. What is the name of your language? What is the name of your people? (write all
names on a single piece of paper) (If more than one, then for each category ask)
Which name is the one you prefer to use?

i.  (Language name preferred by group)...
ii.  Different names of the language if any (Write these on other pieces of paper &
place to the side of their paper).
iii. ~ What do speakers of other languages call your language? (Write these on
other pieces of paper & place to the side of their paper).

B. Please name all the Districts/Villages where [L1] is spoken (Write each on a separate
piece of paper.) (In some situations, rather than district or village one could ask for
the confirmation in this way.

Be sure to get all the following information for each location:
(i) Ward No...... (i1) Village/Town.......... (iii) VDC/municipality......
(iv) District............ (V)Zone.......oovviiiiiiiiiiiannnnn,

C. Place these papers on the ground to show which dialects/municipalities/districts are
next to each other.

D. What other languages are so similar to yours that when they speak, you can
understand at least some words? (Write these on pieces of paper and add them to the
“map” on the ground)

E. Do any groups of villages all speak [L1] in the same way? (Place a loop of string
around each such group)

F. Which variety do you understand best? Second best? Etc. (Place numbers written on
cardboard next to each municipality, language or group of municipalities)

G. Now we want to show which of these varieties you understand very well, which you
don’t understand at all, which you understand most of, but a few words you don’t
understand and which you understand only a few words of. In which of these villages
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can you understand the language Very Well? (Place a Key, have them select the color
of plastic marker for “very well”. Have them place those markers on each place they
understand “very well.” Repeat for each other category of comprehension.)

Some people have said they want to start writing books* in [L1]. If books were
written in [L1], which villages would be able to use those books? (have them put a
big string around those varieties) (*If they do not think books can or should be
written in their language, then say they want to start making CDs using [L1])

Out of all these you have grouped together, which variety should be used as the one
for writing (or recording) [L1] so that all the others will understand it well? If that
one could not be used, then which one? (use A, B, and C written on cardboard)

D. Multilingualism

A.

What are the two languages the [L1] people speak the most? This loop will represent
the [L1] people who speak [L1] well. This loop will represent the [L1] people who
speak [LWC] well. (Lay the circles on the ground)

When I overlap the two circles like this, what does this area where they overlap
represent? ([L1] people who speak both [L1] and [LWC] well)

Let’s think first about [L1] people who speak [LWC] well. Which types of [L1]
people speak [LWC] well? (Have them write on paper).

. Before we can put them inside the circle, we need to think whether these people also

speak [L1] well, or whether they do not speak [L1] well? Where does each piece of
paper belong in the circles? (Have them place the pieces they have written so far. If
they want to, they may make the labels more specific or add more labels)

Which [L1] people speak [L.1] well, but do not speak [LWC] well? (Have them write
the category names and place them in the correct location)

When we think about people in these three different categories, which category has
the most [L1] people? How do you feel about that? (let them express their feelings)
Is one of these three groups increasing more than the others? Why is that? How do
you feel about that? (Let them express their feelings)

E. Appreciative enquiry

A.

Describe something you saw, heard or did that made you proud of [L1] or your
culture or that made you happy to see [L1] used in that way. (write summary labels
for each

How can we take these good things and make them even better? Improve them?
Build on them? What are your dreams for your language? (Share in 3s, give time —
allow any dream — even impossible ones!)

Let’s come back to the big group and listen to the dreams of each small group. Who
will write the dreams for the group? Write one dream per paper. (Everyone can help
to summarize the dream in 3-4 words. Place each dream under the heading Dreams.)
As we think about your dreams, some seem easy and others seem difficult. Let’s put
this in order from the ‘Easiest’ to the most ‘Difficult’. (Put down these two labels
then let the participants sort the dreams along a continuum.)

Some of these dreams may be more important than others. Still keeping them in
order, slide to this side, the ones that are most important. (Let them slide over the ones
that they feel are most important. Take a photo now if possible!)

Now you have the chance to begin making plans to make these dreams come true.
Which of the dreams do you want to begin making plans for right now? Take the
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written dream and form a group. (Allow them to form groups. Encourage everyone to
join a group

G. As you make your plans, think about 1) the steps you need to take, 2) the other people
besides who could also be involved and 3) the things you need to begin making this
dream happen. (Give them paper and markers to write their plans. Let them write in
big letters for the group to see.)

H. We would like each group to share their plans with all the others. Who would like to
share first?

Sociolinguistic Questionnaire B (in Nepali)

-
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Tl SR ? T5ACT HNIHT THMA Afeiell T TRl <6 TIY 2ld T
fafeears g8 AT Ted @Sy B | - ATHTGEAATS Forveal Fiotell i
eIAaT TMET FHHAT HATR Ted e e 2|

T. HE ANT-ATHIGET A& HwaT Hgeaqul Sedl Aveg? Felweal Weeaqui 7em-
ATHTLEAS U 3T & oS e | (e TR Heeauul Ame-
TEE 9T T3 hidl U Ra=q 2 |

. Gic TG M- ATHTGEATEE ABR T AT SIS B | desbred
TULEE T AM-ATHIGEAH! AT TS 8] §rg? U U THE oS
TS B | Yodd 9aedclls GHEHT A6 WU HH T4 Icdlied T4 2l T
TCUH ATIM-ATHTZEHT AT TAR T 29 |

. UL Ao FAST A FUAT o= TG B §) TSt =o U7 HIHAEE b
F T2 ) TUE AeH T A g A€ AR Bl Bl §A? 3) AT-ATHGEAS
A &7 [ qUEgEdrs A FUGE & & g7 (Weaeedrs HRIH! Tl
T e AU R0 a1 ST LA A <ed s 2 | )

W, Yo THElls AT- AT THEAT G HUHT AT F= TS 2 |

TEANTEHT AN 8 &Y g7gas |
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Annex F: Sociolinguistic Questionnaire C

(For Language Activist or Village Head)
Notes:

are NOT to be read aloud.
My/our name is .......... I/'we am from Central Department of

Linguistics, Tribhuvan University. [ am a research assistant of the Linguistic Survey of
Nepal. I am here to learn about your language and its situation. We will share the information

iiven bi iou with others. Are iou willini to helﬁ us?

A. Meta data (Baseline Information)

Ward No: .o
Village/Town: ........coooiiiiiiiiiiiii.

VDC/Municipality:

DIStriCt: oot
ZONC: it

GPS Coordinates: .........ovvvviiiiiiiiiinannn... E

........................................................ N
(B) v
(D) e
5. Name of language consultant: ............................
6. _ Sex: (a) [IMale (b) [ Female (c) L Other ...............
ToAge: o
8. Caste: ....oiviiiiinin.n.
9. Ethnic group: ...................
10. Your mother tongue's name: ..................
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11. Name given by the nonnative speakers for your language ..................
12. Different names of the language if any?

(i) eeeeeeeeeeeeee e () v,
(D)oo e, (V) e

13. Your mother's mother tongue............

14. Your father's mother tongue................

15. What village were you born in?

(a) Ward No......... (b)Village/Town............. (c)VDC/municipality.........
16. Where do you live now? ..................

17. How many years have you lived here? ..................

18. Other ethnic groups residing in your area: (enter below)

19. Other languages spoken by those groups: (enter below)

18. Ethnic Group: 19. Language:

m|o o | o

20. Should anything be done to preserve or promote your mother tongue?

(a) [ Yes (b) [1No

21. (If “Yes”): In what ways do you think you can support the preservation and promotion of
your mother tongue?

(a) by devising the script?

(a) [ Yes (b) [1No

(b) by making the spelling system systematic?

(a) [ Yes (b) O No

(c) by compiling dictionary?

(a) [ Yes (b) O No

(d) by writing grammar?

(a) [ Yes (b) [1No

(e) by encouraging people to write literature in mother tongue?
(a) [ Yes (b) O No

(f) by writing and publishing textbooks?

(a) [ Yes (b) [1No

(g) by publishing newspapers?

(a) [ Yes (b) [1No

(h) by making use of the language in administration?

(a) [ Yes (b) O No

(i) by making use of the language in the medium of instruction at primary level?
(a) [ Yes (b) [1No

(§) in any other Ways? .........cooiiiiiiiiiiiiiiieeea

Proceed to ask individual Sociolinguistic Questionnaire A, if appropriate.
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Sociolinguistic Questionnaire C (in Nepali)

(s STRTEFaT (SFFRIAaT SHIET) T ST Hedrast i)
FEFT FAEE T @ |

FAYIH_ ATF A= foe: JA /8T A o BT (et U AT-ATFT qi=
) | el Prae Reafaerem arfEase F AMnTeTe Teteeet Al A
ATE=IHT AT ATUHT 2 | Fefeee] Ruua! Amererdl HHers e Te
i | TG TetEEe ATE GEAIHT A AN T §reg A AT THHT G |
Tl g 0BT

(3F) SATerIT
Feqaial WeaT Yot qadl Te® (9-8) H ST ey A

EEG] 51314
q. Iqardl gear
Td.... HieT..... ek [ER:)
. [l
qmwE..... ... AR e EL U T
+. El'l@Q s IR
G, TG/ oo eeena
. T/ TRIIRTBT: oo
3. Feqardr g 13 JR I o | A
R IS0 [ PPN
. NUwE wrefEaed................ q.
................................................ 3.
= o BN
Y. ATEHTAN(EE )P () oo
Y TTTEE DT T oo eeeeeeeeeeee e

&. (s oA ") ’ofE (F) CTRT (@) O wiEar ([T I
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(o | < EEORRURR
2. STASMIABT FHE: covvorrerrererreennnns
Q0. TUEHT ATHIBT T oo,
9. TIEHT A7=T A= AN FHIEAHT (TAEHT A Tle) Arggel qUEH ATTATS
E R L 2R
9. AT ATIATS A% A I RBFeg 2 (A7 9Tl 5% & & W g2)
(2 [ 1
(1 ) (8> RN
13, TUEHT ATHBT AT oo
VY. TASHT FEHT AT oo
QY. qUE S=qHT TA/AI Fal 812
() FE b oo (@) TS/ oo,
(T) TR/ FRARART: e (%) el e,
(C IS 5 I
U&. BT TUE BBl TE TB? o,
(F) qME Tt e, (@) S/ e,
(T) TR/ FRARART: e (%) el e,
(C IS 5 I
1. T T&t TET WD BT THT T2 oo

1T, AUEHT TS/ FGUSHHAT TGIH T F7T A (TeADT AMHTH e 2re)
12 faigeet Ao a7 AT (e AMAHTAT <] 2rd)

95, ST 9Q. W

|

AR N R

0. TULHT AT TREAT TAT TFAGAFT RN ol T e ?
(#) 0 TS (@) [ &
9. (I8 97): TUET ATFT AITUTAIDT LA T GFEIEART AT Hebeal B TR
YEANT T qa] 5752
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(%) fify fras it e M
(1) 0 gag (=) 0 |ieas
(@) fewsrers saafead TR
(=) 0 gag (=11) [ |fde
(TT) EEHIY FAUT
(1) 0 gag (=11) [ |fdeT
(%) =TI X
(=) 0 gag (=11) [ |fde
() AIGHTTHT FMieed e Jealled T
(=) 0 gag (=11) [ |fdeT
(<) TEIATETF @ TN BT T
(=) 0 gag (=11) [ |fdeT
() gt Mt
(=) 0 gag (=11) [ |fde
(JT) FLMETAT TART T MR
(=) 0 wFg (=1) [ |feke
(1) JTaf¥es TEHT ATETHRT TIAT FART I THIIT
(=) 0 gag (=11) [ |fde
(31) BT TBTRE v,

SUITH AUHT GHTS- AT JeemEel 99 % T |
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