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CHAPTER 1 
INTRODUCTION 

1.1 Background 
This report is based on a fieldwork carried out by Linguistic Survey of Nepal (LinSuN) in the 
northern part of Gorkha. In this area there is a language spoken which is the mother tongue of 
two ethnic communities1 Ghale and Gurung. In the literature this language is found to have 
been named as ‘Ghale’ (Ethnologue, 2012). When we went to the fieldwork we found that 
Ghale community named their mother tongue as ghale bhasha ‘Ghale Language’ (lilə ke in 
mother tongue) and the Gurung community named their mother tongue as uttari gorkha tamu 
bhasha ‘Northern Gorkha Tamu Language’. We found two names for the same language by 
two communities so we have referred this language as Ghale/Northern Gorkha Tamu 
Language (‘Ghale/NGT language’ for short) only for the purpose of this report. We believe 
that naming a language is the sole authority of the language community because languages 
are the property of the language communities.  
The main purpose of this study was to find out the sociolinguistic situation of the language. 
The specific goals /objectives of the study were as follows:  

a. To identify the number of the varieties of the language and how they vary from each 
other by assessing the levels of lexical similarities among them;  

b. To find out their vitality by investigating the patterns of their use in certain domains 
of language use;  

c. To  assess  the mother tongue proficiency  and extent of community bilingualism;  
d. To evaluate  the  language maintenance  and the  attitudes of the speakers  towards 

their native tongue(s); and  
e. To gather information regarding the resources and language development for the 

implementation of mother-tongue based multilingual education in the mother tongues. 
The following locations were selected as the survey points on the basis of the density of the 
Ghale/Northern Gorkha Tamu (NGT) population, speakers and the dialectal variations. 

i. Mandre, Barpak VDC  iv. Laprak (Gupsipakha), Laprak VDC 
ii. Barpak1 (Sworta), Barpak VDC   v. Gumda, Gumda VDC 
iii. Barpak2 (Manidanda), Barpak VDC 

                                                             
1  Ghale community regard themselves to be a distinct ethnic community but Gurungs regard Ghale to be a 

group within the Gurung community. 
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Figure 1.1: The survey areas in the map of Gorkha District 

1.2 The culture and economy 
Traditionally, the Ghale constitute one of the four patrician ‘Char Jat’ division of Gurung 
(vanDriem 2001:987). But now Ghale regard themselves to be a distinct ethnic group and 
claim that they have distinct culture and identity which is different from that of Gurung. But 
both of the communities share several socio-cultural aspects. They seemed to practice 
Buddhism although they have adopted some practices of Hinduism. There are monasteries, 
temples and Thans (place to worship local gods) where they worship. Some of them are 
common and some specific to a community. They celebrate lho chhar and worship their 
ancestors, too. They celebrate the Hindu festivals like Dashain and Tihar, too. 
Both of the communities follow the calendar which is very close to the Tibetan calendar. The 
calendar divides time into a cycle of 12 years, to each year of which a special name is given, 
which is known as lho and altogether there are 12 lhos which are named after animals and 
birds. Each marked by a particular animal or bird and they are arranged in a single circle.  
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Both of the communities have agriculture based economy. They have pieces of land where 
they produce agriculture products to make their living. Apart from this they have herds of 
cattle like sheep and cow which they keep in the upper part of the mountain. They get wool, 
milk and meat from the cattle. Generally they sell their cattle to get cash needed to run their 
daily lives. Both Ghale and Gurungs are world famous for their bravery in the battle fields. 
More than 10 Ghle-Gurung British soldiers received Victoria Cross for bravery in the World 
Wars. So a large number of young people from the communities join the British Army, 
Indian Army, Nepal Army and Nepal police. Similarly a large number of youths of the 
communities go abroad in search for jobs in the private sectors, too. So a portion of their 
economy is covered by the salary and pension, too. 
1.3 The name of the language 
This language is the mother tongue of two ethnic communities residing the areas in the 
northern part of Gorkha along and between Daraundi and Budhigandaki Rivers and the 
communities used to be regarded to be the groups under the same ethnic community, Gurung 
or Tamu. In the literature we could find, Glover (1974) identified the language as ‘Ghale’ and 
the same name became popular and used to refer to the language in the literature of 
linguistics. We don’t have any information about whether the language was identified with 
the same name or not. As we were reported in the field by both communities, there was no 
objection to this name from the communities earlier. Both of them had accepted ‘Ghale’ as 
their mother tongue formally and informally. There was a balance between the two 
communities as Ghale had accepted the Gurung ethnic identity and Gurung had accepted the 
Ghale linguistic identity. 
After the restoration of democracy in Nepal, the ethnic and linguistic identity became 
important issues among the communities and they started to search for their unique identity. 
As a result there appeared problems between the communities who had shared some aspects 
of identity like Ghale and Gurung. Ethnically Gurungs claimed themselves to be Gurung and 
Ghale claimed themselves as Ghale and there was no problem regarding the ethnic identity. 
There was problem with the language which community the language belongs to. On one 
hand Ghale community claims that the name of the language is Ghale and it is their mother 
tongue from the origin of the community so it belongs to this community and on the other 
hand Gurung community claims that in the area there is vast majority of Gurungs and this 
language is their mother tongue from the origin of the community and the name was given 
later to the language. If it was originally belonged to the Ghale community, the Ghale 
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communities residing out of this area should have spoken this language, but they do not do, 
so it belongs to the Gurung community. The claims made by both of the communities are 
considerable and the issue of language has become a burning issue between them.  
There are several instances found in Nepal as well as in the outer world in which a single 
language belongs to a number of communities and they all regard it as their own mother 
tongue and ethnic identity, too. We should be clear about the fact that the job of linguists is 
only to investigate the system of language and assist the language community to enrich, 
promote and preserve their language. Linguists don’t have any rights to determine the 
ownership of communities on languages. The languages are the heritage of the language 
communities and they are the masters of their heritage. So the language communities 
themselves have to find out a way to manage such issues. 
In the latest census report of Nepal (2011) the Ghales identified their language as Ghale and 
the Gurungs identified their language as Gurung. The same language was identified with two 
names. This created another problem that their mother tongue is vast different from the 
commonly known Gurung language spoken in other Gurung settlements and they are not 
mutually intelligible, too.  Later Gurung community realized that it could not preserve their 
linguistic identity and in this research they have named their language as uttari gorkha tamu 
bhasha (Northern Gorkha Tamu Language). The same language has been identified by two 
distinct names like the case of Hindi and Urdhu. The issue has affected the harmony between 
the two communities, too. While collecting information for this research, both of the 
communities did not accept the existence of alternative names to the language apart from the 
name they had mentioned.  
So in this research, we have selected an inclusive term Ghale/Northern Gorkha Tamu (NGT) 
Language to refer to the language. Throughout this research, the term will be used to refer to 
this language and we hope this term would respect the feeling of the both communities.  
1.4 The language speaking area 
Ethnologue (2012) identifies the language as Ghale and reports that this language is spoken in 
the areas from Barpak to the Budhigandaki River valley in the north part of the Gorkha 
district. It has called the form of the language above (north) the Machha Khola as Northern 
Ghale and the form below (south) Machha Khola as Southern Ghale.  
The community people state that Ghale/NGT language is spoken in the northern part of the 
Gorkha district above Baluwa, between and along the Daraundi River and Budhigandaki 
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River up to the broader of China2. It is spoken in Mandre, Barpak, Durti, Chhisang, Laprak, 
Lapu, Gumda, Singla, Khorla, Uhiya, Sirdibas, Bangsing, and Nyak. Linguistic forms related 
to Ghale/NGT language but considerably different from it are spoken in Kasigaun, 
Hulchowk, Chhekampar, Chumchet, Bihi. Lho, Prok and Samagaun.  
Our fieldwork also identified the same area as the language speaking area as presented in 
Figure 1.2.  

 
Figure1.2: Ghale/Northern Gorkha Tamu (NGT) speaking areas 

                                                             
2 But the tongues spoken along the China boarder are regarded to be distinct languages closer to the Tibetan than 
the Ghale/NGT. 
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1.5 Genetic affiliation  
The study of this language was carried out by the Christian Missionary Larry Seaward 
between 1971 and 1973 as the Ghale Language. They prepared a dictionary of the language 
in 1994 but it is still unpublished. Yoshio Nishi also carried out study of some aspects of the 
language (1979-1983). Ghale/NGT is a Bodish language under the Tibeto-Burman Language 
family but its exact position in the language family is yet to be identified. vanDriem 
(2001:984) states that it is a language intermediate between Bodish and Tamangic. 
Ethnologue: Languages of Nepal (2012) has identified this language as Ghale and identified 
the Northern Gorkha as the language speaking area. Two dialectal varieties: Northern Ghale 
and Southern Ghale have been identified.  
Bradley (2002) has genetically classified the Ghale/NGT Language as presented in Figure 
1.3. 
 
 
 
 
 
 
 
Figure 1.3: Genetic classification of Ghale/Northern Gorkha Tamu (NGT)  
1.6  Organization of the report 
The survey report is organized into 6 chapters.  Chapter 1 examines the possible dialectal 
variations and chapter 2 investigates the major domains of language use.  Similarly chapter 3 
evaluates the mother tongue proficiency and bi/multilingualism and chapter 4 looks at 
language vitality, language maintenance and language attitudes. In the same way, chapter 5 
discusses language resources, dreams and plans of the speech community for language 
development and chapter 8 presents the summary of the findings and recommendations. The 
annex includes word lists and sociolinguistic questionnaires.  
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CHAPTER 2 
RESEARCH METHODOLOGY 

2.1 Outline 
This chapter deals with the research methodology employed in this survey. It consists of three 
sections. Section 2.2 presents a brief description of the research tools: sociolinguistic 
questionnaires and wordlist, the major focus of the tools in the survey, their basic characteristics 
and how they were administered in the field. In section 2.3, we deal with the limitations of the 
survey with respect to time, access, area, methods and informants. 
2.2 Research methodology 
This survey has employed three different tools in order to fulfill its goals. The methods/tools 
consist of Sociolinguistic Questionnaires (SLQ) and Wordlist Comparisons. The Sociolinguistic 
Questionnaires (SLQ) consists of three sets: Sociolinguistic Questionnaire A, Sociolinguistic 
Questionnaire B, and Sociolinguistic Questionnaire C. 
2.2.1 The sociolinguistic questionnaires 
There have been employed three sets of sociolinguistic questionnaire in this survey. 
a. Sociolinguistic questionnaire A (SLQ A) 
This set, consisting of eighty questions, is intended to be administered to the individuals of the 
speech community.  The main purpose of this set is to gather information from the individuals 
about the language resources, mother-tongue proficiency and multilingualism, domain of 
language use, language vitality, language maintenance and their language attitudes. The opinions 
from the individuals are often influenced by factors such as location, education, age and sex.  
Prior to the administration of the set of questionnaire five different locations were selected as the 
survey points. Equal number of respondents were selected from each of the survey points 
including male-female, literate-illiterate and different age groups (15-30, 30-60 and above 60). 
Table 2.1 presents the overview of the survey points and sample population. 
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Table 2.1: The overview of the survey points and sample population 

Survey points 
Sex Education Age groups 
Male Female Illiterate Literate 15-30 30-60 60+ 

Mandre 6 6 2 10 4 4 4 
Barpak1 6 6 3 9 4 4 4 
Barpak2 6 6 4 8 4 4 4 
Laprak 6 6 6 6 4 4 4 
Gumda 6 6 5 7 4 4 4 
 30 30 30 30 20 20 20 
 60 60 60 

1Source: Field survey 2073 
The questions were administered in Nepali and the answers given by the informants were 
recorded in the questionnaire in Nepali or English. After the data collection the answers were 
entered into a database and analyzed for general patterns and trends that would contribute to 
fulfill the research goals. Linguistic background of the respondents is important in the 
sociolinguistic study of a language. The linguistic background of the respondents is presented in 
Tables 2.2-2.6. 

Table 2.2: Mother’s mother tongue of the respondents 
 Mandre Barpak1 Barpak2 Laprak Gumda 
Ghale/NG 
Tamu 12 12 12 12 12 
Nepali 0 0 0 0 0 

 
 
 
 

                                                           
1  The source to all the tables and figures in this report is field survey 2073 in the northern part of the Gorkha district 

otherwise stated. 
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Table 2.3: Father’s mother tongue of the respondents 
 Mandre Barpak1 Barpak2 Laprak Gumda 
Ghale/NG 
Tamu 12 12 12 12 12 
Nepali 0 0 0 0 0 

Table 2.4: Spouse’s mother tongue of the respondents 
 Mandre Barpak1 Barpak2 Laprak Gumda 
Ghale/NG 
Tamu 11 11 11 11 9 
Nepali 0 0 0 0 0 
Unmarried 1 1 1 1 3 

Table 2.5: The birth place of the respondents 
 Mandre Barpak1 Barpak2 Laprak Gumda 
Address 12 12 10 12 11 
Out of address 0 0 2 0 1 

Table 2.6: Whether they have lived out of the address 
 Mandre Barpak1 Barpak2 Laprak Gumda 
Yes 1 2 2 6 3 
No 11 10 10 6 9 
b. Sociolinguistic Questionnaire B (SLQ B) 
Sociolinguistic questionnaire B is participatory in nature. It comprises of four participatory tools: 
Domains of Language Use (DLU), Bilingualism (BLM), Dialect Mapping (DLM) and 
Appreciative Inquiry (ACI). The purpose of the Dialect Mapping (DLM) tool is to help the 
speech community to think about the languages/language varieties spoken in the areas. It was 
used to find out the dialects of Ghale/Gurung and their distribution. Domains of Language Use 
(DLU) was used to find out the domains in which they use Ghale/Gurung and other languages. 
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Similarly, Appreciative Inquiry (ACI) was used to find out the available language resources in 
the language and the possibilities and challenges of language preservation and promotion.  Table 
2.7 and 2.8 give the overview of the locations and sample population selected for the purpose of 
Dialect Mapping (DLM) in Ghale/Gurung. 

Table 2.7: The survey points and sample population for dialect mapping 

Survey points Sex Literacy Age groups 
Male Female Literate Illiterate 15-30 30-60 60+ 

Mandre 5 7 7 5 4 5 3 
Barpak1 6 4 5 5 3 3 1 
Barpak2 6 5 7 4 5 3 3 
Laprak 5 7 6 6 3 5 4 
Gumda 6 4 5 5 3 4 3 
c. Sociolinguistic Questionnaire C (SLQ C) 
This set was administered on one to three language activists and/or village head at every survey 
point. It aims to assess the language maintenance, language vitality and their attitudes towards 
their languages and their readiness for language development.  
2.2.2 Word list comparison 
The basic wordlist contains 210 items. The main purpose of this wordlist is to determine the 
thresholds of lexical similarity uniting groups of languages and dialects at various percentage 
levels on the basis of standard word lists elicited from the mother tongue speakers. The results 
have been presented in a table which illustrates the relative linguistic distances among various 
speech communities, and lexical differences have been compared in an exhaustive matrix of 
pairs (See 3.3). 
From each survey points, five informants representing different age, sex and educational status 
were chosen as the word list source.  In the selection, those speakers were selected who were  
born in the village or in the near vicinity, had to speak Ghale/Gurung as his/her mother tongue 
and should not have lived outside the village for extended periods of time. 
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Table 2.8: The overview of the sample population for word list comparison 

Survey points Sex Education Age groups 
Male Female Illiterate Literate Educated 15-30 30-60 60+ 

Mandre 2 3 1 2 2 2 2 1 
Barpak1 3 2 2 1 2 2 2 1 
Barpak2 3 2 2 2 1 1 3 1 
Laprak 2 3 1 2 2 2 1 2 
Gumda 3 2 3 2 0 3 1 1 
The wordlist elicitation was in Nepali language. Ghale/Gurung equivalents for the Nepali words 
were asked to the native speakers and the words were transcribed phonetically. The lexical items 
were compared in order to determine similarities and differences among the varieties sampled. 
This tool provides an initial indication of possible dialects groupings in the languages. However, 
the intelligibility between dialects cannot be conclusively stated based solely on lexical similarity 
percentages. 
 



 
 

CHAPTER 3 
DIALECTAL VARIATION 

3.1 Outline 
This chapter attempts to look at the dialectal variations in the Ghale/Northern Gorkha Tamu 
(NGT) language.  This chapter is organized into four sections. Section 3.2 presents the results 
drawn from dialect mapping tool. Section 3.3 deals with the wordlist comparison in the 
Ghale/NGT language. And finally, in section 3.4 we present the summary of the findings of the 
chapter. 
3.2 Dialect mapping 
For the purpose of identification of the different dialects of the Ghale/NGT language, we carried 
out dialect mapping at four survey points: Mandre, Barpak1, Barpak2 and Laprak, and tried to 
find out an overall impression of the distribution of the Ghale/NGT varieties spoken.  

 Figure 3.1: Dialect mapping at Mandre  
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Dialect mapping at Mandre as in Figure 3.1, which was with the Gurung community, showed 
that the language is spoken in the areas from Swara and Saurpani to Nyak, Bangsing,  Sirdibas in 
the Northern part of the Gorkha district. The places it is spoken are: Swara, Saurpani, Thumi, 
Ghyachhok, Chhisang, Durti, Barpak, Laprak, Gumda, Lapu, Singla, Khorla, Bangsing, Uiya, 
Nyak, Kasigaun, Keraunja, Hulchowd, etc. It shows that the language is spoken in the areas 
along and between the Daraundi River and the Budhigandaki River in the Northern Gorkha. The 
people identified two varieties of the language, one spoken west of Jerwa Khola and another 
spoken east of Jerwa Khola.  

 
Figure 3.2: Dialect mapping at Barpak1 
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Dialect mapping at Barpak1, as in Figure 3.2, which was with the Gurung community, expanded 
the language speaking area up the upper part of the Northern Gorkha viz. Samagaun, Lho, Prok, 
Bihi, Chumchet and Chhekampar. This dialect mapping included the variety spoken in all the 
language speaking areas included in the dialect mapping at Mandre into one variety and the 
variety spoken in the extended areas into another variety. In the literature, it is found that there 
are different independent languages spoken in the Northern border line which are very close to 
the Tibetan language. But the Gurung people at Barpak claim that they can communicate with 
the people from the areas using Ghale/NGT language so these are varieties of the same language. 
Anyway there is continuum of a code from Saurpani, Swara and Thumi to the China boarder 
which gradually varies from one adjacent place to another and the degree of variation increases 
as the distance increases or there are geographical barriers. The matter of regarding the various 
forms of the code as varieties of a same language or different independent languages is more 
political than linguistic.  

 Figure 3.3: Dialect mapping at Barpak2 
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Dialect mapping at Barpak2, as in Figure 3.3, which was with the Ghale community, identified 
the language speaking area as identified in the dialect mapping at Barpak1 but it presented a very 
different picture of dialectal variation. The form of the language spoken in the areas close to 
Barpak like Rangrung, Dhansira and Chhisang was included in the first variety. The form spoken 
in the areas around the first variety  like Baluwa, Saurpani, Swara, Lhapu was included into the 
second variety. But it is surprising why Hulchok and Uiya were included into the second variety 
as they are very far from the second variety speaking area.  
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Similarly, the form of the language spoken in the areas on the other side of Manche Danda (the 
high mountain above Barpak) in  the East-North of Barpak like Laprak, Gumda, Singla and 
Khorla was included into the third variety. The form of the language spoken the the areas across 
Budhigandaki and the upper part were included into the fourth variety but they could not clearly 
identify whether there are further varietions within the fourth category.  
Dialect mapping at Laprak included all the forms belonging to first, second and third varieties of 
dialect mapping at Barpak2 into one variety and the fourth variety was included into the next 
variety.  
Although there are variations in the information we can gerneralize that there are three variations 
of the language, variety 1: Barpak and surrounding areas, variety 2: Laprak, Gumda, Uiya and 
surrounding areas and variety 3: beyond this area. 
3.3 Lexical similarity  
The survey covered only a small part of the language speaking area. So the samples of word list 
from the upper part of the language speaking area is not available.The wordlists collected from 
five different survey poits: Mandre, Barpak1, Barpak2, Laprak, and Gumda were compared and 
the summary of the comparison has been presented in Table 3.1. 

Table 3.1: Lexical Similarity comparison in Ghale/NGT 
 Mandre     

Mandre 100% Barpak 1    
Barpak 1 92% 100% Barpak 2   
Barpak 2 88% 90% 100% Laprak  
Laprak 83% 84% 79% 100% Gumda 
Gumda 72% 71% 71% 80% 100% 

The lexical comparison shows that there is a gradual variation according to the geographical 
distance of the locations.  As we go further we find further variations in the language. This 
gradual variation in the lexical forms has been presented in Figure 3.5. 
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Figure 3.5: Lexical similarity comparison 

The findings from dialect mapping can be summarized in a diagram as given in Figure 3.6.  
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The varieties spoken across (east of) the Budhigandaki river and the upper northern part are 
clearly distinct and are likely to be distinct languages. But it is very difficult to clearly identify 
the language varieties in the rest of the parts because of the variation continuum from south to 
north. Approximately, we can divide them in to two varieties: one variety spoken in the areas 
west of the Manche Danda and another variety east of Manche Danda.  
3.4 Summary 
In this chapter, we attempted to examine the possible dialectal variations in Ghale/NGT. The 
result of the dialect mapping tool shows that the roughly we can divide the language speaking 
area into three regions based on the language variation. First area is Barpak and the area around 
it (the area west of Manche Danda), second is Laprak and the area North-East of it and the third 
one is the area beyond Machha Khola and the upper north part of the Gorkha District. The survey 
covered a smaller area so we could compare word list from the different locations closer to each 
other. We could not compare word lists from the farther and upper parts of the language 
speaking area. The lexical comparison presents gradual language variation according the 
geographical distance and we could not find abrupt change in the language variation. Possibly 
there is abrupt change across the Machha Khola and in the upper part of the district.  
 
 
 
 



CHAPTER 4 
DOMAINS OF LANGUAGE USE 

4.1 Outline  
This chapter glances at the major domains of language use in Ghale/NGT. It consists of eight 
sections.  Section 4.2 deals with the patterns of language use in general domains. Section 4.3 
deals with the use of the language in interpersonal communication in the family. In section 4.4 
we deal with the use of the languages by the children in different situations. Section 4.5 appraises 
the use of languages in different modes of invitation. Section 4.6 deals with the use of Nepali 
(Language of Wider Communication). Similarly, section 4.7 investigates the preferred language 
as the medium of instruction in the primary level and section 4.8 presents the summary of the 
findings of the chapter. 
4.2 Patterns of language use in general domains 
In this section, we examine the languages most frequently used by the Ghale/NGT language 
speakers in the following domains of language use: 
i. counting,  
ii. singing,  
iii. joking,  
iv. bargaining/ shopping/ marketing,  
v. storytelling,  
vi. discussing/ debate,  
vii. praying,  
viii. quarrelling,  
ix. abusing (scolding/using taboo words),  
x. telling stories to children,  
xi. singing at home,  
xii. family gatherings 
xiii. village meetings. 
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a. The use of Ghale/NGT 
Ghale/NGT is the main language of communication in everyday life and is mainly used in the 
domains related to their community and culture. It shows that Ghale/NGT is the major vehicle of 
communication in almost all of the domains of language use and the use of Nepali exists in some 
of the domains related to other communities, cultures and inter-community communication. The 
frequency of use of the mother tongue is presented in Table 4.1. The table shows that their 
mother tongue (Ghale/NGT) is the most frequent language of their daily lives. 
Table 4.1: How often they use their mother tongue 
 Always Sometimes Never 
Mandre (n=12) 11 (92%) 1 (8%) 0 (0%) 
Barpak 1 (n=12) 12 (100%) 0 (0%) 0 (0%) 
Barpak 2(n=12) 12 (100%) 0 (0%) 0 (0%) 
Laprak (n=12) 12 (100%) 0 (0%) 0 (0%) 
Gumda (n=12) 12 (100%) 0 (0%) 0 (0%) 

Total 69 (98%) 1 (2%) 0 (0%) 

In the domains like singing, shopping/marketing and village meeting, its use is rather low. The 
Nepali songs are more popular than the native ones so in singing its use is low. Similarly, in 
shopping/marketing people use it with their own community members and use Nepali with 
outsiders. 
The degree of use of Ghale/NGT seems to vary according to different locations because language 
retention may not be even in all the Ghale/NGT speaking areas. Table 4.2 presents the use of 
Ghale/NGT in general domains of language use at different survey locations. In comparison with 
other locations the use of Ghale/NGT is remarkably low in Gumda although it is a location in the 
core part of the language speaking area. 
Rest four settlements are homogenous Ghale/NGT communities and the use of mother tongue is 
nearly equal in all the locations. Nowadays, because of the advancement of education, road 
transportation, tourism and business their interaction with outsiders is increasing and it is likely 
to decrease its use in the future if the community members are not conscious about the 
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preservation of their mother tongue. The awareness, activities and commitment of the 
community members in Gumda were found remarkably lower than in the other survey locations. 
It may be the cause for low use of mother in different domains as presented in 4.2. 

Table 4.2: Use of Ghale/NGT in different domains by locations 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

Total 

Counting 12 (100%) 12 (100%) 12 (100%) 11 (92%) 4 (25%) 51 (85%) 
Singing 7 (58%) 8 (67%) 4 (33%) 8 (67%) 2 (17%) 29 (48%) 
Joking 11 (92%) 12 (100%) 12 (100%) 12 (100%) 1 (8%) 48 (80%) 
Shopp../ Marketing 0 (0%) 10 (83%) 6 (50%) 10 (83%) 3 (25%) 29 (48%) 
Story telling 10 (83%) 12 (100%) 9 (75%) 12 (100%) 4 (33%) 47 (78%) 
Discussing/ Debate 10 (83%) 11 (92%) 10 (83%) 12 (100%) 4 (33%) 47 (78%) 
Praying 11 (92%) 12 (100%) 12 (100%) 12 (100%) 10 (33%) 57 (95%) 
Quarrelling 11 (92%) 12 (100%) 12 (100%) 12 (100%) 10 (83%) 57 (95%) 
Abusing 11 (92%) 12 (100%) 11 (92%) 12 (100%) 9 (75%) 55 (92%) 
Telling stories  11 (92%) 11 (92%) 10 (83%) 12 (100%) 3 (25%) 47 (78%) 
Singing at home 7 (67%) 10 (83%) 5 (42%) 9 (75%) 1 (8%) 32 (53%) 
Family gathering 11 (92%) 12 (100%) 9 (75%) 11 (92%) 12 (100%) 55 (92%) 
Village meetings 2 (17%) 5 (42%) 4 (33%) 3 (25%) 0 (0%) 14 (23%) 
The situation of the use of Ghale/NGT at different survey points has been given in Figure 4.1. 

 
Figure 4.1: Use of Ghale/NGT in different domains by locations 
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b. The use of Ghale/NGT and Nepali 
Ghale/NGT is a dominantly bilingual community that uses Ghale/NGT (mother tongue) and 
Nepali (language of wider communication) simultaneously, but the languages have dominance in 
particular domains. Higher number of the respondents use Ghale/NGT in the domains related to 
person, family and Ghale/NGT community and its use is least in marketing, village meeting and 
singing. Mostly the people in the market places are non-speakers of Ghale/NGT and they have to 
use Nepali in almost all of the situations. Similarly, if the village meeting is with the members of 
their own community they use their own mother tongue for some extent otherwise they have to 
use Nepali. Table 4.3 presents the use of both Ghale/NGT and Nepali in different domains of 
language use by location. 

Table 4.3: Use of Ghale/NGT and Nepali in different domains by locations 
 Mandre  

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

Total 

Counting 0 (0%) 0 (0%) 0 (0%) 1 (8%) 6 (50%) 7 (11%) 
Singing 5 (42%) 4 (33%) 3 (25%) 3 (25%) 7 (58%) 22 (37%) 
Joking 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 1 (2%) 
Shopping/ Marketing 12 (100%) 2 (17%) 4 (33%) 2 (17%) 1 (8%) 21 (35%) 
Story telling 2 (17%) 0 (0%) 2 (17%) 0 (0%) 2 (17%) 6 (10%) 
Discussing/ Debate 2 (17%) 1 (8%) 2 (17%) 0 (0%) 6 (50%) 11 (18%) 
Praying 1 (8%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 2 (3%) 
Quarrelling 1 (8%) 0 (0%) 0 (0%) 0 (0%) 2 (17%) 3 (5%) 
Abusing  1 (8%) 0 (0%) 1 (8%) 0 (0%) 3 (25%) 5 (8%) 
Telling stories to children 1 (8%) 1 (8%) 2 (17%) 0 (0%) 6 (50%) 10 (17%) 
Singing at home 4 (33%) 2 (17%) 4 (33%) 3 (25%) 8 (67%) 21 (35%) 
Family gatherings 1 (8%) 0 (0%) 0 (0%) 5 (42%) 0 (0%) 6 (10%) 
Village meetings 10 (83%) 6 (50%) 5 (42%) 2 (17%) 7 (58%) 30 (50%) 
It shows that there is less overlapping bilingualism. It means that specific domains have been set 
for specific languages. The use of both languages is more in the domains like singing, marketing 
and storytelling but in other domains it is very low. The use of two languages simultaneously is 
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higher in Gumda where the use of Ghale/NGT is relative lower than in the other survey points. It 
shows that both the domains and the locations are getting bilingual gradually. 

 
Figure 4.2: Use of Ghale/NGT and Nepali in different domains by location 
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Shopping/ Marketing 0 (0%) 0 (0%) 2 (17%) 0 (0%) 8 (67%) 10 (17%) 
Story telling 0 (0%) 0 (0%) 1 (8%) 0 (0%) 5 (42%) 6 (10%) 
Discussing/ Debate 0 (0%) 0 (0%) 0 (0%) 0 (0%) 2 (17%) 2 (3%) 
Praying 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 1 (2%) 
Quarrelling 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Abusing  0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Telling stories to children 0 (0%) 0 (0%) 0 (0%) 0 (0%) 2 (17%) 2 (3%) 
Singing at home 1 (8%) 0 (0%) 3 (25%) 0 (0%) 2 (17%) 6 (10%) 
Family gatherings 0 (0%) 0 (0%) 1 (8%) 0 (0%) 0 (0%) 1 (2%) 
Village meetings 0 (0%) 1 (8%) 3 (25%) 2 (17%) 5 (42%) 11 (18%) 

The use of Nepali in different survey points has also been presented in Figure 4.3. 

 
Figure 4.3: Use of Nepali in different domains by location 
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letter and some have never written letters although they were literate. So, all the respondents 
could not answer all of the questions.  
Almost all of the respondents who responded the questions use Ghale/NGT with their family 
members in both education related and society/family related matters. It indicates the vibrancy of 
the language in all the generations. The use of mother tongue is very living in the interpersonal 
communication at home with all the generation family members regardless the situation. Some 
are bilingual and frequently use mother tongue and Nepali simultaneously. Some of the 
respondents have written letters in the mother tongue using Devanagari script. It shows the 
presence of written practice in the language earlier in the society. Table 4.5 presents the use of 
Ghale/NGT in above mentioned situations. 

Table 4.5 Use of Ghale/NGT language in interpersonal communication at home 
 Education related Society/family related Writing letter 
Grandfather (12) 10 (83%) 10 (83%) 0 (0%) 
Grandmother (11) 9 (82%) 9 (82%) 0 (0%) 
Father (37) 34 (92%) 34 (92%) 7 (19%) 
Mother (44) 40 (91%) 41 (91%) 6 (14%) 
Spouse (50) 44 (88%) 43 (86%) 5 (10%) 
Children (44) 36 (82%) 35 (80%) 4 (9%) 
Although almost all of the community members are bilingual in mother tongue and Nepali, the 
bilingual situation in domestic domains of language use is very limited, below 20% as presented 
in Table 4.6.  

Table 4.6 Use of Ghale/NGT and Nepali in interpersonal communication at home 
 Education related Society/family related Writing letter 
Grandfather (12) 2 (17%) 2 (17%) 0 (0%) 
Grandmother (11) 2 (18%) 2 (18%) 0 (0%) 
Father (37) 2 (5%) 2 (5%) 1 (3%) 
Mother (44) 2 (5%) 3 (7%) 2 (5%) 
Spouse (50) 4 (8%) 1 (2%) 3 (6%) 
Children (44) 5 (11%) 1 (2%) 2 (5%) 
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The remarkable point is that it is homogenous among the all generations in the family. Even in 
education related subject matter and writing letter, very limited number of them are bilingual.  It 
means all generation family members use the mother tongue in all domestic domains with very 
high degree of command. 
The use of Nepali in the domestic domains is negligible in the language community. Nepali is 
used rarely with the elder generation members and slightly used with spouse or children. If they 
were married with a other community member or if they have lived out of the village for a long 
time, they are likely to use Nepali with the spouse and children. Letter writing is more common 
in Nepali and mostly they use Nepali while writing letter to the family members of any 
generation.  The literate or educated ones have practice in writing in Nepali but not in the mother 
tongue so they find easier in writing in Nepali rather than in the mother tongue. The use of 
Nepali in interpersonal communication at home has been presented in Table 4.7. 

Table 4.7 Use of Nepali in interpersonal communication at home 
 Education related Society/family related Writing letter 
Grandfather (12) 0 (0%) 0 (0%) 6 (50%) 
Grandmother (11) 0 (0%) 0 (0%) 5 (45%) 
Father (37) 3 (8%) 1 (30%) 15 (41%) 
Mother (44) 2 (5%) 0 (0%) 16 (36%) 
Spouse (50) 2 (4%) 0 (0%) 13 (26%) 
Children (44) 3 (7%) 0 (0%) 8 (18%) 
4.4 The use of the language by the children in different situations 
As already mentioned in 4.3, the children dominantly use Ghale/NGT in almost all of their daily 
life situations. They use Nepali in a limited number of situations like with the outsiders, with the 
teachers in the school, in the classroom and other tongue speaker friends in school, etc. In this 
way mother tongue is the main language within community and Nepali is the main language 
outside the community.  
4.4.1 The use of the languages by the children while playing with the friends 
The Ghale/NGT speaking areas are homogenous settlements of the Ghale/NGT people so the 
children use their mother tongue in the society. They don’t have to use Nepali until they go to the 
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school where the medium of instruction is Nepali and they meet friends from other speech 
communities. While playing with their friends within the community all the children use 
Ghale/NGT in all the survey locations as presented in Table 4.8. 

Table 4.8: The language(s) used by the children while playing with the friends in community 
 Ghale/NGT Ghale/NGT and Nepali Nepali 
Mandre(n=11) 11 (100%) 0 (0%) 0 (0%) 
Barpak 1 (n=11) 11 (100%) 0 (0%) 0 (0%) 
Barpak 2 (n=12) 12 (100%) 0 (0%) 0 (0%) 
Laprak (n=9) 9 (100%) 0 (0%) 0 (0%) 
Gumda (n=8) 8 (100%) 0 (0%) 0 (0%) 
4.4.2 The use of the language(s) by the children while talking with the neighbors  
As the Ghale/NGT settlements are homogenous, the children use Ghale/NGT with their 
neighbors. Table 4.9 presents the use of the language(s) by the children while talking with the 
neighbors.  

Table 4.9: The language(s) used by the children while talking with the neighbors 
 Ghale/NGT Ghale/NGT and Nepali Nepali 
Mandre(n=11) 11 (100%) 0 (0%) 0 (0%) 
Barpak 1 (n=11) 11 (100%) 0 (0%) 0 (0%) 
Barpak 2 (n=12) 12 (100%) 0 (0%) 0 (0%) 
Laprak (n=9) 9 (100%) 0 (0%) 0 (0%) 
Gumda (n=8) 8 (100%) 0 (0%) 0 (0%) 
4.4.3 The use of languages at school with the teachers and friends 
In the schools the children are completely bilingual and use both Ghale/NGT and Nepali 
according to the situations. Nepali is the medium of instruction in the schools so the classroom 
language is automatically Nepali. Because of the majority of the Ghale/NGT speaking students, 
the teachers who can speak Ghale/NGT are bilingual even in the classrooms in the early classes. 
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The use of Nepali gradually increases in the upper classes as they become more competent in 
Nepali. Generally the teachers and their friends are Ghale/NGT speakers so outside the class they 
can use the mother tongue, too. There are likely to be friends and teachers who cannot speak 
Ghale/NGT and they have to speak Nepali with them. So school environment is completely 
bilingual and Nepali becomes more dominant in the higher classes. Table 4.10 presents the use 
of languages at school with the teachers and friends. 

Table 4.10: The use of languages at school with the teachers and friends 
 G/NGT G/NGT,N N 
Mandre(n=11) 0 (0%) 10 (91%) 1 (9%) 
Barpak 1 (n=11) 0 (0%) 10 (91%) 1 (9%) 
Barpak 2 (n=12) 0 (0%) 10 (91%) 12 (100%) 
Laprak (n=9) 0 (0%) 9 (100%) 0 (0%) 
Gumda (n=8) 0 (0%) 4 (50%) 4 (50%) 
4.5 The language of invitation  
The language depends on whether the person to invite is a speaker of speaks Ghale/NGT or 
Nepali. Ghale/NGT is used with the Ghale/NGT speakers and Nepali is used with the other 
language speakers for oral invitation. Regardless their place, age group, gender and education, all 
people use Nepali for printed invitation but nowadays bilingual invitation cards are in practice, 
too.  
Regardless the location, gender, education or age Nepali is the only language they use to write 
the minute of a meeting and they use Ghale/NGT in most of the parts of their daily lives.  
4.6 The Language of wider Communication and its use 
All the respondents identified Nepali as their Language of Wider Communication (LWC). They 
use Nepali with all the outsiders. We could not find monolingual speakers of the Ghale/NGT 
language but there may be some as exception (Table 4.11).  
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Table 4.11: The language of wider communication and its use 
 Always Sometimes  Never 
Mandre (n=12) 3 (25%) 9 (75%) 0 (0%) 
Barpak 1 (n=12) 0 (0%) 12 (100%) 0 (0%) 
Barpak 2 (n=12) 0 (0%) 12 (100%) 0 (0%) 
Laprak (n=12) 2 (17%) 9 (75%) 1 (8%) 
Gumda (n=12) 2 (17%) 10 (83%) 0 (0%) 

The situation was same at all the survey points regardless the gender, age and education. They 
always use the mother tongue and use Nepali frequently. The people with jobs, with business, 
etc. have to speak Nepali always but for the general people it is not compulsory to use Nepali 
regularly. Table 4.11 presents how often the respondents use the LWC. 
All the people use Nepali with the other language speaking people. With the tourists, they have 
to speak English, too. Similarly, the people who come in contact with outsiders more often use 
Nepali more often than the people who seldom come in contact with the other language speakers. 
Likewise, the males are likely to come in contact with outsiders more often than the females. But 
the school/college teachers, the officials working in governmental or nongovernmental offices 
always come in contact with outsiders and use Nepali more often in their daily lives. Similarly, 
the young people use Nepali with their friends speaking other languages. 
4.7 The preferred language for medium of instruction in the primary level  
Vast majority of the respondents (85%) in all the survey points preferred Ghale/NGT to make the 
medium of instruction in the primary level. A limited number (12%) of people preferred Nepali 
and a handful of (3%) them preferred English, too as in Table 4.12.   
It shows that the vast majority of people are willing to transfer their mother tongue into the 
future generations. They desire to use mother tongue as the medium of instruction in the lower 
level of formal education and to introduce the language of wider communication after that and to 
introduce English in the higher level. So they seem to favour the transitional multilingualism in 
education. Some have quite different view that the children learn the mother tongue at home and 
in the community, and if they are exposed into the language of wider communication from the 
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early school classes, they would develop better command in the language and it would make 
them easier to get better opportunities in the future.  

Table 4.12: The preferred language for medium of instruction at different places 
 Ghale/NGT  Nepali English 
Mandre (n=11) 10 (91%) 1 (9%) 0 (%) 
Barpak 1 (n=11) 11 (100%) 0 (%) 0 (%) 
Barpak 2 (n=11) 9 (82%) 1 (9%) 1 (9%) 
Laprak (n=10) 7 (70%) 2 (20%) 1 (10%) 
Gumda (n=9) 7 (78%) 2 (22%) 0 (0%) 
But nowadays people have become identity conscious and regard the mother tongue as a symbol 
of identity. So their preference regarding the use of language as the medium of instruction in the 
primary level is additive multilingualism.  
4.8 Summary 
In this chapter we tried to investigate the language vitality in Ghale/NGT by analyzing the 
responses to questions related to the major domains of language use. In the general domains, 
such as joking, storytelling, discussing/ debate, quarrelling, abusing, telling stories to children, 
and family gatherings, Ghale/NGT is commonly used by the people of all survey locations, 
sexes, all age groups and educational groups. 
Except in singing, village meeting and shopping/marketing they use the mother tongue 
extensively regardless the location, gender and age. In singing, village meeting and 
shopping/marketing they use Nepali as well as the mother tongue depending up on the situation. 
There are songs in both Nepali and the mother tongue so they sing songs both in Nepali and the 
mother tongue. In the village meeting, the use of language depends on the participants. If the 
participants are only from the community they use mother tongue and Nepali but if the 
participants are from other communities they have to use Nepali. Writing minute is always in 
Nepali.  The same situation is in shopping and marketing. They use Ghale/NGT with the 
Ghale/NGT speakers in markets otherwise they have to use Nepali.  
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Ghale/NGT is solely used in the interpersonal communication in the family by the people of any 
group while talking about any subject matter. The children use Ghale/NGT at home and in the 
community. They use Ghale/NGT while playing with the friends in the community and while 
talking with the neighbors. But with the other tongue speaker they have to use only Nepali. In the 
school both Ghale/NGT and Nepali are used by the children. While talking about the language of 
invitation, both Ghale/NGT and Nepali are used for oral invitation and Nepali is used for written 
or printed invitation. 
Nepali is the Language of Wider Communication (LWC) in the Ghale/NGT community. The 
people use LWC with the people of other tongue speakers. The use of Nepali is wider in the 
areas near to the highway and market places because they have to deal more with the other 
tongue speakers in such areas than in the villages. Similarly Nepali is spoken widely in schools, 
offices, health centers, etc. because the personnel working in these places are normally outsiders. 
Almost all of the respondents preferred Ghale/NGT to be the medium of instruction in the 
primary level education but only a few of the young people preferred Nepali and English because 
Nepali and English are more profitable for them for further education, jobs and other 
opportunities.  



  

CHAPTER 5 
MULTILINGUALISM 

5.1 Outline 
The main purpose of this chapter is to evaluate the mother tongue proficiency and 
bi/multilingualism in the Ghale/NGT Language. Section 5.2 examines how many languages are 
spoken in the Ghale/NGT Language speaking areas. Section 5.3 evaluates the degrees of 
proficiency of the different languages they speak. Similarly in section 5.4, we discuss the 
popularity of the different language in the community. In the same way, in section 5.5 we present 
the other languages of the parents and spouses of the respondents.  Section 5.6 tries to identify 
the languages the children can speak and their proficiency in them. In the same way section 5.7 
tries to evaluate how much Nepali the children understand in the early school classes and finally 
section 7.8 summarizes the findings of the chapter.  
5.2 Knowledge of language 
There are likely to be some elder generation monolingual speakers of the Ghale/NGT Language 
as we met one monolingual in Gumda. But it is a multilingual community. Apart from the 
mother tongue, almost all of them speak Nepali as the second language. A few of them can speak 
English that they learnt from school education or their occupation related to tourism. The people 
in contact with the other native mother tongue speakers have acquired them.  

Table 5.1: The Ghale/NGT Language and other languages spoken/known by the speakers 
 Mandre (n=12) Barpak1 (n=12) Barpak2 (n=12) Laprak (n=12) Gumda (n=12) 
Ghale/NGTL 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 
Nepali 12 (100%) 12 (100%) 12 (100%) 11 (92%) 12 (100%) 
Gurung 1 (8%) 0 (0%) 1 (8%) 0 (0%) 0 (0%) 
Hindi 2 (17%) 4 (33%) 2 (17%) 1 (8%) 1 (8%) 
English 2 (17%) 4 (33%) 1 (8%) 4 (33%) 3 (25%) 
Male 0 (0%) 1 (8%) 0 (0%) 1 (8%) 0 (0%) 
Similarly, the people who have gone abroad have learnt other foreign languages like Hindi, 
Male, Hebrew, etc. But the number of people who can speak other languages is very low. In this 
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way, it is basically a bilingual society with dominant use of the mother tongue. Table 5.1 
presents the languages that the members of Ghale/NGT Language community know and can 
speak. 
All the speakers can speak their mother tongue as well as Nepali and the number of people who 
can speak other languages except the first two is very low. The Ghale/NGT Language is used in 
almost all of the domains of language use and Nepali is used in a less numbers of domains of 
language use. It is generally used in the schools as a medium of instruction, between students and 
teachers in formal situation, in government offices, formal meetings and writing minute (see 
Chapter 4). The use of other languages is very marginal. 
Still there are a few monolingual speakers of the Ghale/NGT Language. The old aged people 
who are uneducated and have not gone out of the mother tongue speaking areas are monolingual 
in the mother tongue. Mostly, old aged women are likely to fall in this category. The largest 
number of the people, (59 out of 60), are bilingual and can speak the Ghale/NGT language and 
Nepali. Nearly 42% (25 out of 60) of people can speak more than two languages including the 
Ghale/NGT and Nepali. A remarkable number (23%) of people can speak Enlish because of the 
school education and the fact that a large number of young people go abroad in search for jobs.  
The number of languages a person can speak also varies according to the location. The people 
from the market areas, road side areas, office areas are likely to come in contact with people 
speaking other languages and because of the regular contact, they learn more languages. Barpak 
is like a hill station regarding the settlement. There are market areas, offices, hotels and it is a 
tourist destination, too. It has a long history of joining the British Army. So people from Barpak 
are likely to come in contact with diverse language speakers and become multilingual. Similarly, 
Mandre, Laprak and Gumda are on the trekking route and a number of people from the villages 
are involved in tourism directly or indirectly. So a larger number of respondents from Barpak are 
multilingual in more languages than the respondents form other areas.    
The education level of the people also plays role to determine multilingualism. As the level of 
education goes up, one has to go out of the community and comes in contact with other langue 
speakers and learns more languages. Similarly s/he has to learn some languages like English, 
Nepali, etc. formally as a part of education.  The information has been presented in Table 5.2. 
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Table 5.2: Knowledge of language(s) according to literacy 
 I  (n=20) L (n=40) 
Ghale/NGTL 20 (100%) 40 (100%) 
Nepali 19 (95%) 40 (100%) 
Gurung 2 (10%) 0 (0%) 
Hindi 0 (0%) 10 (25%) 
English 0 (0%) 15 (38%) 
Bhojpuri 0 (0%) 1 (3%) 
Sura 0 (0%) 1 (3%) 
Male 0 (0%) 2 (5%) 

The table presents the fact that almost all the respondents who have knowledge of more 
languages are literate. Only 10% of the illiterate ones have learnt three languages. On the other 
hand, 73% of literate ones have learned more languages. 
Gender of the respondents also seems to determine the number of languages a person can be 
multilingual in. A larger number of males seem to know more languages than the females. Table 
5.3 presents the knowledge of language of the respondents according to the gender. 

Table 5.3: Knowledge of language(s) according to sex 
 Male (n=30) Female (n=30) 
Ghale/NGTL 30 (100%) 30 (100%) 
Nepali 29 (97%) 30 (100%) 
Gurung 1 (3%) 1 (3%) 
Hindi 9 (30%) 1 (3%) 
English 10 (33%) 5 (17%) 
Male 2 (7%) 0 (0%) 
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5.3 Degrees of language competence 
Regardless their location, age, gender and education all the respondents answered that they spoke 
their mother tongue (Ghale/NGT language) for the first time. All the respondents have their 
highest degree of command in the Ghale/NGT language and the second degree of command in 
Nepali, and larger number of respondents has better command in English than in Hindi as 
presented in Table 5.4.  

Table 5.4: Degree of command on the language(s) by location 
Degree  Language Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

1 Ghale/NGT 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 
2 Nepali 12 (100%) 12 (100%) 12 (100%) 11 (92%) 12 (100%) 
3 Hindi 2 (17%) 4 (33%) 2 (17%) 0 (0%) 0 (0%) 
4 English 2 (17%) 2 (17%) 1 (8%) 5 (42%) 3 (25%) 
5.4 The language they like most 
Almost all of the respondents (98%) of the people liked their mother tongue most and only (2%) 
of the people liked Nepali most. It indicates that the Ghale/NGT language is still the most 
popular language among the people. Except one person in Gumda, all the respondents liked their 
mother tongue most as presented in Table 5.5. 

Table 5.5 The language they like most 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

Ghale/NGT 12 (100%) 12 (100%) 12 (100%) 12 (100%) 11 (92%) 
Nepali 0 (0%) 0 (0%) 0 (0%) 0 (0%) 1 (8%) 
5.5 The other languages of parents and spouses 
This question was not applicable to all the respondents because some of them didn’t have either 
father or mother or spouse. Similarly the parents or spouse of some of the respondents were 
monolingual. Table 5.6 presents the other languages of the father, mother and spouse of the 
respondents. 
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Table 5.6 The other languages of parents and spouses 
 Father’s language (n=58) Mother’s language (n=55) Spouse’s language (n=58) 
Nepali 52 (90%) 49 (89%) 56 (96%) 
Hindi 4 (7%) 5 (9%) 4 (7%) 
Gurung 1 (1.5%) 1 (2%) 1 (2%) 
English 1 (1.5%) 0 (0%) 4 (5%) 
Nepali is the second language of nearly 90% of the parents of the respondents’. It indicates that 
the use of Nepali was massive in the past generations, too and it is going in increasing order 
because 96% of the spouses’ second language is Nepali. Another indication we can get from the 
data is that there are still monolingual speakers but the number of monolingual speakers is 
extremely marginal.  
The use of other languages like Gurung, Hindi, English, is also extremely negligible. Similarly, 
the use of other languages is higher in the fathers than in the mothers. Likewise the use of other 
languages is increasing from generation to generation because the use of other languages is 
higher in the spouse than in the parents. 
5.6 The languages of the children 
All the children acquire the mother tongue at home and speak their mother tongue at homes in all 
domains of language use with all the family members as well as in their neighborhood. They 
learn Nepali mostly from the school where the medium of instruction is Nepali. In schools, at 
least, they have to speak Nepali in the classes with their teachers. Before going to school some of 
the children are monolingual in mother tongue as in Barpak1 and Mandre and after they go to the 
school, gradually all the children become proficient in Nepali, too as in Table 5.7. A few of the 
children acquire Nepali at home, too. In the school, they learn English as a compulsory subject 
but their proficiency is not so good. In the later school years some students have better 
proficiency. The role of English medium schools in Bazar areas also contributes for the better 
proficiency of English from the lower level the school education. 
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Table 5.7: The languages of the children at different survey locations 
 Mandre (n=11) Barpak1 (n=9) Barpak2 (n=11) Laprak (n=9) Gumda (n=7) 
Ghale/NGT 11 (100%) 9 (100%) 11 (100%) 9 (100%) 7 (100%) 
Nepali 10 (%) 8 (%) 11 (%) 9 (%) 7 (%) 
English 1 (%) 1 (%) 4 (%) 2 (%) 0 (%) 
5.7 How much Nepali the children understand in early school classes 
Out of the total number of respondents, only 4% answered that the children can understand all 
Nepali, 31% answered that the children can understand some Nepali and 65% answered that the 
children can’t understand Nepali at all in their early school classes.  It means that it is very 
difficult for the children to understand Nepali in the early classes at school. They report that the 
teachers translate the content in Nepali into their mother tongue until they can understand Nepali. 
So the early school classes are bilingual in Nepali and mother tongue. Within 2-3 years of time 
they acquire some competent in Nepali as the exposure of Nepali is extensive after they come out 
of their homes. So, the people said that they would be happy if medium of instruction in the 
schools from 1 to 3 classes was the mother tongue. The responses varied at different survey 
points. The knowledge level of Nepali in the children in the early age is higher in Barpak2 and 
Gumda as presented in Table 5.8. 

Table 5.8: How much Nepali the children understand in early classes 
 Mandre (n=11) Barpak 1(n=9) Barpak 2 (n=11) Laprak (n=9) Gumda (n=7) 
All 1 (9%) 0 (0%) 1 (9%) 0 (0%) 0 (0%) 
Some  0 (0%) 0 (0%) 8 (73%) 2 (22%) 4 (57%) 
Little 10 (91%) 9 (100%) 2 (18%) 7 (88%) 3 (43%) 
5.8 Summary 
In this chapter, we tried to assess the mother tongue proficiency and multilingualism in the 
Ghale/NGT language. Northern Gorkha is a bi/multilingual area with massive use of the mother 
tongue and Nepali. The number of monolingual speakers and the speakers of more than two 
languages is remarkably very low. So it is dominantly a bilingual area. Apart from the 
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Ghale/NGT language and Nepali the educated people can speak English for some extent. 
Similarly, the people who have gone abroad for jobs have learnt the languages spoken in the 
countries but they never use them in daily life communication. Doubtlessly all the people have 
highest degree of competence in their mother tongue and Nepali is the next to it. Nearly all of the 
respondents (98%) like their mother tongue most and like to speak it. Next popular language is 
Nepali which is the second language of the parents of 90% and spouses of 96% of the 
respondents. Because of the higher education, business and out world contact English is also 
getting popular among the young generation people. All the children are bilingual in mother 
tongue and Nepali with higher degree of language proficiency. Apart from Nepali they have 
learnt some English from their school education. In the schools the medium of instruction of 
Nepali and it is rather difficult for the children to understand Nepali in the early classes. Later, 
they gradually gain command in Nepali and within 2-3 years time period they become able to 
handle it. So majority of the people loved early school classes in mother tongue. 



CHAPTER 6 
LANGUAGE VITALITY, MAINTAINANCE AND LANGUAGE ATTITUDE 

6.1 Outline 
In this chapter we make an effort to appraise the language vitality, language maintenance and 
language attitudes in Ghale/NGT.  It consists of five sections. Section 6.2 examines language 
vitality in the Ghale/NGT community. In section 6.3, we discuss language maintenance and 
transmission. Similarly, in section 6.4 we glance at the attitudes of the community towards their 
mother tongue. In section 6.5, we summarize the findings of the chapter. 
6.2 Language vitality 
The vitality of Ghale/NGT language is very vivacious in the language community despite the 
gradual increase of Nepali because of the expansion of education, transportation, business and 
migration.. All generation people in all domains of language use the mother tongue and 
intergenerational transmission of the language is completely unobstructed. Other language 
community people are also acquiring it as the second language using widely in their daily lives. 
6.2.1 The children speaking mother tongue 
All the children are speaking the mother tongue in daily life situations with full competence. In 
the community the mother tongue is the main vehicle of communication and the children who 
were born out of the community acquire the mother tongue after they come back into the 
community because it is compulsory for them. Table 6.1 presents the situation of the use of the 
mother tongue by the children. 

Table 6.1: The children speaking the mother tongue 
 Mandre (n=11) Barpak1 (n=9) Barpak 2 (n=11) Laprak (n=9) Gumda (n=7) 
Yes 10 (100%) 9 (100%) 11 (100%) 9 (100%) 7 (100%) 
No 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
6.2.2 The language of intergenerational communication 
The mother tongue is the vehicle of intergenerational communication. All of the parents mostly 
use their mother tongue with their children and all the children use them with their parents and 
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grandparents. The people of all generations speak the mother tongues with equal proficiency and 
all the parents usually communicate with the children using the mother tongue.  
6.2.3 The mother tongue competence in the children 
Almost all the children have high command over their mother tongue and speak it without any 
distortion. But one in Mandre and one in Laprak respondents answered that their children can’t 
speak the mother tongue as well as they should have. But the children with low proficiency were 
born outside the language speaking area and will get proficiency gradually after they regularly 
live in the village. A large number of families from that language community are residing outside 
but they report that they speak the mother tongue at home and the children speak it, too. Time 
and again they visit their village and stay there for some time and their command over the 
mother tongue increases. But the families which have left the village forever and are residing 
outside may not be speaking mother tongue and their children may not have proficiency in the 
language. Table 6.2 shows the responses of the people at different survey points. 

Table 6.2: Do the young people speak Ghale/NGT as well as they should? 
 Mandre (n=12) Barpak 1(n=12) Barpak 2 (n=12) Laprak (n=12) Gumda (n=12) 
Yes 11 (92%) 12 (100%) 12 (100%) 11 (92%) 12 (100%) 
No 1 (8%) 0 (0%) 0 (0%) 1 (8%) 0 (0%) 
6.3 Language maintenance and transmission 
All the respondents from all survey points answered that their language will be continuously 
spoken in the community in the generations to come. So language maintenance in Ghale/NGT is 
very prominent. There is complete and undisturbed inter-generational language transmission and 
it is sure to be transmitted into the children of the youngest generation. 
6.3.1 The situation of inter-lingual marriage 
Inter-lingual marriage is not common in the society as presented in Table 6.3. If there is inter-
lingual marriage it does not affect the language transmission because the newly married ones 
from the other language communities have to learn Ghale/NGT compulsorily because it is the 
major means of communication in the society. They learn it and become proficient within a few 
years. But in the peripheral areas that boarder to other language communities, like Mandre 



40  

(Table 6.3), have some practice of inter-lingual marriage and it may cause degeneration in the 
mother tongue proficiency among the new generation people. 

Table 6.3: The situation of inter-lingual marriage 
 Mandre (n=12) Barpak 1 (n=12) Barpak 2 (n=12) Laprak (n=12) Gumda (n=12) 
Yes 4 (33%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 
No 8 (67%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
The marginal practice of inter-community marriage their society has reduced the possibility of 
language degeneration in the future generation.  
The possible language communities for inter-lingual marriage are Tamang, Magar, gurung, and 
Kumal as presented in Table 6.4.  

Table 6.4: The possible language communities for inter-lingual marriage 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

Tamang and Magar 1 (8%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Newar and Gurung 1 (8%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Tamang, Magar and 
Kumal 

2 (17%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 

6.3.2 The situation of language transmission into future generations 
All the speakers, regardless location, gender and education are confident that the children of their 
children will speak their mother tongue. Table 6.5 presents the responses of the respondents at 
different survey points.  

Table 6.5: The prediction about transmission of Ghale/NGT into grandchildren 
 Mandre (n=12) Barpak 1 (n=12) Barpak (n=12) Laprak (n=12) Gumda (n=12) 
Yes 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 
No 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
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6.3.3 Reading and writing in mother tongue 
All of the people like their children learn reading and writing in mother tongue. The responses 
did not vary anywhere.  
6.3.4 Volition of the people to assist a mother tongue based school 
People are enthusiastic to assist a mother tongue based primary school in the locality by sending 
own children, motivating others to do so, economical support and other ways. But there seems a 
slight tendency that the number of respondents who like to send their own children is less than 
the number of the respondents who like to motivate others to send their children. It may be 
because of the fact that old generation people’s children are already adults.  The degree of 
assurance to assistance for mother tongue primary school is remarkably less in Laprak and 
Gumda.  The reason for why it is less in Laprak and Gumda may be an important question which 
needs to be investigated in the future. Table 6.6 presents the responses of the people how they 
would help a mother tongue based primary school. 

Table 6.6: How people would help a mother tongue based primary school 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak  
(n=12) 

Gumda 
(n=12) 

By sending own children 12 (100%) 12 (100%) 12 (100%) 9 (75%) 7 (58%) 
By motivate to send other 
children from the society 

12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 

Economic assistance 12 (100%) 12 (100%) 12 (100%) 7 (58%) 6 (50%) 
By Teaching own self 6 (50%) 7 (58%) 5 (42%) 5 (42%) 4 (33%) 
6.4 Language attitudes 
Ghale/NGT communities feel themselves proud to be called as a speaker of mother tongue. The 
Ghale people  love to call their language Ghale or lilake and the Gurung people love to call the 
language Northern Gorkha Tamu language.  
6.4.1 Feeling while speaking mother tongue in the presence of other people 
They find the mother tongue as an important symbol of their ethnic identity so they feel pride in 
speaking the mother tongue. So 56 (93%) of all 60 respondents said they feel pride in speaking 
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their mother tongue and only 3 (7%) are neutral about it. Gumda shows slightly different 
tendency towards the issue and one fourth of the respondents are neutral about it. Table 6.7 
presents the responses of the people at different locations. 

Table 6.7: Feeling while speaking mother tongue in the presence of other people (by location) 
 Mandre (n=12) Barpak1 (n=12) Barpak2 (n=12) Laprak (n=12) Gumda (n=12) 
prestigious 11 (92%) 12 (100%) 12 (100%) 12 (100%) 9 (75%) 
embarrassed 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
neutral 1 (8%) 0 (0%) 0 (0%) 0 (0%) 3 (25%) 
6.4.2 Problems faced because of speaking mother tongue  
In general they have not faced any remarkable problem being as a speaker of the mother tongue. 
The command in Nepali has made them easier to communicate with the outsiders and there is no 
problem in using mother tongue with the members of community. But all the people do not have 
a good command in Nepali and time and again there happens miscommunication while 
communicating with the outsiders. Similarly, sometimes they had feeling of being dominated 
because they were in minority in the group (Table 6.8). 

Table 6.8: Problems faced because of speaking mother tongue 
 Mandre (n=12) Barpak 1 (n=12) Barpak 2 (n=12) Laprak (n=12) Gumda (n=12) 
Yes 0 (0%) 3 (25%) 0 (0%) 1 (8%) 0 (0%) 
No 12 (100%) 9 (75%) 12 (100%) 11 (95%) 12 (100%) 
6.4.3 Feeling about children marrying non-mother tongue speakers  
Nearly 50% of the respondents seem worried about whether their children marry a mother tongue 
speaker or not and nearly equal number of them feel no problem with it. Only two (3%) out of 60 
feel good if the children married non-speakers of mother tongue as in Table 6.9. There are 
different opinions among the respondents who do not mind if the children married non-mother 
tongue speakers. Some are confident that they will learn it after marriage. Some have opinion of 
modern society and say that it is not a good idea to be biased about language, religion, gender, 
etc in the 21st century modern age.  
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Table 6.9: Feeling about children married with non-mother tongue speakers 
 Mandre (n=11) Barpak 1 (n=9) Barpak 2 (n=11) Laprak (n=9) Gumda (n=7) 
Good 0 (0%) 0 (0%) 0 (0%) 2 (22%) 0 (0%) 
No problem 5 (45%) 2 (22%) 1 (9%) 3 (33%) 4 (57%) 
Bad 6 (55%) 7 (78%) 10 (91%)  4 (44%) 3 (43%) 

6.4.4 Feeling if future generations spoke/didn’t speak the mother tongue 
All of the respondents would be happy if future generations spoke the mother tongue. It shows their 
highest degree of loyalty towards their mother tongue.  
92% of the respondents would be disappointed if the future generations gave up speaking their 
mother tongue and 8% would not mind it and no one would like it as given in Table 6.10. 

Table 6.10: Feeling if future generations didn’t speak the mother tongue 
 Mandre(n=12) Barpak 1 (n=12) Barkap 2 (n=12) Laprak (n=12) Gumda (n=12) 
I like 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
I don’t mind 2 (17%) 0 (0%) 0 (0%) 0 (0%) 3 (25%) 
I hate 10 (83%) 12 (100%) 12 (100%) 12 (100%) 9 (75%) 
6.4.5 The preferred first language for the children 
All (100%) of the Ghale/NGT speakers, regardless the location, gender, education or age, think 
that their children should speak their mother tongue first and they should learn the languages of 
wider communication i.e. Nepali and English. The responses didn’t vary at the any of the survey 
locations. 
6.4.6 The changes occurred in the contemporary Ghale/NGT  
Out of all 60 respondents only 10 (17%) have realized that their mother tongue has been changed 
and 50 (83%) have not realized it. They say it has been slightly changed in different aspects from 
it was used in their grandparents’ time. The responses are presented in table 6.11. The 
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respondents who have realized changes in the language have found changes in lexical items 
(code mixing), pronunciation, etc. 

Table 6.11: Responses to whether contemporary Ghale/NGT is different from the previous one  
 Mandre (n=12) Barpak1 (n=12) Barpak2 (n=12) Laprak (n=12) Gumda (n=12) 
Yes 1 (8%) 2 (17%) 3 (25%) 2 (17%) 2 (17%) 
No 11 (92%) 10 (83%) 9 (75%) 10 (83%) 10 (83%) 
Slightly higher number of female have been aware about the changes in the different aspects of 
their mother tongue and presented in Table 6.12.  
Table 6.12: Whether contemporary Ghale/NGT is different from the previous one  

The aspects of pronunciation, lexical items and style of speaking of the language have been 
reported to have been changed (Table 6.13). Those who have realized changes in the language 
say code mixing is the most remarkably changed character of the language at present. Similarly 
they have realized the changes in style of speaking, pronunciation and lexical items, too.  

Table 6.13: The aspects of Ghale/NGT that have changed 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

Pronunciation 0 (0%) 1 (8%) 0 (0%) 0 (0%) 2 (17%) 
Lexical item 0 (0%) 0 (0%) 2 (17%) 1 (8%) 0 (0%) 
Use of structures  0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Code mixing 1 (8%) 2 (17%) 0 (0%) 1 (8%) 2 (17%) 
Style of speaking 0 (0%) 0 (0%) 3 (25%) 0 (0%) 0 (0%) 

 Male (n=30) Female (n=30) 
Yes 4 (13%) 6 (20%) 
No 26 (87%) 24 (80%) 
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6.4.7 Feeling about community people speaking other languages 
The children of some of the people who have migrated from their original places to other places 
especially the town areas like Kathmandu, Pokhara, etc. have given up speaking their mother 
tongue. The elder generation people living in the areas know the language but generally don’t 
use it. None of the respondents is happy with it, only 12% are neutral about it and 88% are 
unhappy about the situation. Table 6.14 presents the responses of the respondents at different 
survey points how they feel their community people not speaking own language.  

Table 6.14: How they feel their community people not speaking own language 
 Mandre (n=12) Barpak 1 (n=12) Barpak 2 (n=12) Laprak (n=12) Gumda (n=12) 
I love it. 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
I don’t mind it. 1 (8%) 1 (8%) 2 (17%) 1 (8%) 2 (17%) 
I hate it 11 (92%) 11 (92%) 10 (83%) 11 (92%) 10 (83%) 
Other factors like location, gender and education do not seem to be a determining factor for it. Not so 
remarkably but slightly age of the respondents seems to be a factor to determine whether one is 
worried about the loss of the mother tongue as presented in Table 6.15.  

Table 6.15: How they feel their community people not speaking own language by age group 

6.6 Summary 
In this chapter, we tried to examine the language vitality, language maintenance and language 
attitudes in the Ghale/NGT community.  In section 6.2, we examined language vitality in the 
community. Ghale/NGT is vigorous as all the children everywhere in the area speaking it as their 
mother tongue and all generation people have been using is as the medium intergenerational 
communication. Nearly all the young people and children have very good command on their 
mother tongue. The situation of language maintenance and transmission is wonderful because 
inter-lingual marriage is low in the community. In case a man married a non-speaker of the 

 A1 (n=20) A2 (n=20) A3 (n=20) 
I love it. 0 (0%) 0 (0%) 0 (0%) 
I don’t mind it. 5 (25%) 0 (0%) 2 (10%) 
I don’t like it 15 (75%) 20 (100%) 18 (90%) 
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mother tongue, she would learn Ghale/NGT within a few years because it is the main language 
of communication in the society. So, inter-lingual marriage also does not affect the language 
transmission.  All the respondents are sure about the transmission of their mother tongue into the 
children of their children (grandchildren). Similarly all the respondents adore their children 
reading and writing in the mother tongue and they are enthusiastic to assist the mother tongue 
schools in their communities by sending the children, economic physical assistance. The 
respondents have an extremely positive attitude towards the Ghale/NGT language as 93% of 
them feel prestigious to speak mother tongue in the presence of other language speakers. Only 
7% of them have faced communication problem with other tongue speakers because of being a 
mother tongue speaker. All of them love their children marrying a mother tongue speaker and 
would be extremely happy if the future generations continued speaking their mother tongue. All 
of them think that Ghale/NGT should be the first language of all the children of the language 
community. Similarly, they (90%) are sad about the fact that some of the young generation 
people living out of the village can’t speak the mother tongue. A few of them (17%) have 
realized changes occurred in the language mainly in the lexical level as there is increasing code 
mixing. Similarly, the aspects of pronunciation and style have been slightly changed. 



CHAPTER 7 
LANGUAGE RESOURCES 

7.1 Outline 
In this chapter we discuss language resources available and state of language maintenance. In 
Section 7.2, we describe the oral language resources available, and in Section 7.3, available 
written language resources. Section 7.4 discusses responses of the people about the radio 
programmes in mother tongue, Section 7.5 reading the written materials in their mother 
tongue and Section 7.6 summarizes the chapter. 
7.2 The oral language resources 
The Ghale/NGT Language community has distinct identity because of the unique tongue, 
culture and folk literature. Although they speak the same language, both Ghale and Tamu 
communities claim that they have distinct culture and identity. Anyway, the common 
language they speak is rich in its oral literature. The language community celebrates a 
number of celebrations, perform sacred ceremonies, and observe feast and festivals. They say 
they have their own patterns of culture for Ghale and Tamu although they share a number of 
common practices in the culture. Mostly they use their own oral texts in their own language. 
Apart from the religious oral literature, they have stories about the origin of the world, origin 
of the tribes, the activities of their ancestors, etc. The available oral literatures are presented 
in Table 7.1. 

Table 7.1: The folklores available in Ghale/NGT Language 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

Folk stories 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 
Music 12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 
Religious 
literature 

12 (100%) 12 (100%) 12 (100%) 12 (100%) 12 (100%) 

Radio 12 (100%) 12 (100%) 6 (50%) 0 (0%) 1 (8%) 
Cinema 12 (100%) 12 (100%) 7 (58%) 12 (100%) 4 (33%) 
CD/DVD 12 (100%) 12 (100%) 2 (17%) 8 (67%) 2 (17%) 
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a. Folk stories 
All the locations have vivid tradition of folk story (Table 7.1). They have folk stories about 
the origin of the world, their communities, their ancestors, ghost and fairies, and made them 
popular among the community people. Some of the folk stories are common in both Ghale 
and Tamu communities and several of them are different in the two communities. The 
variation in the folk stories indicates the different existence of the communities. Amongst 
them, some said they can tell such stories and some answered that they have heard other 
people telling such stories. They also tell the stories commonly available in the Nepali 
national culture. 
b. Music 
Ghale and Tamu cultures have songs and music, too. All of the respondents from each of the 
survey points are well known about the fact that they have songs and music in their mother 
tongue (Table 7.1). Apart from the traditional songs and music they have adopted Nepali 
songs in the mother tongue and composed modern music, too. They report that nowadays 
they sing Ghale/NGT Language songs in different occasions. 
c. Religious literature 
Religious literature is available in all the survey locations which indicates that it is a most 
important oral literature in the language. In our sample, there were 31 animists, 14 Buddhists, 
9 Hindu + animists and 6 Christians. Mostly they use the mother tongue while worshiping 
and praying. Apart from the mother tongue they use Nepali as well during their religious 
practices. Christianity is a recent intervention in the Ghale/NGT Language community.  
d. Radio 
Almost 50% of the total respondents are informed about the use of Ghale/NGT Language in 
radio programmes from different radio stations. All of the respondents in Laprak and Gumda 
(except 1) and 50% of them in Barpak2 are not informed about the use of the language in 
radio. But all of the respondents in Mandre and Barpak1 reported that the language is used in 
radio (Table 7.1). The responses seem rather confusing because the responses from Barpak1 
and Barpak2 should have been the same.  
e. CD/DVDs and cinemas  
Nowadays, different organizations, both national and local level, working for the promotion 
of Ghale/NGT Language language, culture and ethnicity are working for the advancement of 
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audio-visual materials like CD/DVDs and cinemas. But the development is on the initial 
stage and the materials are not in the access of the general people in all the language speaking 
areas as a small number of the respondents are informed about it. 
7.3 The written language resources 
On the other hand, written tradition in Ghale/NGT Language seems to be on the preliminary 
stage. There have been some attempts for the phoneme identification and orthography 
development by both the Ghale and Tamu communities. A Devanagari based orthography for 
the language has been proposed but it is not the final one. The same work has been carried 
out for multiple times because the Ghale community and the Tamu community are making 
attempts independently. There have been published a number of books and other written 
materials in the language and about the language from both of the communities as presented 
in Table 7.2. 

Table 7.2: Available written materials in Ghale/NGT Language 
 Mandre 

(n=12) 
Barpak1 
(n=12) 

Barpak2 
(n=12) 

Laprak 
(n=12) 

Gumda 
(n=12) 

alphabet 10 (83%) 9 (75%) 5 (42%) 5 (42%) 5 (42%) 
Grammar 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Dictionary 1 (8%) 1 (8%) 0 (0%) 5 (42%) 5 (42%) 
Text book 0 (0%) 0 (0%) 0 (0%) 0 (0%) 0 (0%) 
Literacy 
material 0 (0%) 1 (8%) 1 (8%) 2 (17%) 2 (17%) 
Newspaper 10 (83%) 10 (83%) 4 (33%) 5 (42%) 5 (42%) 
Written 
literature 10 (83%) 10 (83%) 1 (8%) 5 (42%) 4 (33%) 
Folklore 4 (33%) 3 (25%) 4 (33%) 5 (42%) 4 (33%) 
No response 2 (17%) 2 (17%) 6 (50%) 7 (58%) 7 (58%) 
The respondents, at all survey points informed that there is not any written grammar of the 
language. A preliminary sketch of the grammar of the language has been prepared by the 
M.A. second year students of Central Department of Linguistics, Tribhuvan University as a 
report of their 15 day fieldwork practice in 2015.  
The report includes the basic information about the grammatical structure and sociolinguistic 
situation of the language. Later, the students completed their dissertations on different aspects 
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of the language like phonetics, morphology, syntax, etc. If the works by the students are 
compiled together, edited them and completed the missed items of grammar, a basic grammar 
of the language will be prepared. Some of the community leaders are well informed about it 
but initiation for compiling and completing the work has not been initiated neither by the 
language community nor by the Central Department of Linguistics.  
Some of the respondents from Laprak and Gumda reported that there exists a dictionary of 
the language but they do not have detail information about it. So it might be a glossary 
prepared by someone. In fact a dictionary of the language as such is not available.  
Textbooks for formal education have not been prepared. We were informed that some 
materials for informal education have been prepared in the upper areas which are unknown to 
the people living in lower parts.  
Occasionally, pieces of literary writings and information about the different socio-cultural 
aspects of the communities (Ghale and Tamu) get published in local periodical. There have 
been established some social and literary organizations, related to the Ghale and Tamu 
communities in local and national levels and they publish literary and cultural matters in 
periodicals, journals, etc. written in Ghale/NGT language, too. But, at present, commonly, 
materials are available written in Nepali or English about the Ghale/NGT Language. Table 
7.2 shows the information given by the respondents about the written matters in or about their 
mother tongue. 
We tried to investigate the availability of the written materials in the Ghale/NGT Language 
language using participatory method, too. The findings form questionnaires and the 
participatory methods are identical and support each other as presented in Figures 7.1-7.5. In 
most of the locations people reported that dictionary, grammar and written literary materials 
are either available or are in the process of preparation. The written materials like textbooks, 
literacy materials, and newspapers are reported to be unavailable.  
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Figure 7.1: Language resources at Mandre Figure 7.2: Language resources at Barpak1 

 Figure 7.3: Language resources at Barpak2 Figure 7.4: Language resources at Laprak 

 Figure 7.5: Language resources at Gumda 
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The information about the available language resources is not equally informed to the people 
in the different survey locations. The people in Mandre, Barpak1 and Laprak, in participatory 
method, asserted that there are available alphabet, literary materials and dictionary. The 
respondents in Barpak2 (Ghale community) said that the written materials are being prepared 
and the respondents in Gumda are unknown about the available written materials. Some of 
the information from questionnaire and participatory method are contradictory. For example, 
in participatory method the participants in Mandre said there are available literacy materials 
but in questionnaire they said they are not available. Similarly, the situation is found in other 
locations, too.  It means that the written language resources are not common in the locality 
and all the respondents are not well informed about the available language resources but only 
the educated and leaders are informed about them.  
7.4 Responses of the people about the radio 
Nearly 45% of them never listen to the radio programmes in the mother tongue, nearly 45% 
of them occasionally listen to the programmes and 10% regularly listen to the programmes.  
The people reported that there are not regular mother tongue programmes on the local radios. 
It is also because the mother tongue radio programmes have not been able to attract the 
people towards them.But we could not figure out what kind of programmes are broadcasted 
and which radio stations broadcast them. Table 7.3 presents how often the people listen to the 
radio programmes at different survey points. 

Table 7.3: Responses of the people about the radio at different survey points 
 Mandre (n=12) Barpak1 (n=12) Barpak2(n=12) Laprak(n=12) Gumda (n=12) 
Always 3 (25%) 2 (17%) 1 (8%) 0 (0%) 0 (0%) 
Sometimes 9 (75%) 10 (83%) 4 (33%) 0 (0%) 3 (25%) 
Never 0 (0%) 0 (0%) 1 (8%) 0 (0%) 1 (8%) 
No response 0 (0%) 0 (0%) 6 (50%) 12 (100%) 8 (67%) 
The radio programmes seem to be more popular in Mandre, Barpak1 and Barpak2 Similarly 
relatively large number of people is unknown about the radio programmes in their mother 
tongue. 
The responses varied according to the different age groups, too. The young people seem more 
responsive towards the radio programs in their mother tongue than the elder ones. It might be 
because of the attraction of the young generation towards the new technologies. Naturally, 
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the young people are attracted towards the modern technologies like mobile phone, 
television, radio, etc. The 15-35 and 35-55 age-group of the respondents are more responsive 
towards the radio programmes. Table 7.4 presents the responses given by different age 
groups. 

Table 7.4: Responses of the people about the radio by age groups 
 Age groups 
 A1 (n=20) A2 (n=20) A3 (n=20) 
Always 0 (0%) 4 (33%) 2 (17%) 
Sometimes  12 (100%) 6 (50%) 8 (67%) 
Never 1 (8%) 1 (8%) 0 (0%) 
No response 7 (58%) 9 (75%) 10 (83%) 
Similarly the education level of the respondents seems to play role to determine whether on is 
responsive towards the mother tongue radio programmes as presented in Table 7.5.  The 
people with higher level of education are more responsive towards such programmes.  

Table 7.5: Responses of the people about the radio by education 
 I  (n=20) L (n=40) 
Always 2 (10%) 4 (10%) 
Sometimes 6 (30%) 20 (50%) 
Never 0 (0%) 2 (5%) 
No response 12 (60%) 14 (35%) 
7.5 Reading the written materials in their mother tongue 
Relatively higher number of the respondents read the written materials in their mother 
tongue. Some of the respondents say that the materials are not available locally and have not 
got chance read them. The written materials in Ghale/NGT Language are more available for 
some extent in the lower areas of the Ghale/NGT language settlements like Mandre and 
Barpak but comparatively less available in the upper remote areas. Table 7.6 presents the 
situation of how much the respondents read the written materials in their mother tongue at 
different survey locations. 
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Table 7.6: how much the respondents read the written materials in their mother tongue 
 Mandre (n=10) Barpak1 (n=9) Barpak2  (n=8) Laprak (n=6) Gumda (n=7) 
Yes 10 (100%) 9 (100%) 5 (63%) 5 (83%) 5 (71%) 
No 0 (0%) 0 (0%) 3 (37%) 1 (17%) 2 (29%) 
The written materials are more available for the educated people than for the people with 
lower education because the educated people have better access to them. It shows that the 
materials are available only for limited number of the people with higher education and the 
materials are out of the access of the general people. The people are well known that their 
language is written in Devanagari script with some adaptation.  
Almost all of the respondents in Mandre and Barpak are informed about the existence of 
organizations that work for promotion of the language and culture and nearly 80% are 
informed in Laprak and only 25% in Gumda as in Table 7.7. The activities for promoting 
language and culture are centered in Barpak and the areas around it. As we go up from 
Barpak, consciousness for language and cultural promotion gradually decreases.  

Table 7.7: The existing institutions for the promotion of Ghale/NGT 
 Mandre(n=12) Barpak1 (n=12) Barpak2 (n=12) Laprak (n=12) Gumda (n=12) 
Yes 12 (100%) 12 (100%) 11 (92%) 10 (83%) 3 (25%) 
No 0 (0%) 0 (0%) 1 (8%) 2 (17%) 9 (75%) 
There are different organizations of Ghale and Tamu. For the Ghale community Ghale Samaj 
(Ghale Society) is active from the national level to local level for the linguistic and cultural 
preservation and preservation. For the Tamu society, there are different organizations at 
different locations and levels. Northern Gorkha Tamu Society is their common national and 
local organization. They are linked with Gurung Rastriya Parisad, too, which is the national 
organization of the Gurung community. There are local level ethnic organizations like Barpak 
Tamu Unity Society in Barpak, Laprak Tamu Society in Laprak and Pelu Samaj in Mandre, 
etc.   
Similarly, the level of education played important role to determine whether one is informed 
about the institutions working for the promotion of the language as presented in Table 7.8 
. 
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Table 7.8: The existing institutions for language promotion (by education) 
 I  (n=20) L (n=40) 
Yes 15 (75%) 33 (82%) 
No 5 (25%) 7 (18%) 
7.6 Summary 
In this chapter, we discussed the language resources available in the Ghale/NGT language. 
The Ghale/NGT language has got folk tales, songs and religious literature. The some 
occasion language is used in the local radio. Both the Ghale and Gurung communities have 
developed modern music and songs, documentaries and films in the mother tongue and 
distributed in CDs/DVDs. Apart from the oral literature, there are available written language 
resources in the language. The organizations working for ethnic and linguistic promotion 
have been working for the development of literature and language resources. The people in 
the southern part are more informed about the available written language resources than the 
people in the northern part which is remote 
Although some written materials are available in the language, written tradition is in the 
initial stage as the detailed phonemic analysis of the language has not been carried out yet 
and a satisfactory orthography for the language has not been designed. There exist national 
and local level Ghale and Gurung ethnic organizations working for the promotion of the 
language and culture. The language resources are available in Barpak and the areas around it 
but they are not available in the upper remote areas. Even, the people in the remote areas are 
not informed about the language resources available in their mother tongue and the 
organizations working for the promotion of their mother tongue. A remarkable number of 
people are eager to read the written materials in their mother tongue but the written materials 
are not available locally for the people who want to read them. 
 



 

 

CHAPTER EIGHT 
SUMMARY OF FINDINGS AND RECOMMENDATIONS 

8.1 Outline  
In this chapter we summarize the findings of the survey research and make some 
recommendations for the promotion of the Ghale/NGT language. Section 3.2 summarizes the 
findings of the research and section 3.3 lists out the recommendations about how the Ghale/NGT 
language can be promoted and strengthened. 
8.2 Summary of findings  
We can tentatively divide the language speaking area into three regions based on the language 
variation: Barpak and the area around it (the area west of Manche Danda), Laprak and the area 
North-East of it and the area beyond Machha Khola and the upper north part of the Gorkha 
District. The lexical comparison presents gradual language variation according the geographical 
distance and we could not find abrupt change in the language variation. Possibly there is abrupt 
change across the Machha Khola and in the upper part of the district.  
In the general domains, such as joking, storytelling, discussing/ debate, quarrelling, abusing, 
telling stories to children, and family gatherings, mother tongue is commonly used by the people 
of all survey locations, sexes, all age groups and educational groups.Except in singing, village 
meeting and shopping/marketing they use the mother tongue extensively regardless the location, 
gender and age. In singing, village meeting and shopping/marketing they use Nepali as well as 
the mother tongue depending up on the situation. There are songs in both Nepali and the mother 
tongue so they sing songs both in Nepali and the mother tongue. In the village meeting, the use 
of language depends on the participants. If the participants are only from the community they use 
mother tongue and Nepali but if the participants are from other communities they have to use 
Nepali. Writing minute is always in Nepali.  The same situation is in shopping and marketing. 
They use Ghale/NGT with the Ghale/NGT speakers in markets otherwise they have to use 
Nepali.  
The language is solely used in the interpersonal communication in the family by the people of 
any group while talking about any subject matter. The children use Ghale/NGT at home and in 
the community. They use Ghale/NGT while playing with the friends in the community and while 
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talking with the neighbors. But with the other tongue speaker they have to use only Nepali. In the 
school both Ghale/NGT and Nepali are used by the children. While talking about the language of 
invitation, both Ghale/NGT and Nepali are used for oral invitation and Nepali is used for written 
or printed invitation. Nepali is the Language of Wider Communication (LWC) in the Ghale/NGT 
community. The people use LWC with the people of other tongue speakers. The use of Nepali is 
wider in the areas near to the highway and market places because they have to deal more with the 
other tongue speakers in such areas than in the villages. Similarly Nepali is spoken widely in 
schools, offices, health centers, etc. because the personnel working in these places are normally 
outsiders. Almost all of the respondents preferred Ghale/NGT to be the medium of instruction in 
the primary level education but only a few of the young people preferred Nepali and English 
because Nepali and English are more profitable for them for further education, jobs and other 
opportunities.  
In this chapter, we tried to assess the mother tongue proficiency and multilingualism in the 
Ghale/NGT language. Northern Gorkha is a bi/multilingual area with massive use of the mother 
tongue and Nepali. The number of monolingual speakers and the speakers of more than two 
languages is remarkably very low. So it is dominantly a bilingual area. Apart from the 
Ghale/NGT language and Nepali the educated people can speak English for some extent. 
Similarly, the people who have gone abroad for jobs have learnt the languages spoken in the 
countries but they never use them in daily life communication. Doubtlessly all the people have 
highest degree of competence in their mother tongue and Nepali is the next to it. Nearly all of the 
respondents (98%) like their mother tongue most and like to speak it. Next popular language is 
Nepali which is the second language of the parents of 90% and spouses of 96% of the 
respondents. Because of the higher education, business and out world contact English is also 
getting popular among the young generation people. All the children are bilingual in mother 
tongue and Nepali with higher degree of language proficiency. Apart from Nepali they have 
learnt some English from their school education. In the schools the medium of instruction of 
Nepali and it is rather difficult for the children to understand Nepali in the early classes. Later, 
they gradually gain command in Nepali and within 2-3 years’ time period they become able to 
handle it. So majority of the people loved early school classes in mother tongue. 
The langue is vigorous as all the children everywhere in the area speaking it as their mother 
tongue and all generation people have been using is as the medium intergenerational 
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communication. Nearly all the young people and children have very good command on their 
mother tongue. The situation of language maintenance and transmission is wonderful because 
inter-lingual marriage is low in the community. In case a man married a non-speaker of the 
mother tongue, she would learn Ghale/NGT within a few years because it is the main language 
of communication in the society. So, inter-lingual marriage also does not affect the language 
transmission.  All the respondents are sure about the transmission of their mother tongue into the 
children of their children (grandchildren). Similarly all the respondents adore their children 
reading and writing in the mother tongue and they are enthusiastic to assist the mother tongue 
schools in their communities by sending the children, economic physical assistance. The 
respondents have an extremely positive attitude towards the Ghale/NGT language as 93% of 
them feel prestigious to speak mother tongue in the presence of other language speakers. Only 
7% of them have faced communication problem with other tongue speakers because of being a 
mother tongue speaker. All of them love their children marrying a mother tongue speaker and 
would be extremely happy if the future generations continued speaking their mother tongue. All 
of them think that Ghale/NGT should be the first language of all the children of the language 
community. Similarly, they (90%) are sad about the fact that some of the young generation 
people living out of the village can’t speak the mother tongue. A few of them (17%) have 
realized changes occurred in the language mainly in the lexical level as there is increasing code 
mixing. Similarly, the aspects of pronunciation and style have been slightly changed. 
The Ghale/NGT language has got folk tales, songs and religious literature. The some occasion 
language is used in the local radio. Both the Ghale and Gurung communities have developed 
modern music and songs, documentaries and films in the mother tongue and distributed in 
CDs/DVDs. Apart from the oral literature, there are available written language resources in the 
language. The organizations working for ethnic and linguistic promotion have been working for 
the development of literature and language resources. The people in the southern part are more 
informed about the available written language resources than the people in the northern part 
which is remote Although some written materials are available in the language, written tradition 
is in the initial stage as the detailed phonemic analysis of the language has not been carried out 
yet and a satisfactory orthography for the language has not been designed. There exist national 
and local level Ghale and Gurung ethnic organizations working for the promotion of the 
language and culture. The language resources are available in Barpak and the areas around it but 



 

59  

they are not available in the upper remote areas. Even, the people in the remote areas are not 
informed about the language resources available in their mother tongue and the organizations 
working for the promotion of their mother tongue. A remarkable number of people are eager to 
read the written materials in their mother tongue but the written materials are not available 
locally for the people who want to read them. 
8.3 Recommendations 

1. The linguistic misunderstanding between the Ghale and Gurung communities should be 
settled by the consensus of the communities. 

2. More detailed linguistic survey is necessary to find out the overall linguistic and 
sociolinguistic picture of the Ghale/NGT language.  

3. It is necessary to identify how far the language varieties are different from each other in 
grammar. So a comparative study of their grammar is necessary.  

4. It is necessary to expand the use of the language in multilingual education, media and 
literature etc. 

5. It is desirable to carry out community based language development activities such as 
Multilingual Education (MLE), literacy, etc. 

6. It is important to be realized by the concerned authorities that every language is important 
from different perspectives and they should be preserved.  

7. Unless the domains of use of language are broadened the language cannot be promoted.  
Modernization and standardization of the language is essential so its use in modern 
technology will be an important job for language promotion.  

8. The use of the language in mass media should be promoted and widened.   
9. It would be better to impart primary education in mother tongue by preparing teaching 

materials containing the subject matters suited for the local needs and socio cultural 
setting. 
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ANNEXES 
 
Annex A: The word lists  
अनुस᭠धाता (हᱨ) को नाम:      िमित:…………………….. 
(१) Krishna Prasad Chalise  
(२) Pratigya Regmi  
(३)………………………… 
(४) ………………………… 
(५) ………………………… 
भाषासूचक (हᱨ) को नाम:  
(१)………………………….. 
(२)………………………… 
(३)………………………… 
(४) ………………………… 
(५) ………………………… 
᭭थान : 
िज᭨ला gorkha गािवस/नगरपािलका: ……………………. वडा नं:……. 
गाउँ/टोल:…………………….   
भाषाको नाम: Ghale/Northern Gorkha Tamu  अ᭠तवाᭅताᭅको मा᭟यमभाषा: Nepali 
 
 
ᮓ. स.ं अ᭑ᮕजेी नेपाली Mandre Barpak1 Brpak2 

(Ghale) 
Laprak Gumda 

1.  body शरीर ŋwʌ ŋwʌ wʌܓ/ŋwʌܓ sjʌ/ŋuba/kuŋ tˢjan 
2.  head टाउको tʌ̺ tʌ̺ tʌ̺ to̺ka/tʌ̺ tu̺ga 
3.  hair कपाल tʌ̺pʰu tʌ̺pʰu tʌ̺pʰu tʌ̺pʰu/te̺pʰu tʌ 
4.  face अनुहार tw̺a twa pʌje twa/peˉ twa 
5.  eye आँखा mja mja ̃ mja ̃ mja mja 
6.  ear कान nʌ ŋelʌm nʌ ŋjalʌm nʌ ŋilam nʌ nʌ 
7.  nose नाक nʌ kʰum nʌ kʰum nʌ kʰʌmnʌ nʌ 
8.  mouth मखु ŋur ŋʰur ŋur ŋur ŋur 
9.  teeth दाँत sʌ sʌ sʌ sʌ sʌ 
10.  tongue िजᮩो li li li liˉ li 
11.  breast ᭭तन tˢju tˢju dᶻju tˢuˉ tˢju 
12.  belly पेट lʰo lʰo lo loˉ kʰwasi 
13.  arm/ hand हात lʰa la la laˉ lʰa 
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14.  elbow कुइनो rudᶻupuŋ rudᶻu puŋ rusu 
puŋ/ɽusupu
ŋ 

rʌdᶻʌbaŋ/rud
ᶻubuŋ 

rudᶻebaŋ 

15.  palm ह᭜केला latjaŋ lʰadjaŋ latjaŋ latiŋ ladjaŋ 
16.  finger औलँा lari lʰatʌ latʌ̺ latʌ̺ laŋlʌ 
17.  fingernail नङ siŋga siŋga siŋka sjuŋga suŋga 
18.  leg खᲵुा top toprja/top top/toprja toprja/tʌp tʌp 
19.  skin छाला kʰusʌ kʰusjʌ kʰudᶻja kʰusjʌ kʰusjʌ 
20.  bone हाड noŋrja noŋrja noŋrja nuŋrja nuŋra 
21.  heart मटुु tjaŋ djaŋ tjaŋ/djaŋ gjaŋ/kjaŋ tjaŋ 
22.  blood रगत ka ka ka ka ka 
23.  urine िपसाब sja sja sja sja sja 
24.  feces ᳰदसा kli kli/kʰli kli kʰli/kli kʰli 
25.  village गाउँ tʌ tʌ tʌ tʌ tʌ 
26.  house घर kim kim kim kim kim 
27.  roof छानो topʰja kimpʰja kimpʰja kimkjʌ/kʰjʌ/

kimpʰʌ 
pʌle 

28.  door ढोका kʰjo kʰjo kʰjo kʰjo kʰjo 
29.  firewood दाउरा sjʌŋ sjaŋ sjaŋ sjaŋ sjaŋ 
30.  broom कुचो nepʰilase kudᶻu/nʌip

ʰlʌsʌi 
kutˢu kusu kusu 

31.  mortar िसलौटो luŋpljaŋ pljaŋ pljaŋ tˢʰʌm(dᶻʌ) tˢʰumdᶻʌ 
32.  pestle लोहोरो t ̺h eksʌ tjaktˢʌ tʰektˢʌ kʰjadᶻʌ/kʰjatˢ

ʌ 
tʰjasʌ 

33.  hammer हथौडा mʌidja mʌidja mʌidja hʌtʰʌudo̺ kʰan 
34.  knife च᭍कु /kʰortˢa/tˢi

da 
kʌrta/kʰord
ᶻʌ pidᶻʌ 

kʌrtʌ kʌrtʌ kʌrtʌ 
35.  axe बᲱरो kʌ gʌ gʌ kʌˉ kɔ 
36.  rope डोरी pʰʌbʌ tʰʌbʌ tʰʌbʌ tʰabo tʰabu 
37.  thread धागो sjob sjob sjop sjʌp sʌp 
38.  needle िसयो kʌ:p kʌp kʌp kap kap 
39.  cloth लुगा (कपडा) kola kola kola kola kola 
40.  ring औठँी sep sep/sjop sjob/sjap sjap sjap 
41.  sun घाम mija ̃ mija mija ̃ mʰja mja 
42.  moon च᭠ᮤमा lʌini lini li:ni lʌni lʌni 
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43.  sky आकाश mu mu mu mʰu/mukum makum 
44.  star तारा kʌrtˢʌn kʌrtˢen kʌrtˢen/kei

rtˢen 
kʌrtˢen/kartˢ
en 

kʌrtˢen 
45.  rain वषाᭅ tˢo dᶻo tˢʰiri/dᶻʰiri tˢʰiri tˢʰʌri 
46.  water पानी kju kju kju kju kju 
47.  river नदी kʰon hoŋ gindi/hoŋ gʌndi/woŋ kʌndi 
48.  cloud बादल muppʌ mukpʌ mukpʌ muku/mo/mj

uwʌ 
muwʌ 

49.  lightening िबजुली च᭥कनु kjuliŋ kjuliŋkja kjuliŋgja kjolam pliŋ pʌdi blaŋ 
50.  rainbow इ᭠ᮤणेी pjuŋ pujuŋkju/k

ujuŋkju 
kujuŋ kju lʌrkʌn/larka

n 
lʌrken 

51.  wind बतास undu undu/untu undu undu undu 
52.  stone ढु᭑गा luŋ luŋ luŋ lʌŋ lʌŋ 
53.  path बाटो lʌm lʌm/lam lʌm lam lam 
54.  sand बालुवा pi:sʌ bi:sʌ pissʌ pisʌ pisɔ 
55.  fire आगो mi mi mi mi   mi 
56.  smoke धुवा ँ muiuŋ/mi

uŋ 
mijuŋ mʰi:ŋ miŋ muiŋ 

57.  ash खरानी melʌ milʌ melʌ milʌ milʌ 
58.  mud माटो sʌ sʌ sʌ sʰʌ sʌ 
59.  dust धुलो sʌtʰulu sʌtʰulu tʰulu/dʰulu sʌbi twa 
60.  gold सुन mʰʌr mʌr mʌr mar mar 
61.  tree ᱨख tʌŋbo tʌŋbo/dʌŋb

o 
doŋpo taŋpo/taŋbo tʌŋbu 

62.  leaf पात lʌ lem/lʌ lʌ lʰʌˉ/tʰjam lem 
63.  root जरा tˢʰɔ tˢʰʌ tˢʰʌ tˢʰʌ/ta̺ ta 
64.  thorn काडँो tˢo tˢo tˢo tˢo tˢɔ 
65.  flower फूल minda minda minda minda minda 
66.  fruit फलफूल sjasi sjasi sjasi sjasi shjasi 
67.  mango आँप ʌm ʌm ʌm am am 
68.  banana केरा motˢe mʌse/mose mo:se motˢʰtˢʰe mutˢʰe 
69.  wheat(huske

d) 
गᱟ ँ nwʌ hwa wʰʌ hɔˉ wo 

70.  barley जौ tˢuku tˢugu tˢuku tˢugu tˢugu 
71.  rice (husked) चामल utˢi udᶻi utˢi usi/utˢi usi 
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72.  potato आल ु lisa ja/lisja ja/lisja pugi/hja ja 
73.  eggplant भ᭛टा bʰed̃a pʰenʌ bʰenta̺ pʰeɳ̃ʌ pʰentʌ 
74.  groundnut बदाम bʌdʌm bʌdʌm bʌdʌm bʌdʌm pʌdʌm 
75.  chili खुसाᭅनी kʰursini kʰunni/kʰu

rsini 
kʰunni/kʰu
rsini 

kʰuni kʰuni 
76.  turmeric बेसार biswuwʌr bisuwar pisar bisar besar 
77.  garlic लसुन kobʌ kobʌ kobʌ kabu kabu 
78.  onion ᭡याज pjadᶻ pjadᶻ pjadᶻ pjadᶻ pjadᶻ 
79.  cauliflower काउली minda 

kopi 
minda kobi kauli minda 

kopi/pʰulgob
i 

kauli 

80.  Tomato गोलभेडँा pʰulum 
pʰeda 

pʰulum 
bʰed̃a̺ 

golbʰeda̺ gʌlpʰedʌ pʰentʌ 
81.  cabbage ब᭠दा klo bʌnda bʌnda kobi bʌnda  bʌndʌgobi bʌnda 
82.  oil तेल murku murgu murku marku marku 
83.  salt नुन tˢʌ tˢʌ tˢʌ tˢʌˉ tˢʌ 
84.  meat मासु sjʌ sjʌ sjʌ sʰjʌˉ sjʌ 
85.  fat (of meat) बोसो tˢʰe tˢʰe tˢʰe tˢʰeˉ tˢʰe 
86.  fish माछा ŋʌ ŋʌ ŋʌ ŋʌ ŋɔ 
87.  chicken च᭨ला kasju/katˢj

u 
katˢju pitˢʌ katˢju kasu kasju 

88.  egg अ᭛डा kʌpʰom kapʰum kʌum kagum/kapʰu
m 

kagum 
89.  cow गाई kidʌ kidʌ kitʌ kitʌ kjutʌ 
90.  buffalo भैसँी mʌ̥/̃mu̥ ̃ mu̥ ̃ mu̥ ̃ mʌi mai 
91.  milk दधु ŋjalʌm njʌlʌm/njal

ʌm 
ŋʌlʌm/ŋjal
ʌm 

ŋilʌm ŋilam 
92.  horns िसङ ruk ruk/rug ruk ruˉ ruk 
93.  tail पु᭒छर mi: mi mʰi miˉ mi 
94.  goat बाᮔो rʌ rʌ rʌ rʌˉ rʌ 
95.  dog कुकुर kjo kjo kjo kjoˉ kju ̃
96.  snake सपᭅ (साँप) roje rwoe/dʌ̺m rwe rjoeˉ ɼoe 
97.  monkey बाँदर juwa juwa jwa jwaˉ jwa 
98.  mosquito लामखुᲵे lamkʰutt̺e̺ lamkʰutt̺e̺ lamkʰutt̺e̺ mʌtˢʰer mʌtˢʰer 
99.  ant किमला nadᶻi norja norja nasi nasi 
100. spider माकुरो to̺kja do̺ja/do̺gja do̺kja ta̺sjʌ ta̺psjʌ 
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101. name नाम min min min min min 
102. man मा᭠छे mi mi mi/pʌti miˉ mi 
103. woman आइमाई mʌdimi mʌdi mʌti mʌdi mʌdi 
104. child बᲬा pidᶻʌ bidᶻʌ pidᶻʌ/pudᶻ

ʌ 
tˢʌ pisʌ 

105. father बाबा pʌ bai/pʌ pai/bai pʌ/bai/poe pʌ 
106. mother आमा mʌ mai/mʌ mai ma ma 
107. older brother दाजु ʌdʌ ʌdʌ/ʌtʰʌ ʌdʌ/dadᶻu ʌtʌ/dusu dusu 
108. younger 

brother 
भाइ tˢon tjoŋ tˢjon/ale ali ali 

109. older sister ᳰददी tˢe ʌdᶻi nu/ʌdᶻi tˢe tˢe 
110. younger 

sister 
बिहनी mo tˢjoŋ/mo mʰõ mjaŋ/mo mjaŋ 

111. son छोरो tˢʌ tˢʌ tˢʌ tˢʌˉ tˢʌ 
112. daughter छोरी tˢʌmi tˢimi tˢimi tˢimiˉ tˢimi 
113. husband लोᲨे (᮰ीमान) pljoŋ ploŋ/pljoŋ pʌdi/pljoŋ plʌŋˉ plaŋ 
114. wife ᭭वाᳩी (᮰ीमती) mʌdᶻʌ mɔdi/mʌdᶻ

ʌ 
mʌdᶻʌ/mʌ
di 

mʌsʌˉ mʌsʌ 
115. boy केटो pʌtipudᶻʌ pʌdi budᶻʌ pʌidᶻʌ kʰjoko/pʌti kʰjukʌ 
116. girl केटी mʌdipudᶻ

ʌ 
mʌdi 
budᶻʌ 

mʌidᶻʌ mʌdi mʌdi 
117. day ᳰदन no no no dini/no  nu 
118. night रात mun mun mun munˉ mun 
119. morning िवहान nʌp nʌp nʌp nap nʰap 
120. noon म᭟या᭠ह nore nore noguŋ nukumkʰil nɔ 
121. evening साँझ nusjuŋ sʌribʌ sʌripʌ/nusj

uŋ 
nisiŋ nusu 

122. yesterday िहजो muru muru muru muru muru 
123. today आज tini tini/dini tini/dini tini tini 
124. tomorrow भोली nete njede nɛte nenʰe line 
125. week ह᳙ा (साता) sʌtja satja seda sattʌ nerjʌ 
126. month मिहना lʌ lʌ lʌ lʌˉ menʌ 
127. year वषᭅ lʰodja/lʰot

ja 
bʌrsʌ lʰo loˉ bʌrsʌ 
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128. old बूढो/पुरानो ŋiŋ ŋiŋ ŋiŋ nʰiŋ niŋ 
129. new नयाँ sʌr sʌr/sar sʌr sar sar 
130. good रा᮫ो (असल) tˢjʌ tˢjʌ tˢjʌ tˢjʌ tˢjʌ 
131. bad नरा᮫ो (खराब) ʌntˢjʌ andᶻjʌ antˢjʌ ʌntˢjʌ/kwa kwa 
132. wet िभजेको switˢiga swi sjui sui swi 
133. dry सु᭎खा kʰʌr kʰʌr kʰʌr kʰar kʰar 
134. long लामो reŋʌ rjʌŋʌ/reŋʌ rʌŋʌ rʌܓ/ tˢʰwatu̺ŋ tˢʰjatu̺ŋ 
135. short छोटो t ̺h ũt ̺h ja t ̺h unja/tʰun

ʌ 
t ̺h unja/tʰun
ʌ 

tˢʰwaniŋ/t ̺h ut ̺
e 

t ̺h unde̺ 

136. hot तातो lum lum lum lum lum 
137. cold िचसो sim sim sim sim sim 
138. right दािहने set set/sed set sjar sjar 
139. left दᮯे े jon jon jen jon jun 
140. near निजक tjaraŋ tj̺arʌŋ tj̺arʌŋ ta̺naŋ ta̺naŋ 
141. far टाढा tˢindʌŋ tˢindʌŋ/tʌr

kjŋ 
dᶻindʌŋ tʌrkjaŋ/tˢind

ʌŋ 
tʌrkjaŋ 

142. big ठूलो ken ken/notˢtˢe gen/gjen ken/hwatˢtˢjo ken 
143. small सानो tˢidʌ dᶻidʌ/ŋjaŋ dᶻidʌ ŋjaŋ ŋjan 
144. heavy ग᮳ौ ँ le le le li/lipʰapʰa li 
145. light हलुका jʌŋʌ jʌŋʌ jʌnʌ jʌܓ/ jʌŋsise jaŋ 
146. above मािथ to to to/pʰja 

(over) 
andar/tojor pʰʌ 

147. below तल mo mu mu/nʌŋ(un
der) 

mo/mojʌr wa 
148. white सेतो kʌr kʌr/kar kʌr kar kar 
149. black कालो lʌŋ lʌŋ/laŋ lʌŋ laŋ laŋ 
150. red रातो mʌllʌm mʌlʌŋ/jijar mʌllʌŋ malalam/sjar aser 
151. one एक tja tja tja kja kja 
152. two दईु ni ni ŋʰi ni ni 
153. three तीन som som som som sʌm 
154. four चार si si si si si 
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155. five पाँच ŋʌ nʌ ŋʌ ŋʌ ŋɔ 
156. six छ rwa rwa wa rwa swa 
157. seven सात ŋi: ŋi ŋi ŋi ne 
158. eight आठ jet jet jet jet jet 
159. nine नौ ku gu gu ku ku 
160. ten दश tˢju tˢju tˢju tˢju tˢu 
161. eleven एघार tˢjutja tˢjutja egʰrʌ tˢjutja egʰar 
162. twelve बा᮳ tˢjuni tˢjuni barhʌ tˢjuni barʌ 
163. twenty बीस nisju nʌsju nusju nusju nusu 
164. one hundred एक सय sʌjedja sʌetja sʌjetja mjadja/sedja sjekja 
165. who को su su su su su 
166. what के tˢʌ tˢʌ tˢʌ tˢʌ tˢʌ 
167. where कहाँ kʌne kʌnja kʌne kʌne kʌne 
168. when किहले kʌlʌŋ kʌlʌŋ kʌlʌŋ kʌlaŋ kʌlaŋ 
169. how many कित kola kola kola kola kula 
170. which कुन su kʌmbʌ kʌmpʌ kin/kʌmbʌ kʌne 
171. this यो ʌmbʌ ʌmmʌ ʌmpʌ hin hane 
172. that ᭜यो hʌmbʌ hʌmmʌ tembʌ tin twane 
173. these ियनीहᱨ ʌmbʌju ʌmmʌju/ʌ

mpʌju 
ʌmpʌju hinju hanju/tʰiŋke 

174. those उनीहᱨ hʌmbʌju hʌmbʌju tembʌju tinhju titine/tʰiŋke 
175. same उही hʌmbʌne tjaprʌ hʌmbʌ kjane/inne kjabune 
176. different फरक (अलग) sutˢo sɔdᶻo sutˢo/suso sotˢo sotˢo 
177. whole सब ै kwañe tˢjʌ tʌ̺kʰʌ/dʌ̺kk

ʰʌ 
tʌ̺kkʌnne/plu
m 

pulum 
178. broken फुटेको pʌde̺pʌ bʌrepʌ pʌrebʌ pari pʌri 
179. few थोरै tˢʰitja tˢʰitja/njaŋ

dja 
tˢʰitja tˢʰija tˢʰetarʌ 

180. many धेरै kumʌ basse/kum
ʌ/tˢʰwatˢtˢe 

kumʌ/kom
ʌ 

nʌrka/kumu kumʌ 
181. all सब ै kwanje kwonja/tʌ̺k

ʰnja 
kwañʌ kʰwattine/tʌ̺k

kʌne 
kʰwattine 

182. to eat खानु tˢʌ tˢʌ tˢʌ tˢʌbʌ tˢʌbʌ 
183. to bite टोᲣु tˢja tj̺a/tˢja tj̺a/tˢja tˢjabʌ tj̺atˢʌ 
184. to  be भोकाउन ु tʰinʌ tʰe tʰe t ̺h ibʌ t ̺h ibʌ 
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hungry 
185. to drink िपउन ु tʰuŋ tʰuŋ tʰunʌ tʰũbʌ tʰʌŋbʌ 
186. to  be thirsty ितखाᭅउनु pʰoje kjupʰwoje pʰe kjupʰel kjupʰel 
187. to sleep सु᭜ नु ŋumʌ njumʌ ŋjumʌ ŋjumʌ ŋjum 
188. to lie प᭨टनु kjʌr kenʌ kenʌ/genʌ sjalkjubʌ/pʰo

el 
pʰʌluŋ 

189. to  sit बᳩु to̺ŋ to̺ŋʌ tu̺nʌ tũ̺bʌ tʌ̺ŋ 
190. to  give  ᳰदनु pin pinʌ pin mibʌ  mi 
191. to  burn डढाउनु tʰwabi t ̺h wʌ pʰunʌ pʰunbʌ kʰun/pʰʌ 
192. to die मनुᭅ sibʌ sibʌ sibʌ sibʌbʌ sibʌ 
193. to  kill  मानुᭅ se sjebʌ sje/sɛ/sɛkk

ʌ 
sjappʌ/sebʌ sjapʌ 

194. to  fly उ᭙नु lʌŋ sjunʌ sjumbʌ sjumbʌ/sjũb
ʌ 

sjon 
195. to  walk  ᳾ह᭙ँन ु prʌ prʌbʌ prʌbʌ prʌbʌ prʌ 
196. to run/ run दौडन ु tˢʰoŋ/kjʌ kjabʌ kjʌ/gebʌ kebʌ/kjʌbʌ kebʌ 
197. to go /go जानु prʌ prʌbʌ prʌbʌ klibʌ prʌ 
198. to  come आउन ु kʰʌ kʰʌ kʰʌ kʰʌbʌ kʰʌ 
199. to  speak/ 

speak 
बो᭨न ु kljʌm kljʌm kljʌm kljõbʌ kljõ 

200. to  
hear/hear/list
en 

सु᭜ नु ŋin ŋinʌ ŋin ŋimbʌ ŋin 

201. to  look/look हनेुᭅ le le le lebʌ le 
202. I  म ŋʌ ŋʌ ŋʌ ŋʌ ŋɔ 
203. you 

(informal) 
त ँ nʌ nʌ nʌ nʌ nɔ 

204. you (formal) तपाई nʌ nʌ nʌ nʌ nʌŋgʌi 
205. he ऊ ŋu ŋu ŋu ŋu ŋu 
206. she उनी ŋune ŋu ŋu ŋu ŋu 
207. we 

(inclusive) 
हामी (समावेशी) ŋinʌ 

(kwane) 
ŋinʌ ŋinʌ ŋjʌnʌge niŋge 

(kʰwatti) 
208. we 

(exclusive) 
हामी (असमावेशी) 

ŋidja ninʌtja ŋi ŋjʌnʌ ŋiŋʌni 

209. you (plural) ितमीहᱨ nʌmʌju nʌmʌju nʌmʌju numuhju naŋge 
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210. they उनीहᱨ tʰʌmjeju tʰʌmʌju tʰemɛju tʰumju/tʰaŋg
ehju/tʰaŋge 

tʰiŋge 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Annex B: Sociolinguistic Questionnaire A  
Shaded items are NOT to be read aloud. 
 
Introduce yourself first: 
 
My name is ………. I am from Central Department of Linguistics, Tribhuvan University. I 
am a research assistant of the Linguistic Survey of Nepal. I am here to learn about your 
language and its situation. We will share the information given by you with others. Are you 
willing to help us? 
INFORMED CONSENT:  Given: □    Not Given: □ 
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A. Meta data (Baseline information) 
Enter the answers to the following BEFORE the INTERVIEW: 
 
Question Answer 
Interview Number  

Date 
 
Day……… Month……..........Year..…….  VS 
 
Day….. …..Month …………    Year……  AD 

Place of Interview 

 
Ward No: ………Village/Town: ……………………. 

 
VDC/Municipality: ……………………………. 

 
District: ……………………………. 

 
Zone: ……………………………. 

 
GPS Coordinates: ……………………………E 
 
       ………………………………………………..N 

Interviewer Name 

(a) ……………………………. 
 
 (b) ……………………………. 
 
 (c) ……………………………. 
 
 (d) ……………………………. 
 
 (e) ……………………………. 
 

Language of Elicitation  
 

Language of Response  
 

Interpreter Name (if needed)  
 

 
 
8. Name of language consultant: ……………………….  
9. (Ask if needed) Sex:  (a)   Male    (b)  Female            (c)   Other …………… 
10. Age group:   (i)  15-34 (ii)   35-60 (iii)  60+ 
11. Are you literate?  
(a)  Yes  (b)  No  
12. (If “Yes”) How did you learn to read & write?  
(a)   Formally (b)  Non-formally 
13. (If “Formally”) What year/level did you complete?  
(a)   Primary  (b)   Lower Secondary  (c)   Secondary  
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(d)  Higher (specify highest degree)…………………. 
14. Marital status: (a)  Married (b)  Unmarried     
15. (If “Married”) Do you have any children? 
(a)  Yes  (b)  No  
16. Caste 
17. Ethnic group: ………………. 
18. Religion: 
(a)  Hinduism (b)  Buddhism (c)  Kirant  (d)  Christianity (e)  
Jain  (f)  Islam  (g)  Shamanism (h)  Other  
19. Your mother tongue's name: 
(a) (Given by respondent)………………  
20. Name given by the nonnative speakers for your language (tapaiko bhasha nabholne 
manchele tapaiko bhasalai ke bhanchan?)………………..  
21. Different names of the language if any (yo bhashalai aru naamle pani chinincha?) 
(i)…………….. ……  (ii) ……………………  
(iii)………………… ……  (iv) …………………… 
22. Your mother's mother tongue………… 
23. Your father's mother tongue……………. 
SCREENING CRITERIA #1: At least one parent from target MT.                    YES    □          
NO    □ 
 
24. Mother tongue of your husband/ wife ………… 
25. What village were you born in?  
(a) Ward No……… (b)Village/Town............. (c)VDC/municipality………….  (d) 
District………….. (d) Zone……………… 
Where do you live now? 
How many years have you lived here? 
Have you lived anywhere else for more than a year? 
(if so) Where? When? How long did you live there? 
SCREENING CRITERIA #2:                                                                               YES    □          
NO    □ 
Grew up here, Live here now, and, If they have lived elsewhere, it is not a significant amount 
of recent time. 
 
B. Language resources 
30. What are the major kinds of Oral literature available in your language?  
(a)  folk tales,  
(b)  songs,  
(c)  religious literature, 
(d)  radio, 
(e)  films, 
(f)  CD/ DVD,     
(g)  Other………………. 
31. (If they mentioned radio programs) How often do you listen to radio program broadcast in 
your language?  
 (a)  Usually  (b)  Sometimes  (c)  Never    
32. (only ask literate language consultants) What materials written about your language?  
33. (If “Yes”) What language(s) is it written in? 
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Material: 32. Yes or No 33. (If “Yes”)  

What language(s) is it written in? 
a. Phonemic 
inventory 

  
b. Grammar    
c. Dictionary   
d. Textbooks   
Literacy materials   
Newspapers   
Magazines   
Written literature   
Folklore   
Other   
 
34. (If they mentioned written materials) Do you read any of these things written in your 
language? 
(a)  Yes  (b)  No  
35. (Only ask literate consultants, if their language has written materials):  
What script(s) is your language written in? …………… 
36. Are there any organizations that promote the knowledge and/ or use of the language? 
(a)  Yes  (b)  No  
37.  (If “Yes”) Please name those organizations. (enter below) 
38. What kinds of activities do each organization perform? (enter below) 
(a)  Cultural  
(b)  Linguistic 
(c)  Educational 
(d)  Other………………… 

 36. Organization 37. Kinds of activities 
i.  

 
 

ii.  
 

 
iii.  

 
 

iv.  
 

 
v.  

 
 

vi.  
 

 
 
C. Mother-tongue Proficiency and Multilingualism 
39. What languages can you speak? 
40. What language did you speak first? 
So you speak… (remind of Q. 38) 
Which language do you speak… 
41. best? 
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42. second best? 
43. third best?  
44. fourth best? 
45. Among the languages that you speak which one do you love the most? ……………… 
46. (Only ask if MT was not best language) Please estimate how proficient are you in your 
mother tongue: 
(a)  Very Well (b)  Some (c)  Only a Little 
47. Please estimate how well you can read and write your mother tongue: 
(a)  Very Well (b)  Some (c)  Only a Little 
48. Other languages known to your father (enter below) 
49. Other Languages known to your mother (enter below) 
50. Other Languages known to your spouse (enter below) 
Persons Other Languages 

a b C d 
48. Father 
 

    
49. Mother 
 

    
50. Spouse 
 

    
 
51. What languages are spoken by your sons/ daughters? (enter below) 
52. Where did they learn those languages? (enter below) 
 50. Other languages spoken by children: 51. Where learned: 
a.   
b.   
c.   
d.   
e.   
f.   
 
53. When a small child first goes to school, can (s)he understand everything his/her 
 Nepali speaking teacher says? 
(a)  Yes (d)  A little bit (c)  No 
 
D. Domain of Language Use 
54. Which language do you use most frequently for the following purposes? 

 
 

Domain Language 
A Counting  

 
B Singing  

 
C Joking  

 
D Bargaining/ Shopping/ Marketing  

 
E Story telling  
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F Discussing/ Debate  
 

G Praying  
 

H Quarrelling  
 

I Abusing (scolding/using taboo words)  
 

J 
 

Telling stories to children  
K 
 

Singing at home  
L 
 

Family gatherings  
M 
 

Village meetings  
 
55. Languages most frequently used at home in the following situations: 
 (a) talking about education matters (like school, admission, studies, teacher, etc.)  
 (enter below) 
(b) Discussing social events and family matters (like festivals, election, ceremonies, 
marriage, savings, spending, etc.) (enter below) 
(c) While writing letters? (enter below) 

 a. Education 
Matters 

b. Social Events & 
Family Matters 

c. Writing Letters 
i.Grandfather:  

 
  

ii.Grandmother:  
 

  
iii.Father:   

 
  

iv.Mother:  
 

  
v.Spouse:  

 
  

vi.Children:  
 

  
 
 
56. What language do your children usually speak while:  
(a) playing with other children? ......................................... 
(b) talking with neighbors? ………………………………. 
(c) at school? ………………………………………………. 
57. What language does your community use for marriage invitations? …………………… 
58. What language is usually used to write minutes in community meetings? ……………. 
59. How often do you use your mother tongue? 
(a)  Every day (b)  Rarely   (c) Never 
60. How often do you use the language of wider communication (LWC)? 
(a)  Every day (b)  Rarely   (c) Never 
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61. Which language do you usually use when speakers of other languages visit you at home? 
62. What language do you prefer for your children's medium of instruction at primary level? 
(a)  Mother tongue (b)  Nepali  (c) English (d) Other………………… 
 
E. Language Vitality 
63. Do all your children speak your mother tongue? 
(a)  Yes  (b)  No 
64.  What language do most parents in this village usually speak with their children?   
 (a) Mother tongue (b) Nepali (c) Other……. 
65.  Do young people in your village/town speak your mother tongue well, the way it ought 
to be spoken? 
(a)  Yes  (b)  No 
 
F. Language Maintenance 
66. Is there intermarriage in your community? 
(a)   Yes    (b)  No 
67. (If “Yes”) Which other language groups have common marital relationship with your 
language group? 
 (i)………………… (ii)………………. (iii)……………………... 
68. Do you like your children learn/study in mother tongue? 
(a)   Yes    (b)  No 
69. (If “Yes”) If schools are opened for teaching your language will you support it: 
 (a) by sending your children? 
 (b) by encouraging other people to send their children? 
 (c) by providing financial help? 
 (d) by teaching?  
 (e) by helping with the school? 
 (f) other……………………………… 
 
G. Language Attitudes 
70. When you speak your mother tongue in the presence of the speaker of the dominant 
language what do you feel… 
(a)   Prestigious  (b)   Embarrassed (c)   Neutral 
71. Have you ever had any problem because of being a native speaker of your mother 
tongue? 
(a)  Yes  (b)  No 
72. (If “Yes”) What kinds of problems have you had?( These options are not to be listed in 
the SLQ, but left as categories in the database.) 
   
(a)   Social discrimination. 
(b)   Political discrimination. 
(c)   Economic discrimination. 
(d)   Hostile confrontation. 
(e)   Discrimination in education. 
(f)   Social pressure. 
(g)  Political pressure. 
(h)  Economic pressure. 
(i)  Other 
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73. How would you feel if your son or daughter married someone who does not know your 
language? 
(a)  Good  (b)  Indifferent (c)  Bad 
74. When the children of your village grow up and have children do you think those children 
might speak your language? 
(a)  Yes (b)  No 
75. How do you feel about this? 
(a)  Good  (b)  Indifferent (c)  Bad 
76. What language should your children speak first? ................................ 
77. Do you think that the language spoken by you is different from your grandparents? 
(a)  Yes  (b)  No 
78. (If “Yes”) How?  
(a) pronunciation 
(b) vocabulary 
(c) use of specific type of sentences 
(d) mixing of other languages 
(e) way of speaking 
(f) Other…………………….. 
79. How do you feel when you hear young people of your own community speaking other 
languages instead of their first language? 
(a)  Good  (b)  Indifferent (c)  Bad 
Comments (anything unusual or 
noteworthy about this interview) 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Sociolinguistic Questionnaire A (in Nepali) 
 छायाकृत कुराहᱨ मनमनै पढने। सवᭅᮧथम आ᭢नो पᳯरचय ᳰदन:े मरेो/हा᮫ो नाम ............... हो। (अᱨले पिन आ-आ᭢नो पᳯरचय ᳰदने)। हामी िᮢभुवन िव᭫ विव᳒ालय भाषािव᭄ान के᭠ᮤीय िवभागबाट यहाँहᱨको भाषाको अ᭟ययन अनुस᭠धानका लािग आएका हौ।ँ यहाँहᱨले ᳰदन ुभएको भाषास᭥ब᭠धी जानकारीलाई अᱨसँग रा᭎ न ेछौ।ँ यसमा यहाँहᱨले आ᭢नो सहमितका साथ सहयोग गनुᭅ ᱟन ेछ भने आशा राखेका छᲅ। 
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सहमित:   छ      छैन 
 
(अ) आधारभूत सूचना  अ᭠तवाᭅताᭅ भ᭠दा पिहले तलका ᮧ᭫ नहᱨ (१-७) को उᱫर ले᭎ न ुहोस्। 
 
ᮧ᭫ न उᱫर 
१. अ᭠तवाᭅताᭅ सं᭎या  

 

२. िमित 
 
गत…े…… मिहना……..........वषᭅ..……. िव.सं. 
 
ताᳯरख….. …..मिहना ………… वषᭅ……… सन ्

३. अ᭠तवाᭅताᭅ ᭭थान 

 
वाडᭅ नं.: ……………………………. 
गाउँ/नगर: ............................... गािवस/नगरपािलका: ....................... िज᭨ला: .................................. अ᭖ चल: ............................... िजिपएस कोओᳶडᭅने᭗स:................पू. ................................................उ. 
 

४. अनुस᭠धाता(हᱨ)को नाम: 

 
(क) ........................................ (ख) ......................................... (ग) ....................................... (घ) ....................................... (ङ) ....................................... 
 

५. अ᭠तवाᭅताᭅको मा᭟यम भाषा ......................................... 
६. अ᭠त᳸ᮓᭅ याको मा᭟यम भाषा ......................................... 
७. दोभाषेको नाम (आव᭫यक परेमा) ......................................... 
 
८. भाषासूचकको नाम: .................................... 
९. (आव᭫यक परेमा माᮢ) िल᭑ग:  (क)   पुᱧष    (ख)  मिहला            (ग)   अ᭠य 
१०. उमेर:  ………… 
११.  तपाᲊलाई लेख-पढ गनᭅ आउँछ? (क)  आउँछ  (ख)  आउँदैन  १२. (आउँछ भने) तपाᲊले लखे-पढ गनᭅ कसरी िसᲣु भयो?  
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(क)  औपचाᳯरक ᱨपमा    (ख)  अनौपचाᳯरक ᱨपमा १३. (औपचाᳯरक ᱨपमा हो भने) कुन तह उᱫीणᭅ गनुᭅ भएको छ? (क)  ᮧाथिमक    (ख)  िन᳜ मा᭟यिमक   (ग)   मा᭟यिमक   (घ)  उ᭒ च  (उᲬतम तह उ᭨लेख गनᱷ) ............................... १४. ववैािहक अव᭭था: (क)  िववािहत (ख)  अिववािहत    १५. (िववािहत भएमा) तपाᲊका छोराछोरी छन् ᳰक छैनन?् (क)  छन्  (ख)  छैनन्  १६. जाित:.................... १७. जनजाित समूह (थर): ..................... १८. धमᭅ: (क)  िह᭠द ू (ख)  बौ᳍ (ग)  ᳰकरात (घ)  इसाई  (ङ)  जैन  (च)  इ᭭लाम  (छ)  ᮧकृितपूजक (ज)  अ᭠य............  १९. तपाᲊको मातृभाषाको नाम: (क) (तपाᲊले भ᭠ न)े........................... २०. तपाᲊको भ᭠दा अ᭠य भाषा समदुायका (तपाᲊको भाषा नबो᭨न)े मा᭠छेल ेतपाᲊको भाषालाई के भ᭠छन्?................................... २१. यो भाषालाई अᱧ नामल ेपिन िचिन᭠छ?  (यस भाषाका अᱨ के के नाम छन्?)  (क) .....................  (ख) ..........................  (ग) .....................  (घ) ........................... २२. तपाᲊकᳱ आमाको मातभृाषा: ...................... २३. तपाᲊको बबुाको मातृभाषा: ....................... 
छनौटको आधार #१ क᭥तीमा बाबु अथवा आमा म᭟य ेएक मातृभाषी ᱟनुपनᱷ।                      छ            छैन 
२४. तपाᲊको ᮰ीमान्/᮰ीमतीको मातृभाषा: ..................... २५. तपाᲊ ज᭠मकेो ᭭थान/गाउँ कहाँ हो?  (क) वाडᭅ नं.: ............... (ख) गाउँ/नगर: ....................  (ग) गािवस/नगरपािलका: ...................... (घ) िज᭨ला: ..................... (ङ) अ᭖ चल: ............................... २६. हाल तपाᲊ कहाँ बᳩु ᱟ᭠छ? ..................................... (क) वाडᭅ नं.: ............... (ख) गाउँ/नगर: ....................  (ग) गािवस/नगरपािलका: ...................... (घ) िज᭨ला: ..................... (ङ) अ᭖ चल: ............................... २७. तपाᲊ यहाँ बᳩु भएको कित समय भयो?...............................  २८. तपाᲊ अ᭠त कतै एक वषᭅ भ᭠दा बढी बᳩु भएको छ?   (क)  छ  (ख)  छैन २९. (यᳰद बᳩु भएको छ भने)  (क) कहाँ: .............. (ख) किहले: ............. (ग) कित समयस᭥म: ............... 
छनौटको आधार #२ यही ँᱟकᱷ को, अिहले यही ँबसेको, र यᳰद पाँच वषᭅ भ᭠दा बढी अ᭠यᮢ बसेको भए यहाँ पिन गत पाँच वषᭅ दिेख नै बसेको ᱟन ुपनᱷ।  
 हो            होइन    
 
(आ) भािषक सामᮕी 
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३०. तपाᲊको भाषामा मौिखक सािह᭜य के-के उपल᭣ध छन्?  (क)  लोक कथा,  (ख)  सगंीत,  (ग)  धाᳶमᭅक सािह᭜य, (घ)  रेिडयो, (ङ)  िसनेमा, 
(च)  सीडी/डीभीडी,     
(छ)  अ᭠य:.................. 
३१. (रेिडयो कायᭅᮓम छ भने) तपाᲊ आ᭢नो मातृभाषामा रेिडयो कायᭅᮓम कितको सु᭠ न ुᱟ᭠छ?  
(क)  सधै ँ  (ख)  किहले काही ँ (ग)  किहल ेपिन होइन    ३२. (साᭃर भाषासूचकलाई माᮢ सो᳔े) तपाᲊको भाषाको बारेमा िलिखत सामᮕी के-के छन्?  ३३. (छन् भन)े कुन भाषामा लेिखएका छन्? 
सामᮕी:  ३२. छन् वा छैनन ् ३३. (छन् भने)  कुन भाषामा लेिखएका छन्? 
क. वणᭅमाला   
ख. ᳞ाकरण    
ग. श᭣दकोष   
घ. पा᭘ यपु᭭तक   
साᭃरता सामᮕी   
समाचारपᮢ   
छ. पिᮢका   
ज. िलिखत सािह᭜य   
झ. लोकवाताᭅ   
अ᭠य   

 
३४. (िलिखत सामᮕीहᱨ छन् भने) तपाᲊ आ᭢नो भाषामा मािथका सामᮕी म᭟य ेकुनै प᭚नु ᱟ᭠छ?  (क)  प᭚छु  (ख)  पढᳰदन  
३५. (साᭃर सूचकलाई माᮢ सो᳔े, उनीहᱨको भाषामा िलिखत सामᮕी छन् भन)े:  
तपाᲊको भाषा कुन िलिपमा लेिख᭠छ? .............................................. ३६. तपाᲊको भाषामा भएको ᭄ान अथवा उपयोगलाई िवकास वा ᮧव᳍ᭅनमा लािगपरेका कुनै संघसं᭭ था वा िनकायहᱨ छन?् (क)  छन्  (ख)  छैनन्  ३७. (छन् भन)े ती सं᭭ थाहᱨको नाम भनी ᳰदन ुहोस्। ३८. ती सं᭭ थाले के क᭭ता काम गछᭅन?् (क)  सां᭭कृितक  (ख) भािषक (ग)  शैिᭃक (घ) अ᭠य........................ 
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 ३७. संघसं᭭ था ३८. ᳰᮓयाकलाप 
क.   
ख.   
ग.   
घ.   
ङ.   
च.   

 
(इ) मातृभाषामा दᭃता/बᱟभािषकता  ३९. तपाᲊ कुन कुन भाषा बो᭨न सᲣु ᱟ᭠छ?  ..................,  ...................., ..................., .................,  ..................,  ४०. तपाᲊले सब ैभ᭠दा पिहले कुन भाषा बो᭨न ुभयो? ................... यी भाषाहᱨम᭟य े(ᮧ᭫ न नं. ३९ को उᱫरको आधारमा) कुन भाषा: ४१. सबै भ᭠दा रा᮫ो? ..................... ४२. दो᮲ो रा᮫ो? ........................... ४३. ते᮲ो रा᮫ो? .............................. 
४४. चौथो रा᮫ो? ............................. 
४५. तपाᲊले बो᭨न ेभाषाहᱨ म᭟य ेकुन चाही ँसब ैभ᭠दा बढी मन पराउनु ᱟ᭠छ?...................... ४६. (मातृभाषा सबैभ᭠दा रा᮫री बो᭨न नसकेमा) तपाᲊ आ᭢नो मातृभाषामा किᱫको पो᭎त(दᭃ) ᱟन ुᱟ᭠छ? (क)  धेरै रा᮫ो (ख)  ᳯठक ᳯठकै (ग)  अिल अिल ४७. तपाᲊ आ᭢नो मातृभाषा किᱫको रा᮫ो प᭚न र ले᭎ न सᲣु ᱟ᭠छ?  (क)  धेरै रा᮫ो (ख)  ᳯठक ᳯठकै (ग)  अिल अिल  ४८. तपाᲊको बबुाले अ᭠य कुन कुन भाषा जा᭠ न ुᱟ᭠छ? (तलको तािलकामा  ले᭎ नु होस)् ४९. तपाᲊको आमाल ेअ᭠य कुन कुन भाषा जा᭠ न ुᱟ᭠छ? (तलको तािलकामा  ले᭎ न ुहोस्) ५०. तपाᲊको ᮰ीमान्/᮰ीमतील ेअ᭠य कुन कुन भाषा जा᭠ न ुᱟ᭠छ? (तलको तािलकाम ले᭎ न ुहोस्) 
᳞िᲦ अ᭠य भाषाहᱨ  

क. ख. ग. घ. 
४८. बबुा      
४९. आमा      
५०. ᮰ीमान्/᮰ीमती      
 ५१. तपाᲊका छोराछोरीहᱨले कुन कुन भाषा बो᭨छन्? (तलको तािलकामा ले᭎ न ुहोस)् ५२. ितनीहᱨले ती भाषाहᱨ कहाँ िसके?  (तलको तािलकामा ले᭎ न ुहोस्) 
 ५१. छोराछोरीले बो᭨न ेअ᭠य भाषा  ५२. कहाँ िसकेको?  
क.   
ख.   
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ग.   
घ.   
ङ.   
च.   
 
५३. भखᭅर ᭭कुल जान थालकेा स-साना नानीले िशᭃक-िशिᭃकाल ेकᭃामा नेपालीमा भनेका सब ैकुरा ब᭕ुछन?्  (क)  सब ैब᭕ुछन ् (ख)  अिल अिल ब᭕ुछन ्(ग)  ब᭕ुदनैन ्(ई) भाषाको ᮧयोग  
 
५४. तल उ᭨लेख गᳯरएका काम गदाᭅ तपाᲊ सब ैभ᭠दा बढी कुन भाषा ᮧयोग गनुᭅ ᱟ᭠छ?  

 काम  भाषा  
क. ग᭠ती गदाᭅ  
ख. गीत गाउँदा  
ग. ठᲵा गदाᭅ  
घ. हाटबजार गदाᭅ/मोलतोल गदाᭅ   
ङ. कथा भ᭠दा   
च. छलफल/वादिववाद गदाᭅ   
छ. ᮧाथᭅना गदाᭅ   
ज. झगडा गदाᭅ   
झ. गाली गदाᭅ  
ञ. केटाकेटीलाई कथा सनुाउँदा   
ट. घरमा गीत गाउँदा   
ठ. पाᳯरवाᳯरक जमघटमा   
ड. 
 

गाँउको बैठकमा   
 
५५. तपाᲊको घरमा िन᳜िलिखत िवषयमा कुराकानी ᱟदँा सब ैभ᭠दा बढी बोिलन ेभाषा कुन हो?   (क) िशᭃा स᭥ब᭠धी कुराकानी गदाᭅ (ज᭭त:ै िव᳒ालय, भनाᭅ, पढाइ, िशᭃकिशिᭃका स᭥ब᭠धी) (तलको तािलकामा  ले᭎ न ुहोस्) (ख) सामािजक ᳰᮓयाकलाप र पाᳯरवाᳯरक िवषयमा छलफल गदाᭅ (ज᭭त:ै चाडपवᭅ, चनुाव, उ᭜सव, िववाह, वचत, खचᭅ स᭥ब᭠धी) (तलको तािलकामा  ले᭎ न ुहोस्)  (ग) िचᲸीपᮢ ले᭎दा (तलको तािलकामा  ले᭎ न ुहोस्) 

 क. िशᭃा स᭥ब᭠धी ख. सामािजक ᳰᮓयाकलाप र पाᳯरवाᳯरक िवषयमा 
ग. िचᲸीपᮢ ले᭎दा  
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क. हजुरबुबासगँ     
ख. हजुरआमासँग    
ग. बबुासँग    
घ. आमासँग    
ङ. ᮰ीमान्/᮰ीमतीसँग    
च. छोराछोरीसँग    

 
५६. तपाᲊका बालबािलका िन᳜िलिखत अव᭭थामा ᮧाय जसो कुन भाषा ᮧयोग गछᭅन?्  (क) अ᭠य साथीहᱧसँग खे᭨दा ................................  (ख) िछमकेᳱहᱨसँग कुराकानी गदाᭅ ............................. (ग) िव᳒ालयमा ....................................................... ५७. िवहकेो िन᭥तो गनुᭅ पदाᭅ तपाᲊहᱨ कुन भाषाको ᮧयोग गनुᭅ ᱟ᭠छ? .........................  ५८. समुदायका बैठकमा भएका िनणᭅय ले᭎ न ुपदाᭅ कुन भाषाको ᮧयोग गᳯर᭠छ? .................  ५९. तपाᲊ आ᭢नो मातृभाषा किᱫको ᮧयोग गनुᭅ ᱟ᭠छ? (क)  ᳰदन ᳰदन ै  (ख)  किहले काही ँ  (ग)  किह᭨य ैग᳸दᭅन ६०. तपाᲊको स᭥पकᭅ  भाषा कुन हो र ᭜यसको कित ᮧयोग गनुᭅ ᱟ᭠छ?   भाषाको नाम: ................... (क)  ᳰदन ᳰदन ै  (ख)  किहले काही ँ  (ग)  किह᭨य ैग᳸दᭅन ६१. तपाᲊको भ᭠दा ब᭏ेलै भाषा बो᭨ने साथीभाइ तपाᲊका घरमा आउँदा कुन भाषाको ᮧयोग गनुᭅ ᱟ᭠छ? ............................... ६२. तपाᲊका छोराछोरीलाई ᮧाथिमक तहमा कुन भाषाको मा᭟यममा पढाउन चाहनु ᱟ᭠छ?  (क)  मातृभाषा (ख)  नेपाली  (ग)  अंᮕेजी (घ)  अ᭠य............... (उ) भािषक जीव᭠तता ६३. तपाᲊका सब ैछोराछोरीले मातृभाषा बो᭨छन्? (क)  बो᭨छन ्   (ख)  बो᭨दनैन ्६४. यस गाउँका धरैे जसो अिभभावकहᱨ आ᭢ना केटाकेटीसँग कुराकानी गदाᭅ ᮧाय: कुन भाषाको ᮧयोग गछᭅन?् (क)  मातृभाषा (ख)  नेपाली  (ग)  अ᭠य............... ६५. तपाᲊका समुदायका यवुायवुतीले यो भाषा जित रा᮫ो बो᭨नु पनᱷ हो ᭜यित नै रा᮫री बो᭨छन?् (क)  बो᭨छन ्   (ख)  बो᭨दनैन ्(ऊ) भािषक िनर᭠तरता  ६६. तपाᲊको समुदायमा अ᭠तजाᭅतीय िववाह ᱟ᭠छ?  (क)   ᱟ᭠छ    (ख)  ᱟदँनै ६७. (ᱟ᭠छ भने) अ᭠य कुन भािषक समुदायसँग तपाᲊहᱨको पर᭭पर ववैािहक स᭥ब᭠ध छ?  (क)...................... (ख) .....................   (ग) .................. ६८. आ᭢ना केटाकेटीले मातभृाषामा प᭚ने ले᭎ ने गरेको तपाᲊ मन पराउनु ᱟ᭠छ? (क)  पराउँछु     (ख)  पराउँᳰदन ६९. (पराउँनु ᱟ᭠छ भने) तपाᲊको भाषा पढाउने ᭭कुल खोिलयो भने कसरी सहयोग गनुᭅ ᱟ᭠छ? 
 
 (क)  आ᭢ना केटाकेटीलाई प᭚न पठाएर 
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 (ख)  समुदायका अᱨलाई आ᭢ना केटाकेटीहᱨ पठाउन ᮧो᭜सािहत गरेर  (ग)  आᳶथᭅक सहयोग ᮧदान गरेर  (घ)  आफैले अ᭟यापन गरेर   (ङ)  ᭭कुललाई सहयोग गरेर  (च) अ᭠य ᮧकारले .......................... (ए) भािषक अिभवृिᱫ  
७०. ᮧभावकारी (dominant) भाषा बो᭨न े᳞िᲦहᱨको बीचमा तपाᲊलाई आ᭢नो मातृभाषा बो᭨दा 
क᭭तो ला᭏छ?   (क)  ᮧित᳧ा बढ ेज᭭तो ला᭏छ   (ख)   अ᭡᭘ यारो ला᭏छ (ग)  ᭜य᭭तो केही ला᭏दनै  ७१. मातृभाषी भएकै कारण तपाᲊले किह᭨य ैकुन ैसम᭭या भोᲨु भएको छ? (क)  छ  (ख)  छैन ७२. (छ भने) के क᭭तो सम᭭या भोᲨु भएको छ? .................................................................................................................................................................................................................................. ७३. तपाᲊका छोरा वा छोरीले तपाᲊको मातृभाषा बो᭨न नजा᭠ ने मा᭠छेिसत िववाह गरे भने तपाᲊलाई क᭭तो ला᭏छ? (क)  रा᮫ो (ख)  ᳯठकै (ग)  नरा᮫ो  ७४. अिहलेका केटाकेटीका छोराछोरीले पिन तपाᲊको भाषा बो᭨लान?्  (क)  बो᭨लान ् (ख)  नबो᭨लान्  ७५. बोल ेभने तपाᲊलाई क᭭तो ला᭏छ?  (क)  रा᮫ो  (ख)  ᳯठकै (ग)  खराब  ७६. बोलेनन् भने क᭭तो ला᭏छ? (क)  रा᮫ो  (ख)  ᳯठकै (ग)  खराब  ७७. तपाᲊका छोराछोरील ेसबैभ᭠दा पिहले कुन भाषा बो᭨न ुपछᭅ? .................................  ७८. तपाᲊले बो᭨न ेभाषा तपाᲊका हजुरबुबा/हजुरआमाले बो᭨ने भाषा भ᭠दा फरक भए ज᭭तो ला᭏छ? (क)  ला᭏छ   (ख)  ला᭏दैन ७९. (ला᭏छ भने) के केमा फरक होला? (क)  उᲬारणमा (ख)  श᭣दभ᭛डारमा (ग)  िवशेष ᮧकारका वा᭍यहᱨको ᮧयोगमा  (घ)  भाषािम᮰णमा  (ङ)  बो᭨न ेतᳯरकामा  (च)  अ᭠यमा ............................... ८०. तपाᲊकै भािषक समुदायका युवायुवतीले आ᭢नो भाषा नबोलेर अकᱺ भाषा बोलकेो सु᭠दा क᭭तो ला᭏छ?  (क)  रा᮫ो  (ख)  ᳯठकै (ग)  नरा᮫ो  
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८१. ᳯट᭡पणी (यस अ᭠तवाᭅताᭅमा कुनै अ᭭वाभािवक वा उ᭨लेखनीय कुराहᱨ भएमा) 

 
 

 
A. सहयोगका लािग धरैे धेरै ध᭠यवाद।  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Annex C: Sociolinguistic Questionnaire B: Participatory Method 
 A. Meta data (Baseline information) 
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Question Answer 
Interview Number  

 

Date 
 
Day……… Month……..........Year..…….  VS 
 
Day….. …..Month …………    Year……  AD 

Place of Interview 

 
Ward: ……………………………. 
 
Village/Town: ……………………………. 

 
VDC/Municipality: ……………………………. 

 
District: ……………………………. 

 
Zone: ……………………………. 

 
GPS Coordinates: ……………………………E 

 
…………………………………………….......N 

Interviewer Name 

 
(a) ……………………………. 
 
 (b) ……………………………. 
 
 (c) ……………………………. 
 
 (d) ……………………………. 
 
 (e) ……………………………. 
 

Language of Elicitation  
 

Language of Response  
 

Interpreter Name (if needed)  
 

 
It is best if there are 8 to 12 participants for this questionnaire. It can be done with less than 8 
people in the group, but is far more reliable with more than 8 people. There should be several 
women and men in each group. It is also best to have people of all ages (15 years and older) 
in the group, with several older, middle-aged, and younger subjects. 
 
8. Name of language consultant: ……………………….  
9. (Ask if needed) Sex:  (a)   Male    (b)  Female            (c)   Other 
10. Age: ………………………. 
11. Caste/ethnic group:  ………………. 
12. Your mother tongue's name: ………………  
13. Your mother's mother tongue………… 
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14. Your father's mother tongue……………. 

 
LC# 15.Name 16. Sex 17.Age 18.Caste 19. MT 20.  

Mother’s  
MT 

20. 
Father’s 
MT 

Screening 
Criteria: 
Y or N? 

1.         
2.         
3.         
4.         
5.         
6.         
7.         
8.         
9.         
10.         
11.         
12.         
 
15. Where do you live? 
(a) Ward No……… (b) Village/Town............. (c) VDC/municipality………….   
16. Have you lived anywhere else for more than a year? 
(a)  Yes  (b)  No 
17. (If “Yes”) Where? When? How long did you live there? 
 
SCREENING CRITERIA #2:                                                                               YES    □          
NO    □ 
Grew up here, Live here now, and, If they have lived elsewhere, it is not more than 5 years 
and they have lived in this village for the past 5 years. 
 
LC# 15a.  

Ward 
15b.  
Village 

15c.  
VDC 

16. Elsewhere  
more than year? 

17. Where?  
When? How 
long? 

Screening 
Criteria: Y or N? 

1.       
2.       
3.       
4.       
5.       
6.       
7.       
8.       
9.       
10.       
11.       
12.       
 
B. Domains of language use 

SCREENING CRITERIA #1: From target MT and at least one parent from target MT.                    
YES    □          NO    □ 



 
 

87

A. I speak different languages in different situations, on different occasions and to 
different people. 

B. On which occasions or to which people, do you usually speak [LWC]? (Place [LWC] 
label to one side. Participants name domains, write them on paper and place them 
under [LWC] label) 

C. On which occasions or to which people, do you usually speak [L1]? (Place [L1] label 
to other side. Participants write domains and place them under [L1].  At this time 
participants may say “some children speak L1 but others speak LWC.” Ask questions 
to help them explain which children speak each language, or the situation in which 
they speak each.  Change the labels to show the categories clearly.) 

D. On which occasions or to which people, do you usually speak both [L1] and [LWC]? 
(Participants write domains, and place them in the middle.  They can place them 
nearer to one side or the other if most people speak a certain language in that domain 
or if they speak more of that language in that domain but some of the other language.) 

E. Within each of these three main categories, let’s move to the top, the occasions that 
occur daily and to the bottom the ones that occur rarely.  (Put a label for ‘Daily’ and 
‘Rarely’ at the top and bottom.  Allow them to arrange the domains.  Encourage them 
to leave a gap between the Daily and Rarely categories or place a string.) 

F. (If there many in the daily category) Which are the people you speak to most during a 
day?  Move those slightly higher than any others.  (Or place the daily ones in order) 

G. How do you feel about the languages that you use and who you use them with?  
Would you like to begin using either language more in any other situations? 

 
C. Dialect mapping A. What is the name of your language?  What is the name of your people? (write all 

names on a single piece of paper)  (If more than one, then for each category ask) 
Which name is the one you prefer to use?   

i. (Language name preferred by group)… 
ii. Different names of the language if any (Write these on other pieces of paper & 

place to the side of their paper). 
iii. What do speakers of other languages call your language?  (Write these on 

other pieces of paper & place to the side of their paper). 
B. Please name all the Districts/Villages where [L1] is spoken (Write each on a separate 

piece of paper.) (In some situations, rather than district or village one could ask for 
the confirmation in this way.  
Be sure to get all the following information for each location:  
(i) Ward No…… (ii) Village/Town….......  (iii) VDC/municipality……  
(iv) District………… (v) Zone…………………………. 

C. Place these papers on the ground to show which dialects/municipalities/districts are 
next to each other. 

D. What other languages are so similar to yours that when they speak, you can 
understand at least some words?  (Write these on pieces of paper and add them to the 
“map” on the ground) 

E. Do any groups of villages all speak [L1] in the same way?  (Place a loop of string 
around each such group) 

F. Which variety do you understand best? Second best? Etc. (Place numbers written on 
cardboard next to each municipality, language or group of municipalities) 

G. Now we want to show which of these varieties you understand very well, which you 
don’t understand at all, which you understand most of, but a few words you don’t 
understand and which you understand only a few words of.  In which of these villages 
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can you understand the language Very Well?  (Place a Key, have them select the color 
of plastic marker for “very well”.  Have them place those markers on each place they 
understand “very well.”  Repeat for each other category of comprehension.) 

H. Some people have said they want to start writing books* in [L1].  If books were 
written in [L1], which villages would be able to use those books?   (have them put a 
big string around those varieties)  (*If they do not think books can or should be 
written in their language, then say they want to start making CDs using [L1]) 

I. Out of all these you have grouped together, which variety should be used as the one 
for writing (or recording) [L1] so that all the others will understand it well?  If that 
one could not be used, then which one?  (use A, B, and C written on cardboard) 

 
D. Multilingualism  
 A. What are the two languages the [L1] people speak the most?  This loop will represent 

the [L1] people who speak [L1] well.  This loop will represent the [L1] people who 
speak [LWC] well. (Lay the circles on the ground) 

B. When I overlap the two circles like this, what does this area where they overlap 
represent?  ([L1] people who speak both [L1] and [LWC] well) 

C. Let’s think first about [L1] people who speak [LWC] well.  Which types of [L1] 
people speak [LWC] well?  (Have them write on paper). 

D. Before we can put them inside the circle, we need to think whether these people also 
speak [L1] well, or whether they do not speak [L1] well?  Where does each piece of 
paper belong in the circles? (Have them place the pieces they have written so far.  If 
they want to, they may make the labels more specific or add more labels) 

E. Which [L1] people speak [L1] well, but do not speak [LWC] well?  (Have them write 
the category names and place them in the correct location) 

F. When we think about people in these three different categories, which category has 
the most [L1] people?  How do you feel about that? (let them express their feelings) 

G. Is one of these three groups increasing more than the others? Why is that?  How do 
you feel about that?  (Let them express their feelings)  

 
E. Appreciative enquiry A. Describe something you saw, heard or did that made you proud of [L1] or your 

culture or that made you happy to see [L1] used in that way.  (write summary labels 
for each 

B. How can we take these good things and make them even better?  Improve them?  
Build on them? What are your dreams for your language?  (Share in 3s, give time – 
allow any dream – even impossible ones!) 

C. Let’s come back to the big group and listen to the dreams of each small group.  Who 
will write the dreams for the group?  Write one dream per paper. (Everyone can help 
to summarize the dream in 3-4 words.  Place each dream under the heading Dreams.) 

D.  As we think about your dreams, some seem easy and others seem difficult.  Let’s put 
this in order from the ‘Easiest’ to the most ‘Difficult’.  (Put down these two labels 
then let the participants sort the dreams along a continuum.) 

E. Some of these dreams may be more important than others.  Still keeping them in 
order, slide to this side, the ones that are most important. (Let them slide over the ones 
that they feel are most important.  Take a photo now if possible!) 

F. Now you have the chance to begin making plans to make these dreams come true.  
Which of the dreams do you want to begin making plans for right now?  Take the 
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written dream and form a group. (Allow them to form groups.  Encourage everyone to 
join a group 

G. As you make your plans, think about 1) the steps you need to take, 2) the other people 
besides who could also be involved and 3) the things you need to begin making this 
dream happen.  (Give them paper and markers to write their plans.  Let them write in 
big letters for the group to see.) 

H. We would like each group to share their plans with all the others.  Who would like to 
share first?   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Sociolinguistic Questionnaire B (in Nepali) 
 
छायाकृत कुराहǾ मनमनै पÕन।े 
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सव[Ĥथम आÝनो पǐरचय Ǒदने: मेरो/हाĨो नाम ............... हो (अǾले पǓन आ-आÝनो पǐरचय 
Ǒदने)। हामी Ǔğभवुन ǒवæ वǒवƭालयको भाषाǒव£ान केÛġȣय ǒवभागबाट यहाँहǾको भाषाको 
अÚययन अनसुÛधानका लाǓग आएका हɋ। यहाँहǾले Ǒदन ुभएको भाषा सàबÛधी जानकारȣलाई 
अǾसँग राÉ ने छɋ। यसमा यहाँहǾले आÝनो सहमǓतका साथ सहयोग गनु[ हÛुछ भने आशा 
राखेका छɋ। 

सहमǓत:   छ      छैन 
(अ) आधारभतू सूचना 

 अÛतवा[ता[ भÛदा पǒहले तलका Ĥæ नहǾ (१-७) को उƣर लेÉ नहुोस।् 
 

Ĥæ न उƣर 
१. अÛतवा[ता[ संÉया  

 

२. ǓमǓत 
 
गते..............मǒहना............वष[.......... ǒव.सं. 
 
ताǐरख.............मǒहना............वष[...........सन ्

३. अÛतवा[ता[ èथान 

 
क. वाड[ नं.: .................. 
ख. गाउँ/नगर: ............................... 
ग. गाǒवस/नगरपाǓलका: ....................... 
घ. िजãला: .................................. 
ङ. अÑ चल: ............................... 
च. िजǒपएस कोओǓड[नÒेस:.........................पू. 

........................उ. 
 

४. अनसुÛधाता(हǾ)को नाम: 

 
(क) ........................................ 
(ख) ......................................... 
(ग) ....................................... 
(घ) ....................................... 
(ङ) ....................................... 
 

५. अÛतवा[ता[को माÚयम भाषा  
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६. अÛतरǒĐयाको माÚयम भाषा  
७. दोभाषकेो नाम (आवæयक भएमा)  
 
यस Ĥæ नावलȣको लाǓग ८ देिख १२ जनासàम सहयोगीहǾ भए राĨो हÛुछ। यो ८ जनाभÛदा 
कम सहभागीहǾसँग पǓन गन[ सǒकÛछ। तर यǑद ८ जनाभÛदा बढȣसँग गǐरयो भने अझै बढȣ 
ǒवæ वसनीय हÛुछ। Ĥ×येक समूहमा मǒहला र पǽुष दवैुको लगभग समान सहभाǓगता हनु ुपछ[। 
Ĥ×येक समूहमा सबै उमेर समूहका (१५ वष[ देिख माǓथका) जसमा केहȣ पाका, केहȣ अधवɆसे र 
केहȣ यवुायवुती सहभागीहǾ भए राĨो हÛुछ।    
सहयोगी #१: 
८. सहयोगी (भाषासूचक) को नाम: .................................... 
९. (आवæयक परेमा माğ) ǓलǍ: (क)   पǽुष   (ख)  मǒहला  (ग)   अÛय 
१०. उमेर: ....... 
१1. जाǓत/जनजाǓत समूह: ..................... 
12. तपाɃको मातभृाषाको नाम: ..................... 
13. तपाɃकȧ आमाको मातभृाषा: ...................... 
14. तपाɃको बबुाको मातभृाषा: ....................... 
छनौटको आधार #१ कàतीमा बाब ुअथवा आमा मÚये एक मातभृाषी हनुपुनȶ। 
                     छ            छैन 
 
ळभाषा-
सूचक 

नाम ǓलǍ उमेर जाǓत मात-ृ
भाषा 

आमाको 
मातभृाषा 

बबुाको 
मातभृाषा 

छनौट
को 
आधार: 
हो वा 
होइन? 

१.         
२.         
३.         
४.         
५.         
६.         
७.         
८.         
९.         
१०.         
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११.         
१२.         
1५. तपाɃ जÛमेको èथान/गाउँ कहाँ हो?  

(क) वाड[ नं.: ............... (ख) गाउँ/नगर: ....................  
(ग) गाǒवस/नगरपाǓलका: ............... (घ) िजãला: ..................... 
(ङ) अÑ चल: ............................... 

16. के तपाɃ अÛत कतै गई एक वष[ भÛदा बढȣ बèन ुभएको छ?  
 (क)  छ  (ख)  छैन 
17. (बèन ुभएको छ भन)े  

(क) कहाँ: .............. (ख) कǒहले: ............. (ग) कǓत समयसàम: ............... 
छनौटको आधार #२ यहȣ U हकुȶ को, अǒहले यहȣ U बसेको, र यǑद पाँच वष[ भÛदा बढȣ अÛयğ बसेको 
भए यहा ँपǓन गत पाँच वष[ देिख नै बसेको हनु ुपनȶ।  

 हो            होइन   
 
भाषासूचक वाड[ 

नं. 
गाउँ गा.ǒव.स. एक वष[ 

भÛदा बढȣ 
अÛयğ कतै 
बèन ुभएको 
छ?  

कहा,ँ कǒहले 
र कǓत 
समयसàम 

छनौटको आधार: 
हो वा होइन? 

१.       
२.       
३.       
४.       
५.       
६.       
७.       
८.       
९.       
१०.       
११.       
१२.       
 
 
आ) भाषाको Ĥयोग 
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क. म ǓभÛ न पǐरिèथǓत, अवसर र माǓनससँग ǒवǓभÛ न भाषा बोãछु। 
ख. तपाɃहǾले कèता माǓनस वा अवसरमा Ĥाय जसो सàपक[  भाषाको Ĥयोग गनु[ हुÛ्छ? सàपक[  

भाषाको िचÛ ह एक छेउमा राÉ न ुहोस।् सहभागीहǾले भाषा Ĥयोगको ¢ेğहǾका नाम भÛ न ु
हनेु छ, कागजमा लेÉ न ुहनेु छ र सàपक[  भाषाको मǓुन राÉ न ुहनेु छ। 

ग. तपाɃहǾले कèतो अवèथामा वा कèता माǓनसहǾसँग धेरै जसो मातभृाषा बोãन ु हÛुछ? 
(मातभृाषाको िचÛह अकȾ छेउमा राÉ न ुहोस।् सहभागीहǾले Ĥयोगको ¢ğेको नाम लेÉ न ु
हनेु छ र Ǔतनलाई मातभृाषाको मǓुन राÉ न ु हनेु छ। यस पटक सहभागीहǾले "केहȣ 
बालबाǓलका मातभृाषा बोãछन ्र केहȣ बालबाǓलका सàपक[  भाषा बोãछन"् भÛ न ुहनेु छ। 
उहाँहǾको सहयोगको लाǓग कèता बालबाǓलकाले ती भाषाहǾ बोãछन ् वा कèतो 
अवèथामा ती भाषाहǾ Ĥयोग गछ[न?् समूहहǾ राĨरȣ देखाउनका लाǓग िचÛहहǾ बदãन ु
होस)्  

घ. कèता माǓनससँग र कèतो अवèथामा तपाɃहǾले मातभृाषा र सàपक[  भाषा दबैु बोãन ुहÛुछ? 
(सहभागीहǾले Ĥयोगको ¢ेğहǾ कागजमा लेÉ न ु हनेु छ र Ǔतनलाई बीचमा राÉ न ु हनेु 
छ। यǑद सबै जसो माǓनसले ×यो Ĥयोग ¢ेğमा एउटा Ǔनिæ चत भाषा बोãछन ् वा 
ǓतनीहǾले ×यो भाषा बढȣ बोãछन ्र केहȣ अǾ भाषा बोãछन ्भने सहभागीहǾले Ǔतनलाई 
एक छेउमा वा अकȾ छेउमा अझ निजकै राÉ न ुहनेु छ।) 

ङ. Ĥ×येक समूहमा दैǓनक ǽपमा Ĥयोग हनेु अवèथालाई माǓथ र कǒहलेकाहȣ U Ĥयोग हनेुलाई मǓुन 
राÉ न ु होस।् (दैǓनक र कǒहलेकाहȣ Uको लाǓग Đमश: माǓथ र तल एउटा एउटा िचÛ ह 
राÉ न ुहोस।् सहभागीहǾलाई Ĥयोगका ¢ेğहǾ Ǔमलाउन भÛ न ुहोस।् दैǓनक र कǒहलेकाहȣ U 
समूह बीच ठाउँ छुʣयाउन उहाँहǾलाई उ×साǒहत गनȶ वा डोरȣले छ्ुʣयाउन लगाउने काम 
गनु[ होस।्)    

च. (यǑद दैǓनक Ĥयोगमा धेरै Ĥयोग ¢ेğ भएमा) सबभÛदा बढȣ तपाɃ कèतो माǓनससँग  दैǓनक 
कुराकानी गनु[ हÛुछ? ǓतनीहǾलाई अǽ भÛदा माǓथ राÉ न ु होस।् (अथवा दैǓनक Ǿपमा 
Ĥयोग हनुेलाई Đममा राÉ न ुहोस।्) 

छ. तपाɃहǾले Ĥयोग गनȶ भाषाहǾ र जोसँग ती भाषा Ĥयोग गनु[ हÛुछ उनीहǾ ĤǓत तपाɃको 
कèतो सोचाइ छ? के तपाɃले कुनै अकȾ अवèथामा यी मÚये कुनै भाषा बढȣ Ĥयोग गन[ 
थाãन ुहÛुछ? 

(इ) भाǒषकागत सीमा Ǔनधा[रण 
क. तपाɃहǾको भाषाको नाम के हो? तपाɃहǾको जाǓतको नाम के हो? (सबै नामहǾ 

कागजको टुĐामा लेÉ न ुहोस)् (यǑद एक भÛदा बढȣ नाम छन ्भने Ĥ×येकका लाǓग सोÚन ु
होस)् उãलेिखत नाममÚये तपाɃहǾले कुन नाम बढȣ ǽचाउन ुहÛुछ?  
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१८. (समूहले भÛ न ेभाषाको नाम)...................... 
१९. तपाɃको भाषा नबोãने अÛय भाषा समदुायका माÛछेले तपाɃको भाषालाई के 

भÛछन?्................................... 
2०. यो भाषालाई अǽ नामले पǓन िचǓनÛछ? 
 (क) .....................   (ख) .......................... 
 (ग) .......................  (घ) .......................... 
ख. तपाɃहǾको मातभृाषा बोãने िजãला/गाउँहǾको नाम भÛ न ु होस ् (Ĥ×येकको नाम छुʣै 
कागजमा लेÉ न ुहोस।्) कǓतपय अवèथामा िजãला वा गाउँको सʣा तपाɃले यसरȣ सोÚन ुसÈन ु
हÛुछ:  
2१. ǒवæ वèत हनुको लाǓग Ĥ×येक ठाउँका Ǔनàन सूचनाहǾ उãलेख गनु[ होस:् 
  

(क) वाड[ नं.: ............... (ख) गाउँ/नगर: ....................  
(ग) गाǒवस/नगरपाǓलका: ...................... (घ) िजãला: ..................... 
(ङ) अÑ चल: ............................... 

ग. ती कागजका टुĐाहǾलाई एक आपसमा निजक भाǒषका/नगरपाǓलका/िजãला अनसुार 
Ǔमलाएर राÉ न ुहनुे छ।  

घ. तपाɃको भाषासगँ Ǔमãने अǾ कुन कुन भाषाहǾ छन,् जनु ×यो भाषाको वƠाहǾले बोãदा 
तपाɃले कàतीमा केहȣ शÞदहǾ बÐुन ुहÛुछ। (ती भाषाहǾलाई छुʣै कागजमा लेÉ न ुहोस ्
र ǓतनीहǾलाई नÈसामा थÜन ुहोस।्)  

ङ. गाउँका सबैले आÝनो भाषा उहȣ Ĥकारले बोãछन?् (×यèता समूहको वǐरपǐर डोरȣले घेरा 
लगाउन ुहोस।्) 

च. èथानीय भेदहǾमÚये तपाɃले सबैभÛदा राĨो कुन भेद (भाषा) बÐुन ुहÛुछ? दोİो राĨोसँग 
बÐुने भाषा कुन हो? (काड[बोड[मा लेिखएका अंकहǾ हरेक ¢ेğ, भाषा, अथवा ×यस ¢ेğको 
भाषा समूहको छेउमा राÉ न ुहोस।्)  

छ. अब हामी तपाɃहǾलाई यी भाǒषक भेदहǾ मÚये कुन चाहȣ U राĨरȣ बÐुन ुहÛुछ र कुन 
चाहȣ U किƣ पǓन बÐुन ुहÛु न? कुन चाहȣ U सबैभÛदा राĨी बÐुन ुहÛुछ? भÛ न ेकुरा देखाउन 
चाहÛछɊ। यèतै गरȣ कुन भेदका शÞदहǾ केहȣ माğ बÐुन ुहÛुछ ×यो पǓन देखाउन 
चाहÛछɋ। यी मÚये कुन चाहȣ U गाउँको भाषा धेरै राĨोसगँ बÐुन ुहÛुछ? (िचÛहले देखाउन ु
होस ्र कुनै एउटा रǍको िचÛह छाÛ न लगाउन ुहोस।् उनीहǾलाई सबैभÛदा राĨो बÐुने 
भाषा बोǓलने ठाउँमा एउटा िचÛह राÉ न लगाउन ुहोस।् यसै गरȣ अÛय भेदहǾ माǓथ पǓन 
िचÛह राÉ न लगाउन ुहोस।्) 

ज. यी मÚये तपाɃहǾ कुन भेद(भाषा)का वƠाहǾसँग आÝनो मातभृाषामा कुरा गनु[ हÛुछ? 
(यस Ĥयोजनका लाǓग ǓभÛदै आकार/रǍको िचÛहको Ĥयोग गनु[ होस।् अकȾ िचÛह राÉ न ु
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होस।्(“हामीहǾ एक आपसमा कुराकानी गदा[ आÝनै (एउटै भेद) भाषा बोãछɋ”, “हामी 
आÝनै भाषा बोãछɋ, उनीहǾ आÝनै भाषा बोãछन”्, ǓतनीहǾ अकȾ भाषा बोãछन,् हामीहǾ 
आÝनै भाषा बोãछɋ” र हामी दबैुले अकȷ  भाषा बोãछɋ”)  

झ. केहȣ माǓनसहǾ आÝनो भाषामा पाÓ यपèुतक लेÉ न चाहÛछन।् यǑद मातभृाषामा ǒकताब 
लेिखयो भने कुन कुन गाउँका ǒवƭाथȸहǾले Ĥयोग गन[ सÈछन ्होला? (लेिखएको ǒकताब 
पÕन सÈने गाउँहǾलाई एउटा छुʣै डोरȣ Ǔभğ राÉ न ुहोस।्) (यǑद ǒकताब लेÉ न ेर छाÜने 
बारेमा सोÍदैनन ्भने उनीहǾ कुन चाहȣ U भेदमा सीडी बनाउन चाहÛछन?् भǓन सोÚन ु
होस।्)  

ञ. यी भेदहǾ मÚये लेखन र रेकǓडɍɨ का लाǓग कुन चाǒहँलाई Ĥयोग गदा[ सबैले राĨोसगँ 
बÐुलान?् ×यसो नभएमा कुन चाहȣ ंभाषा Ĥयोग हनु सÈछ? (काड[बोड[मा लेिखएका ए, बी, 
सी अ¢रहǾलाई Đमैसगँ राÉ न ुहोस।्)   

 
(ई) बहभुाǒषकता  
क. तपाɂहǾले सबैभÛदा बढȣ Ĥयोग गनȶ दईुवटा भाषाहǾ के के हनु?् एउटा डोरȣले मातभृाषा 

राĨोसगँ बोãने åयिƠहǾलाई ĤǓतǓनǓध×व गछ[ अकȾले सàपक[  भाषा राĨो बोãने 
åयिƠहǾलाई ĤǓतǓनǓध×व गछ[। (दईुवटै डोरȣहǾलाई भɃूमा घेरा बनाएर राÉ न ुहोस।्) 

ख. जब हामीहǾले एउटा डोरȣलाई अकȾ डोरȣमाǓथ खÜÒ याउँछɊ, यो खिÜटएको ¢ेğले के 
कुराको ĤǓतǓनǓध×व गछ[? (यसले मातभृाषा र सàपक[  भाषा दईुवटै राĨरȣ बोãने 
माǓनसहǾको ĤǓतǓनǓध×व गछ[)  

ग. सब भÛदा पǒहले हामीहǾ सàपक[  भाषा राĨोसगँ बोãने माǓनसहǾका बारेमा कुरा गरɋ। 
कèता माǓनसले सàपक[  भाषा राĨोसगँ बोãछन?् (सहभागीहǾलाई कागजका टुĐाहǾमा 
लेÉ न लगाउन ुहोस)्। 

घ. कागजका टुĐाहǾलाई घेराǓभğ राÉ न लगाउन ुभÛदा पǒहले उनीहǾले मातभृाषा राĨोसगँ 
बोãन जाÛदछन ्वा जाÛदैनन भÛ न ेसोÍन ुपनȶ हÛुछ। घेरा Ǔभğ Ĥ×येक कागजका टुĐाहǾ 
कहाँ पछ[न? (उनीहǾलाई अǒहलेसàम लेखेका कागजका टुĐाहǾ राÉ न लगाउन ुहोस।् 
उनीहǾले चाहेमा अझ बढȣ ǒविशƴ वा अÛय समूहहǾ बनाउन सÈछन)् 

ङ. कèता माǓनसहǾले मातभृाषा राĨोसँग बोãछन ्तर सàपक[  भाषा राĨोसँग बोãदैनन?् 
(उनीहǾलाई ×यèता माǓनसका समूह लेÉ न र उपयƠु ठाउँमा राÉ न लगाउन ुहोस।्) 

च. तीन समूह मÚये कुनमा सबभÛदा बढȣ मातभृाषी वƠाहǾ छन?् तपाɃहǾ यसलाई कसरȣ 
हेन ु[ हु्Ûछ? (सबैभÛदा बढȣ मातभृाषाका वƠा भएको घेरो) (उनीहǾलाई आÝनो ǒवचार 
åयƠ गन[ लगाउन ुहोस)् 

छ. तीनवटै समूह मÚये कुनै एउटा अÛय दईु समूह बǒढरहेको छ ǒक?  ǒकन होला? यसलाई 
तपाɃहǾ कसरȣ हेन ु[ हÛुछ? (उनीहǾलाई आÝनो ǒवचार åयƠ गन[ लगाउन ुहोस)्। 
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(उ) Ĥशंसामूलक सोधखोज 
क. तपाɂहǾले आÝनो भाषा वा संèकृǓतमा देखेका, सनुेका र गरेका कामले तपाɃलाई गव[को 

अनभुव गराउँछ, Ǔतनको उãलेख गनु[ होस।् मातभृाषाको Ĥयोग भइरहेको अवèथा ĤǓत  
तपाɃ सÛतƴु हनुहुÛुछ? (Ĥ×येक कामको सारांश लेÉ न लगाउन ुहोस)्।  

ख. भइराखेका राĨा कामहǾलाई कसरȣ हेन ु[हÛुछ? यसलाई अझ राĨो कसरȣ गराउन 
सǒकÛछ? अझ बढȣ कसरȣ सधुान[ सǒकÛछ? तपाɃहǾको आÝनो मातभृाषा ĤǓत के कèता 
आशा-आकाÌ¢ा छन?् (Ǔनिæ चत समयावǓध तोकेर तीनजनाको समूहमा छलफल गन[ 
लगाउन ुहोस ्-सबै ǒकǓसमका आकाÌ¢ामा छलफल गन[ Ǒदन ुहोस(्असàभव पǓन))। 

ग. Ĥ×येक समूहलाई आ-आÝनो समूहमा छलफल भएका आकाÌ¢ा भÛ न लगाउन ुहोस।् ती 
आकाÌ¢ा छुʣाछुʣै कागजका टुĐाहǾमा एक जनालाई लेÉ न लगाउन ुहोस ्(ती कागजका 
टुĐाहǾलाई आकाÌ¢ा लेिखएको शीष[क मǓुन राÉ न ुहोस)्। (सहभागीहǾले åयƠ गरेका 
आशा-आकाÌ¢ालाई तीन-चार शÞदमा सं¢ेपीकरण गन[ लगाउन ुहोस)्।  

घ. उãलेख गǐरएका आशा-आकाÌ¢ा मÚये केहȣलाई काय[िÛवत गन[ सिजलो र केहȣलाई गाıो 
जèतो देिखÛछ? दईुवटा कागजको टुĐामा सिजलो र गाıो लेÉ न लगाउन ुहोस ्र 
ǓतनीहǾलाई दईु Ǔतर राÉ न लगाउन ुहोस।् आशा-आकाÌ¢ालाई सबैभÛदा सिजलो देिख 
सबैभÛदा गाıो Đममा Ǔमलाएर राÉ न लगाउन ुहोस।्  

ङ. केहȣ आशा-आकाÌ¢ा अǾ भÛदा मह×वपूण[ जèतो लाÊछ? सबैभÛदा मह×वपूण[ आशा-
आकाÌ¢ालाई एक छेउमा राÉ न लगाउन ुहोस।् (छनौट गǐरएका मह×वपूण[ आशा-
आकाÌ¢ालाई पǓन बढȣ मह×वपूण[ देिख कम मह×वपूण[को Đममा राÉ न लगाउन ुहोस,् 
सàभव भए एउटा फोटो पǓन िखÍन ुहोस)्। 

च. छनौट गǐरएका आशा-आकाÌ¢ालाई साकार पान[ योजना बनाउन ुहोस।् त×कालै  
तपाɃहǾ कुन आशा-आकाÌ¢ाको योजना बनाउन चाहन ुहÛुछ? एक एक समूह बनाउन 
लगाउन ुहोस।् Ĥ×येक सदèयलाई समूहमा सǒĐय भएर काम गन[ उ×साǒहत गनु[ होस ्र 
Ĥ×येक आशा-आकाÌ¢ाको योजना तयार गनु[ होस।्   

छ. तपाɂले योजना बनाउँदा यी कुरामा ǒवचार गनु[ होस:् १) तपाɃले चाãन ुपनȶ कदमहǾ के 
के हनु?् २) तपाɂ बाहेक संलÊन हनुे अǾ åयिƠ को को हनु?् ३) आशा-आकाÌ¢ालाई 
मूत[ Ǿप Ǒदन तपाɂहǾलाई चाǒहने कुराहǾ के के हनु?् (सहभागीहǾलाई कागजका टुĐा 
र लेÉ ने सामĒी Ǒदएर ठुला ठुला अ¢रमा योजना लेÉ न लगाउन ुहोस।्)  

ज. Ĥ×येक समूहलाई आ-आÝनो समूहमा छलफल भएका योजना भÛ न लगाउन ुहोस।्  
 

 
सहयोगका लाǓग धेरै धेरै धÛयवाद। 
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Annex F: Sociolinguistic Questionnaire C  
(For Language Activist or Village Head) 
Notes: 
Shaded items are NOT to be read aloud. 
Introduce yourself first: My/our name is ………. I/we am from Central Department of 
Linguistics, Tribhuvan University. I am a research assistant of the Linguistic Survey of 
Nepal. I am here to learn about your language and its situation. We will share the information 
given by you with others. Are you willing to help us? 
INFORMED CONSENT:  Given: □    Not Given: □ 
 
A. Meta data (Baseline Information) 
Enter the answers to the following BEFORE the INTERVIEW: 
 
Question Answer 
Interview Number  

 

Date 
 
Day……… Month……..........Year..…….  VS 
 
Day….. …..Month …………    Year……  AD 

Place of Interview 

 
Ward No: ……………………………. 
 
Village/Town: ……………………………. 

 
VDC/Municipality: 
……………………………. 

 
District: ……………………………. 

 
Zone: ……………………………. 

 
GPS Coordinates: ……………………………E 
 
       
………………………………………………..N 
 

Interviewer Name 
 
(a) ……………………………. 
 
 (b) ……………………………. 
 

 
5. Name of language consultant: ……………………….  
6. (Ask if needed) Sex:  (a)   Male    (b)  Female            (c)   Other …………… 
7. Age: …………………. 
8. Caste: …………………. 
9. Ethnic group: ………………. 
10. Your mother tongue's name: ………………  
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11. Name given by the nonnative speakers for your language ……………… 
12. Different names of the language if any? 
(i)…………….. ……  (ii) ……………………  
(iii)………………… ……  (iv) …………………… 
13. Your mother's mother tongue………… 
14. Your father's mother tongue……………. 
15. What village were you born in?  
(a) Ward No……… (b)Village/Town............. (c)VDC/municipality……… 
16. Where do you live now? ……………… 
17. How many years have you lived here? ……………… 
18. Other ethnic groups residing in your area: (enter below) 
19. Other languages spoken by those groups: (enter below) 
 

 18. Ethnic Group: 19. Language: 
a.   
b.   
c.   
d.   
e.   
f.    

 
20. Should anything be done to preserve or promote your mother tongue?  
(a)  Yes  (b)  No 
21. (If “Yes”): In what ways do you think you can support the preservation and promotion of 
your mother tongue?  
(a) by devising the script? 
(a)  Yes  (b)  No 
(b) by making the spelling system systematic? 
(a)  Yes  (b)  No 
(c) by compiling dictionary? 
(a)  Yes  (b)  No 
(d) by writing grammar? 
(a)  Yes  (b)  No 
(e) by encouraging people to write literature in mother tongue? 
(a)  Yes  (b)  No 
(f) by writing and publishing textbooks? 
(a)  Yes  (b)  No 
(g) by publishing newspapers? 
(a)  Yes  (b)  No 
(h) by making use of the language in administration? 
(a)  Yes  (b)  No 
(i) by making use of the language in the medium of instruction at primary level? 
(a)  Yes  (b)  No 
 (j) in any other ways? ……………………………………….. 
 
 
Proceed to ask individual Sociolinguistic Questionnaire A, if appropriate.  
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Sociolinguistic Questionnaire C (in Nepali)  
(भाǒषक अǓभयÛता (आÛदोलनका अगवुा) र गाउँका मिुखयाका लाǓग)) 
 
छायांकृत कुराहǾ मनमनै पढने। 
 
सव[Ĥथम आÝनो पǐरचय Ǒदने: मेरो/हाĨो नाम ............... हो। (अǾले पǓन आ-आÝनो पǐरचय 
Ǒदने)। हामी Ǔğभवुन ǒवæ वǒवƭालय भाषाǒव£ान केÛġȣय ǒवभागबाट यहाँहǾको भाषाको अÚययन 
अनसुÛधानका लाǓग आएका हɋ। यहाँहǾले Ǒदनभुएको भाषासàबÛधी जानकारȣलाई अǾसँग राÉ न े
छɋ। यसमा यहाँहǾले आÝनो सहमǓतका साथ सहयोग गनु[ हÛुछ भने आशा राखेका छɋ। 
सहमǓत:   छ      छैन 
 
(अ) आधारभतू सूचना 
 अÛतवा[ता[ भÛदा पǒहले तलका Ĥæ नहǾ (१-७) को उƣर लेÉ न ुहोस।् 
 
Ĥæ न उƣर 
१. अÛतवा[ता[ संÉया  

 

२. ǓमǓत 
 
गते……… मǒहना……..........वष[..……. ǒव.सं. 
 
ताǐरख….. …..मǒहना ………… वष[……… सन ्

३. अÛतवा[ता[ èथान 

 क. वाड[ नं.: ……………………………. 
ख. गाउँ/नगर: ............................... 
ग. गाǒवस/नगरपाǓलका: ....................... 
घ. िजãला: .................................. 
ङ. अÑ चल: ............................... 
च. िजǒपएस कोओǓड[नÒेस:................पू. 
................................................उ. 

 

४. अनसुÛधाता(हǾ)को नाम: 
 
(क) ........................................ 
(ख) ......................................... 
 

 
५. भाषासूचकको नाम: .................................... 
६. (आवæयक भएमा माğ) ǓलǍ:  (क)   पǽुष    (ख)  मǒहला            (ग)   अÛय 
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७. उमेर:  ...........................  
८. जात: ........................... 
९. जातजाǓतको समहु: .........................  
१०. तपाɂको मातभृाषाको नाम: ........................... 
११. तपाɂको भÛदा अÛय भाषा समदुायका (तपाɃको भाषा नबोãने) माÛछेले तपाɂको भाषालाई 

के भÛछन?्................................... 
१२. यो भाषालाई अǽ नामले पǓन िचǓनÛछ? (यो भाषाको अǽ के के नाम छन?्) 
 (क) .....................  (ख) .......................... 
 (ग) .....................  (घ) ........................... 
१३. तपाɂकȧ आमाको मातभृाषा: ...................... 
१४. तपाɂका बबुाको मातभृाषा: ....................... 
१५. तपाɂ जÛमेको èथान/गाँउ कहाँ हो?  

(क) वाड[ नं.: ............... (ख) गाउँ/नगर: ....................  
(ग) गाǒवस/नगरपाǓलका: ...................... (घ) िजãला: ..................... 
(ङ) अÑ चल: ............................... 

१६. हाल तपाɂ कहाँ बèन ुहÛुछ? ..................................... 
(क) वाड[ नं.: ............... (ख) गाउँ/नगर: ....................  
(ग) गाǒवस/नगरपाǓलका: ...................... (घ) िजãला: ..................... 
(ङ) अÑ चल: ............................... 

१७. तपाɂ यहाँ बèन ुभएको कǓत समय भयो? ...............................  
१८. तपाɂको गाउँ/छरǓछमेकमा बसोबास गनȶ अÛय जातजाǓत: (तलको ताǓलकामा लेÉ न ुहोस)् 
१९. ǓतनीहǾले बोãने अÛय भाषा: (तलको ताǓलकामा लेÉ न ुहोस)् 
Đ.सं. १८. जातजाǓत १९. भाषा 
क.   
ख.   
ग.   
घ.   
ङ.   
च.   
 
२०. तपाɂको मातभृाषा संर¢ण तथा सàवƨ[नका लाǓग केहȣ गनु[ पछ[? 
 (क)  पछ[  (ख)  पदȷन ्
२१. (पछ[ भने): तपाɂले आÝनो मातभृाषाको संर¢ण र सàबध[नको लाǓग केकèता काम गरेर 

सहयोग गन[ सÈन ुहÛुछ? 
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(क) Ǔलǒप ǒवकासको लाǓग काम गरेर 
  (अ)  सÈछु  (आ)  सिÈदन 
(ख) ǒहÏजेलाई åयविèथत गरेर  
 (अ)  सÈछु  (आ)  सिÈदन 
(ग) शÞदकोष बनाएर  

(अ)  सÈछु  (आ)  सिÈदन 
(घ) åयाकरण लेखेर  
 (अ)  सÈछु  (आ)  सिÈदन 
(ङ) मातभृाषामा साǒह×य लेÉ न उ×साǒहत गरेर  
 (अ)  सÈछु  (आ)  सिÈदन 
(च) पाÓ यपèुतक लेखन तथा Ĥकाशन गरेर  
 (अ)  सÈछु  (आ)  सिÈदन 
(छ) पğपǓğका Ǔनकालेर  
 (अ)  सÈछु  (आ)  सिÈदन 
(ज) Ĥशासनमा Ĥयोग गन[ लगाएर  
 (अ)  सÈछु  (आ)  सिÈदन 
(झ) ĤाथǓमक तहमा माÚयमको ǽपमा Ĥयोग गन[ लगाएर 
 (अ)  सÈछु  (आ)  सिÈदन 
(ञ) अÛय Ĥकारले: ...............................................   

उपयƠु भएमा समाज-भाषावै£ाǓनक Ĥæ नावलȣ भन[ शǽु गनȶ। 


