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Courses of Postgraduate Diploma in Education (PGDE) Second Semester

Course Course Title Theory Practical
Category
Core Ed. 481: Assessment for Learning ) 3 Credits
Course Ed. 482: Application of Information and |2 Credits | 1 Credit
Communication Technology (ICT)
Elective El. Ed. 493 Guidance and Counselling 3 Credits
Courses El. Ed. 494 Inclusive Education and Classroom 3 Credits
Management
El. Ed. 495 Application of Arts in Education 2 Credits | 1 Credit
Subjective | Eng. Ed. 491 Classroom Practice in ELT | 2Credits | 1 Credit
Specific Math. Ed. 491 Pedagogy of Mathematics II 2 Credits | 1 Credit
Teaching | H. Ed. 491Teaching Health Education 2 Credits | 1 Credit
Method Eco. Ed. 491 Teaching Economics 2 Credits | 1 Credit
Courses Sost. Ed. 491 Teaching Social Studies-II 2 Credits | 1 Credit
IPM. Ed. 491 Supervised Teaching 2 Credits | 1 Credit
Sc. Ed. 491 Teaching Biology and Environment 2 Credits | 1 Credit
Science
Sc. Ed. 492 STEAM Education for Science Teachers | 2 Credits | 1 Credit
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ICT. Ed. 491 Teaching Information and Communication | 2 Credits 1 Credit
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Introduction
The Faculty of Education, Tribhuvan University, has been producing qualified and trained teachers
and teacher educators in Nepal for more than five decades. Among its various programs, the
Bachelor’s degree in education (B.Ed.) aims to produce qualified and trained teachers for school
education. The Bachelor of Education (B.Ed.), organized and certified by the Faculty of Education
(FoE) at Tribhuvan University (TU), has undergone changes over time to meet the evolving needs
and demands of the country. Prior to 1996, a Two-Year B.Ed. program with a single arca
specialization was in practice for several years. In response to feedback regarding the perceived
inadequacy of pedagogical knowledge and skills among graduates from the two-year B.Ed. program
in terms of content mastery, the program's duration was extended to three years with a single area

specialization starting from 1996.

Since 2016, a Four-Year B.Ed. program with a two-area specialization has been implemented,
aligning with the requirements of schools and the Ministry of Education. This four-year B.Ed.
initiative represents an integrated undergraduate program that encompasses theoretical courses
across various subject areas, including English, Nepali, Science, Mathematics, History, Political
Science, Economics, Geography, Population, Social Studies, Health, Physical Education, Special
Needs Education and Bachelor in Information and Communication Technology Education
(BICTE). Additionally, this program incorporates core professional courses that include teaching

practicum.

In retrospect, the Faculty of Education introduced a 12-month Bachelor of Education (One-Year
B.Ed.) Program through the College of Education, established by the Government in 1956 to
pioneer teacher education and training programs for the country. The students with a bachelor’s
degree in any discipline were eligible for enrollment in the One-Year B.Ed. Program. Over the past
two decades, the One-Year B.Ed. Program faced widespread criticism from various sectors due to
deficiencies in its implementation process, including ineffectively organized practicum component.
The program struggled to produce trained teachers, fostering essential pedagogical skills among the

graduates.

In response, the Faculty of Education, under the decision of the Academic Council of Tribhuvan

University, terminated the One-Year B.Ed. Pro

?gQZOZI. Subsequently, an eighteen-month




(Three-Semester) Post-Graduate Diploma in Education has been developed and introduced in 2023

as a replacement for the traditional one-year B.Ed. program.

Rationale for Postgraduate Diploma in Education

Teaching is a dynamic profession that requires a specialized teacher preparation program. Teacher
education is designed and revised for a process of professional preparation of teachers to move
candidate along a path of acquiring knowledge of human development, learning theories related to
classroom instruction, curriculum development and assessment on the top of the subject specific
content knowledge. Professional preparation requires a long period of academic training and
rigorous professional training in tandem with hands-on practical experiences in schools as well as
a code of professional ethics. However, traditional one-year B.Ed. program seems to have outlived
it relevance due to its inadequacy for effective student-centered and practical approaches to

preparing teachers.

With the proliferation of the affiliated Campuses throughout the country, quality of teacher
education program, including the one-year B. Ed, has been gradually declined and the programs
have been criticized for inadequately addressing the needs of learners and curricula and not
preparing professional teachers to make teaching student-centered, relevant and practical. The one-
year program is criticized for effectively organized lessons in a regular basis with teaching practice
in schools as a formality only. This conventional model largely criticized for the transmission of
textbook knowledge and information from teachers to students. Consequently, the emphasis on
teaching practice aims to familiarize future educators with this conventional approach, which
prioritizes the dissemination of information through textbooks as a fundamental method of
imparting knowledge to students. Existing B.Ed. program have become weak both in theory and
practice. Education campuses/colleges have been criticized for being grounds of academic
stagnation and resistance to change. In this context, there is a dire need to critically review the

existing teacher education programs under FoE and revise traditional (one-year) B.Ed. Program.

The Post-Graduate Diploma in Education (PGDE) is a renewed and revised teacher education
program for various subject tracks that is required to complete in three semesters (18 months). This
program has replaced the earlier 12-month traditional one-year B.Ed. Program. Upon completion
of theorical and practical courses of PGDE in campus, student teachers will participate in internship
in the selected schools for at least six months. In this way, the PGDE program is designed to meet

the professional development needs of teacl




employing critical and participatory pedagogy, engaging students in hands-on practical activities

and utilizing digital technologies.

The PGDE program intends to provide pedagogical training for students who hold educational
qualification of bachelor’s degree or equivalent and who are teaching at the basic and secondary
level. This is a basic teacher training that sensitizes and orients teachers/prospective teachers to the
fundamentals of their profession. It emphasizes on professional educational practices with a solid
theoretical base in the foundation disciplines, curriculum, instructional design and methodology. Tt
is also expected that prospective teachers will improve their skills in the specific content relevant
to teaching in their subject areas and that administrators would increase their ability to manage their

schools as an educational institution of quality.

Teaching is a dynamic profession that requires specialized courses and programs to prepare
qualified and trained teachers. Teacher education programs are devised and revised to
professionally prepare teachers, guiding candidates in acquiring knowledge concerning human
development, learning theories relevant to classroom instruction, curriculum development,
assessment techniques, and subject-specific content knowledge. Professional preparation demands
extensive academic training, rigorous professional development alongside practical experiences in

schools, and adherence to a code of professional ethics.

The one-year B.Ed. program appears to have lowered its relevance, as it requires to adapt to the
evolving demands of professional preparation. Along with the proliferation of affiliated campuses
across the country, the quality of teacher education programs, including the one-year B.Ed.
programs, started to decline gradually. These programs faced criticism for their inadequacy to meet
the needs of school curricula and their inability to prepare teachers capable of delivering quality
education. The programs are often criticized for being teacher-centric and transmitting bookish
knowledge to students. In addition, the one-year B.Ed. programs have been criticized for being
deficient in both theory and practice, fostering academic stagnation and resistance to change within

education campuses and colleges.

In this context, there exists a pressing need to critically evaluate the existing teacher education
programs under the Faculty of Education (FoE) and revise the one-year B.Ed. Program. To respond
to this need, the Postgraduate Diploma in Education (PGDE) is prepared as a revised teacher

education program, addressing the existing learning needs of diverse students.
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The duration of new PGDE program is 18 months, replacing the earlier 12-month one-year B.Ed.
Program. Upon completion of theoretical and practical coursework of PGDE programs at the
campus, the prospective teachers will engage in a teaching internship at selected schools for a
minimum of four months as part of the PGDE Program. This program is crafted to address the
professional development requirements of teachers in upper Basic and Secondary Schools,
involving prospective teachers in practical activities, and helping them to employ critical and

participatory pedagogy, and integrating digital technologies.

The PGDE program aims to provide pedagogical training to individuals holding a bachelor’s degree
or equivalent, prospective teachers and currently teaching at the basic and secondary levels. The
program serves as fundamental teacher training, sensitizing and orienting teachers/prospective
teachers to the core aspects of their profession. Emphasis is placed on professional educational
practices grounded in foundational disciplines, curriculum, instructional design, and methodology.
The program also aims to enhance the specific content skills relevant to teaching within subject
areas and to improve the managerial capabilities of administrators in running high-quality

educational institutions.

Program Goals and Objectives

The main goal of PGDE is to produce qualified teachers for schools in Nepal, with professional
training and hands-on experience of teaching in schools. With pedagogical skills, the graduates are
expected to grow professionally with creativity, imagination and the pursuit of professional and
personal development. The goal of the program is to equip graduates with pedagogical knowledge
and skills, with expertise of at least two subjects as subject specialist who could cater the learning
and assessment needs of students at the school level. This expertise consists of effective strategies
for the planning, conducting and evaluating of teaching students of the given school subjects, and
plan and conduct continuous and periodic assessment of learning of the students. In addition, the
teacher will continuously grow as a professional by doing action research and contributing to school

education by both transmitting and producing knowledge.

Objectives
o Make annual, unit and daily plans for teaching and assessment as required by the
curriculum.
« Employ efficient strategies to plan, execute, and assess the teaching of designated school

subjects.




« Gain comprehensive expertise and competencies necessary for effectively teaching
specific subjects.

« Develop curricula and classroom instruction strategies, incorporating diverse
methodologies and assessment models that meet predefined standards.

» Integrate suitable teaching methodologies and instructional techniques tailored to the
subject matter being taught.

« Utilize acquired knowledge, skills, and ethical values inherent to the teaching profession
in real-world teaching scenarios.

« Create and sustain an optimal learning environment within the classroom that fosters
student growth and learning.

» Exhibit proficiency in critical thinking skills and engage in reflective practices to enhance
teaching methodologies and personal development.

« Demonstrate proficiency in educational administration, showcasing aptitude and expertise
in administrative tasks within educational settings.

 Illustrate continuous professional growth by embodying competence, adhering to values,
engaging in reflective practices, and conducting self-evaluation.

« Demonstrate proficiency in adapting to the dynamics of school and classroom
environments, including adeptness in interpersonal relations, effective communication,
and practical knowledge of action research through the successful execution of portfolios,
projects, or assignments.

« Plan and execute co- and extracurricular activities within and beyond the school

environment.

Program Structure

The Postgraduate Diploma in Education (PGDE) constitutes a rigorous three-semester (18 months)
full-time academic program. Graduation from the program necessitates a minimum of 39 credits,
including a mandatory teaching internship accounting for 9 credits. In the curriculum, there are five
core courses, distributed across three in the first semester and two in the second semester.
Additionally, students are required to choose four courses focusing on subject-specific pedagogy—
two in the first semester and two in the second semester—aligned with the subjects they pursued
during their Bachelor’s Degree studies. Furthermore, the second semester offers three elective

courses, with students mandated to select oyly ong elective course. Notably, the internship course,




valued at 9 credits, is scheduled for the third semester. The structured outline of the Three-Semester

PGDE course can be found in Table 1 below.

Table 1: Course Structure of Postgraduate Diploma in Education (PGDE)

Semester | Nature Course Code | Course Title Credit | Total
Course Hours N
First Core Ed. 461 Educational Philosophy and 3
Semester | Courses Curriculum Development
Ed. 462 ‘Social and Educational 3
Psychology in Classroom 15
Pedagogy | Sp. Ed. 471 Subject_A - P_édagogy I 2+1
Courses (Theory + Practical)
Sp. Ed. Subject B — Pedagogy | 2+1
471/472 (Theory + Practical)
Applied Ap. Ed. 463 Yoga and Physical Activity 2+1
Course for Health Promotion
(Theory + Practical)
Second Core Ed. 481 Assessment for Learning 3
Seiser | Courses Ed. 482 Application of Information 2+1
and Communication 12
Technology (ICT)
(Theory + Practical)
Pedagogy | Ed. 491 Subject A — Pedagogy II 2+1
Courses (Theory + Practical)
Ed. 491/492 Subject B — Pedagogy 11 2+1
(Theory + Practical)
Elective El Ed. 493 Guidance and Counselling 3
Courses El. Edu. 494 Inclusive Education and 3 3
(Any One Classroom Management
Course) El. Ed 495 Application of Arts in 2+1
Education
- A(Theori + Practical)
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Third

Semester

There are five core courses, three in first semester and two in second semester. Student should

select and study four courses of subject specific pedagogy (two in first and two in second

Teaching

Internship

Ed. 496

Ed. 497

Ed. 498

Ed. 499

Practicum - (Lesson Plan,
Micro Teaching and Teaching
Students in Schools)

Project Work - Material
Development, Testing and
Learning Improvement Plan

(LIP) (Analytical Report)

Organization of
Extra/cocurricular Activities
and School Report on
Inclusive Classroom

Management (Report)

Seminar in Reflective Practice

and Teacher Development

semester) based on relevant subjects that they studied in their Bachelor’s Degree. There are three

elective courses in second semester. Students must select only one elective course. Internship

course worth 9 credits is in the third semester.

Group Division of Courses

Courses related to subject specific pedagogy have been divided into three groups. Each student

can choose two courses from two groups (one from one group) in the first semester and two

courses from two groups (one from one group) in the second semester.

Group A

Group B

Group C

Nepali Education

Mathematics Education

Inclusive Education

English Education

Social Studies Education




Economics Education | Geography Education Instructional Planning and
Health Education History Education IaHgecHent
Science Education I Population Education
ICT Education “Political Science Education
Physical Education _
Science Education II

Students shall take the following core courses in the first semester:

i)

iif)

Take three core courses in First Semester

Ed. 461 Educational Philosophy and Curriculum Development

Ed. 462 Social and Educational Psychology in Classroom

Ap. Ed. 463 Yoga and Physical Activity for Health Promotion (Theory and Practical)

Take subject two courses of subject specific (specialization) pedagogy in the First

Semester)
Sp. Ed. 471 Subject A — Pedagogy 1
Sp. Ed. 471 Subject B — Pedagogy I

Take two courses from same subject areas in science education in the First
Semester

Sp. Ed. 471 Science Pedagogy I

Sp. Ed. 472 Science Pedagogy Il

Take two core courses in Second Semester

Ed. 481 Assessment for Learning
Ed. 482 Application of Information and Communication Technology (ICT)
Take in two core courses of subject specific (specialization) pedagogy in the

Second Semester

Sp. Ed. 491 Subject A — Pedagogy 11 (Theory + Practical)

% &

<, )

04;% of Eduﬁ"“\ o

a8 of the 0%
U, Kathma®



vi) Take two courses from same subject areas in science education in the Second
Semester
Sp. Ed. 491 Science Pedagogy 11
Sp. Ed. 492 Science Pedagogy I1

vii)  Take only course from three elective courses in the Second Semester
El. Ed. 493 Guidance and Counselling
El. Ed. 494 Inclusive Education and Classroom Management
El Ed. 495 Application of Arts in Education

viii)  Take teaching internship courses in the Third Semester

Teaching internship is an integral part of the PGDE. Course. After completing courses of first and
second semester, the students will be sent to the selected school for at least four months with aim
to provide them with hands on teaching experiences related to subject specific courses by applying
theoretical knowledge and methodological skills learned from first and second semester courses to

classroom teaching,
Ed. 496 Practicum - (Lesson Plan, Micro Teaching and Teaching Students in Schools)

Ed. 497 Project Work - Material Development, Testing and Learning Improvement Plan
(LIP) (Analytical Report)

Ed. 498 Organization of Extra/cocurricular Activities and School Report on Inclusive

Classroom Management (Report)
Ed. 499 Seminar in Reflective Practice and Teacher Development

Eligibility for the Admission

To be eligible for the admissions to PGDE Program, the candidates must have graduation
(bachelor’s degree) in any disciplines from Tribhuvan University or recognized university. In
addition, they need subject specific requirements for the admission in different subject

specialization areas which are as follows:

Table 2: Eligibility Criteria for the Admission to PGDE in Different Subject Areas




S.N. | Subjects offered in Students seeking admission to PGDE must have Bachelor’s

PGDE degree in following discipline/subjects
1 Science Education BSc, BSc. Ag., BSc Forestry, BSc. Environmental Science
2 Math Education BA Math, BSc Math, BSc CSIT, BCA, Computer
Engineering, Civil Engineering
3 English Education BA with major English
4| Nepali Education BA with Major Nepali
5 IPM Education Bachelor’s Degree in any Discipline
6 ICT Education BSc CSIT, BCA, BIT, BIM, Computer Engineering,
[/ Economics Education BA with Economics, BBS/BBA
8 Social Studies Education | BA with History or Economics or Political Science or

Geography, Rural Development, Sociology/Anthropology,
Social Work, BBS and Bachelor Degree in any discipline with

teaching experiences in Social Studies at the school

9 ‘History Education BA with History
10 Geography Education BA with Geography or Environmental Science
11 Political science BA with Political Science or Law
Education
12 Population Education BA with Population/Demography, Geography, Environmental
Studies
13 Health Education Bachelor of Public Health, Bachelor in Nursing, Bachelor in

health-related profession, and Bachelor in Sport Science,
Bachelor in any disciplines with work experiences in health-

related fields

14 Physical Education Sport Science, Bachelor in any subject with

training/experience in sports

15 Inclusive Education Bachelor in any disciplines

Delivery Modes of PGDE Program

The Courses of PGDE Program will be delivered through face-to-face mode and blended mode

L . 4
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Face-to-Face Mode of Teaching and Learning

The courses of PGDE will be delivered in traditional face-to-face mode in all constituents and
affiliated campuses that have obtained an approval from Faculty of Education, Office of the Dean
and Academic Council of Tribhuvan University for running selected courses of PGDE. In this

delivery mode, all teaching and learning occurs in a face-to-face context, on the selected campuss.
Blended Mode of Teaching and Learning

A blended mode combines online leamning elements such class presentation using MS team and
Moodle learning management system, videos and online forums and face-to-face elements such
practical activities, project, field work, laboratory sessions, practicum and teaching practices.
Blended courses are divided into online learning (off campus) and face-to-face learning

components (on campus)

In blended mode, delivery of teaching and learning activities, including communication, learning
activities, resources and assessments occurs predominantly online learning mode in virtual class.

This may include 10 weeks of online learning.

Face-to-face mode for learning will be held on campus in real classroom or laboratory sessions.
On campus activities may include two weeks, one week at the beginning of the semester and

another one week at the end of the first and second semester.

Instructional Techniques

The instructional techniques in PGDE program includes several methods and strategies such as
class lecture, presentation, group discussion, demonstration, project work, field/school visit, etc. In
addition, workshop, seminars, case analysis, problem solving, and inquiry approaches will be used
as specific instructional techniques for the effective delivery of courses. Technology integration and
digital pedagogy should be applied to teaching learning process for the blended modes of teaching

and learning.

Attendance
Students are required to regularly attend all theory and practical classes, assignments, seminars and
presentations for both online and face-to-face modes as required by the course. A student is required

to attend at least 80 percent of such activitiw:' to qualify for the semester examination.




Teaching Internship

Teaching Internship/Practicum (TP) is an integral part of the Postgraduate Diploma in Education. Tt
provides opportunities for students to put theory into classroom practice. It takes place in school
classroom of grade 6-10. Students are required to complete a 12-week (Four weeks on campus and
9-10 weeks in the assigned schools) in the third semester under the Faculty/subject teacher’
internship supervisor. Micro-teaching practice will be conducted by the concerned Department in
their campus. Students who are enrolled in the blended mode will participate in micro-tcaching
practice through online learning under supervision of the subject teacher for weeks and must engage
in real classroom teachings of the selected schools. During period 9-10 week of the internship, each
student is required to complete teaching practicum, project work, and conduct extracurricular
activities in schools. The intern supervisors will assess the performance of students teaching
practice through formative and summative assessment, taking into consideration students’

professional behaviour and attitude.

Evaluation Scheme

The evaluation scheme includes internal evaluation and external evaluation. The internal evaluation
and external evaluation carry respectively 40% and 60% of the total weightage (unless stated
otherwise in detailed course contents of some courses). The students must pass separately in both
types of evaluation. The external evaluation will be conducted by the Examination Section, Office
of the Dean, Faculty of Education through a final written examination at the end of the semester.
Besides core theoretical core courses of 3 credits, every practical based core course and
specialization course contains 2 credit theoretical and 1 credit practical activities. The evaluation
of theoretical and practical activities would be separate and needs to be passed separately and total
marks secured in theoretical and practical activities would be added within the same full marks then
considered for the result.

Make up/Retake Exam

Make up/Retake examination will be conducted as per the semester guideline 2074 and decisions

of Academic Council of Tribhuvan University.
Grading System

The final evaluation of students is done through the examination conducted by Tribhuvan

University. The performance of a student will be indicated on a four -point scale ranging from 0 to




4. The passing grade of an individual paper for the semester-end examination will be grade “B
minus” or GPA 0of 2.7 (55%). Students must secure a minimum of grade ‘B-’ or Grade Point Average
(GPA) of 2.70 in the internal evaluation in order to qualify to appear in the semester examination.
In order to pass the semester examination, the student must secure a minimum of grade ‘B-’or the
Cumulative Grade Point Average (CGPA) of 2.70. The overall grade of a student will be determined
by the student’s performance indicated by the in-semester and semester-end examinations. The
Letter Grade, GPA, percentage equivalent and performance remarks for the PGDE program are

presented in Table 3.

Table 3: Grading System

Letter | Percentage

Grade | GP SGPA / CGPA Range Equivalent Remarks

A 4 4 ) 90 and above | (Distinction) Outstanding )

A- 3.7 3.70 to 3.99 80-89.9 (First Division) Excellent o

B+ 33 3.30 to 3.69 70-79.9 (First Division) Very Good

B 3.0 3.00to 3.29 60-69.9 (Second Division) Good

B- 2.7 2.70 to 2.99 50-59.9 (Third Division) Satisfac?ory
'F |0 Below 2.70 Below 50 Fail

Note: GP: Grade Point, SGPA: Semester Grade Point Average, CGPA: Cumulative Grade Point
Average

Graduation/Award of Degree

The students completing all the requirements for the degree will be awarded a degree of

"Postgraduate Diploma in Education”.
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Core Courses

Ed. 481 Assessment for Learning

Ed. 482 Application of Information and Communication Technology (ICT)

14



Course Title: Assessment for Learning

Course Code: Ed.481 Nature of Course: Theory
Level: PGDE Credit Hours: 3
Semester: Second Teaching Hours:; 48

1. Course Description

This course is designed for the second semester of Post Graduate Diploma in Education with the
aim of developing the knowledge and skill of assessment in classroom teaching and learning. It
provides understanding of different types of tests, measurement, evaluation, and assessment along
with their application in classroom pedagogy. The construction of specification grid with the
application of knowledge of taxonomy help students and prospective teachers maintain essential
requirements of test. Similarly, the course intends to develop, validate, and use different types of
tests useful for learning improvement and upgrading the level. At the end unit of this course, it
aims to provide the knowledge and skill of identifying and solving the various psychological

factors impeding students learning.
2. General Objectives
The general objectives of this course are:

e To provide the students the knowledge and skill of developing different techniques of test,
assessment, and evaluation.

¢ To develop the skill of constructing and using specification grid with the application of
taxonomy of educational objectives.

¢ To develop and validate the test useful to improve classroom improvement.

e To identify and solve the students' hindering aspects for learning associated with the

psychological as well as social factors.

15 g



3. Specific Objectives and Contents

Unit 1: Assessment and Evaluation (12 Hours)

Specific Objectives . Contents -

e Differentiate the concept of 1.1 Concept of test, measurement,
assessment and evaluation assessment and evaluation

e Construct test, checklist, and 1.2 Types of assessment (Pre-assessment,
observation form alternative, authentic, summative,

e Develop student portfolio formative, high-stakes, portfolio,

e Prepare report analyzing the performance, diagnostic, ipsative)
assessment practice in Nepali school. 1.3 Construction of assessment devices

(tests, check list, observation form)

1.4 Development and use of portfolio

1.5 Norm referenced and criterion reference
measurement

1.6 Analysis of assessment practice in Nepal

(Practice, issues, ways out)

Learning Engagement

Role of Facilitator Role of Students
¢ Provides learning resources o Access the learning resources
¢ Deliver the content related to the unit ¢ Study the learning materials critically to
¢ Encourage students for interactive attain theoretical knowledge before its
learning providing timely feedback application in the classroom.
on the discussion e Engage in doing project work as per the
¢ Provide title for the project work, instruction of tutor.
facilitate the student work and e Develop assessment tools for the
provide feedback classroom learning improvement.
Unit 2: Test Development (12 Hours)
Specific Objectives Contents

21 Types of test

16




Explain the concept of teacher made
and standardize test.

Construct specification grid for test
development (Using new taxonomy)
Prepare answer key for objective and

subjective test.

2.1.1 Teacher made test (objective,
subjective, interpretative)
2.1.2 Standardized test (Concept and
process)
2.2 New taxonomy of educational objectives
2.3 Specification grid and item writing
2.4 Developing teacher made test
2.5 Preparing answer key for objective test

2.6 Preparing rubrics for subjective test

Learning Engagement

Role of Facilitator

Role of Students

Provides leaming resources to the
students such as research papers,
articles, and books.

Deliver the class on different tests,
taxonomy of educational objectives,
specification grid and various types
of tests

Facilitate class work and project
work.

Develop and use quiz and other tests.
Provide feedback to the work of
students and supervise whether they

addressed or not.

Unit 3:

Test Validation

e Access the learning resources online and |
offline

e Engage in collaborative learning to
acquire the theoretical knowledge of
different tests, taxonomy of educational
objectives, and specification grid.

« Use standardization process to develop
test in your specialization area.

e Develop educational objectives and tests
using taxonomy of educational
objectives.

e Improve your project work addressing
the comments and feedback provided by

your tutor.

(12 Hours)

Specific Objectives

Contents

Clarify the concept of reliability and
validity of the test.

3.1 Reliability of Test

3.1.1 Concept and uses

5




e Develop test items, use the test and
compute reliability coefficient of test
score.

o Calculate standard error of
measurement.

¢ Determine content validity of test
items.

e Perform item analysis of developed

test items.

Learning Engagement

3.1.2 Methods of estimating reliability_
coefficient (with computation)
3.2 Standard errors of measurement (SEm)
3.3 Validity Consideration
3.3.1 Types and use of validity
considerations
3.3.2 Test validation process
3.4 Item Analysis
3.4.1 Difficulty level
3.4.2 Discrimination index

3.4.3 Distractor analysis

Role of Facilitator

Role of Students

e Provides learning resources
supportive to clarify the theoretical
concept of given content.

e Facilitate the class to achieve
learning objectives.

e Prepare models of item analysis and
test validation.

e Help compute standard error of

e Access the learning resources from
different sources.

* Engage in deep learning to acquire the
theoretical concept of reliability,
validity, standard error of measurement,
and item analysis process.

¢ Improve your work addressing

comments and feedback provided by

measurement of test score. your tutor.
e Facilitate students' work and provide
feedback for improvement.
Unit 4;: Enhancing Assessment Practices in Classroom (12 Hours)
Specific Objectives Contents

e Discuss the concept of depression,

anxiety, interest, attitudes,

4.1 Assessment of students with depression
and anxiety

4.2 Providing support against anxiety




personality, and their impact in
learning.

o Use different techniques to test
personality of an individual

o Explain the ways of making

classroom inclusive.

4.3 Assessment of interest, and attitudes
4.4 Concept and types of personality
4.5 Assessment of personality
4.6 Use of different test techniques
4.6.1 Projective techniques
4.6.2 Rorschach test
4.6.3 Verbal techniques
4.6.4 Expressive techniques
4.7 Making classroom assessment
inclusive
4.8

Enhancing creativity using multiple

intelligence

Learning Engagement

Role of Facilitator

Role of Students

= Provides learning resources on

depression, anxiety, interest,

attitudes, personality, and inclusion.
Deliver the class on the above theme
and concept

Provide comments and feedback to

the students' efforts.

e Access the learning resources provided

by your tutor.

e Participate actively in individual and
group work.

¢ Prepare project work and report in the
given contents by your tutor.

e Finalize your work addressing the

feedback of your tutor.

4. Evaluation Criteria

Internal Semester
Nature of Course Total Marks
Assessment Examination
Theory 40 Marks 60 Marks 100 Marks

Note: Students must pass separately in internal assessment and semester examination.

4.1. Internal Evaluation (40 Marks)

Internal evaluation will be conducted b

cach@r based on following activities:
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1. Attendance (Inclucﬁng contact session and discussion forums) 5 Marks

2. Students Learning Engagement 5 Marks
3. Assignment I (Individual Project Work) 10 Marks
4. Assignment II (Group Project Work) 10 Marks
5. Assignment III (Internal Written Test) 10 Marks
Total - 40 Marks

Note. The attendance score will be provided as per the following criteria: Point 5>90, 9_0>4.5285,
85>4>80, 80>3.5>75. The student must attend 80% or more class. Only in serious case with

justifiable evidence will be considered up to 70%.
4.2, External Evaluation (Final Examination) (60 Marks)

Examination Division, office of the Dean, Faculty of Education will conduct final examination at

the end of semester. The marks distribution will be as follows

1. Objective Type Question (Multiple Choice Question) 10x 1 =10 Marks
2. Short Answer Questions (6 Questions with 2 or Questions) 6x 5 = 30 Marks
3. Long Answer Questions (2 questions with 1 or Question) 2% 10 = 20 Marks

Total 60 Marks
Project Works

Develop the report of project work under the supervision of your facilitators.
1.  Construction of specification grid

Item analysis and finalization of test items

Test standardization process

Test Construction and Validation

Development of inventories

School report regarding the use of portfolio and assessment system

N ey o B B

Prepare collect tests to measure anxiety, interest, attitudes, personality
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Course Title: Application of Information and Communication Technology (ICT)

Course Code: Ed. 482 Nature of Course: Theory + Practical
Level: PGDE Credit Hours: 3 (2 Th+ 1 Pr)
Semester: Second Teaching Hours: 64 (32 Th + 32 Pr)

1. Course Description

This course is to impart knowledge and skills to effectively integrate information and
communication technology (ICT) into their teaching and leaming practices. The course
emphasizes practical applications and hands-on experience with essential ICT tools such as word
processors, spreadsheets, presentations, the internet, email, social media, and multimedia
integration. It also addresses system security and safety measures, ensuring educators are

prepared to protect their digital assets and students' online well-being.

2. General Objectives

The general objectives of the course are as follows:

«  To enhance digital literacy by equipping teachers with the necessary skills to
effectively utilize ICT tools and integrate into teaching learning practices.

«  To promote the use of email, internet, and social media platforms for
communication and collaborative learning among students and teachers.

. To empower teachers to create and utilize multimedia and digital resources to
enhance the learning experience, making education more engaging and
accessible.

+  To create awareness the ability to analyze and apply cybersecurity practices to
ensure the safety of digital environments for both teachers and students.

3. Specific Objectives and Contents

Objectives Contents
o Identify and list key ICT elements. Unit 1: Introduction to ICT (6 Hours)
e Explain the significance of emerging ICT |1.1 Concept of ICT and its components
tools and practices 1.2 Emerging ICT Tools and Practices in Education
o Learn how to use ICT in the classroor léﬂ_ ICT in Education and Practices




Explore different mobile applications for

teachers to teaching learning

1.4 Challenges on implerrTent of ICT in education

1.5 Educational Mobile Application for Teachers

Identify the different application packages
skills,

including creating and editing complex

Demonstrate word processing
documents, using consistent formatting
styles, and developing collaborative skills
like tracking changes and sharing with
peers.
Demonstrate to create and format
spreadsheets, manipulate data, apply basic
formulas and functions, and interpret data
through visualization techniques, creating
meaningful charts and graphs.

Create engaging presentations using slide

transitions and animations, and practice

Unit 2: Computer Applications and Office
Packages (18 Hours =6 Th + 12 Pr)

2.1 Introduction to Office Packages: An Overview
of Office Packages (Microsoft Office, Google
Office Workspace, LibreOffice), Installation
and Setup or Subscription process.

2.2 Word Processor: create and edit documents,
formatting documents, use styles, headers and
footers, set page numbers, create section
breaks, collaborating with documents (track
changes, leave comments and share).

2.3 Spreadsheet: create and format spreadsheets,
entering and editing data, basic Formulas and

functions, data visualization (charts and

presentation Techmque.s to enhance Bl

ClasSIomcamIgie PerEncea: 2.4 Presentation Design: creating a presentation,
slide transitions and animations, presentation
techniques in classroom.

Explain effectively communicate and | Unit 3: Internet, Email and Social Media_(6“ .

exchange information in an academic
applying the

concepts of the Internet and email.

setting by fundamental
Demonstrate email communication
techniques and etiquette to improve
professional correspondence.

Describe use secure web browsing
practices, and safeguard their personal

information from unauthorized access.

h

Hours =3 Th + 3 Pr)

3.1 Concept of Intemet and Email

3.2 Email Communication techniques

3.3 Safe web browsing practices

3.4 Concept of social media and educational
Practices

3.5 Teacher Student Collaboration through social
media such as Facebook, Google Drive

3.6 Virtual teaching learning environment (Google

Class or MS Teams)
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Demonstrate social media platforms for
educational support, discussions, and
collaboration and collective project work
with teachers and peers.

Demonstrate virtual teaching and learning
environments like Google Classroom and
MS Teams, demonstrating proficiency in
assignment management, discussion

participation, and course material access.

Explain the basics of Al and how machines
learn from data.

Identify tools that translate languages and
understand their use.

Describe Al tools that create new content
and recognize their potential.

Recognize Al tools that help in research
and summarize their benefits.

Explain how Al improves school

management and enhances learning.

“Unit 4: Artificial Intelligence Tools for
Teachers (10 Hours =4 Th + 6 Pr)

4.1 Concept of Al and Machine learning

4.2 Language translation Al tools

4.3 Generative Al tools

4.4 Academic Research Al Tools

4.5 Al Based School Management Tools

Explain the key components and design
principles of multimedia.

Work on creating, modifying, and
publishing images, audio and video, and
utilizing them effectively as educational
resources to support and enhance learning.
Explore Al-based tools to generate self-
generated leaming resources, evaluating
their effectiveness in educational practices
Apply searching techniques for open and
free online libraries and utilize MOOCs for

continuous learning.

Unit 5: Multimedia and Online Learning
Resources (12 Hours =5 Th + 7 Pr)
5.1 Concept of Multimedia
5.2 Create, modify and publish images as learning
resources
5.3 Create, edit and publish audio and video as
learning resources
5.4 Al based self-generated learning resources and
practices.
5.5 Searching methods of open and free online
library
5.6 Concept of MOOC course and learning

practices
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Define cybercrime, information security in
protecting against unauthorized access.

list and describe various types of cyber

threats and attacks

Explain methods of securing computing
systems like firewalls, antivirus software,
and intrusion detection systems

Define principles of data protection and the
role of encryption in safeguarding sensitive

information from unauthorized access and

Unit 6: Cyber Security (12 Hours = 8 Th + 4 Pr)

6.1 Concept of Cybercrime and information
security

6.2 Types of cyber threats and attacks

6.3 Techniques for securing computing systems

6.4 Concept of Data Protection and Encryption

6.5 Information Security software like antivirus

6.6 Cyber law in Nepal and Practices

breaches.
Part II Practical (32 Hours)
Units| Topics Practical Works
2 Computer » Create a report document on given by instructor including sections on
Applications and how to track changes, leave comments, and share documents with peers.
Office Packages (6|s Draft a report on a chosen topic with proper document structuring using
Th+ 12 Pr) section breaks. Demonstrate the use of different styles for headings and

subheadings, and include a table of contents that updates automatically.
Create a teacher expense tracker spreadsheet. Use formulas to calculate
total expenses, average spending, and predict savings. Introduce
functions like SUM and AVERAGE, and format the spreadsheet for
clarity.

Develop a sales report on spreadsheet for a “ABC” company with
visualization charts and graphs to visualize trends and comparisons.
Create an engaging classroom presentation on “XYZ topics” utilizing
slide transitions, animations and questioning techniques.

e
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3 [nternet, Email andje  Perform the safe browsing activities in groups and explore unsafe
Social Media (3Th|  practices.
t+3Pr) e Create collaborative project work via Google Drive for Teacher-Student
Collaboration.
o Use Google Classroom or MS Teams to simulate a virtual learning
environment
4 Artificial Practical Task:
Intelligence Tools
for Teachers (4 Th » Use Al based l?nguage t.ranslator t00.15 suc.h as google translator or lens
+ 6 Pr) and your learning materials convert into different languages.
» Create different cognitive level questions using proper prompt in Al
Generative tools such as Copilot, Gemini etc.
» Use different research Al tools such as elicit, scispace etc, and
summarized articles.
» Explore and demonstrate biometric attendance system, CCTV tools for
education class management purpose
4 Multimedia and  |Practical Task:
Online Learning i . . ,, .
Resources {5 Th + . Cregte an edu(?atlonal poster (given topics) using image editing software
7Pr) (online or offline).
e Create a short documentary video on a subject relevant to the course and
edit using mobile apps.
» Use an Al tool to generate a set of customized quiz questions based on
the current lesson.
» Develop an interactive learning module using a combination of text,
images, audio and quizzes.
5 | Cyber Security |o Install a free antivirus software on a computer system and scan your
(8T+4P) system.

Configure a computer system to adhere to security best practices
including setting up strong user authentication, enabling a firewall,
installing security updates. Document each step with screenshots and
explanations of the choices made.

4, Instructional Techniques

The instructional techniques for this course are divided into two groups. First group consists of
generalinstructional techniques applicable to most of the units. The second group consists of
specific instructional techniques applicable to_k.u;pcciﬁc units.

General Techniques
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Providing the reading materials to the students to familiarize the units.

Lecture, question-answer, discussion, brainstorming, practical, and buzz session.

Specific Instructional Techniques

Units |Activity and Instructional Techniques Teaching Hours (64)
2 |Lecture, Group Wbrk, Presentation 9
3 Practigal, Project Work, Lecture 18 =
4  |Project Work and Presentation, Discussion 16 -
5 Lecture, Group Work, Presentation 10 .
6 [Review/Report Writing, Projegt Work, Lecture 11
Total 3 -

5. Evaluation Criteria

Nature ofcourse [ntern_al_ External Semester Total
IAssessment Practical Exam/ |[Examination Marks
Viva
Theory + Practical 40 20 40 100

Note students must pass separately in internal assessment, external practical exam/viva and

semester examination.

Evaluation for Part I (Theory)

Internal Evaluation

Internal evaluation will be conducted by the course teacher based on the following activities:

Attendance 5 Marks
Participation in Learning Activities 5 Marks
First Assessment (Written Assignment) 10 Marks
Second Assessment (Term Examination) 10 Marks

Third Assessment (Internal Practical Examy/Case Study) 10 Marks

Total

40 Marks
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External Evaluation (Final Examination)

Examination Division, office of the Dean, Faculty of Education will conduct finalexamination at
the end of semester.

Objective Type Question (Multiple Choice Questions) 10 X 1= 10 Marks
Short answer questions (6 questions with 2 Or Questions) 6 X 5 =30 Marks
Total 40 Marks

Evaluation for Part I1 (Practical)
Records of Practical Activities
Records of Reports of Book Review and Sample Curriculum Development
Records of Unit Plans and Lesson Plan
Laboratory Work Exam/Case Study
iii) VIVA

L Y Y Y Y,

Total 40
6. Recommended Books and Reading Materials

Sinha, P. K., & Sinha, P. (2021). Computer Fundamentals: Concepts, Systems & Applications,
8th Edition (8th Edition). BPB Publications.

Alexis Leon & Mathews Leon (2009). Fundamentals of information technology, 2/e. New
Delhi.Vikas Publishing House

Bowen, J. A., & Watson, C. E. (2024). Teaching with Al: A practical guide to a new era of
human learning. Johns Hopkins University Press.

Khan, S. (2024). Brave new words: How AI will revolutionize education (and why that’s a good
thing). Viking.

Cox, J., Lambert, J., & Frye, C. (2011). Microsoft Office Professional 2010 step by step.
Redmond, Wash: Microsoft.

Melton, B. (Ed.). (2013). Microsoft Office Professional 2013. Sebastopol, Calif: O’Reilly
Media.

Melton, Beth, Dodge, Mark. (2013). Microsoft Office Home and Student 2013 Step By Step.
India: PHI

Patrice-Anne Rutledge. (2014), Office 2013 All-In-One Absolute Beginner's Guide

ISBN:9789332539372 , Pearson India
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Elective Courses
El. Ed. 493 Guidance and Counseling
El. Ed. 494 Inclusive Education and Classroom Management

El. Ed. 494 Application of Arts in Education
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Cou rse Title: Guidance and Counseling

Course Code: El. Ed. 493 Nature of Course: Theory
Level: PGDE Credit Hours: 3
Semester: Second Teaching Hours: 48

1. Course Description

This course has been designed to provide students with a foundational knowledge of guidance and
counseling concepts and their applications in an educational setting. The course introduces the
concept, scope, and theories that govern the process of guidance and counseling, enabling students
to identify the areas of guidance and counseling at the school level. The course provides a basic
understanding of school guidance and counseling techniques to address the educational, personal,
and social problems of students that may arise in the classroom. The course helps students
comprehend the roles of various members of a guidance and counseling system to cope with their
future educational and social challenges. The knowledge and skills gained from this course will
equip students to explore their talents and potential to live an individually satisfying and socially
effective life in the upcoming society.

2. General Objectives

The course aims to embrace the following general objectives as expected learning outcomes after
completion of this course.
e To apply the principles and functions of guidance and counselling to ensure a safe
learning environment in school;
e To demonstrate the appropriate role and implications of guidance services and
programs in an educational setting;
e To develop effective guidance and advisory skills for teachers and parents to support
student development;
o To apraise essential counselling skills and techniques for teachers and parents;
» To explore various types of counselling and the steps involved in counseling process;
o To assess the principles and competencies required for multicultural counseling in the
school setting.

3. Specific Objectives and Contents

Unit 1: Understanding Guidance and Counseling (12 Hours)

Objectives Specific Contents
o Conceptualize guidance 1.1.  Guidance
and counseling; 1.1.1. Nature and concept of educational
e Get acquainted with the guidance

aims and goals of | ;-
educational guidance and '
counseling;

Types of guidance
1.1.3. Aims and objectives
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o Enble to enlist the types of
guidance;

e Assess the needs,
importance and function of
educational guidance; and
counseling; and

e Compare and contrast
between guidance and
counseling.

1.1.4. Need and importance

1.1.5. The function of guidance in education
1.2. Counseling

1.2.1. Nature and concept

1.2.2. Aims and objectives

1.2.3. Needs of counseling
1.3.Differences between guidance and counseling

| Teacher’s Input (12 Hours)

Student’s Input (24 Hours)

The teacher distributes the
learning materials one week
before the first-class meeting.
The materials may include
PDFs, Word documents, and
URL links. The teacher asks
students to read the material and
come prepared with questions
for discussion.

The students read the materials provided, and
prepare to work on the questions to be
discussed in the classroom. In the classroom,
they all present their questions on guidance and
counseling, and will participate in discussion.

Unit 2: School Guidance Program

(12 Hours)

Objectives

Specific Contents

» Get acqainted the meaning
and concept of a school
guidance program;

e Acknowledge with the
guidance services and
apply them in the
educational setting;

¢ Implement the role of
teachers as guidance
workers; and

« Assess the guidance skills
required for teachers and
parents.

2.1. Meaning and concept of school guidance
program

2.2. Guidance services

2.3. Implication of guidance program

2.4. Guidance skills for teachers and parents
2.4.1. The role of the teacher in guidance
2.4.2. Role of teacher as student adviser

Teacher’s Input (12 Hours)

Student’s Input (24 Hours)

| The teacher provides materials,
either in hardcopy or softcopy,
to the students. The teacher
briefly explains the school
guidance services and program,
illustrating their importance.
Students are then divided into ,

Here's the revised version:

The students read the materials and develop their
own ideas on the school guidance program. They
participate and interact in the classroom, sharing
their ideas and refining them after the teacher's

clarification. To conduct a mock guidance session,

3



small groups and assigned
specific tasks to prepare for
conducting a mock guidance
session in the classroom.

they work in their assigned groups on the
designated guidance program.

Unit 3: School Counseling Progra

m (12 Hours)

Objectives

Specific Contents

o Conceptualize the school

counseling progam;

Assess the school
counseling services and
apply them in the
educational setting;
Appraise the role of a
couselor in schools;
Analyze the counseling
skills for teachers and
parents;

Get acquaint with indiviual
and group conseling
process in schools;
Implement the couneseling
process in schools; and
Become familiar with
directive and non-directive
counseling methods.

3.1. Meaning and concept of school counseling
program
3.2. Types of counseling
3.3. school counseling services

3.3.1. Building a school environment

3.3.2. The role of the counselor

3.3.3. Counseling skills for teachers and parents
3.4. Technique of counseling
3.5. The counseling processes

“Teacher’s Input (12 Hours)

| Student’s Input (24 Hours)

The teacher provides learning
materials at least a week in
advance to familiarize students
with the concepts, services,
processes, techniques, and types
of counseling, as well as its
implementation in school
programs. The main focus will
be on procedures that can
simplify the counseling
program to effectively address
any school-related issues
students may face. Similar to
the guidance program, the
teacher assigns tasks to students
to perform the role of a
counselor.

The students read the materials and devel_op their
own ideas on the school counseling program. As a
group, they present their understanding of the
school counseling program. The teacher assists
and inspires them to identify the basic skills
needed to be a counselor. Each group presents
their work on counseling skills and performs a
mock counseling practice. They focus on the type
of counseling they are performing—directive or
non-directive—and the techniques they are using,
whether individual or group.




Unit 4: Multicultural Counseling (12 Hours)

Objectives

¢ Concetpualize the meaning
of multicultural eduation;

e Analyze the need for
multicultural education in
schools;

e Become familiar with the
concept of ethnic groups
and multicultural
counseling;

e Assess the characteristics
of a culturally skilled
counsclor;

o Identify the competencies
required in multicultural
counseling; and

e Appraise the practical
guidelines in addressing
diversities.

 Specific Contents
4.1. Concept and meaning of multicultural
counseling
4.2. Ethnic groups and multicultural counseling
4.3. The culturally skilled counselor
4.4. Multicultural competency in counselor

Teacher’s Input (12 Hours)

Student’s Input (24 Hours)

The teacher provides learning
materials to the students to help
them develop an understanding
of multicultural education. By
reading these materials,
students explore the basic ideas
of counseling based on previous
chapters of their study in
conjunction with the new
materials provided. The teacher
then offers a synopsis of
multicultural counseling,
emphasizing its needs,
significance, and
implementation.

The students read the materials and generate ideas
for classroom discussion. They reflect on what
they previously learned and how it connects to
counseling within a multicultural context. Through
discussions with the teacher, they identify the
competencies required for a counselor and the
skills needed to implement them.

. Evaluation Criteria

Criteria Marks | Remarks o
Internal Criteria (40%)
_Attendance (70% compulsory) 5 70-80=3, 81-90=4, 91-100=5
Class Presentation 5 Each student will take part in deliver content in
- | their own classroom
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Review Work 10 Each student will review a book/book chapteF
article and prepare review report in about

words.
Paper Writing 10 Each student will write a paper based on the
= field data.
End Semester Internal Exam 20 Objective items 10 (weightage of each item

will 0.5marks), subjective (creative type) items
| 5 (3 marks of each item).

Total Internal Assessment 40 B
External Criteria 60 Group A: Objective Items MCQ (10x 1) =10
External Examination Group B: Short Answer Type Items with 2 Or

Questions (6% 5) =30
Group C: Essay Type Items with 1 Or Question
(10x2) =20

5. Recommended Books and Reading Materials

Banks, J. A, Cherry A., & Banks, M. (2016). Multicultural education: Issues and Perspectives
(9th Ed.). Willey.

Bernard, H.W & Fullmer, D. W. (1972). Principles of guidance: A basic text. Allied Publishers
Pvt.

Chauhan, S. S. (2001). Principles and techniques of guidance. Vikas Publishing House Pvt Ltd.

Gibson, R. L., & Mitchell, M. H. (2005). Introduction to counseling and guidance. Prentice Hall.

Gysers, N. C., & Henderson, P. (2012). Developing and managing your school guidance and
counseling program. Willey.

Hughes, P. M. (1971). Guidance and counseling in schools. Pergamon Press.

Jones, A. J. (1970). Principles of guidance. Tata McGraw-Hill Publishing

Kochhar, S. K. (2001). Guidance and counseling in colleges and universities. Sterling Publishers
Pvt.

McLaughlin, C., Clark, P., & Chisholm, M. (2012). Counseling and guidance in schools:
Developing policy and practice. Routledge.

Myrick, R. D. (2011). Developmental guidance and counseling: A practical approach (5th ed).
Minneapolis, MN: Educational Media Corporation (pp. 1-22).

Noperlis, A. D., Mohd, M., Bin, S., & Sidik, M. (2024). Implementation of multicultural
education through guidance and counseling services in forming student character.
Educational Guidance and Counseling Development Journal, 7 (1), pp. 1-15.

Ranganathan, N., & Wadhwa, T. (2024). Guidance and counseling in schools: Theory and
practice. Routledge.

Sharma, R. (2002). Guidance and counseling. Surjeet Publications.

Shrivastava, k. K. (2003). Priniciples of guidance and counseling. Kanishka Publishers,
Distributors.




Course Title: Inclusive Education and Classroom Management

Course Code: El Ed. 494 Nature of Course: Theory
Level: PGDE Credit Hours: 3
Semester: Second Teaching Hours: 48

1.Course Description

This course is prescribed as a core course for the students of postgraduate diploma in education. It
is designed to provide students with general understanding of inclusive education and classroom
management. The course provides the knowledge about inclusive education and different
perspectives on children with disability in Nepal. The course deals about the deeper understanding
on evolution of culture of inclusion and wider knowledge of universal design for learning as well
as issues and challenges of inclusive education in Nepal. Furthermore, the course provides students
to have familiar with inclusive education policies and programs in Nepal. Finally, the course
enables the student in drawing upon concept on classroom management and provides skills of
management to make inclusive classroom.
2. General Objectives
The general objectives of this course are as follows:
1. To make students more knowledgeable about the basic concepts of inclusive education
from different perspectives on children with disability in Nepal.
2. To provide students to have deeper understanding on evolution of culture of inclusion
in the field of education.
3. Toidentify students to have comprehensive knowledge of universal design for learning,
issues and challenges of inclusive education in Nepal.
4. To make students familiar with inclusive education policies and programs in Nepal.
5. To familiarize students to have knowledge of diversity management for inclusive
classroom

3. Specific Objectives and Contents

Specific Objectives Contents
e Clarify the concept, need and | Unit1: Understanding Inclusive Education
importance of inclusive education. (12 Hours)
e Inculcate evolution of inclusive 1.1 Concept of Inclusive Education
education 1.2 Need and Importance of Inclusive Education

e Conceptualize disability and classify 1.3 Evolution of Inclusive Education

disability in Nepalese context 1.3.1  Rejection
1.3.2 Segregation




Prepare report on different types and
nature of disabilities in nearby society
Explain prevalence and criteria for
eligibility of disability

List positive and negative aspects of
disability labeling

1.3.3 Integration
1.3.4 Inclusion
1.4. Children with Disabilities in Nepal
1.4.1. Definition, classification,
prevalence, and criteria for
eligibility
1.4.2. Consequences of Disability
Labeling
1.5. Target Group of Inclusive Education

Explain prominent disability rights
movement in brief

State the major public policy for
integrating to all children including the
children with disabilities

Clarify cultural effects on disability

Explore the issues and challenges of
inclusive education in Nepal
Illustrate universal design for learning

to promote inclusive education

Unit 2: Evolution of Culture of Inclusion (10
Hours)

2.1.The Disability Rights Movement
2.1.1. Independent Living
2.1.2. Organizing for Action
2.2.Public Policy for Integration
2.2.1. The Education for All Handicapped
Children Act
2.2.2. The Americans with Disabilities
Act (ADA)
2.2.3. Disability Rights and Education
2.3. Disability and Popular Culture
2.4. Issues and Challenges of Inclusive
Education in Nepal
2.5.Universal Design for Learning

List out the special, special needs
education, inclusive education
provision in ditferent documents
Discuss the provisions of special
education in NESP

Analyze prominent special needs and
inclusive education policy provision
in Nepal

Prepare evaluation report on  special
needs education and inclusive
education in relation to National
Education Commission and Higher-
Level National Education Commission
Identify the implication of different
education plan on the development of
the special need education/ inclusive
education

Unit 3: Inclusive Education Policies and
Programmes in Nepal (14 Hours)
3.1.Special Needs Education/Inclusive
Education Plan Period
3.1.1. National Education System Plan
(NESP) 1971-76
3.1.2. The BPEP Program (1992-2004)
3.1.3. The EFA (2004-2009)
3.1.4. SSRP (2009-2015), SSDP (2016-
2023), and SESP (2023-2030)
3.2.Policy Provisions in Nepal
3.2.1. Special Education Policy-1996
3.2.2. National Policy and Plan of Action
on Disability-2006
3.2.3. Inclusive Education Policy for the
Persons with Disability- 2017
3.3. National Education Commission, 1992
3.4. Higher Level National Education
Commission, 1998
3.5. National Education Policy, 2019
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3.6. Different Developmental Plans (7' Plan
onwards)

3.7. National Policy and Plan of Action on
Disability, 2006

Explain the concept of classroom
management and  evaluate  the
classroom management at nearby
school

Describe student’s management in
terms of participation, maintain
discipline, and team work

Identify diversity in the classroom and
its effective management for quality
education

effective

Analyze for

classroom management

stratcgies

Explore conflicts in a classroom setting
and suggest the ways for managing them
Observe at least three classroom and
prepare a report on the use of effective
classroom management strategies

Unit 4: Classroom Management (12 Hours)
4.1. Classroom Management

4.1.1. Concept and need of classroom
management

4.1.2. Aims and objective of
Classroom management

4.1.3. Strategies for Effective

Classroom Management
4.2, Students Management
4.1.4. Student Management for Team

Work

4.1.5. Students’ Participation in
Extracurricular Activities

4.2. Diversity in the Classroom and its
Management

4.2.1. Gifted and Talented Students

4.2.2. Creative, Culturally and
Linguistically Diverse Learners,

4.2.3. Children at Risk.

4.3, Managing Conflict in a Classroom Setting

Note:

The}igures in the parenthesis indicate the approximate teaching hours for the respective

units.

4. Modes of Instruction
Two types of instructional delivery modes are suggested: general and specific to deliver the

contents in the classroom. A brief account of these techniques are as follows:
4.1 General Instructional Strategies

Participatory Lecture with Discussion
Demonstration

Home Assignment and Self Study
Question Answer

Guest Lecture

4.2 Specific Instructional Strategies
Specific instructional techniques such as participatory lecture method, classroom presentation by
the groups of students or individual, self-study, tutorial support based on the nature of contents,
and home assignment or project works are suggested. In this course, to ensure the students’ active
participation in teaching learning process the following specific instructional techniques are
suggested.




 Units | Activities/ Instructional Strategies
Lecturer and Discussion
= Paper will be presented in the classroom for making concept clear and
discussion.
I = Individual or group of students will be assigned for discussion on various
aspects of assessment and its process.
=  Group of students will prepare the report based on the discussion and present
it in the classroom.
=  Students will ask the different questions related to subject matter and teacher
will responds each query respectively. -
Presentation and Group Discussion
= Students will divide into a groups and division the content for each group.
= All the students are requested to prepare their presentation on given topic
and present it in the classroom.
2 = All the group members should have listened carefully and ask some
questions after finishing the presentation.
= The teacher will guide and clear the confusion portion on their presentations.
= After finishing the presentation teacher and students will sit together and
discuss about their presentation and make a conclusion. Furthermore, all the
group members should have submitted their presentation materials to their
subject teacher.
Home Assignment and Presentation
» Techer will provide reading materials related to given content.
= Techer will give assignment to students on the topic of developmental
. assessment process and its principle.
= Students will make a paper on given content and present in the classroom
respectively.
» Finally, teacher will guide and conclude the all assigned contents.
Library study
* Divide the students into 4 groups
s Let the groups of students study the classroom management and diversity in
4 classroom, strategies for effective classroom management, and managing
conflict in a classroom in the context of Nepal from available reading
materials.
» Let the groups of students prepare the report and presentation in the
classroom followed by discussion |
1&2 School Visit

= Divide the students into 5 groups

= Let the groups of students visit residential (special or integrated) schools for
observing the students with disabilities

= Let the groups of students prepare report and present in the classroom
followed by discussion and feedback.
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5. Evaluation Criteria

Evaluation Scheme: Students will be evaluated in two phases 1) internal evaluation and ii) external
evaluation in all subjects. The weightage given to internal evaluation is 40 percent and final
evaluation is 60 percent to the course.

5.1 Internal Evaluation 40%

Internal evaluation will be done by the concerned teacher through mid-term class test, preparation
of term paper, paper presentation, project work, workshop, assignment. One paper presentation in
the class is mandatory in all subjects. The student who is not appeared in internal evaluation cannot
attend final examinations. The grades awarded to a student in a course are based on performance
in both internal and external evaluation. Practical aspect of any course is based on internal or
external or both according to the nature of the course. The concerned teacher will carry out the
internal assessment of the students based on the distribution of points as stated below: Format for
internal evaluation of the course is as follows:

Name of College.........oovvviniininn.n. Address......oooiviiiiiiiiiiiiiiia
Course Code.........ooevuvenenne. Course Title...... mmaveiseesivissi st
Course: Professional Core/Specialization ............oooiiiiiiiiiiiiiiiiienns.
Level/year: 3 Semester B. Ed

Name

Class
Test

Assignment,
Project
work,
workshop

Term Paper
presentation
and viva

Attendance
and
Participation

Remarks

FM=10

FM=10

FM=8+4

 Attendance

| @

4

Participation

4

First
Assignment
(Book
Review,
Project
Work)

10

Second
Assignment
(Term paper
writing and
Presentation
in the
classroom)

12

12
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Third 10 - - - 10
assignment
(written
test)

Total 10 10 12 B 40
Note: FM represents Full Marks. If there is more than 20 percent gap between internal and external
marks, the marks of the external evaluation will be reduced to make equal to 20 percent. The
documents of the internal marks should be submitted to the university if so claimed.

5.2 External Evaluation (Final Examination) 60%

Office of the Controller of Examination will conduct final examination at the end of each year.
The distribution of points for the types of questions to be asked in final examination is as follows:
The types and the number of the questions for any paper in the final annual examination should be

as follows (for a paper of 100 marks):

Types of questions | Total questions to be | Number of questions Total Marks
asked to be answered and
number allotted

“Group A: Multiple 10 10 x1 Marks 10
Choice Questions

Group B: Short | 6 il 6 X 5 Marks 30
Answer Questions (with 2 Or Questions)

Group C; Long 2 2 x 10 Marks 20
Answer Questions (with 1 Or Question)

Total 60

Note: There will be 6 short answer questions (1to 6) and question no 2 and 5 contains one/one
alternative questions. There will be 2 long answer questions (7 and 8) and question no 8 contains
one alternative question.

6. Recommended Books and Reading Materials

Baglieri, S., & Shapiro, A. (2017). Disability studies and the inclusive classroom. Critical
practices for embracing diversity in education (2nd edition). New York: Routledge Tyler
and Francis Group. (Unit 1 & 2)

Causton, J., & Tracy-Bronson, C. (2015). The educator’s handbook for inclusive school practices.
London: Paul H. Brookers Publishing Co. Inc.

CERID (2004). Situation analysis of special needs education for the expansion of inclusive
education. Kathmandu: TU, Retrived from
http://www.cerid.org/formative/files/114838022-incl_edu.pdf

CERID (2006). Situation of inclusive education in Nepal. Kathmandu: Tibhuvan University,
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Department of Education (2014). Educational Information (Nepali Version). Ministry of
Education and Culture: Author,

Department of Education (2015). Inclusive education in Nepal. Sanothimi: Inclusive Education
Division,

Farrell, M. (2012). New perspective in special education: Contemporary philosophical debates.
New York: Routledge, Taylor and Francis Group. (Unit 1 & 2)

Friend, M. (2011). Special Education: Contemporary Perspectives for School Professionals. (3
cdition), USA: Pearson Education Inc.

Hallahan, D. P., Kauffman, J. M. & Pullen, P. C. (2014). Exceptional learners: An introduction to
special education (12th ed.). USA: Pearson Education, Inc.

Hallahan, D.P. Kauffinan, J.M., & Pullen, P.C. (2012). Exceptional Learners: An Introduction to
Special Education. (12" edition). USA: Pearson Education Inc.

Heward, W.L. (2013). Exceptional Children: An Introduction to Special Education. (10" edition).
USA: Pearson Education Inc.

Jung, D. Y., Shiwakoti, R., Niure, D. P., & Shrestha, S. H. (2018). /ndividualized education plan
differentiated instruction, and transition planning. South Korea: Changwon National
University, LUPIC,

Jung, D.Y., Song, M.J,, Ha, CW., Lee, S.R., Yang, M.H. & Dhungana, B.R. (2015, May). An
Introduction to Special Needs Education. Changwon, South Korea: Leading University
Project for International Cooperation, Changwon National University.

Kirk, S., Gallagher, J., & Coleman, M. R. (2015). Educating exceptional children (14th ed.). USA:
Cengage Leaming. (Unit | & 2)

Ministry of education (2009). School Sector Reform Plan 2009 _2015. Kathmandu: Author.
Retrieved from http://www.moe.gov.np/assets/uploads/files/SSRP_English.pdf

Ministry of Education (2015). Nepal Education in Figure: At a glance. Kathmandu: Monitoring,
Supervision, and Evaluation Division. Retrieved from
http://www.moe.gov.np/assets/uploads/files/Nepal Education_in_Figures 2015.pdf

Ministry of Education (2017). Inclusive education policy-2017. Retrieved from
file:///C:/Users/User/Downloads/Inclusive_Education%20(1).pdf

National Council for Special Education (2014). Children with Special Educational Needs.
Retrieved from www.ncse.ie.

National Education Policy (2019). Retrieved from Nepal Releases National Education Policy-2019
(nepalisansar.com)

National Planning Commission (1985). The Seventh Plan (1985-90). Retrived from
http:/fwww.npe.gov.np/new/eng/index.php

National Planning Commission (1992). The Eighth Plan (1992-97). Retrived from
http://www.npe.gov.np/new/eng/index.php
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National Planning Commission (1997). The Ninth Plan (1997-2002). Retrived from
http://www.npc.gov.np/new/eng/index.php

National Planning Commission (2002). The Tenth Plan (2002-07). Retrived from
http://www.npe.gov.np/new/eng/index.php

National Planning Commission (2007). Three Interim Plan (2007-10). Retrived from
http://www.npe.gov.np/mew/eng/index.php

National Planning Commission (2010). Three Interim Plan (2010-13). Retrived from
http://www.npe.eov.np/mew/eng/index.php

National Planning Commission (2014). Three Interim Plan (2014-19). Retrived from
hitp://www.npe.gov np/new/eng/index.php

Nepal Law Commission (1996). Special education policy, 1996. Retrieved from
hitp://www. lawcommission. gov.np/en/documents/2015/08/special-education-policy-

2053-1996.pdf

Nepal Law Commission (2015). The Constitution of Nepal. Retrieved from
hitp://www. lawcommission.gov.np/en/documents/2016/0 1 constitution-of-nepal-2.pdf

Regmi, N.R. (2017). Inclusive education in Nepal:from theory to practice. Germany: Ludwig-
Maximilians University. Retrieved from hitps://fedoc.ub.uni-
muenchen.de/20150/7/Regmi_Narayan P.pdf

Ryndak, D.L. & Alper, S. (2003). Curriculum and Instruction for Students with Significant
Disabilities. (2™ edition). USA: Pearson Education

The National Education Commission (1971). Retrieved from
http://www.moe.gov.np/assets/uploads/files/2028_English.pdf

The National Education Commission (1992). Retrieved from
http://www.moe.gov.np/assets/uploads/files/2049_English_Summary.pdf

UNICEF (2003). Examples of inclusive education Nepal. Author: Regional Office for South Asia.

/-

y ¥y

/e /;3.%’-_\
§ A o
Oé;%y of EC'.\\C_'%I RS
& Ca of the O% 5

Yt u, Kathv nat®

42



Course Title: Application of Arts in Education

Course Code: El. Ed. 495
Level: PGDE

Semester: Second

Nature of Course: Theory + Practical
Credit Hours: 3 (2 Th +1 Pr)
Teaching Hours: 64 (32 Th + 32 Pr)

1. Course Description

The course includes the use of art and arts in education. It embraces an understanding of art and

art in education, visual arts in education, performative arts in education, indigenous arts,

artifacts, and education, and issues of arts education. This course explores integrating art forms

in educational settings, focusing on how arts can enhance teaching and learning processes. It will

cover theoretical frameworks, practical strategies, and contemporary practices that support using

visual arts, music, drama, and movement in education. The course is designed for educators who

wish to deepen their understanding of the role of arts in fostering creativity, critical thinking, and

holistic development in students.

2. General Objectives

emotional development.

3. Specific Objectives and Contents

Understand the theoretical foundations of arts integration in education.
Develop skills in utilizing different art forms to enhance curriculum and instruction.

Analyze the impact of arts on student engagement, learning outcomes, and social-

Design and implement arts-based activities and projects in educational settings.

Evaluate contemporary practices and research in arts education.

Unit 1: Understanding Art and Arts in Education (12 Hours)

Specific Objectives

Contents

¢ Explain the concept of
teaching and learning

e Elaborate teaching as a
profession

¢ Justify teaching as a science or
an art

1.1 Introduction to art and arts in education
1.1.1. Concept of teaching and learning
1.1.2. Description of teaching as a profession

Definition of art and arts in education




o Conceptualize between Arts in | 1.1.3. Different forms of arts in education

EcaiomandiEaucationtin 1.1.5. Role of arts in education

arts.
e Be acquainted with the history | 1.2. Concept of arts in education and education
of art and arts in education. in arts

e Describe different forms of
arts in education

e Describe the role of arts in 1.4. Teaching as a science or an art
education

e Describe the initiation, need,
and importance of the
teaching license

1.3. History of arts in education

1.5. Need, importance, and relevancy of
teaching license

i‘eaching Learning Strategies

Teachers' Efforts | Student's Efforts N
e Provide learning materials to the |  Prepare discussion questions to share with

students and ask them to their group.
develop ideas for classroom e Take part in the group discussion equally and
discussion on art and arts in draw ideas.
education e Get involved in debate for and against the

e Give a short lecture briefing on use of arts in education.
art and arts in education before | o Raise the questions about the contents and
running the discussion. issues that were poorly understood.

e Form the group of students and
run the discussion on the history
of arts and art in education.

e Form the group and run a debate
for and against the issues.

e Group discussion on arts in
education and education in arts

e Summarizes the discussion.

Unit 2: Visual Arts in Education (16 Hours)

Specific Objectives Contents
o Describe the concept of 2.1 Introduction to Visual Arts
visual arts

« Explore the development and 2.2 Importance of visual arts in educational

practice in the cultural setting | P Lashices

and its educational 2.3 Learning through Visual Arts

implications; o '
o Get acquainted with the 2.4. Technology-based (Digital) pedagogy in

potential to develop them in teaching arts

students;

2.5. Discussion on writing report




e Assess the ICT and mass
media and its relation to
visual arts;

e Develop ideas on visual arts
to nurture art skills in
students,

Teaching Learning Strategies

Teachers' Efforts

| Student's Efforts

¢ Provide learning materials to
the students and ask them to
develop ideas for classroom
discussion.

e Give a short lecture briefing on
visual arts in education before
running the discussion.

e Form the group of students and
run the discussion on the
importance of visual art in
education.

e Form the group and run a
debate for and against the
issues.

» Summarizes the discussion.

Prepare discussion questions to share with their
group.

Take part in the group discussion equally and
draw ideas.

Get involved in debate for and against using
visual art in education.

Raise the questions about the contents and
issues that were poorly understood.

Unit 3. Performative Arts in Education (16 Hours)

Specific Objectives Content

e Describe the concept of theatre e Concept of performative Arts.

and visual arts.

e Plan, manage, and organize
stage programs (debate, drama,
comedy, caricature,
ballet/singing and dancing,
opera, etc.)

e Prepare a list of possible
programs and roles for each
group (as an organizing,
performing, or reporting group
through classroom discussion).

Concept of designing different theatre
programs (debate, drama, comedy,
caricature, ballet/singing and dancing, and
opera) and participating or performing their
roles.

Learning through Performative Arts
Introduction and developmental Aspects of
Music and dance and their educational
Implications

Exploration of the ideas of music, songs,
and dance from different ethnic and cultural
group in educational activities

Teaching Learning Strategies

Teachers' Efforts

Student's Efforts

¢ Provide learning materials to
the students and ask them to
develop ideas for classroom
discussion.

Prepare discussion questions to share with
their group.




Give a short lecture briefing on
performative art in education
before running the discussion.
Form the group of students and
run the discussion on the
importance of performative art
in education.

Form the group and run a
debate for and against the
1ssues.

Summarizes the discussion

e Form groups, encourage students to
participate in the group discussion, and
motivate them to draw ideas critically.

e Get involved in group work to develop and
organize performative art in education.

e Raise the questions about the contents and
issues that were poorly understood.

' Unit 4: Indigenous Art, Artifacts,
Specific Objectives

and Education (12 Hours)

Content

Acknowledge with the concept
of arts, artifacts education, and
cultural heritage

Explain the use and importance
of crafts, craft education, and
cultural heritage.

Develop different types of crafts
to promote craft education and
cultural heritage.

4.1.Introduction to crafts, craft education, and
cultural heritage

4.2 Discussion on the use and importance of
crafts, craft education, and cultural heritage

4.3. Practices about different types of cultural
artifacts

Teaching Learning Strategies

Teachers' Efforts

Student's Efforts

Provide learning materials to the
students and ask them to
develop ideas for classroom
discussion.

Give a short lecture briefing on
arts, artifacts education, and
cultural heritage.

Form a group of students and
lead the discussion on the
concepts of arts, artifacts
education, and cultural heritage.
Form the group and run a debate
for and against the issues.
Summarize the discussion.

e Prepare discussion issues to share with their
group.

e Make use of flip pedagogy.

¢ Involve each group and encourage each
member to perform their roles critically,
participate equally in the group discussion,
and draw ideas.

o Get involved in debates on arts, artifacts
education, and cultural heritage.

e Raise the questions about the contents and
issues that were poorly understood.

Unit 5: Issues of Arts in Education

(8 Hours)

Specific Objectives

Content

e Describe the issues of arts
in education

5.1. Indoctrination of local and global
values in education with arts

5.2. Description of power and integration of
arts in the curriculum




e Highlight the influence of 5.3. Description of Arts as language and
art in education subjugation of indigenous and local
e Explain the role of art in identities.
power integration and 5.4. Explanation of Arts as knowledge and
identity creation subjugation of Indigenous knowledge
_Teachers' Efforts Student's Efforts __ |
e Provide learning materials to the | ® Prepare discussion questions to share with
students and ask them to their group.
develop ideas for classroom e Take part in the group discussion equally and
discussion. draw ideas.
¢ Give a short lecture briefing on | e Get involved in debate for and against the
arts and art in education before use of art in education.
running the discussion. e Raise the questions about the contents and
e Form the group of students and issues that were poorly understood.
run the discussion on the issues
of arts and art in education.
e Form the group and run a debate
for and against the issues.
¢ Summarizes the discussion. |

4. Evaluation Criteria

Assessment Scheme: Students will be assessed in theoretical and practical phases. The first one
(theoretical phase) includes internal and external evaluation. The second phase includes students’
actual performance in the field that they learn, discuss, and perform during the classroom
activities. The weightage given to each assessment (internal, external, and practical assessment)
equals one credit.

4.1. Theoretical Phase:

4.1.1 Internal Assessment: (40 Marks)

The concerned teacher will do an internal evaluation through mid-term class tests, preparation of
term papers, paper presentations, project work, workshops, and assignments. One paper
presentation in the class is mandatory. Similarly, submission of term papers, project work,
participation, performance, and submission of the reflective report of the workshop, as well as
assignment submission, are mandatory. The student who appears in the internal evaluation can
attend the final examinations. The grades awarded to a student in a course are based on
performance in both internal and external assessments. The practical aspect of any course is
based on internal or external or both according to the nature of the course. The concerned teacher
will carry out the internal assessment of the students based on the distribution of points as stated
below. The format for the internal evaluation of the course is as follows:

Name of Campus.......ccoevvviiviiiniinnn, Address.......cooevviiiiiiiiiiiiii
Course Code: El Ed. 495 Course Title: Application of Arts in Education
Course: Elective Level/Year: PGDE 2" Semester




Name

Class
Test
20%

Project
work and
workshop
40%

Term Paper
presentation
and submission
20%

Attendance
and
Participation
20%

Total:
100%

Remark
s

Attendance
(10%)

10

10

Participation
(10%)

First Assignment
(work on
paper/clay,
painting,
drawing,
Book/video
review, project
work)

Second
Assignment
(work on Stage
performance/proj
ect work)

20

20

10

10

20

Third
Assignment
(Term paper
writing and
presentation in
the classroom)

Fourth
Assignment
(written test)

20

20

20

20

20

' Total

20

40

20

20

100

Note: FM represents Full Marks. If there is more than a 20 percent gap between internal and
external marks, the marks of the external evaluation will be reduced to 20 percent (external
marks). If so claimed, the documents of the internal marks should be submitted to the university.

4.1.2. External Evaluation (Final Examination): (40 Marks)

Office of the Controller of Examination will conduct the final examination at the end of each

year. The distribution of points for the types of questions to be asked in the final examination is




as given below: The types and the number of questions for any paper in the final annual

examination should be as follows (for a paper of 40 marks):

Types of questions Total questions to be Number of questions to | Total Marks
asked be answered and number
allotted
Group A: Multiple- | 10 10 x 1 10 )
Choice items
Group B: Short 6 - 6x5 30
Answer Questions (with 2 Or Questions)
Total | N 40 |

Note: There will be six short answer questions (1 to 6), and questions No. 2 and 5 contain
one/one alternative questions. There will be two long answer questions (7 and 8), and question
No. 8 contains one alternative question,

Practical Work (32 Hours): (20 Marks)

Practical Work 1.

» Students organize an exhibition program to show seven products (at least two items of

drawing, painting, sculpture, clay modeling, origami, collage, and crafting).

»  Students compulsorily prepare a reflective report that reflects their performance in the

organized programs

Practical Work II.
=  Students organize a theatre program to show their performative arts (playing
music/performing drama/comedy/caricature/singing/dancing) and perform their roles

as performers, organizers, reporters, etc. (At least two performances are required).
= Students prepare a reflective report reflecting their roles and the whole program

5. Recommended Books and Reading Materials

Agarwal, M., & Verma, A. (2023). Integration of Performing Arts in Education: A Joyful,

Retentive and Transformative Learning. Research Journal of Humanities and Social
Sciences, 14(02), 61-68. https://doi.org/10.52711/2321-5828.2023.00013.

Anderson, T., & Milbrandt, M. K. (2005). Art for life: Authentic instruction in art. New York,
NY: McGraw-Hill.
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Anderson, T., Gussak, D., Hallmark, K. K., & Paul, A. (Eds.), (2010). Art education for social justice.
Reston, VA: NAEA.

Blame, C. B. (2008). The Cambridge Introduction to Theatre Studies. Cambridge.

Bly, R. W. (2004). Webster's New World Letter Writing Handbook. Wiley Publishing, Inc.
Efland, A. D. (1990). A4 History of Art Education: Intellectual and Social Currents in Teaching

the Visual Arts. Teacher's College Columbia University.
https://books.google.com.np/books?id=LLo§DwWAAQBAI&printsec=frontcover&source

Eisner, E. W. (2002). The Arts and the Creation of Mind Yale University Press.

Elliott, M., Fleming, M., Frimberger, K., Schewe, M., & Even, S. (2019). Performative arts & pedagogy:
A British perspective. Scenario: A Journal of Performative Teaching, Learning, Research,
XII(2), 10-22. https://doi.org/10.33178/scenario.13.2.2
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Course Title: Classroom Practice in ELT

Course Code: Eng. Ed. 491 Nature of Course: Theory + Practical
Level: PGDE Credit Hours: 3 (2 Th +1Pr)
Semester: Second Teaching Hours: 64 (32 Th + 32 Pr)

1. Course Description

This course is designed for students specializing in English in Post Graduate Diploma in
Education. It aims primarily at developing practical pedagogical skills required for coping with
the real classroom dynamics. It focuses more on the application of the theoretical insights
introduced in this course and the one in the first semester, simulated though, rather than on the
abstract concepts. It intends to equip students with firsthand experience of analyzing learner errors,
devising and using quality means and strategies for student assessment, teaching language
elements, and literary genres, employing ELT technology, and growing themselves professionally
during their engagement in the teaching-learning tasks of ESL/EFL programs at the school level.

2. General Objectives

The general objective of this course is to provide close orientations to students in the application
of the major theoretical insights akin to ELT. It will involve students mostly in the simulated
activities to prepare them for the real classroom dynamics in teaching English as ESL/EFL to
school children. Specifically, at the end of the semester, this course will enable the students to:

e analyze learners’ errors for feedback and remedial purposes;

e devise quality means and strategies and employ them for assessing student achievements;

e teach different language elements and literary texts included in the English curricula at the
school level;

o use ELT technology for effective teaching and learning; and

» be involved in different ELT-related pursuits to grow themselves professionally.

3. Specific Objectives and Contents

To attain the expected objectives of the course, general as well as specific ones, the following
contents are included for teaching and learning.

Part I: Theoretical Section

Unit 1: Applying Contrastive Analysis and Error Analysis in Second/Foreign Language
Teaching (5 Hours)

Specific Objectives Contents
o Define and describe contrastive 1.1 Contrastive analysis
analysis. - Introduction to CA




Assess the value of contrastive
analysis.

State the assumptions and the
transfer theory of contrastive
analysis.

Carry out the contrastive analysis
between two languages or the two
varieties of the same language.

Introduce error analysis.

Assess the significance of learner
errors.

Describe the concept fossilization.

Carry out an analysis of learner
errors adopting the procedure for
error analysis.

Critically assess the issues in error
correction.

Correct learner errors using

appropriate procedures/strategies so

as to provide corrective feedback.

1.2

Importance of CA in language teaching
Assumptions of CA

Transfer in language learning (L1-L2)
Procedures of conducting CA

Employing CA in language teaching-
learning

Error analysis
Introduction to EA

Significance of identifying learners’ errors
Fossilization of errors

Procedure for error analyses: Collection of
errors, recognition of errors, classification of
errors, explanation of errors, evaluation of
errors

Correction and remediation of errors
o Issues in error correction
o Explicit and implicit correction
o Instant and delayed correction

o Oral and written corrective feedback

Activities

Pedagogical Implications

Course facilitator will supply the
learning materials (resources) to

the course participants (prospective

teachers) prior to the class, then

instruct them to study and grasp the

contents (main points) therein.
They will be instructed to present
their critical understanding of the
contents in the class.

Course facilitator will deliver the
contents using Power Point slides
or any other way of displaying the
contents as appropriate, followed

by question-answer and discussion,
with empbhasis on the application of

the contents in school level
teaching and learning.

Course participants will take part in

class presentation delivered by the

Be acquainted with the basics of contrastive
analysis and error analysis.

Apply the fundamental principles of
contrastive analysis and error analysis.
Systematically compare and contrast different
languages or varieties of a language.

Employ appropriate strategies of error
correction so as to further motivate learners to
learning.




facilitator on the given contents
and closely observe and assess the
class presented by their peers.
Facilitator will evaluate the class
presentations done by the course
participants and provide feedback
for further improvement as
required.

Unit 2: Language Testing and Assessment (7 Hours)

Specific Objectives

Contents

State the basic concepts of
language testing and assessment.
Assess the value of language
testing and assessment.
Classify language tests.
Explain the qualities of a good
language test.

Design a language test.

State the responsibilities of a
language test administrator.
Administer a language test.
Prepare sets of scoring rubrics.
Score the performance of
students in a reliable and valid
manner.

Report test and assessment
scores appropriately.

Use alternatives in assessing
learners.

2.1 Introduction
2.2 Terminology: Measurement, test, assessment,
evaluation
2.3 Value of language testing and assessment
2.4 Types of tests
2.5 Qualities of a good language test
2.6 Designing language tests
- Test specification

- Item writing
- Piloting/Pre-testing
- Developing a final test

2.7 Testing grammar and vocabulary
2.8 Testing language skills
2.9 Administering tests

2.10  Scoring rubrics

2.11  Scoring tests

2.12  Reporting scores

2.13  Alternatives in assessments
2.14  Ethics in language testing

Activities

Pedagogical Implications

Course facilitator will supply the
learning materials (resources) to
the course participants
(prospective teachers) prior to
the class, then instruct them to
study and grasp the contents
(main points) therein. They will
be instructed to present their
critical understanding of the
contents in the class.

Course facilitator will deliver
the contents using Power Point
slides or any other way of

o Construct quality test items for assessing the
achievements of students in English curriculum
at school level.

¢ Analyze language test items in terms of facility
value and item discrimination.

e Administer language tests and assessments
ethically.

e Score the performance of students in a reliable
way.

¢ Report student performance appropriately.

e Employ alternative assessments in accordance
with the principles for learning.
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displaying the contents as
appropriate, followed by
question-answer and discussion,
with emphasis on the application
of the contents in school level
teaching-learning.

Course participants will take
part in class presentation
delivered by the facilitator on
the given contents and closely
observe and assess the class
presented by their peers.
Facilitator will evaluate the class
presentations done by the course
participants and provide
feedback for further
improvement as required.

e Undertake classroom assessments for
enhancing learning.

Unit 3: Techniques of Teaching Language Elements (8 Hours)

Specific Obﬁctives

Contents

Use appropriate techniques for
teaching English pronunciation.
Adopt suitable strategies for
teaching English vocabulary
and grammar.

3.1 Activities for Teaching Pronunciation
- Activities for teaching sounds of English

(consonants and vowels):

Directing students’ attention to the visible
clues/hand gestures, pronouncing in
clusters (consonants), isolating confusing
spellings for focused practice, minimal
pairs exercise, games (odd one out,
guessing game, elicitation, using the
online dictionary etc.)

- Activities for teaching suprasegmental
features of English (stress, intonation):

Activities of teaching stress:
The carryover technique, odd one out,
emphasizing the length of the stressed
vowel, practicing words with the same
stress patterns, using the online dictionary
Activities of teaching intonation:
Highlighting the key words, illustrating
intonation patterns in short utterances,
integrating intonation with other
coursework
3.2 Activities for teaching vocabulary of English
- Word games, songs and rhymes, dictionary

use, definition and single words, realia,




pictures and drawings, antonym/synonym,
realia, dramatization, contextualization

3.3 Activities for teaching grammar of English
- Teaching grammar (word classes,

grammatical functions and categories,
clauses, sentences)

- General procedure: presentation, focused
practice, communicative practice, feedback
and correction

- Specific techniques for teaching grammar
(boardwork, using the students and the
teacher, using realia, dialogue building,
dictation, dictogloss, drilling, games, songs
and rhymes, providing feedback, error
correction)

3.4 Activities for teaching language functions
(only the selected language functions included
in the Basic level English textbooks will be

used for illustration purpose)

Modeling
Pair/demi-chorus drills
Role plays and simulations
Language work

Activities

Pedagogical Implications

Course facilitator will supply the
learning materials (resources) to
the course participants (prospective
teachers) prior to the class, then
instruct them to study and grasp the
contents (main points) therein.
They will be instructed to present
their critical understanding of the
contents in the class.

Course facilitator will deliver the
contents using Power Point slides
or any other way of displaying the
contents as appropriate, followed
by question-answer and discussion,
with emphasis on the application of
the contents in school level
teaching-learning.

Course participants will take part in
class presentation delivered by the

Use appropriate activities for teaching_
English sounds.
Teach suprasegmental features of English
using appropriate activities.
Teach English vocabulary using suitable
techniques.
Conduct effective classroom activities for
teaching English grammar.
Teach language functions effectively.
Enable students to check the pronunciation
of individual words as well as intonation
patterns from online dictionaries.
(Note that course facilitators are expected to
internalize that teaching language elements
inductively in pragmatic contexts is more




facilitator on the given contents
and closely observe and assess the
class presented by their peers.
Facilitator will evaluate the class
presentations done by the course
participants and provide feedback
for further improvement as
required.

effective and meaniﬁéful_than teaching them
deductively as discrete points in isolation.)

Unit 4: Teacher Professional Devéloptﬁent and Technology in ELT (6 Hours)

Specific Objectives

Contents

State the concept of teacher
professional development.

Assert the role of teacher
motivation in ELT.

Assert self-assessment as a tool for
teacher professional development.
Appreciate the role of ICT and e-
resources for continuing
professional development in ELT.
Be acquainted with the technology
in ELT.

Illustrate CALL as a major ELT
technology.

Assess how CALL can be applied
for teaching and learning.

| 4. 1Continuing professional development (CPD):

Introduction

4.2 Teacher Motivation, Professional
Development, and English Language
Education

4.3 Teacher Self-assessment: A key to Teacher
Empowerment

4.4 Developing Expertise Through Reflective
Practice

4.5 Professional Development Through

Cross-Curricular Collaboration.

4.6 E-resources for the Professional Development
of English Teachers

4.7 CALL applications

4.8 Teacher and pupil classroom behaviour:
activities used in CALL

Activities

Pedagogical Implications

Course facilitator will supply the
learning materials (resources) to
the course participants (prospective
teachers) prior to the class, then
instruct them to study and grasp the
contents (main points) therein.
They will be instructed to present
their critical understanding of the
contents in the class.

Course facilitator will deliver the
contents using Power Point slides
or any other way of displaying the
contents as appropriate, followed
by question-answer and discussion,
with emphasis on the application of
the contents in school level
teaching-learning,.

Involve oneself in continuous ELT professional
development initiatives.

Apply different CALL activities for the
teaching and leaming of English as a
second/foreign language.

Identify appropriate ELT technology and e-
resources for developing oneself as an ELT
professional.

Use e-resources for effective teaching and
learning.
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e Course participants will take part in
class presentation delivered by the
facilitator on the given contents
and closely observe and assess the
class presented by their peers.

e Facilitator will evaluate the class
presentations of the course
participants and provide feedback
for further improvement as
required.

"Unit 5: Literature in ELT (6 Hours) '

Specific Objectives

Contents

¢ Discuss the role of literature in
language classes

* Analyse the challenges in using
literature

¢ Explain the activities and
procedures adopted in teaching
literary texts

|5.1 Literary genres in the ESL/EFL Classroom

- Introduction
- Literary texts for developing language skills
and language elements

5.2Challenges in using literature: Linguistic, cognitive
and cultural
5.3 Teaching poetry

- Reasons for teaching poetry

- General procedure for teaching poetry
Dealing with the pre discussion
questions
Predicting author’s background
information
Reciting poem
Discussing the (unusual) language
features
Describing the factual information
Exploring meaning in context
Appreciating a poem
Summarizing the text
5.4 Teaching drama

- Reasons for teaching drama

o

o O

o O O

o

- General procedure for teaching drama
Briefing the background information of
the author

Giving the context of the drama

Role play and simulation

Describing the plot and events
Summarizing and presenting the theme

o}
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Activities

Course facilitator will supply the
learning materials (resources) to
the course participants (prospective
teachers) prior to the class, then
instruct them to study and grasp the
contents (main points) therein.
They will be instructed to present
their critical understanding of the
contents in the class.

Course facilitator will provide the
course participants with a poem to
read, divide them into different
groups. S/he will assign them the
tasks to do. S/he will encourage
them to hold free and semi
controlled discussion, adopt
cooperative tasks and ask the
groups to present their answers.
Facilitator will evaluate the
presentations done by the groups
and provide feedback for further
improvement as required.

Course facilitator will select a
drama from the textbook. S/he will
assign three of the course
participants the role and ask them
to play the assigned role. After the
performance, s/he asks the students
to do the exercise. S/he will

facilitate the students if they need.

5.5 Teaching short stories
5.6 Reasons for teaching short stories
5.7 General procedure for teaching short stories
o Dealing with the pre-discussion
questions
o Background information of the author
o Narrating the events (using question-
answer method)
Summarizing
o Relating the theme with students’ life
experiences

Pedagogical Implications o

e Discuss the practice of using literature for the
purpose of language teaching.

e Answer the text-based questions.

e Make a list of unfamiliar words/phrases and
use them in sentences.

e Identify the figures of speech, prosodic
features used in the poem.

e Write the central idea of the literary texts.

e Describe the main characters of the
drama/short story.

e Paraphrase the given part/s of literary texts.

e Describe the given scenes of the drama/short
story.

¢ Unscramble the given events to make a story.
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e Course facilitator will provide the
course participants with the
jumbled events or scrambled
events of a story and ask students
to put them in order. When students
unscramble the events, it becomes
a coherent narrative.

General Note on Instruction (Applicable for all Units):

Course facilitators are, in general, expected to deal with the contents of all units considering
the fact that local contexts render more meaningful and prompter comprehension, and also
that the classroom time can be better used for more collaborative and problem-solving
activities rather than delivering theoretical concepts, provided that course participants are
encouraged to grasp the theoretical concepts by reading the materials provided prior to the
class time.

So far practicable, it is suggested that course facilitators plan for the participants’ reading the
given materials on their own prior to the class time; and use the class time for teacher-
student interaction with a view to deepen their understanding. Feedback should be provided
to the participants during interaction, so that they can reflect on the contents and further their
insights.

Part II: Practical Works (for Units 1-5)

Unit Tasks 16 Hours

1 Go to a school and consult 15-20 students of Basic Level to write an essay | 4 (1+2+1)
(400-500 running words in length) on a given topic; and collect their written
works. Then, identify the errors made by the students, classify into
categories, and indicate the possible sources of errors. Further, design
appropriate classroom activities for their correction and remediation.

2 Construct a test for testing one of the language skills, administer the test to | 4
a group of Basic Level students, score their performance, prepare a report | (1+1+1+1)
of scores, and then share it in the classroom. Alternatively, you can do the
same for testing one of the aspects/elements of language.

3 Design five activities (that may include language games as well) or 5 | 3 (2+1)
exercises (an exercise having 4 problems) for teaching English vocabulary
and grammar each. Then, practise using some of those activities in the class
with your peers. Alternatively, you can do it for teaching other elements of
language using other activities suggested during study. As far as possible,
individual course participants will do the task on different topics.

4 Study the readings prescribed during study; and write, in about 1500 words, | 2
how the English language teachers at Basic Level in Nepal can grow
themselves professionally. Alternatively, you can prepare some CALL
activities for teaching the language aspects/elements and skills and
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implement them in the classroom. Collect the feedback and comments of
your course facilitator and peers and improve your activities.

5 Design activities for teaching each of the literary genres prescribed during | 3 (1+1+1)

presentation accordingly.

study (poetry, drama, short story) and simulate the activities for teaching a
genre in the classroom. Collect the feedback and comments from your
course facilitator and peers; then improve your activities as well as

Note: Course participants are supposed to create a file of all the practical
tasks/activities and present it during the final practical examination.

4, Evaluation Criteria

Criteria Marks | Remarks
Internal evaluation (40%) )

Theory (25 marks) -

Attendance: 80% (compu@ry) 3 Scores will be provi_ded_ to course participants
based on attendance: 80-85% = 1; 86-95% = 2;
above 95% = 3)

Class Presentation 2 Each course participant will present on at least
one topic from the course of study, with the
supervision of the facilitator.

Review Work (First Assignment) | 5 Each student will review a book/book chapter/
research article and prepare a review report in
about 1000 words.

Paper Writing (Second 5 Each student will write a reflective paper on a

Assignment) topic related to ELT classroom practice in

about 1000-1500 words.
Note that these are only the suggested tasks. |
Course facilitators might use their creativity
and suggest course participants doing similar
other tasks.

Semester-End Test 10 A written test of 40 full marks will be
administered. The test will include the items
as follows.

¢ Objective Items: 10 x1=10

¢ Short-Answer Questions: 6XxX5=30

e Duration of Test: 1% hrs.
The obtained score will be re-calculated so as
to comply with 10 Full marks.

Total 25
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Practical (15 marks)

Analysis of one Basic Level
English Test.

“Course participants will submit a report of the
analysis of a Basic level English test in terms
of the test qualities they have studied in the
course.

(Evaluation criteria: Report =3 marks;

Presentation = 2 marks)

Descriptive Essay on Teaching

Literary Genres at Basic Level.

Course participants will write a descriptive
essay discussing the different activities and
their classroom procedures for teaching a
specific literary genre at the Basic level.

Self-assessment Report

Individual course participants will prepare a
self-assessment report on one of the following:

e Their classroom presentations.

e Ateacher training programme they
have participated in, if any.

¢ Any classroom teaching experience, if
any, in which they worked as a teacher
(based on their memory). The
experience might be of their success or
failure as a teacher, the situation in
which they had to deal with unexpected
situation or some unruly student/s, and
the like.

e The attempts they have made to grow
as a professional teacher.

Total

15

Note that these are only the suggested tasks. Course facilitators might use their creativity
and suggest course participants doing other similar tasks.

Criteria

Marks

Remarks

External evaluation (60%)

Theory (40 marks)

External Examination

40

Group A: Multiple Choice Questions 10x1 =10

Group B: Short Answer Questions with two Or
Questions (6x5) =30 Marks.

' Practical (20 marks)
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Preparation and Presentation

of a Report on Error Analysis.

Or

Preparation and Presentation
of a Report on Contrastive
Analysis.

Construction and Analysis of
Language Test Items.

a report for presentation.

Course participants will construct a subjective
test item, administer it and collect the deviated
forms of students’ performance, then analyze the
forms and prepare a report for presentation.
Altemnatively, the course participants can
compare and contrast the two languages or the
two varieties of the same language, and prepare

a) Course participants will prepare 20
objective test items from Grade 8 English
curriculum, administer the test items and
analyse the items in terms of item facility
and discrimination.

b) Course participants will prepare 20
subjective test items from Grade 8 English
curriculum representing the Bloom’s (1956)
taxonomy or subsequent revisions of
instructional objectives.

e The two sets of items mentioned above will
be compiled together and the compiled file
will be submitted in the final practical
examination.

' Seminar/ Workshop

Teaching Language Elements

Course participants will undertake any one of
the tasks below.

e As an activity of teacher professional
development, they will conduct a seminar or
a workshop on relevant issues pertaining to
ELT at school level. The participants in the
seminar will be the course participants
themselves, and the teachers from the
schools in the vicinity of the campus. The
campus chief, assistant campus chiefs, head
of the department and faculty members will
be the invitees. A short report will be
prepared and presented in the final practical
examination.

» Course participants will prepare 3 lesson
plans for teaching vocabulary and grammar
cach. The lesson plans will be compiled
together in a file.

File of the Practical Tasks
(Units 1-5)

Individual course participants will present the
file of the practical work they have done during
the coursework (for units 1-5, see the Theory

'}\section of the course).




Presentatj on/| Performance in

the fina] Viva

Score will be awarded as per the participants’
performance in the oral presentation and
question-answer in the final practical
€Xaminatjon,

HOD, the subject teacher, and the external
y the Campus/Depanmem will evaluate the works and presentations
i mit the marks (o the Office of the Dean.
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Course Title: Pedagogy of Mathematics II

Course Code: Math Ed. 491 Nature of Course: Theory + Practical
Level: PGDE Credit: 3 (2 +1)
Semester: Second Teaching Hours: 64 (32 Th + 32 Pr)

1. Course Description

This course is designed to impart different methods of teaching mathematics at the school level
under the teacher education program. To be an efficient school mathematics teacher, they should
have the knowledge and skills of different approaches to mathematics, including specific methods
of teaching school arithmetic, algebra, geometry, calculus, trigonometry, statistics, and
probability. This course focuses on the conceptual understanding of the mathematical contents
through effective pedagogies that apply to teaching mathematics at the school level. The course
containing six units intends to empower learners to become resourceful and confident mathematics
teachers. It seamlessly builds on the learner’s prior knowledge by exploring effective teaching
methods with the integration of technology. Further, this course deals with the core mathematical
concepts of school-level mathematics. Beyond the content knowledge, learners will gain practical
experience through crafting lesson plans, activities, and assessments that are implacable for
prospective school mathematics teachers.

2. General Objectives

e To enrich the prospective teachers on the fundamental mathematical contents for teaching
at the school level.

e To introduce and apply different instructional strategies in teaching mathematics at the
school level.

e To enhance competencies in developing models suitable for teaching mathematics at the
school level.

e To boost the capacity of prospective teachers in designing lessons for teaching school
mathematics by using ICT.

3. Specific Objectives and Contents

Unit 1: Approaches of Teaching Mathematics at School Level (8 Hours = iTW
) Specific Objectives Contents

e Integrate the different teaching methods in 1.1 Applications of learning theories
designing instructional strategies. and teaching methods in

e Explore the essence of theorem proving and instructional designing
problem-solving in mathematics. 1.2 Concept and issues of problem-

o Analyze the role of concept image and concept solving including theorem-proving
definition in dealing with mathematics approaches in mathematics
problems. 1.3 Concept and concept image in

e Integrate ICT in teaching and learning mathematics
mathematics.




1.4 Issues of integrating ICT in

mathematics education

Actlvmes

Pedagogﬁal Implications

As a pre-lesson activity, the instructor will
provide learning materials/resources of different
teaching and learning methods to each or group
of prospective teachers. Prospective teachers
will prepare a summary of different teaching and
learning methods and share in the common
platform (LMS). A similar type of flipped
approach can be applied to other lessons as well.
The facilitator will prepare a discussion forum
where, prospective teachers and instructor can
post their reflections, comments and argument.
In the in-lesson activities: Facilitator will
summarize and present the common ideas shared
by the prospective teachers and add a synopsis
of learning theories. After that teacher will give
a small presentation regarding the implications
of teaching methods in mathematical contents.
Make a group of prospective teachers (4-5),
divide the task from the reading text, prepare the
presentation using MS PPT, and present it in the
class.

Prepare at least one activity based on the
different methods of teaching and learning.
Instructor will present shortly on the issues of
theorem proving and problem-solving in
mathematics. S/he will also conduct a discussion
regarding the importance of the two approaches.
Discuss the aspect of concept image (based on
different learning theories) and concept
definition in mathematics with reference to a
particular example.

Discuss on the integration process of ICT as the
mathematics resources and also discuss this
issue in the context of Nepal. Take particular
examples of learning resources and elaborate

In the process of designing
instructional activities, prospective
teachers can use different learning
theories based on the
teaching/learning content
Different methods of teaching and
learning can be applied in the
preparation of lesson plans and
apply them in the real classroom
practice

Concept image and concept
definition are crucial to teach
problem-solving and theorem
proving in mathematics. So, the
particular example can help
prospective teachers on how the
definition should be taught in the
classroom.

Techniques of teaching mathematics
concepts can be applied in the
classroom.

Develop the digital resource-
materials using different tools and
techniques.
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them as the process of integration of these
resources.

As the post lesson activities, the instructor will
assign tasks to the prospective teachers. The
tasks may be the practical work as well.

For example:

Formulate any two questions as the problem-
based learning.

Design the lesson targeting problem-solving
methods.

Give critical reflections regarding the
approaches being used in the module. Think of
applying a similar style in your real classroom

practices
Unit 2: Teaching Arithmetic at School (11 Hours = 6 Th + 5 Pr)
Specific Objectives Contents

Develop strategies of teaching arithmetic at the
school level.

Design lesson plans to teach the fundamental
concept of arithmetic.

Develop and use of the instructional materials to
teach the concepts of arithmetic content.

2.1 Stragagies for teaching arithmetic at
the school level.

2.2 Nature of School’s arithmetic
Teaching fundamentals concepts of
school’s arithmetic (Number
concept, fractions, ratio and
proportion, exponent, percent and
percentage, and profit and loss)
Units of measurement, area,
volume, and practical application
for cost estimation)

Activities

Pedagogical Implications

As the pre-lesson activities, the instructor
provides the reading text on the nature of school
arithmetic and fundamental concepts that are
useful in teaching arithmetic at the school level.
The instructor will make the 4-5 members group
then the group members will prepare the
presentation based on the reading text. The
prepared document will be uploaded to the LMS
or submitted to the instructor.

e From this unit, prospective
mathematics teachers will
strengthen their content knowledge
as well as enhance the skills to
deliver contents effectively.

e Strengthening the pedagogical
knowledge through individual work,
collaboration in the group,
presentation, and gaining insight
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The instructor will review the submitted
documents and give feedback.

In the in-lesson activities group members will
present their documents. One group member
will present, and other members will comment,
raise queries, and discuss on the presented
concepts. The instructor will also give her/his
remarks on the presentation.

Instructor will prepare and present one model
lesson based on the unit content and prospective
teachers will observe the class, which will work
as a takeaway for the prospective school
mathematics teachers.

In the lesson activities, the instructor will

present the key ideas of arithmetic. For example:

ratio and proportion. Why do ratios and
proportions are the fundamental concepts of
school arithmetic?

During the post-lesson activities, prospective
teachers will prepare the connection charts of
different concepts of arithmetic.

Unit 3: Teaching Algebra at School (11 Hours = 6 Th+5 Pr)_

e Prospective teachers will develop

e Prospective teachers will use digital

from the presentation of peers and
instructors.

and teach lessons, prepare learning
materials, and develop assessment
tools in arithmetic

tools to as be learning resources
which will also improve their digital
competencies as well.

Specific Objectives

Contents

Trace the deve]opment of algebraic symbolism
and the concept of algebra.

Use the fundamental concept of algebra in
teaching algebra at school.

Explore the interrelations between the different
contents of school algebra.

Develop instructional design for the topics of
algebra.

Develop interactive learning resources
(materials) for teaching/learning algebraic
concepts.

Design learning activities regarding different
topics of algebra for engaged and interactive
learning.

3.1 Development of algebraic
symbolism
3.2 Strategies to teach fundamental
concepts of school algebra
o Real number system and their
properties
o Conceptualize variables and
constant, square and cube
roots, exponents
o Equations, identities and
inequalities
o Solving linear equations,
factors and factorization, and
roots of polynomial equations.
o Dealing with verbal problems
in algebra
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Actlvmes

" Pedagogical_lmplications

e As the pre-lesson activities, prospective teachers
will be asked to trace the historical development
of the concept of algebra. For this activity, the
instructor will not provide any specific reading
text so the prospective teachers will explore the
appropriate resources from given references or
the web as a task.

o Make a group of 4-5 prospective teachers.
Assign the content for each group. Each group
will prepare the presentation based on the
content provided. The prepared content will be
uploaded to the LMS. In the classroom, the
group members will present it. The instructor
will provide feedback and concluding remarks
on their presentations.

e Instructor will present key concepts that are
important in learning algebra, for example,
equations and identities, inequalities, and roots
of polynomial equations. During the
presentation, prospective teachers will be
instructed to reflect and share their thoughts on

those presentations. As the post-lesson activities,

prospective teachers will develop the lessons
based on different strategies. Prospective
teachers should develop the lessons based on
problem-solving, problem-based, and inductive
methods.

Develop the skills to search for
appropriate learning resources.
Develop a self-learning attitude and
strengthen the metacognitive process
through learning, unlearning, and
relearning.
Develop the skills to collaborate in
the group.
Enhance prospective teacher’s
participation in the teaching and
learning process.
Develop the analytical capacity of
the presentation through argument,
discussion, and reflection.
Prospective teachers will develop
and teach lessons, prepare learning
materials, and develop assessment
tools for the course of algebra.

Unit 4: Teaching Probability and Statistics at Scho

ol (9 Hours =3 Th + 6 Pr)

Spec1ﬁc ObJectlves

Contents

e Define fundamental con concepts of probablhty
theory such as sample space, favorable cases,
dependent and independent events etc.

e Describe the properties and applications of
binomial and normal distributions.

e Apply various sampling techniques to obtain
representative samples from the populations.

e Develop statistical models to analyze complex
datasets and draw meaningful conclusions.

4.1 Teaching fundamental concepts of

probability theory

o Conditional and independent
events

o Binomial and normal
distributions

o Population, sample and
sampling techniques

o Measurement scales
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Learning Activities

o Selection of appropriate
statistics

Pedagogical Implications

This is the pu_re and applied concept of
mathematics. So, we need to divide the learning
activities into two phases: Concept formation and
application of concept in the real field.

s For the theoretical concept of probability
and statistics, the instructor will provide the
reading materials for the prospective
teachers. A group of prospective teachers

will prepare their presentation and present to

the whole class. The instructor will facilitate
it and give concluding ideas based on the
prospective teacher’s presentation.

e The instructor will use a problem-based
learning (PBL) approach for the real-life
application of probability and statistics. In
the problem-based design, prospective
teachers will search for the problem, which
is in an ill-structured form, then design the
problem, devise the appropriate solution
techniques, execute the solution and
evaluate and conclude the result. In this
process, the instructor will play a role of
facilitator.

¢ Promote active engagement in
learning through group work,
presentation, comments, and
reflection.

e Real-life application: The use of PBL
which connects the theoretical
concept of mathematics with real-life
situation. So, prospective teachers can
realize the value of mathematics by
solving the practical and contextual
problems

e Critical thinking and metacognitive
learning: In the process of fieldwork,
prospective teachers can learn many
different things, correct
misunderstandings, and develop firm
ideas on the concepts through
learning, unleaming, and relearning
process.

Unit 5: Teaching Trigonometry and Calculus at School (13 Hours =7 Th + 6 I;r)

_Spegiﬁc Objectives

Contents

e Explore the strategie;o teach trigoncimetry and
calculus at the school level.

e Explain the historical development of
trigonometry and calculus.

¢ Analyze the interrelation among the contents of
trigonometry.

o Explain the fundamental concepts used in
calculus such as functions, limit, continuity, etc.

¢ Integrate prospective teacher-centered
approaches while teaching different concepts of

trigonometry and calculus.

5.1 Historical development and
application of trigonometry
5.2 Strategies to teach fundamental

concepts on school trigonometry

o Angle of rotation, degree, and
radian measure

o Concept of unit circle in
trigonometry

o Trigonometric ratios and general
values

o Trigonometric identities
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Develop instructional design to teach the
contents of trigonometry and algebra.
Construct interactive learning resources for
engaged and interactive learning.

Activities

As the pre-lesson activities, prospective teachers
will prepare the presentation on the historical
development of trigonometry and calculus.

The instructor will present the key ideas of
teaching trigonometry.

Make a group of 4-5 prospective teachers, and
allocate the contents of trigonometry for each
group. Group members will prepare the
presentation, upload it in the LMS, and present
it to the whole group. The instructor will review
the presentation and provide essential feedback
for the prospective teachers.

The instructor will summarize the learners’
presented contents of trigonometry.

To visualize the contents of trigonometry and
calculus, the instructor and prospective teachers
will use different applications like GeoGebra,
Mathematica, and online sites.

As the post-learning activities, prospective
teachers will prepare the lessons for the contents
of trigonometry and calculus.

o Height and distance
5.3 Strategies to teach fundamental

concepts of Calculus

o Functions and their graphs,
domain, and range
Infinitesimal and indivisible
Concept of limit and continuity
of the function

Pedag;)gical Implications

e Collaboration and exploration: The
use of digital tools can facilitate
collaboration and communication
among prospective teachers. Online
platforms can be used for groupwork,
discussions and sharing ideas.

¢ Visualization and engagement: The
use of different digital tools can bring
abstract mathematical (trigonometry
and calculus) concepts to real-life
situation through simulation,
animations, and interactive exercises.
Self-learning activities, presentations,
use of digital and learning
management systems can increase the
active engagement of the prospective
teachers.

Unit 6: Teaching Geometry at School (12 Hours =6 Th + 6 Pr)

Specific Objectives

Contents

Explain the axiomatic system and its properties in
geometry

Exemplify geometric invariants

Review the relevancy of experimental
verification and proof systems in geometry
Summarize the fundamental concepts of school

geometry

6.1 Issues in teaching geometry?
school level
o Axiomatic systems and their
properties
o Geometric invariants
o Experimental verification and
proof systems in Geometry
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e Compare and contrast isometric and non-
isometric transformations

e Analyze the issues of teaching geometry in
school

¢ Develop (construct) the strategies for teaching
geometry at school levels

e Use digital tools for the visualization of
geometric objects and relationships

6.2 Teaching fundamental concepts of
geometry and geometric
transformation, symmetry, angle
properties, constructions,
congruence, perimeter, area and
volume, enlargement and similarity,
Pythagoras theorem, circle,
isometric and non-isometric
transformations

Learnin_g:A_ctivities

* As the pre-lesson activities, prospective teachers
will create/design the digital posters illustrating
the basic axioms of geometry (point, line, plane,
etc.) with their definitions and relationships.

» Prospective teacher will explore dynamic software
(e.g. GeoGebra) to manipulate shapes and observe
how angle measures, areas, and other properties
get changed. The instructor will support
prospective teachers in handling the software.

e Prospective teachers will work in pairs to identify
and explain geometric properties that remain
unchanged under certain transformations (e.g.
length under reflection, translation, angle
measures under rotation etc.).

» Prospective teachers will participate in the
discussion forum arguing for the importance of
both experimental verification and formal proof in
solidifying geometric understanding. The
instructor will coordinate the discussions,
integrate the responses, and summarize the
concepts.

¢ Prospective teacher will design a lesson plan
incorporating multiple strategy (e.g., hands-on
activities, technology, differentiated instructions)
to teach a specific geometric concept.

Pedagogical Implications

o Active learning: Incorporate the
activities like preparing posters,
manipulating software, and designing
lesson plans to promote active
engagement of prospective teachers
in learning,.

e Multiple intelligence: Visual learners
will be benefitted from preparing
posters and using dynamic software.
Kinesthetic learmers get engaged
through hands-on exploration and
debates.

e Collaboration and communication:
Pair works, discussions, and lesson
presentations encourage prospective
teachers to collaborate, explain their
reasonings, and learn from each
other.

e Promote technology integration,

reflection and metacognition,
critical thinking and problem-solving
as an effective learning process

Practical Weork

Unit 1: Approaches of Teaching Mathematics at School (Individual Work)

Activities

|- Description




Application of Learning Theories

Prepare a chart based on the content of
school mathematics including different
learning theories, appropriate teaching

methods, and assessment strategies.

Curriculum Mapping

Prepare a curriculum mapping for one
unit including learning objectives,
contents, resources, activities, and

evaluation system.

Based Learning

Lesson Design in_Pr_oblem-solVing and Problem-

Design any two lessons using problem-
solving and problem-based learning

approaches.

Unit 2: Teaching Arithmetic at School (Individual Work)

solving, problem based etc.)

Development of Lesson Plan (following one

specific methods of teaching such as problem-

Develop a lesson plan to teach the

fundamental concept of arithmetic,

Learning Resources

Develop the instructional materials for
the designed lessons (at least one digital

material).

Learning Evaluation

Devise the test paper to measure the

learning outcomes (SR and CR).

Unit 3: Teaching Algebra at School (Group Work)

Historical Timeline Project

Trace the historical development of
algebra (e.g. contribution of Egyptians,
Babylonians, Greeks, etc.). Prepare a
sheet (digital or physical), plotting key
historical figures and their contributions

to the evolution of algebraic concepts

Real-world Application Hunt

Work in pairs and find real-world
examples of basic algebraic concepts

like variables, expressions, and
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equations. Each pair should present
their findings to the class, explaining
how the concept applies to the chosen

example

Digital Resource Development Use any mathematical software like
GeoGebra, Microsoft mathematics, or
Mathsbot etc. and develop any one
template that is useful to teach the

contents of school algebra

Unit 4: Teaching Probability and Statistics at School (Group Work)

| Problem Design (in group) Search the problems in the context,
design the problem, and give
appropriate solutions to the problems

using the PBL approach

| Statistical Model (_in group) e Prepare the questionnaire for the
prospective teachers
¢ Develop a sampling frame and
select a sample
e Go to the school and collect the data
¢ Analyze the data
e  Write the report

| Unit 5: Teaching Trigonometry and Calculus at School (Individual Work)

Lesson Design Design any two lessons from calculus
and trigonometry using problem-
solving and problem-based learning

approaches

Learning Resources Development Develop any two learning resources at

least one digital resource to support the

learing content of the designed lesson

Unit 6: Teaching Geometry at School (Individual Work)
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Lesson Design Develop any two lessons using

inductive and deductive methods

Lear;ing Resource Develop Develop a template in GeoGebra to

teach experimental verification and

theorem-proving

Assessment Desig; for Overall Courses
e Develop a set of questions (75 marks) including at least 10 multiple-choice items

e Administer the test and analyze the results

4, Evaluation Criteria

4.1 Evaluation for Theory Course (Internal Assessment and External Assessment)

Nature of Course Internal Assessment | External Assessment | Total Marks
(Semester
Examination)

Theory 25 Marks 40 Marks 65 Marks

Note: Prospective teachers must pass separately taking internal assessments and semester
examinations both.
4.1.1 Internal Evaluation 25 Marks

Internal evaluation will be conducted by the course teacher based on the following activities:

1. Attendance and Participation in Learning Activities 5 Marks

2 First Assignment 5 Marks

3. Second Assignment 5 Marks
4 Third Assignment/Tcrm Exam 10 Marks
Total ) 25 Marks
4.1.2 External Evaluation (Final Examination) 40 Marks

Examination Division, Office of the Dean, Faculty of Education, will conduct the final

examination at the end of the semester. The marks distribution will be as follows:

Objective Questions (Multiple Choice Questions (10 x1) =10 Marks
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Subjective (Short Answer Questions: 6 Questions with 2 Or Questions (6 X 5) =30 Marks

Total R 40 Marks

4.2 Evaluation for Practical Part (Internal and External Evaluation)

Nature of course Internal Evaluation External Evaluation | Total Marks
Practical 15 Marks 20 Marks 35 Marks
4.2.1 Internal Evaluation 15 Marks

Internal Practical evaluation will be conducted in the campus/department by the evaluation
committee in the chair of the head of the department, subject teacher, and expert nominated by
the campus/department chief.

Marks distribution for practical internal evaluation will be as follows.

SN | Description Marks

1 | Preparation of curriculum mapping, development of historical timeline 5 Marks

project, and construction of test items

0|

Preparation of sample instructional (PBL) design, lesson plan, and 5 Marks

presentation

3. | Construction and preparation of instructional materials and development 5 Marks

of learning resources

Total 15 Marks

4.2.2 External Evaluation 20 Marks
External practical evaluation will be conducted in the campus/department by the evaluation
committee under the chair of the department head, subject teacher, and expert nominated by the
campus/department chief.

Marks distribution for practical external evaluation will be as follows.

1. Preparation of curriculum mapping, development of historical 5 Marks
timeline project, and construction of test items
2. Preparation of sample instructional (PBL) design, lesson plan, 5 Marks
and presentation
Construction and preparation of instructional materials and 5 Marks
| development of learning resources
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3. Viva-voce 5 Marks
Total 20 Marks
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Course Title: Teaching Health Education 11

Course Code: H. Ed. 491 Nature of Course: Theorey + Practical
Level: PGDE Credit Hours: 3 (2 Th +1 Pr)
Semester: Second Teaching Hours: 64 (32 Th + 32 Pr)

1. Course Description

This core pedagogical course for prospective health education teachers is designed to provide a
comprehensive understanding and essential skills for effective teaching of health education in
schools. The course emphasizes several key areas of health education: the philosophy and
theoretical perspectives of health education, professional preparation, classroom management,
innovative teaching methods, instructional materials, and assessment procedures relevant to the
field.

Throughout the course, students will engage with both theoretical concepts and practical skills in
teaching health education. By integrating these components, the course ensures that graduates are
well-equipped to manage classrooms effectively, engage students with health-related topics, and
promote a healthy lifestyle within the school environment. By the end of the course, students will
have developed the competencies necessary for effective health education instruction in schools.

2. General Objectives

The primary objective of this course is to prepare competent and skilled health educators for the
school level. It aims to familiarize prospective teachers with the philosophy, theory, professional
preparation, teaching methods, materials, and assessment procedures in health education.

o Develop a fundamental understanding of the philosophical, theoretical, and professional
perspectives of health education.

o Build knowledge and skills in classroom management specific to teaching health
education.

« Familiarize prospective teachers with student-centered, participatory, and innovative
teaching methods in health education.

o Understand assessment procedures used in health education classrooms at the school
level.

« Enable prospective teachers to create and utilize teaching materials in health education
classrooms.

o Equip prospective teachers with the skills to design effective teaching session plans for
health education.

e Develop basic skills in creating and using assessment tools and techniques in health

¢ education classrooms.

3. Specific Objectives and Contents

Part I: Theory Part _ (32 Hours)
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Specific Objectives

[ Unit 1: Philosophical, Theoretical, and Professional Perspectives in Teachi_ng Health
Education (6 Hours)

Course Contents

Exp]'c;in the need for philosophy in health
education.

Introduce the concept of predominant
philosophies of health education.

Compare various theoretical models used in
teaching health education.

Describe the process of professional
preparation of health education in Nepal.
Analyze professional competencies and
ethics necessary for effective teaching in
health education.

Activities

The teacher facilitator will organize a
tutorial session on the philosophy of health
education, encouraging prospective
teachers to develop and share a critical
understanding of the concept.

The teacher facilitator will provide leaming
materials on key philosophies in health
education and arrange discussion sessions
with prospective teachers. Afterward, they
will be asked to write reflective pieces
based on the tutorial sessions.

Prospective teachers will be divided into
groups, each receiving reading materials on
theoretical models of health education.
Group members will review the materials,
engage in group discussions, and share
their insights through PowerPoint
presentations.

A panel discussion will be arranged,
allowing each panel to present their
understanding of the professional
competencies and ethics required of health
education teachers. Panelists may include
prospective teachers or the invited guests.

1.1 Introduction to philosophy in health education
1.2 Predominant philosophies of health education
1.3 Theoretical models used in teaching health
education
e Preventive/Biomedical model
¢ Critical consciousness-raising model
¢ Empowerment model
e Socio-ecological/eco-health model
1.4 Professional preparation of health education
teachers
1.5 Professional competencies and ethics of health
education teachers

Educational Implications

. Integrate health education philosophies into the

teaching of health-related content.

e Apply theoretical models of health education
when teaching health-related topics.

e Demonstrate professional competencies and
ethics essential for effective health education
instruction.

e Utilize professional preparation skills in health
education within the classroom.
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The teacher facilitator will supply
resources on the professional preparation
of health education teachers. Prospective
teachers will then write about the process
involved in becoming a qualified health
education teacher.

Unit 2: Classroom Mana_gement in Teaching Health Education (6 Hours)

Identify health conducive seating
arrangement techniques in health education
classrooms.

Describe effective strategies of creating
child friendly learning environment in
health education classrooms.

Identify classroom diversity and apply
strategies for inclusive learning
environment in health education
classrooms.

Explore psychosocial counselling skills for
stress, emotions, and conflict management
in health education classrooms.

Evaluate the importance of utilizing Yoga
pedagogy as a non-violent and effective
strategy for stress management in health
education classrooms.

Describe basic communication skills for
effective teaching in health education.

2.1 Health conducive seating arrangement

2.2 Child-friendly learning environment in the
classroom

2.3 Inclusive learning environment in the classroom
e Learners with physical and mental disability
¢ Linguistically and culturally diverse learners
e Slow and fast cognitive power learners
e Vulnerable learners with chronic disease,

divorced family children, homeless children

2.4 Psychosocial counselling skills for stress,
emotions, and conflict management

2.5 Yoga pedagogy for stress management

2.6 Basic communication skills for teaching health
education
o Using soft language

Using supportive language

Using nonverbal communication

Listening to students

Self-communication (Reflective practices)

Activities

Prospective teachers can design a layout
and set of guidelines for a hypothetical
classroom that fosters a child-friendly
environment. They will present their plans
in small groups, focusing on elements like
classroom setup, language use, and
interactive tools.

Provide case studies that depict various
forms of diversity (cultural, linguistic,
ability-based) within a classroom.
Prospective teachers will work in groups to
analyze the case study and suggest
inclusive strategies, such as differentiated
instruction, peer tutoring, or culturally

e Create a child-friendly learning environment in the
health education classroom.

e Integrate an inclusive learning environment in
classroom teaching.

e Apply psychosocial counseling skills for
managing stress, emotions, and conflicts in health
education classrooms.

¢ Integrate yoga pedagogy for stress management in
the health education classroom.

e Apply basic communication skills when teaching
health education content.
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responsive materials. Each group will
present their recommendations to the class.
Invite a school counselor to discuss basic
psychosocial counseling techniques and
share practical approaches for handling
emotions and conflicts. Following the
session, prospective teachers will write a
reflective piece on how they can integrate
these skills into their teaching.

Arrange a workshop where prospective
teachers experience Yoga techniques and
mindfulness practices. Following the
session, they will discuss how these
techniques can support student well-being
and write a brief proposal on incorporating
Yoga pedagogy into the classroom.

Have prospective teachers stand in a circle,
holding hands. When the music starts, ask
them to move around the circle, and when
the music stops, each person will discuss
one communication skill used in teaching
health education. Continue this activity
until all five skills have been discussed by
the group.

Unit 3: Teaching Methods in Health Education (15 Hourg)

Review the course contents related to
the human body system in school
education.

Apply the process of using appropriate
teaching methods for the human body
system.

Review the course contents related to
personal and environmental health in
school education.

Apply the process of using appropriate
teaching methods for personal and
environmental health,

Review the course contents related to
community health and consumer health
in school education.

3.1 Teaching human body system

3.2 Teaching personal and environmental health

3.3 Teaching community health and consumer health

3.4 Teaching food and nutrition

e Course contents

e Teaching methods (Demonstration/Model
display, Gamification, Co-operative learning,
Film/Video show)

e Course contents

e Teaching methods (Storytelling, Street drama,
Small group discussion, Graffiti learning, Mini-
project, and Role play)

¢ Course contents
¢ Teaching methods (Demonstration, Problem

solving, Experiential learning, Field trip)

e Course contents
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Apply the process of using appropriate
teaching methods for community health
and consumer health.

Review the course contents related to
food and nutrition in school education.
Apply the process of using appropriate
teaching methods for food and
nutrition.

Review the course contents related to
communicable and non-communicable
diseases in school education.

Apply the process of using appropriate
teaching methods for
noncommunicable diseases.

Review the course contents related to
tobacco consumption, alcohol intake,
and drug abuse in school education.
Apply the process of using appropriate
teaching methods for tobacco
consumption, alcohol intake, and drug
abuse.

Review the course contents related to
safety and first aid in school education.
Apply appropriate teaching methods for
effectively teaching the contents of
safety and first aid.

Review the course contents related to
sexuality education in school education.
Apply the process of using appropriate
teaching methods for sexuality
education.

Review the course contents related to
mental health in school education.
Apply the process of using appropriate
teaching methods for mental health.

¢ Teaching methods (Storytelling, Role play,
Demonstration and Exhibition, Jigsaw learning,
Audio-visual learning, Gallery Walk, Garden-
based learning)
3.5 Teaching communicable and non-communicable
diseases
¢ Course contents
e Teaching methods (Story making and telling,
Case story, Explanation, Games and Quizzes,
Jigsaw learning, Gallery Walk, Dialogue with
community health workers)
3.6 Teaching tobacco consumption, alcohol intake and
drugs abuse
e Course contents
e Teaching methods (Demonstration, Story
making and telling, Role Play and
Dramatization, Case study)
3.7 Teaching safety and first aid
e Course contents
e Teaching methods (Simulation,
Demonstration, Mapping risk zone, Field trip)
3.8 Teaching sexuality education
e Course contents
e Teaching methods (Peer teaching, story
making and telling, Small group discussion,
Body mapping, Participatory video making,
Co-operative learning, and Jigsaw learning)
3.9 Teaching mental health
e Course contents
o Teaching methods (Goal setting, Peer
learning, Think-group-share (TGS),
Storytelling and Case story, Co-operative
learning, and Small group discussion)

Activities

Educational Implications

Prospective teachers will receive
curricular resources, including basic
and secondary school health education

e Use innovative, age-appropriate, and student-
centered teaching methods when delivering health

/A education content in the classroom.




curricula and textbooks. They will
review each unit's course content
individually and present their findings
to the class.

The teacher facilitator will organize
tutorial sessions on teaching methods
used in delivering current health
education course content. Prospectiv